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I. SOCIETY, LANGUAGE, PERSONALITY

VIK 378

APPROACHES TO INTERCULTURAL COMPETENCE DEVELOPMENT
D.E Ajekiigbe?, J.S Samuel?
12Novosibirsk State Technical University, Novosibirsk,
Giftedgift2014@gmail.com, Josephsayo.samuel@gmail.com

Abstract: Intercultural competence development is important in preparing students for
efficient and meaningful interaction with different cultural affiliations. Applying different
approaches to teaching students how to understand cultural values and appreciate one another
at schools and workplace, business and marriage, etc. greatly contributes to uniting people of
different cultures.

Keywords: cultural difference; intercultural competence; intercultural sensitivity;
intercultural education

noaxoabl K ®OPMUPOBAHUIO MEXKYJbTYPHOMN
KOMIIETEHLIUN
I.0. Amxexuuroel J1.C. Camyais 2
12 HopocubupcKkuii Tocy1apcTBEHHBIH TeXHUUeCKuii yauBepcuteT, HoBocubupck, Poccus
Giftedgift2014@gmail.com, Josephsayo.samuel@gmail.com

AnHOTanys: Pa3BuTHE MEXKYJNbTYPHOH KOMIETEHIMH BaXXHO JUI1 IOJTOTOBKH
CTYIEHTOB K 3 (EKTHBHOMY U COAEPKATEIbHOMY B3aHMMOJCHCTBHUIO C INPEACTABUTEISIMH
pa3nuYHBIX KynbTyp. [IpuMeHeHHne pa3InuHbIX MOIX0/I0B K 00y4YEHHIO CTYJCHTOB TOMY, KaKk
MOHMUMATh KYJIbTYypPHBIE LIEHHOCTH W IIEHHTBH JPYT JApyra B IIKOJE M Ha pabouyeM MecTe, B
Om3Hece W Opake W T.A., B 3HAUYUTEIBHOW CTENEHH CIOCOOCTBYET OOBEAMHEHHUIO IHO/CH
PasHBIX KYJIbTYP.

KitoueBble  ci0Ba:  KyJIbTYPHBIE — DasiiM4us;  MEXKKYJIbTYpHas  KOMIETCHIUS;
MEXKYJIbTYpHAsi YyBCTBUTENBEHOCTh; MEXKYJIbTYpHOE 00pa3oBaHue

Introduction

In the world that is interconnected with opportunities around the globe has
become a major pathway for people to interact with others of different culture
inclinations. Schools and workplace, interracial relationships and marriage, and
business world among others are several factors that contribute to engagement and
interaction with people from other cultures around the globe. Developing
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intercultural competence is a fundamental skill and a necessity to prepare students
for efficient and meaningful interaction with various cultural inclinations.

Intercultural competence is the way to gain insight that leads to noticeable
result in the way individual behave and communicate that are productive and
constructive in intercultural engagements. Deardorff categories intercultural
competence into the following elements [5]:

- knowledge which generally consist of being aware culturally, and
understanding of trends and issues around the globe;

- skills that has to do with observing, analyzing, listening, interpreting the
target culture appropriately;

- possessing attitudes that consist of mutual respect, open mindedness and a
curiosity mindset.

To understand and develop intercultural competence, it is necessary to have a
solid understanding of the concept intercultural competence and also cultural
difference.

Bennet considers intercultural competence as the ability to engage in an
effective communication in an intercultural environment based on the intercultural
knowledge been exposed to. [2] However, intercultural competence can be said to
be the accumulation of skills and sets of information that an individual acquires
regarding a different culture so as to understand their values and customs in
building a reliable and strong relationship with the people from the culture.

Theoretical framework

Cultural difference

Cultural difference are distinctive identities that makes people different from
the way they think, behave, speak, customs, to their traditions and their general way
of life. These features are result of humerous components like social and historical
influence which leads to various uncommon peculiarity and cultural inheritance of
each community and set of people.

Its impact has reflected positive results, especially in the following areas;
personal development, education learning, economic impact, and global relation.
Equipping learners with intercultural competence through education, marriage,
workplace, interracial relationships and business world. Also shaping interactions at
all levels from individual, family, group and societal levels. It also enhances people
that are and interested in the culture to understand, practice, interpret and also act as
mediators among others that have different cultures. Knowing this difference is key
for understanding other cultures (see Pic.1).

Intercultural Sensitivity

Another approach for this development is through intercultural sensitivity.
Intercultural sensitivity is the way an individual of different cultural affiliation is
mindful and take into consideration the cultural differences that is seen in other

8



cultural community while associating and interacting with them irrespective of their

cultural heritage, traditions and custom practices by understanding and appreciating

other cultures. Hence, this knowledge enhances intercultural sensitivity by students

and educators. One of the most challenging and unresolved idea that many

individuals encounter is the basic of intercultural competence. Students and

sometimes teachers employ various strategies to evade facing the implications of
Global

such profound disparities [2].

Pic. 1. Impact on cultural differences

Intercultural Education

Another model of intercultural development is through intercultural education.

Banks, defined intercultural education, as an educational process that focus on
problems that are connected to cultural differences in an educational settings [1].

Firstly, this form of education can be informal, that is learnt from parents, peers
and others in the community. Secondly, it can be non-formal education as any
planned programme outside the formal education to improve some skills. Thirdly, it
can be in a form of formal education too which has a planned degree of teaching
learners to be responsible and develop in them intercultural competence. Therefore,
valuing and holding in high esteem different cultural affiliation in conjunction with
respect, equity and unity should be included in such curriculum (see Pic.2).

Intercultural competence entails referencing and holding in high esteem the
skills that are responsible for building individual which is done independently or in
a collaborative way in other to:



- understand and value other people with various cultural background;

- respond effectively in a respectful manner while interacting with such person;

- create a meaning and establish a positive relationship with the person [6].

Understanding the Intercultural Competency in Foreign Language Learning

Intercultural competency is an important part of foreign language for both
researchers, students and educators that have interest in foreign languages. Foreign
language advocates most times laid an emphasis in the proficiency aspect of the
foreign language being learned, but as the world is evolving and becoming more
connected, the study of intercultural competence has now become an important
aspect that should be incorporated in foreign languages which is the fundamentals
of foreign language acquisition.

Non-formal Formal
education education

Promotion of
Multilingualisym

Pic. 2. Intercultural competence development through non-formal and formal
education

Teaching and understanding foreign language with intercultural competence in
view will help students and educators not only to be fluent in the foreign language
acquired but also improve their ability to embrace cultural differences. As this way
will give rise to the value of the intercultural competences needed in the global
world [3]. Byram, Gribkova and Starkey consider this approach encourages learners
to move beyond narrow perceptions based on singular identities and instead
embrace a more nuanced understanding of cultural diversity [4].

Conclusion

Thus, for the successful development of intercultural competence, it can be said
without iota of doubt that it is a must have skill in the 21% century that can be
acquired through formal and informal education in other to prepare students for
efficient and meaningful interaction with others of different cultural affiliation.
These models of its development discussed are essential for the promotion of
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inclusion globally, and to foster unity of cultural diversity. The success of this
development strongly relies on a lot of stakeholders, including parents, education
professionals, religious leaders, community and the students themselves. This
article aims to enhance such support.
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Introduction

In modern conditions, education plays a key role in the development of society.
Azerbaijan, as a country with rich history and culture, also actively follows modern
trends in education. In this regard, the relevance of the article is conditioned by the
need to study the trends in the development of education in Azerbaijan in order to
effectively ensure the competitiveness of the national economy.

The purpose of this article is to study the trends in the development of
education in Azerbaijan in conditions of increasing competition in the world market
of research and development.

Introduction of information technologies in education provides more effective
learning. Azerbaijan should follow modern methods to make education accessible
to all segments of the population. It also promotes the development of digital
literacy among students. Information technology is actively introduced in the
educational process in Azerbaijan. This includes the use of computers, internet,
electronic textbooks, and other modern means. The integration of IT technologies
allows students to receive a more interactive education and develop the skills
needed for the modern labor market.

In recent years, distance learning has become an actual and promising
direction. This method allows everyone to get education at a distance, using modern
digital and telecommunication technologies. It allows students from anywhere in
the world to receive knowledge without leaving their place of residence.
Introduction of distance learning in the education system of Azerbaijan contributes
to innovative transformation and development of personality.

Modern education dissolves preconceived notions by removing barriers
between organizations, economies, and most importantly, between individuals. This
is true in all areas of political, economic, and social life. Universities are becoming
more accessible; thus, it is expected that current educational systems will fulfill
external expectations and be of higher quality.
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Azerbaijan actively cooperates with other countries in the field of education.
Student exchange programs, study abroad and participation in international projects
contribute to the enrichment of educational experience.

In the modern world, education has become a key factor for successful
adaptation to global challenges. Azerbaijan, as a country facing economic, socio-
cultural and technological changes, should follow modern trends in education to
ensure its competitiveness.

Theoretical framework

The progress of education and a proper appreciation of its significance have
always been essential to society's advancement. The demands of society have
driven innovation in education, while advances in science and technology have
presented the educational system with more difficult problems that need answers.
Education is becoming more and more important in the digital culture.

Globalization is expanding, competition in social and economic activities is
intensifying, and natural resources are increasingly depleted. It is not surprising that
the UN declared the 21st century the “century of education.” The development of
highly skilled intellectual human capital is greatly aided by higher education.

Numerous scholars are working to understand the unique features of
Azerbaijan's educational growth. In his publication Prof. Hajiyev A. mentioned the
current significance of the Russian language within Azerbaijan’s borders and its
integration into the nation’s diverse linguistic educational framework as a
component of the official educational policy. “In Azerbaijan the Russian language
has retained its functional relevance not only as a foreign phenomenon, but as one
of the elements of national spirituality, culture and education” [2]. The Russian
language’s position in Azerbaijan and its importance within the country’s polyglot
educational structure was obviously evaluated.

According to the collective research titled “Analysis of ICT Education in
Azerbaijan: Current State, Foreign Experience, Problems and Prospects” Azerbaijan
“has a need for greater numbers of graduates with more relevant skills for the new
global labor market,” much like many other countries and one of the crucial tasks
for now and near future is to prepare highly qualified specialists who can apply
most recent advancement in information technology [1]. The imperative of
enhancing ICT curricula in higher education to foster the country’s educational
modernization and global integration is underscored. By comparing ICT education
in Azerbaijan with that of developed nations such as the USA, European countries,
and Russia, the authors looked for discern commonalities and disparities, thereby
shedding light on the distinctive trends and nuances of global education systems.

The study of Asif Jangirov “Higher Education and the Bologna Process in
Azerbaijan” established on the challenges and opportunities for Azerbaijan’s higher
education within the global context. “The Bologna Declaration is a whole science!
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Studying it requires a lot of effort” [4]. He structured the effects of the Bologna
Process, which aims to standardize educational standards across countries, on
Azerbaijan’s higher education system by discussing both the difficulties
encountered and the potential benefits. Jangirov A. stated that there are some
perspective developments for the Azerbaijani education system in the future,
including the creation of a new curriculum for in-service teacher training and the
training of managers for the education sector.

Jalilova Sevindzh Khazay Kyzy and Musayeva Gulshan Ali Kyzy addressed
the current educational challenges in Azerbaijan by considering contradictions of
reforming the education system. They assessed the Bologna process’s influence on
the nation’s higher education and underscored the necessity for legal and economic
reforms in educational governance [3]. The role of physical education as a tool for
sustainable development was also explored, alongside an analysis of the sustainable
development concept and its implementation across various domains.

Methods and Results

The analysis of analytical and statistical sources has allowed to identify the
following trends in the development of education in Azerbaijan.

The three historical periods that compose up Azerbaijan's modern education
system are the 1918-1920 first phase, the Soviet Union-imposed 1920-1990 period,
and the current system that has been implemented since the country's 1991
independence from the Soviet Union.

Education in Azerbaijan is a multilevel system covering different stages of
education. It includes: preschool education (preparation of children for school);
general secondary education: (basic education starting from the age of 6);
specialized education (profile programs for different directions); higher education
(universities, master's, doctoral studies); free education (advanced training).

Actively participating in the Bologna Process, which aims to standardize and
improve the quality of higher education in Europe promotes Azerbaijan
tremendously. This includes the introduction of a three-cycle education system
(bachelor's, master's, doctorate), exchange of students and teachers between
universities, and updating of curricula and teaching methods.

Azerbaijan is actively working to improve the quality of education. This
includes updating curricula, introducing modern teaching methods, training teachers
and creating modern teaching materials. At the beginning of the 2022-2023
academic year 1 707 279 people were studying in general education institutions of
the country [5].

Moreover, Azerbaijan attempts to enhance its colleges and universities, attract
in qualified educators and researchers, and establish advantageous circumstances
for learners. This entails developing new academic facilities, renovating the
infrastructure, and fostering scientific inquiry.
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Digital technology adoption in education is a topic that Azerbaijan is interested
in. Use of online courses, distant learning, e-textbooks, and contemporary
educational platforms are all included in this.

In the field of education, Azerbaijan collaborates with other nations and global
organizations. This covers teacher and student exchanges, collaborative research,
and involvement in global educational initiatives. Additionally, this nation offers
options for students to study abroad through a number of initiatives, including
FLEX, Chevening, and Fullbright. These measures contribute to the diversity and
quality of education in the country. In 2013-2014, more than 1,200 people applied
for study abroad programs. Of these, 787 were eligible. This demonstrates the
growing interest in international education. The number of foreigners studying in
Azerbaijan has also been growing over the past five years [6].

At the moment 98-99% of the population of Azerbaijan have access to
education. This indicates a high degree of illumination of the population and the
country's desire for education.

There are several issues with the current Azerbaijani educational system that
need to be addressed. These include the following:

- inadequate teacher preparation and low pay may have an impact on students'
academic performance;

- some schools require maintenance and repair;

- learning is limited by a lack of up-to-date resources and technical equipment;

- children with physical or mental disabilities find it difficult to adjust to the
educational process;

- inclusionary practices are not always effectively implemented;

- the restoration of education in Lezghin and other national languages was not
completed in a timely manner;

- teaching in native languages demands extra effort and resources;

- issues arise when applying for scholarships and exchange programs.

Organizational, financial, and regulatory changes are suggested for the school
system in order to address these challenges. To ensure that future generations have
the information and skills needed for a successful life and profession, it is critical
that efforts to improve education in the nation continue.

Azerbaijan wants to set up an educational system that offers a range of
opportunities for both professional and personal growth, and that will also prepare
the next generation for the problems of the future. The government and educational
institutions in Azerbaijan are working together to create an environment that fosters
youth development in order to safeguard the country's economic future.
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Conclusion

As a result, education has received more attention in Azerbaijan in recent years,
from constructing and renovating educational facilities to hiring and preparing
skilled educators. The goal of these initiatives is to produce an educated population
that can both assimilate national ideals and live well in the contemporary world. A
strong educational system fosters innovation and economic progress by producing
highly qualified workers for the nation's needs across a range of industries.
Education has a vital role in maintaining national customs, language, and culture for
the benefit of coming generations. The developed education system allows students
from Azerbaijan to study abroad, exchange knowledge and experience with young
people from other countries. Higher education contributes to the development of
science, technology and innovation, which affects the economic development of the
country. The developed education system provides equal access to education for all
segments of the population, regardless of social status or place of residence. In
general, investing in education is an investment in the future of the country, which
contributes to its sustainable development and prosperity.
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Introduction

Current society is influenced by various stress factors. To date, a large number
of men have been mobilized, whose families have been left without husbands and
fathers for an indefinite period. The unstable geopolitical and economic situation in
our country and around the world affects not only adults but also children, as the
psychological microclimate of the family is a determining factor that affects the
emotional background of children. A child developing in a favorable emotional
environment learns to communicate with the people around him, and the direction
of his reactions depends to a greater extent on how his close people react to external
stimuli.

In this study, fear and anxiety are considered components of the emotional
sphere, because they are significant emotional states that can cause serious damage
to the human psyche.

Theoretical framework

The study of children's fears and anxiety was studied by foreign and domestic
scientists (E. Fromm, Z. Freud, L.I. Bozhovich, A.l. Zakharov, etc.), whose
research shows that fear can negatively influence the development of personality. It
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is important to note that fear is a basic emotion that is necessary for the realization
of the instinct of self-preservation. However, scientists have determined that there is
a normative amount of fear for each age period, and if the amount exceeds the age
standard, it indicates emotional and psychological problems [4].

It is important to note that A.l. Zakharov claimed that the fears of boys and
girls have differences in number. Thus, at the older preschool age among girls at the
age of 6 to 7 years, the standard number of fears is 12, and among boys at the same
age, the standard number of fears is 9 [7].

Other studies also indicate that fears in children of different sexes differ in
expression and coloring. Thus, in girls of senior preschool age, the main fears are
fear of attack, fear of fairy tale characters and fear of the dark. In boys, the main
fears at this age are fear of death and medical fears. In addition, the authors note
that boys are still more exposed to fears than girls, which is explained by social and
biological factors [1, 2].

Anxiety among boys and girls also manifests itself in different ways. Some
studies prove that the level of anxiety in boys is higher than in girls during
preschool childhood [6]. Understanding the presence or absence of sex differences
will allow educational psychologists to create more effective interventions to help
overcome fears and reduce anxiety levels.

Nowadays, such understanding is necessary not only among children living an
ordinary life but also among children of war participants, because now they
especially need the support and help of qualified specialists. The fact is that older
preschoolers are already undergoing significant changes in mental development,
and if the child is not able to favorably pass this path of development, serious
problems will await him in the younger school age, when the child will begin the
crisis moment - the transition to a new stage of education. After all, children with a
lot of fears and anxieties often have difficulty adapting to school.

Methods and results

We suppose that fears of boys and girls whose parents are participants in
military actions have some differences, namely:

1. types of fears have differences in their characteristics: boys have a higher
number of imaginary fears;

2. the fears of boys and girls have differences in their number;

3. the level of anxiety in girls is higher than in boys.

In this study 22 children of the senior preschool age from 6 to 7 years old,
among them 12 girls and 10 boys took part.

The following methods were applied in the study:

1. A.l. Zakharov's projective method “My fears”;

2. A.I. Zakharov's test “Fears in houses”;

3. A.L. Zakharov's questionnaire “Child's Exposure to Fears”;
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4. Anxiety test by R. Tammle, V. Amen and M. Dorki.

To test the hypothesis, we used mathematical processing of the data using the
Fisher and Mann-Whitney criteria. The obtained significant correlations are
presented in Picture 1.
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Pic. 1. Results of the methodology “My Fears” by A.l. Zakharov

The comparative analysis showed that only one significant difference was
found between boys and girls of the senior preschool age - imaginary fears are more
prevalent in boys (¢=1.49; p<0.05). Probably, this result is related to the fact that
boys more often than girls play games with a lot of fictional characters and vivid
plots. In this regard, many images that become fear figures are fixed in the
imagination of boys.

Picture 2 below shows the results of A.l. Zakharov’s methodology, which
determined the number of fears in children whose parents are involved in military
actions.

These results have no significant differences because both boys and girls have
fathers who have been on a special military operation for the second year. These
children have quite pronounced situational, personal, and social fears, which
indicates that the children have not been able to overcome these non-age-related
fears for a long time.
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Picture 3 presents the last results of the two methodologies that determined

children's exposure to fears as well as their anxiety levels.
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Pic. 3. Results of the methods “Child's Exposure to Fears” by A.l. Zakharov
and the anxiety test by R. Tammle, V. Amen and M. Dorki

These results also have no significant differences: both boys and girls are
affected by fears almost equally, and the level of anxiety in both groups is high.

Conclusion

The study found that among children whose parents are participants in military
actions, boys have more imaginary fears than girls. This is explained by the fact that
boys are more inclined to games that stimulate imagination and fantasy, which give
new images to children's subconsciousness.

Indicators of other fears according to A.l. Zakharov in the two groups are
practically equal. To a greater extent, both groups expressed situational, personal
and social fears, which indicates that the prolonged absence of fathers gives rise to
anxiety and new fears in children concerning the safety of the family and life.
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In summary, we can conclude that the first hypothesis that children of the
participants of military actions have peculiarities in the types of fears was
confirmed. However, the second and third hypotheses were not confirmed, because
according to the results of the study, the number of fears and anxiety levels in
children of different sexes have no significant differences. This fact indicates that
fathers' participation in military operations has an equally negative impact on the
emotional sphere of both boys and girls.
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AnHoTtanus: B cratee paccMaTpuBaeTCs IMOHSTHE «IIATPHOTU3M» M €ro KIIOYEBEHIC
aCIIeKThl. BBIABIAIOTCA B3IVl COBPEMEHHOW MOJOAEXKH HA MAaTPUOTH3M H  €ro
COCTABIISIIONIIME; TPOBOAMTCS CPABHUTENBHBIA aHAIN3 INPEACTABICHHH O MAaTPUOTH3ME H
YPOBHSI HATPHOTH3MA y OOYUAIOIINXCSI BOGHHOTO M TPaXKJAHCKOTO BY30B.

KirodgeBsle cnoBa: maTpHoOT; MATPHOTH3M; POCCHICKAs MOJIOJEXKb; MaTPUOTHIECKOE
CO3HaHUE

Introduction

One of the most important papers in Russia’s patriotic education area since its
inception on January 1, 2021, is the federal initiative “Patriotic Education of
Citizens of the Russian Federation”. This initiative is a component of the
“Education” national project. Although Russia has a long history of patriotism, it is
especially important during periods of military conflicts and deteriorating relations
with other states. Currently, there is a greater need than ever to enhance the moral
and spiritual capacity of citizens and to build a national philosophy. These elements
establish the significance of the current research topic.

The purpose of the article is to determine the contemporary interpretation of the
concept of “patriotism” and the level of patriotism among Russian youth. The
objective of this paper is investigate the perception and level of patriotism among
Russian adolescents in the present era. The study draws on social surveys
conducted by VCIOM and empirical data collected by the author through a survey
of young people studying at civil and military higher educational institutions.
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Theoretical framework

The word “marpuot” has its origins from the Greek word patriota meaning
“fellow countryman” or “compatriot”, which is derived from patrios meaning
“fatherly” and patria meaning ‘fatherland”. The first recorded use of this word in
Russia was during the reign of Peter the Great [13]. The analysis of definitions of
the word “matpmot” in explanatory dictionaries of the Russian language published
in different time periods reveals that patriotism is defined as a certain attitude and
feeling towards one’s homeland and people as well as being ready to make sacrifice
and/or to accomplish a feat for their sake. At the same time, the meaning of the
word obviously tends to expand (see Table 1).

Table 1
The meaning of the word «matpuot» in explanatory dictionaries of the Russian
language
Loyal to | Loves the | Ready for sacrifice Loyal to the
the nation | Motherland | and heroism for the | Motherland
sake of the country
V.1 Dal’ - + + +
(1863-1866)
D.N. Ushakov | + + + -
(1935-1940)
T.F. Yefremova | + + + +
(2000)

The authors of scientific works in philosophy, sociology, and political
science view patriotism as a broader concept that goes beyond a sense of national
identity. A.V. Abramov, believes that patriotism includes feelings, ideas
(ideology), and activities aimed at benefiting the motherland [1, p. 2]. According
to R.Ya. Mirsky, patriotism is made up of three interrelated components: 1)
patriotic attitude; 2) patriotic consciousness; 3) patriotic activity [3]. Developing
this approach, A.V. Kuz’min and Yu.N. Trifonov define patriotism as a “complex
spiritual and practical entity, which is based on patriotic consciousness, expressed
in patriotic attitude and manifested in patriotic activity” [2, p. 69]. In other words,
loving one’s country is not enough, it should be supported by patriotic attitude and
manifested through certain actions that constitute patriotic activity.

According to a public opinion poll conducted by Russian Public Opinion
Research Center (VCIOM) in April 2023, Russians perceive patriotism as
“contributing to the prosperity of their country through work and action” [4].
Therefore, the ‘activity” component seems to dominate.
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Methods and results

The methods employed in the research are the descriptive method, definitional
analysis, statistical method and comparative analysis.

In order to study the problem of patriotism education in the modern youth
environment, a survey was conducted among first- and second-year cadets of the
Novosibirsk Military Zhukov’s Order Institute of National Guard Troops of the
Russian Federation and first- and second-year students of the Novosibirsk State
Technical University (Novosibirsk). The recipients were asked: 1) to state whether
they consider themselves patriots; 2) to choose several characteristics that, in their
opinion, are inherent in a patriot and 3) to specify the most important means of
forming patriotism (Table 2).

Table 2
Question set

I. What does it mean to be a patriot? (you can choose up to 3 answer options)
1) to work and act for the good of one’s country
2) to be loyal to your country and your people
3) to love your country
4) to be ready for sacrifices and feats for your country
5) to strive to improve the state of affairs in the country
6) to defend your country against attacks and accusations
7) to tell the truth about your country, whatever it may be
8) to consider yourself a part of your country
9) to believe that your country is better than other countries
. Are you a patriot of your country?
1) yes
2) no
3) find it difficult to answer
I11. What has the greatest influence on developing a sense of patriotism?
1) family
2) mass media
3) various thematic events

The survey found that the majority of respondents (55% and 66%) define
patriotism as “love for the motherland” (Pic. 1). Together with the third popular
response, “being loyal to your country and people”, it shows the key role of the
patriotic consciousness in the structure of patriotism. At the same time, almost a
half of the NSTU students (48%) believe that patriotism includes “telling the truth
about their country whatever it may be” and none of them pointed out that
“considering their country to be better than other countries” is manifestation of
patriotism. The respondents from both educational institutions give certain
importance to the patriotic activity, though in different ways: the cadets chose the
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variant “work and act for the good of the country” while the students preferred a
more vague option “seeking to improve the state of affairs in the country”. Only
13% of the students think that patriotism should include “readiness for sacrifices
and feats for the sake of the country” whereas the percentage of cadets who chose
this option makes up 34% (which was quite predictable).
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Pic. 1. The differences in responses to the qhestionnéire

As for the most important question, if the young people consider themselves
patriots, almost 93% of cadets responded in the positive, while the number of
positive answers from the students was as low as 47,5% (Table 3). It should be
noted, that those who did not consider themselves patriots, did not include “love for
the motherland” into the notion of patriotism in their answer to the first question.
Finally, the majority of respondents named ‘family’ as the primary factor
influencing the development of patriotism in a person.

Table 3
The results of the survey
NMI of NGT of RF NSTU
1) yes, certainly 93% 48%
2) no 1% 4%
3) find it difficult to answer 6% 49%
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Conclusion

Thus, patriotism is a complex phenomenon including a certain attitude towards
one’s country, which is manifested in actions and deeds. The conducted research
makes it possible to conclude that the issues of youth policy in the sphere of
patriotic education remain important, since it does not fully achieve the goal of
instilling a sense of patriotism in young people.
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Abstract: The statistical measure logDice is used in the Sketch Engine corpus manager
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BMecTe. Pe3ynpTaToM HCCIEHOBAHMS SBISIETCS JIEKCHKO-CHHTAKCHYECKas COYETaeMOCTh
kmogeBoro crmoBa  ‘black’, koTopas BrmouaeT B ce0s  HMCIONB30BaHWE MACCHBHBIX
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Introduction

The relevance of the topic is determined by the increasing interest of linguists
in conducting research based on corpus material and the potential of applying
modern statistical methods to analyze linguistic phenomena in a new format. The
study of the linguistic representation of ethnic minorities in the newspaper
discourse, which is materially represented in the form of corpus data, opens up an
opportunity to trace socio-cultural transformations of norms and values.

By analyzing word combinations in terms of regularity and frequency of use in
a certain type of texts, it is possible to establish the communicatively relevant
components of meaning and trace the semantic transformations that words undergo
in the process of use.

Theoretical framework

In this article, a linguistic texts corpus is understood as “a large, presented in a
machine-readable format, unified, structured, labelled, philologically competent
array of linguistic data intended for solving specific linguistic tasks” [8 p.5]. The
research within the corpus is carried out in the corpus manager - a specialized
search system that includes software tools for searching data in the corpus,
obtaining statistical information and providing the results to the user in a convenient
form [8, p.50].

The introduction of corpus texts and the use of corpus managers in linguistics
has brought new methods for studying and mastering the combinability problem. As
E. D. Andreev points out, statistical methods are one of such tools, statistical
characteristics of linguistic units in speech turn out to be a very important factor in
describing linguistic material [1]. Large arrays of texts make it possible to analyse
the regularities in the combination of words, and statistical measures become the
main method of such analysis.
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In this article we turn to statistical measures of the corpus of texts to identify
regular combinations of the nomination of the ethnic group ‘black’. The
identification of such combinations will make it possible to establish the pragmatic
component of the meaning of this nomination.

The focus of attention is on combinations that have such properties as
repetition, specificity of meaning, structural stability and expressiveness. In the
concepts of S. Bally and V.V. Vinogradov, such combinations are defined as
syntagmas. This term emphasises the syntactic nature of a syntagma as a speech
unit and its systemic character (syntagmatic relations are one of the main ones in
the lexical system of language). According to A.A. Reformatsky, “a syntagma is a
combination of two members connected by one or another relation with unequal
directivity of the members, where one member is definable and the other is
defining” [7, p.137].

Within the framework of corpus linguistics, the term collocation is adopted,
which can be defined as a statistically stable word combination [8, p.51]. Based on
the definitions given above, syntagma and collocation have the same properties:
stability, presence of the main and dependent words (keyword and collocant),
repetition, therefore, in this paper these terms are interchangeable.

A sub-corpus of American news articles in the English Web 2021 corpus
(enTenTen21) is chosen as the material of the study. The texts of news articles aim
not only to convey information, but also to convey certain opinions and evaluations,
and, as a consequence, at forming public opinion. The linguistic aspect expresses
the worldview aspect, and on the example of such linguistic phenomena we can
trace social trends, for example, discrimination, stereotyping, ethnocentrism,
political correctness. The tool of analysis was the Sketch Engine corpus manager.
The choice of this toolkit is conditioned by the availability of the function of
outputting lists of collocations by separate syntactic models with indication of the
strength of connection between lexemes.

The software of a corpus manager, Sketch engine, in particular allows us to
investigate the semantic characteristics of words by identifying the context of word
usage, which can then be reflected numerically [5].

Word Sketch is an automatically derived summary of the grammatical and
collocational behavior of a word from a corpus. Word Sketch first appeared in 1999
in the Macmillan English Dictionary for Advanced Learners. Since then, they have
been integrated into the Sketch Engine corpus toolkit, trained for fifteen languages
and widely used for lexicography [5].

The aim of the Word Sketch tool is to provide a complete and exhaustive
description of the grammatical and collocational behavior of a word. In other
words, the goal is to show all the words that are commonly used in combination
with each keyword: nouns, verbs, adjectives, adverbs and prepositions [5].
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The statistical measures used in the Sketch Engine corpus manager to find
collocates are based on the probability of two words appearing together when
analysing a corpus of language.

Several statistical measures have been used at different stages of the Sketch
Engine corpus manager development: MI-score, Association Score, Dice, logDice.

Elements of formulae for statistical measures:

N is the size of the corpus;

Fa is the number of times the keyword is used in the whole corpus (the
concordance size);

Fs is the number of occurrences of the collocate in the entire corpus;

Fas is the number of instances of the collocate use in the concordance;

R is the grammatical relationship between the words;

[lwi, R, we|| - the number of occurrences of the keyword with collocate and
their grammatical relations;

[lwi, R, * || is the number of occurrences of a keyword with a grammatical
relation to any collocate;

|I*, *, w2 || is the number of occurrences of a collocate with any keyword in any
grammatical relations;

[+, *, * || is the number of occurrences of any keyword in any grammatical
relations with any collocate.

The MI-score measure is a mutual information coefficient that aims to identify
rare collocations in the corpus. Consequently, the rarer an individual collocation
occurs in the corpus, the greater its weight. But it should be noted, if the frequency
of collocation is low, the use of this formula may lead to incorrect results [5, p.349].

fafs

After, the MI-score statistical measure has been replaced by the Association Score
(AScore) method. Compared to the previous metric, AScore takes into account the
grammatical relationship between keyword and collocate.

(w1, Byws| ||wl=R’w2|)
14 + log, Dice ( s =14 + lo
82 lfwr, R, #[| 7 [, %, wal| B2

2 - |Jwy, B, wo|
leth*H + H*,*,’lﬂz”

Since 2006, noting the dependence of AScore on corpus size and new research, the
statistical measure for Word Sketch creation has been changed to a variation of the
Dice coefficient, logDice [1].

LogDice is a statistical measure for detecting co-occurrence in collocation.
This metric is based on the frequency of a keyword and its collocation, unlike
previous metrics, logDice does not depend on the corpus size, hence can be used to
compare results from different corpora. When translating foreign language
terminology, this metric is used to select an appropriate translation.

29



HTUI,R-,'UJZH ”wl’R’u}QH Q'HWHst?“
e i e ) = 14+ oms o 2 e

By default, Word Sketch in the Sketch Engine corpus manager is sorted so that
the most typical collocations are at the top. The logDice score is used to determine
how typical (or strong) a collocation is [6].

The values of the logDice statistical measure have the following features:

1)  The theoretical maximum is 14 in the case where all occurrences
of the keyword match the collocate and all occurrences of the collocate
match the keyword;

2) A value of 0 means that there is less than 1 collocation match per
16,000 keywords or 16,000 collocations;

3)  The score is independent of the overall corpus size. The score
combines the relative frequencies of collocation as a whole with respect to
keyword and collocation [6].

It is impossible to establish a universal threshold between weak and strong
collocations because each word behaves differently. The main purpose of a
statistical measure is to sort collocations by their typicality or strength, not to decide
whether a collocation is weak or strong [4].

Methods and results

Our analysis of syntagms, that include names of the African-American ethno-
racial group members, was conducted in the Sketch Engine corpus manager. When
collocations are identified in the Word Sketch tool in the Sketch Engine corpus
manager, not only the number of occurrences of the collocation but also the result
of the logDice statistical measure is reported in the Sketch Engine corpus manager.

In the present study, the name chosen for the African-American ethno- racial
group is ‘black’. The choice of names is based on the analysis of the newspapers
“The Boston Globe”, “Star Tribune”, “USA Today”, “The New York Times” in the
period from 2020 to 2022 [3].

14 + log, Dice (

H i o ¢
verbs with "black" as object

lynch 1 39 e
enslave 53 39 o
emancipate 3.8 e
disenfranchise £ 2.8 oo
harass 13 18 oo
free 38 18 = —
dye 10 1.7 o & #= 0 X
oppress 1 1:§ s verbs with "black" as subject
terrorize > 14 o cop 9 1.8 e
bag 6 09
bar i3 04 .. Migrate 6 07 s«
assault <0.1 -

Pic. 1. Word Sketches for ‘black’
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The comparative analysis revealed a numerical prevalence of cases in which
African-American ethno-racial group members are used in the object position,
compared to sentences in which they are presented as the subject of action. The
verbs ‘lynch’ (15 instances of collocation), ‘to enslave’ (53 cases), ‘o harass’ (13
instances) with the keyword ‘black’ were encountered in the subcorpus of
American news articles, which often appeal to the stereotypes of the weak, the
weak, the endangered.

In the contexts where the name ‘black’” was mentioned as the subject of action,
the verb ‘to migrate’, which also indicates the performance of the action under the
influence of someone or some circumstances (see Pic.1).

It should be noted that there is an error in the tagging of the tokens, as in the
collocation ‘black (as subject) + verb’, the word ‘cop’ was recognised as the verb
‘to grab’, but when the contexts were analysed in details, a marking error was
identified where ‘cop’ should be marked as the noun ‘policeman’ in ‘the adjective +
noun structure’ (see Pic. 2).

CONCORDANCE engish web 2021 (enTenTen21) @ @ m 2
STl (e @ Ar=0qgus =8B~ 0EES © *
O Details Leftcontext ~KWIC  Right context
O © hnnus & with its programming, such as its new show Shots Fired, where racist black cops victimize innocent whites (a complete reversal of reality).</s><s>V
D hnn.us ordinating Committee in its black nationalist period and the murderer of black cops in Atlanta.</s><s>They also demanded freedom for Mumia, anoth
O © bgol.us & black community.</s><s>You often hear people say that if there were black cops policing our communities then we would have less issues with the
O O bgolus in "the job, but theyll be the 1st ones to complain about there being no Blacks  being cops o CO's on the force.</s><s>thats not the pointi</s><s>Poil
[0 O realneous  meone who's fired a black police chief and appointed another, Ive seen black cops do black people worse than any racist.</s><s>Sledge is black, Ba
[0 () moosepoop.us 1 the basis of skin color.</s><s>who knows, someday feared legions of black cops might be used by the elite to bludgeon a hapless poor white undei
[0 O nativeblack.us now--has had cop interactions that were "bullshit" </s><s>Hell, Ive had  Black Cops relate THEIR dealing with "bullshit" stops--when not on the job.<s
s [0 (0 simplejustice.u... it makes intuitive sense, but where is the empirical data to suggest that black cops are more black and less cop?</s><s>An alternative possibility, inc
[ simplejustice.u... iher, thicker, more impenetrable, maybe the time has finally come when black cops come to the realization that they cant hide behind the shield to de

Pic. 2. Concordance for a collocation ‘black cops’

The adjectives used with ‘black’ also emphasise the social position of
representatives of the African-American ethno-racial group, ‘inferior’ (5 instances
of use), ‘incapable’ (5 instances of use) indicate inequality in society, inability to
perform an action, with a low level of intelligence (see Pic. 3).

g 220 X
adjective predicates of "black”
inferior 5 2.0 e
incapable 5 1.4 see
white 9 0.5 ===
black 8 0.2 see

Pic. 3. Adjectives used in collocations with a keyword ‘black’
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Conclusion

There are many different measures of collocation detection, each aimed at
solving certain practical problems. The process of collocation detection in Sketch
Engine's corpus manager has undergone changes. At this stage of development, the
statistical measure logDice is used. Unfortunately, at this stage of development of
statistical measures, there are a number of problems, namely instances of
collocation of words separated by a comma are identified, which cause bias in the
results of the analysis. When analysing syntagms with the keyword ‘black’ as the
name of a member of the African-American ethno-racial group, the following
pragmatic meanings of weak, exposed to danger, incapable of doing something
were revealed.
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Abstract: The article analyses the metaphorical portrait of King Charles 11l of Great
Britain in British and American mass media publications regarding the preparation and
execution of the coronation. It also highlights the main thematic components of the
monarch's image and the metaphorical models used to create it.
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Introduction

The process by which people perceive their environment and form their
opinions is greatly influenced by the media. When reporting on events, the
mainstream media may explain or interpret political developments using emotive,
ideological, or even propagandistic political narratives. Metaphor is a primary tool
that can impact the way the public forms opinions. This article discusses the
metaphorical image of Charles Il in the British and American mass media during
the preparation and conduction of his coronation.

Theoretical framework

An image is a mental representation of something or someone that is created as
a result of an individual’s interactions with the external environment. Images are
frequently arbitrary and subject to alter based on a range of variables, including
cultural background, social status and individual preferences [4, p. 244]. In the
media, images can be either artificial, i.e. produced for entertainment or educational
purposes, or real (reflecting the current environment). They can be stereotyped,
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perpetuating preconceived notions about social groupings or phenomena.
Furthermore, the idea of a media image can be interpreted narrowly, as fragments
of reality that are depicted in the texts of professional journalists and reflecting their
worldview, political preferences, as well as psychological qualities [3, p. 91]. An
important role in formation of evaluation belongs to connotations, since the
communicator can use both positively and negatively coloured emotional words to
describe an event. When words with a particular connotation are used frequently,
especially when they are negative, they can lead to the formation of clichés and
stereotypes, which are formed in a person's mind and make it easier for them to
perceive the complex objects.

A political narrative is a set of political texts of various genres (a leaflet, a
slogan, a rally speech, a party program, an analytical article, a television interview,
etc.) which is concentrated around a certain political event [2, p. 77]. It is organized
as a story or narrative that can persuade people or sway public opinion. Among its
characteristics are the reflection of different viewpoints of the participants, the
variety of narrators, and the emotional evaluations. A political narrative can have
different emotional coloring depending on its goal. For example, it can be
ideological, supporting specific conceptual ideas, or emotional, evoking strong
feelings and emotions in the audience. It can also be propaganda or informational,
stated either objectively or subjectively, and aim to explain or interpret political
events.

One of the primary modes of expression in political narratives is metaphor. It
is frequently employed to communicate specific concepts, images, and ideas.
Translating abstract or difficult political ideas into more understandable formats for
various societal groups is also beneficial. The goal of metaphors is always to make
a text more expressive at the linguistic level. As a result, metaphor in political
discourse is crucial for influencing public opinion and giving complex political
concepts a personal touch. It has the power to shape our political and ideological
views and is frequently employed to evoke strong feelings in the audience or grab
their attention, as well as to create an image of a certain situation or person.

In accordance with the cognitive theory of metaphor, metaphorization is based
on the interaction between the structures of two conceptual domains — the source
and target domains. A target domain is a conceptual domain that is being
conceptualized, while the content of the source domain is used to understand the
concepts of the target sphere. The principle of comparing the source and target
domains is actively used in political discourse for various purposes: attracting the
attention of the audience, manipulating public consciousness or creating an image
of a famous person (politician, public personality, head of state, etc.). Depending on
the source of metaphorical expansion, the following categories of metaphors can be
distinguished [1, p. 77]:
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1) anthropomorphic (“Anatomy”, ‘“Physiology”, “Disease”, etc.);

2) naturomorphic (“The world of animals”, “The world of plants”,
“The world of inanimate nature”);

3) sociomorphic (“War”, “Theatre”, “Games and sports”, etc.),

4) artefact (“Mechanism”, “House (building)”, “Instrument”, etc.).

Based on the concepts of “image” and “media image” the following definition
of metaphorical portrait can be drawn: Metaphorical portrait (or metaphorical
image) is an imprint that is made on the human mind by outside sources, primarily
the media, through the use of metaphor.

Methods and results

The methods used in the current research include the definition analysis,
descriptive method, content analysis, comparative analysis, cognitive interpretation
and continuous sampling.

The image of Charles 11l during the preparation and conduction of the
coronation

Analysis of texts from American and British mass media revealed the
following elements of the monarch's metaphorically conveyed image: 1. Charles 111
is a monarch who cares about his country. 2. Charles Il is a modest monarch (a) /
Charles 11 is a luxurious monarch (b). 3. Charles 111 is an heir that is not suitable
for the role of King. 4. Charles Ill is an undesirable figure in the British Royal
Family.

Furthermore, the analysis of the metaphorical expressions, used to create the
image of Charles Ill in British and American articles during the preparation and
execution of his coronation is presented.

1. Charles Il is a monarch who cares about his country.

(1) But wherever he goes, he carves out time to meet ordinary people [Hello
Magazine].

(2) Let nobody doubt that the heart of King Charles Il is - like his crown - in
exactly the right place (The Sun).

Principally, British media (Hello Magazine, The Sun) claim that Charles Il
will put the interests of his country in the first place. He always finds time to talk to
ordinary people, which describes him as a king devoted to his state and people. At
last, he is in his place with his heart and crown. The artifact and anthropomorphic
metaphors used in these examples create a rather positive image of the monarch in
society.

2. Component 2 is represented by a dichotomy between two mutually exclusive
characteristics of the new king: he is seen as both a modest and thrifty monarch,
while some contexts represent him as a luxurious and wasteful person.
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2a. Charles 11 is a modest monarch.

(3) If this weekend’s ceremonies are more modest than those of 70 years ago,
that will only be partly down to the new king’s reported preference for a more
modern, slimmed-down monarchy (The Guardian).

(4) Tradition is a valid argument when coronations have "changed in scale,
scope and content every time (BBC).

Examples 3 and 4 reflect the modesty of the ceremony compared to a similar
event in 1952, when Queen Elizabeth ascended to the throne. This fact is explained
by the fact that the monarchy has significantly “slimmed-down” over recent years,
as well as the difference between the coronation ceremonies, which are changing in
“scale, scope, and content” at different times.

2b. Charles 11 is a luxurious monarch.

(5) It was “God Save the King” that began this day of meticulously staged
pomp (People).

(6) Charles is already king. There is absolutely no need to go through with this
expensive pantomime (The Independent).

However, contexts 5 and 6 reflect society’s concern about the surprisingly high
costs of the ceremony, which cause dissatisfaction among citizens. For example, the
coronation is called a “meticulously staged pomp” and an “expensive pantomime”,
which is not needed as Charles 111 officialy became King after the death of Queen
Elizabeth.

3. Charles Il is an heir that is not suitable for the role of King.

(7) He was grandfatherly, his eyebrows were old-man bushy (The Washington
Post).

(8) And although it felt like Charles carried the weight of one thousand years
of history yesterday, he is a child of the Sixties in his ageing blood and bones (The
Sun).

(9) He had waited in the wings longer than any heir of the history (People).

(10) Somber throughout the two-hour ceremony, he looked like a man feeling
the weight of the crown (The New York Times).

Both American and British journalists note that Charles Il has waited for a
very long time “in the wings” to ascend the throne, and as a result, he seems to be a
very aged man for this position: looking “grandfatherly” and being “a child of the
Sixties”. The Washington Post marks that due to such a long wait, the crown is a
big and visible burden for Charles.

4. Charles 111 is an undesirable figure in the British Royal Family.

(11) People who know Charles sometimes describe him as a cuckoo in the
royal nest - someone quite unlike the other members of his family (The New
Yorker).
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(12)In the end, Charles “may be a bit of a transition figure, with a lot of
emphasis on William as a successor” (Los Angeles Times).

(13) The rite was expected to be watched by millions, though the awe and
reverence the ceremony was designed to evoke are largely gone - and many greeted
the day with a shrug (Chicago Tribune).

This component depicts the King as a man differing from the rest of the family
because of his statements or interests, and thus not a desirable candidate for the
throne in people’s minds among other Royal Family members. Los Angeles Times
points out that Charles Il is “a bit of a transition figure” between his mother Queen
Elizabeth and his son Prince William. It is stressed that William could have been a
younger and better successor. Furthermore, the citizens are not as excited as they
were expected, so they “greeted the day with a shrug”.

Conclusion

To sum up, the media is not only the main source of information about the
world around us but also a powerful tool for influencing the mass consciousness of
people. The conducted research allows us to conclude that the metaphorical portrait
of Charles 111 in the British and American political narrative “Coronation” consists
of several interrelated thematic components. Using metaphors from various source
domains, the British authors characterize Charles 111 mostly as a caring, modest or
luxurious monarch and an unsuitable monarch. However, American authors mostly
depict him as a luxurious, unsuitable and undesirable figure, creating a more
negative media image. The image of Charles 11l is modeled using artifact (50%),
sociomorphic (22%), anthropomorphic (17%), and to a lesser extent naturomorphic
(11%) metaphors. In general, the image of the king ascending the throne can be
characterized as ambivalent, i.e. combining both positive and negative features.
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Introduction

The mass media is the primary platform for political discourse in general and
military political discourse in particular. Unlike political discourse proper, which
touches upon general issues of foreign and domestic policy in all its manifestations,
the subject matter of military political discourse is primarily oriented towards the
sphere of international relations, as it most often focuses on conflicts between
states. The aim of military political discourse is to convey information about
military events and to exert a certain influence on the opinion of citizens, for
example, convincing them of the necessity and correctness of decisions taken by the
country’s leadership. One of the effective means of manipulating public opinion is
the use of euphemisms and dysphemisms. The aim of the current study is to identify
the specifics of the use of dysphemisms in contemporary British military political
discourse.

The objectives of the study include 1) revealing the concept of “dysphemism”;
2) examining the types and functions of dysphemisms in modern military political
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discourse based on British publications covering the Israeli-Palestinian conflict.
The relevance of the study is determined by the presence of a steady interest of
scholars in the realisation of the pragmatic function of language, as well as the
importance of the media in the formation of public opinion. The relevance of the
study is determined by scholars' continuing interest in the pragmatic function of
language and the role of the media in shaping public opinion.

Theoretical framework

Any military conflict is reflected in the media by the division of society into
two poles: “friends” and “foes”. Euphemisms are used to gloss over negative
processes, actions and results, as well as to denote “friends” and present their
characteristics, while the actions of “foes” and attitude towards them are often
represented in military political discourse with the help of dysphemisms. Thus,
euphemisms and dysphemisms are used as the means of implementing the strategy
of legitimation and the strategy of discredit, respectively [4]. Speech strategy is
defined as a “long-term direction of efforts to present information aimed at
achieving maximum influence on the recipient” [3, p. 74]. The use of the strategy of
discredit involves the employment of certain tactics (tactics of blame, tactics of
mockery, tactics of insult, ‘labelling” tactics) which, in their turn, are implemented
through a variety of linguistic means, including dysphemisms.

Dysphemism is understood as a deliberately harsh form of expressing
emotional evaluation, replacing a stylistically neutral expression with a rude or
stylistically reduced one in order to demonstrate a negative attitude towards the
communicant or the situation. Like euphemisms, dysphemisms are formed by
means of metaphorisation, metonymisation, epithets, irony and some others.
According to M.G. Cheporukhina, dysphemisms fall into the following types:
“pure” dysphemisms (words and expressions that have negative semes and are
realised explicitly) and “hidden” dysphemisms (units that acquire negative
connotations in a certain communicative situation) [2]. A.A. Gaevaya, V.V. Gurin
and LP. Petrova distinguish between such types as “proper dysphemisms”,
“contextual dysphemisms™ and “semantically derived” dysphemisms [1]. The latter,
to our mind, have an intermediate position between the “pure” or “proper”
dysphemisms and contextual dysphemisms.

Methods and results

The methods employed in the research are the descriptive method, definitional
analysis, and the method of continuous sampling. The research material is taken
from the British online newspapers “The Guardian” and “The Economist”.

When considering the military conflict in the Gaza Strip, we can distinguish the
following components:

1. the subjects of the conflict (Hamas, Israel and Palestine);

2. the object of the conflict (the Gaza Strip and its population);
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3. the participants and/or witnesses of the conflict (other countries).

In their speeches, British politicians widely use accusatory tactics against
Hamas, with the help of such dysphemisms as murderous attack, mass slaughter,
the sadness of Hamas's rampage on October 7th, the unspeakable monstrosity of
Hamas's terrorist attack, the October 7th Hamas atrocities, etc. to describe the
actions of its members. All the above expressions are “pure” or “proper”
dysphemisms, as they contain connotative semes with pejorative colouring. At the
same time, British journalists also use dysphemisms in relation to the second party
to the conflict - Israel and its head B. Netanyahu, despite the fact that the UK is
among the European countries that officially support Israel.

Thus, for example, the authors of the articles claim that:

1) Israel's onslaught against Gaza is a Russian doll of horror, with many

atrocities tucked within;

2) Israel crushes Gaza, etc.

Israeli leader B.Netanyahu is described as an angry, weak and old person,
unable to protect his country and suppressing the people of Palestine:

3) Mr Netanyahu's political paralysis means he cannot plan what to do with
Gaza when the fighting stops;

4) He’s ignoring calls to resign but, politically, he is a dead man walking;

5) For decades, Netanyahu marginalised, robbed and bullied Palestinians,
dashing their hopes of statehood;

6) A standout figure in the angry-old-man genre is Benjamin Netanyahu, 73,
Israel’s longest-serving prime minister — though not for much longer.

In these contexts, through the use of ‘proper’ dysphemisms the authors apply
the tactic of mockery aimed at ridiculing the object of description, as a part of the
strategy of discredit.

The media coverage of the actions of the British leader in the context of the
Israeli-Palestinian conflict deserves special attention. Here journalists are more
careful, preferring to use ‘hidden’ or ‘contextual dysphemisms’, for example:

7) Rishi Sunak is fuelled by Fomo - so he postures in the Middle East like a
latter-day Tony Blair.

The lexeme Fomo means “fear of missing out: fear of not being included in
something (such as an interesting or enjoyable activity) that others are
experiencing” [Merriam-Webster]. The comparison of R. Sunak with the “latter-
day” T. Blair, whose last years as Prime Minister were marred by scandals and
other unpleasant events, is also a hidden dysphemism, the meaning of which
becomes clear to recipients provided that they have the relevant background
knowledge.
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Conclusion

To sum up, dysphemisms are a linguistic means with the help of which a
purposeful influence on the mass audience is carried out in military political
discourse, implemented through certain speech strategies and tactics. In military
political discourse covering the Israeli-Palestinian conflict, “pure” and “hidden” or
“contextual” dysphemisms are used, the latter being formed with the help of various
stylistic devices, such as metaphor, epithet and irony. Describing the situation in
Gaza, which is the object of the conflict, with the help of dysphemisms, British
journalists indirectly employ the strategy of discrediting both Hamas and Israel.
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«SOMMERHAUS, SPATER»
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Abstract: Das literarische Motiv ermdglicht es, die fiir das Schaffen des Schriftstellers
charakteristischen Merkmale zu verfolgen, die bestimmte Wertorientierungen widerspiegeln.
In der Novelle von Ju. Hermann wird das Motiv des Hauses als zentral. Die Analyse des
betrachteten Motivs ermdglicht es, die philosophische Tiefe der kleinen Prosa von Ju.
Hermann zu identifizieren und die Hauptvektoren der gedanklichen Suche der Autorin zu
bestimmen.

Schliisselworter: Motiv; Haus; Judith Hermann; «Sommerhaus, spéter»
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Annorauust: JIuTepaTypHbIi MOTHB JaeT BO3MOXKHOCTh OTCJICAUTH XapaKTEpHBIE IS
TBOPYECTBA MMUCATENS MIPU3HAKHU, OTPAXKAIOLINE ONpe/eéHHbIe [IEHHOCTHBIC OpHeHTalun. B
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Einfiihrung

Das Erzéhlmotiv wird in den Studien von I.W. Silantjew als «ein Komplex von
Ideen und Gefiihlen des Autors sowie ein Element der folkloristischen oder
literarischen Erzéhlung dargestellt, dessen Wiederholung eine bestimmte Funktion
erfiillt, die auf die Bildung des semantischen Kerns des Kunsttextes abzielt» [4].
Das Erzidhlmotiv erscheint jedes Mal in neuen Varianten und Kombinationen mit
anderen semantischen Komponenten des Textes. Das Motiv spielt die Rolle des
semantischen Kerns, um den sich der Text bildet. W.E. Halizew stellt fest, dass das
Motiv im Kunsttext «eine Komponente von Werken ist, die eine erhdhte Bedeutung
(semantische Sattigung) habeny [5, S. 244].

Solange I.W. Silantjew ein Motiv als das wichtigste strukturbildende Element
der Erzdhlstruktur definiert, das durch ein Ereignis reprisentiert wird, kann das
Motiv als Komponente von Werken, die von erhohter Bedeutung sind, nach Ansicht
von W.E. Halizew verschiedene Formen der Verwirklichung haben. Es kann sich
um ein sich wiederholendes oder variierendes einzelnes Wort oder eine einzelne
Phrase handeln. Dariiber hinaus kann es als Titel oder Inschrift fungieren. In
einigen Féllen kann das Motiv iiberhaupt verschleiert sein und in den Subtext
gehen. In jedem Fall, meint der W.E. Halizew, Semi-Realisierbarkeit im Text,
unvollstindige Erscheinung oder Rétselhaftigkeit sind die grundlegenden Merkmale
des Motivs [5, S. 190]. Und um ein solches Motiv zu erkennen, muss der Leser eine
entsprechende literaturwissenschaftliche Ausbildung oder Empfindlichkeit haben.

Auf diese Weise basiert die moderne Theorie des Erzdhlmotivs auf dem
Verstindnis als eine Einheit der Textstruktur, die eine handlungsbildende Funktion
implementiert. Dies kann ein sich wéahrend der gesamten Erzdhlung wiederholendes
Ereignis, ein Wort oder eine Wortkombination sein, die eine konzeptionelle
Bedeutung hat. Ein wichtiges Merkmal des Motivs ist, dass es eine bestimmte
kiinstlerische Bildgebung bedeutet, die innerhalb der Grenzen des kiinstlerischen
Systems eines Autors von einem Werk zum anderen iibergeht. Das Motiv kann als
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Eigentum aller Werke des Schriftstellers, literarischer Genres und Richtungen und
sogar ganzer Epochen fungieren. In der Weltliteratur dominieren die folgenden
fundamentalen Motive: moralische, biblische, existenzielle, mythologische und
andere.

In der Struktur des Werkes konnen Motive Haupt- und Nebenmotive sein.
Wenn wir tiber das Hauptmotiv sprechen, wird dieses Motiv als Leitmotiv
bezeichnet. Neben der strukturbildenden Funktion verleiht ein solches Motiv dem
Text eine symbolische Tiefe [5, S. 184]. Das Leitmotiv spielt eine besondere Rolle
im Werk — es organisiert die zweite, geheime Bedeutung des Werkes, ndmlich den
Subtext. S.W. Turajew und L.I. Timofejew definieren das Leitmotiv als «eine
vorherrschende Stimmung, ein Bild, manchmal ein kiinstlerisch ausdrucksvolles
Detail, das sich im Werk wiederholt» [4]. Ein Motiv ist also ein sich
wiederholendes Element, das der Autor in seinem Werk verwendet. Und wenn im
Werk eines Schriftstellers ein wiederholtes Motiv verfolgt wird, dann enthilt dieses
Motiv daher die Merkmale der Ideenwelt des Schriftstellers.

Theorie

Die theoretische Grundlage der Studie sind die Studien zur Motivtheorie von
AN. Weselowsky, I.W. Silantjew, W.E. Halizew sowie die Arbeiten von Ju.W.
Maltsewa, O.W. Permjakowa, die der Analyse des Schaffens von Ju. Hermann
gewidmet sind.

Methoden und Resultate

Die Quelle der Studie ist die Titelgeschichte der Sammlung des deutschen
Schriftstellerin Ju. Hermann «Sommerhaus, spéter». Aufgrund der hermeneutischen
Analyse des Originaltextes wurde das Hauptmotiv «Haus» aufgedeckt.

Die Kapazitit des semantischen Potenzials eines gegebenen Motivs ermoglicht
es, liber seine Bilder und seine metaphorische Bedeutung im Text zu sprechen.
Gleichzeitig kann das Lexem «Hausy, das im Titel der Kurzgeschichtensammlung
enthalten ist, als eines der wichtigsten Konzepte im Schaffen der Schriftstellerin
angesehen werden.

Das Motiv des Hauses ist eines der Schliissel in der Weltliteratur. Meistens
bezieht sich dieses Motiv auf die Selbstidentifikation des Charakters oder die Suche
nach einem Platz in der Welt. In vielen Werken wird das Haus zum
handlungsbildenden Zentrum und bestimmt den ideologischen Inhalt des Textes. In
jedem Fall bedeutet der Begriff «Haus» ein glinstiges menschliches Dasein.

Das Motiv des Hauses wurde bereits im Titel der Debiit-Sammlung der
deutschen Schriftstellerin Ju. Hermann «Sommerhaus, spater» (1998) erklért [6]. Er
schafft nicht nur die Richtung der Handlung, sondern bestimmt auch die
Reihenfolge der Ereignisse im Werk. Ju. Hermann verdndert die Bedeutung des
Begriffs «Haus» auf eine bestimmte Weise. Bei der Schriftstellerin wird das Haus
zur existenziellen Kategorie. Der Wunsch der Hauptfigur Stein, ein Zuhause zu
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finden, kann als Versuch interpretiert werden, sich selbst zu identifizieren. Das
Motiv des Hauses erscheint wihrend der gesamten Geschichte. Daraus entfaltet sich
die gesamte Handlung der Novelle und ist breiter als die Sammlung. Das Haus wird
fiir Stein ein Symbol des Lebens, die einzige Mdoglichkeit, aus der GrofBstadt zu
fliehen und dort mit einer geliebten Frau ein neues Leben zu beginnen. Die
Hauptfigur versteht jedoch Steins Absicht nicht, sie ist nicht in der Lage, sich ein
anderes Leben vorzustellen. Sie hat kein Ziel im Leben, sie denkt nicht iiber ihre
Zukunft nach. Thr ganzes Leben verlduft im Kreis der gleichen passiven Freunde.
Das Motiv des Hauses ist ein roter Faden, der sich durch die ganze Novelle
«Sommerhaus, spdter» zieht. Beide Protagonisten kennen ihn, und das bringt sie
ndher zusammen.

In der Novelle «Sommerhaus, spéter» wird das Motiv des Hauses durch eine
Reihe von Techniken aufgedeckt. Einerseits gewinnt das Haus eine symbolische
Bedeutung, verbunden mit Selbstbestimmung, der Suche nach einem Stiitzpunkt,
einem idealen Ort, an dem man sich vor der grauen, unbegreiflichen Realitét
verstecken kann. Gleichzeitig gewinnt das Haus im Kopf des Helden eine
konzeptionelle Bedeutung und geht auf iiberindividuelle menschliche Archetypen
zurlick. Nennung des Hauses erscheint auf jeder Seite der Novelle, was uns erlaubt,
es als Leitmotiv des Werkes zu bestimmen.

Das Lexem «Haus» ist im Titel selbst angegeben. Ins Russische iibersetzt ist
«Sommerhaus». Auf diese Weise wird das Haus als etwas Temporires, Instabiles
dargestellt. Tatséchlich hat Stein, wie aus der weiteren Erzahlung hervorgeht, ein
Haus auflerhalb der Stadt in der Feriensiedlung gefunden. Daher erscheint die
Uberraschung der Heldin logisch, dass ihr Freund dieses Haus im Winter gefunden
hat.

Das Haus ist ein vielschichtiges Symbol, hat ein  breites
Interpretationspotenzial. Es ist nicht nur eine Metapher fiir Selbstbestimmung, eine
gewisse Unterstiitzung im Leben zu finden, sondern auch die Moglichkeit,
existenzielle Einsamkeit zu {iberwinden. Dariiber hinaus wird das Haus zu einem
MaBstab fiir die Identifizierung der Wertorientierungen der Charaktere.

Neben dem Lexem «Haus» finden sich im Text die Worter «Wohnungy,
«Bleibe», «Landhduser» (netaue gomuku), «Flachbauy. Es ist kein Zufall, dass all
diese Namen der Erzdhlerin gehdren. Wie Stein ist sie ohne Boden unter den Fiilen.
Apathie und Trégheit als verbindende Eigenschaft der Vertreter ihrer Generation
werden mit der Verleugnung alter burgerlicher Werte kombiniert. Und im
Gegensatz zu Stein sucht sie kein Zuhause. Sie lebt in einer Wohnung, aber sie ist
eigentlich kein Zuhause. Wenn sie Stein vertreiben, rit sie ihm, eine andere Bleibe
zu finden.

Die Ablehnung der Heldin traditioneller biirgerlicher Werte mit ihrem Kult von
Gemiitlichkeit und Stabilitdt manifestiert sich im Text in ihrer Beziehung zu
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Datschen. Indem sie die Definitionen («schébige, schiffe, kleine Landhéuschen)
aneinanderreiht, driickt die Erzdhlerin ihre Verachtung fiir diese ihr fremde
patriarchalische Welt, die ihr selbst feindselig gegeniibersteht, sehr priagnant aus. So
wird die Unanstindigkeit der jiingeren Generation tragisch. Junge Leute hassen
diese Hauser und gehen trotzdem im Sommer in sie hinein.

Der Mangel an vertrauten Lebensrichtlinien wird im Allgemeinen auf die
Weltanschauung der Heldin projiziert. So erscheinen Stadt und Natur in ihrer
Wahrnehmung der umgebenden Realitit diister und gleichgiiltig. In diesen Skizzen
Offnet die neue Strafle Héuser: «Die stalinistischen Gebdude auf beiden Seiten der
Stralle waren riesig, fremd und schony, «autark und leer», «Wie ein ausgestorbenes
riesiges Tier» [6, S. 64].

Stein, der sicherlich zu seiner Generation tendiert, erweist sich als «Fremder
unter seinen eigeneny. Er hat kein Zuhause, will sich aber mit einer Stadtswohnung
zufrieden geben, will er aber nicht. Er triumt von einem echten Zuhause. Fiir Stein
wird das Haus zu einer Gelegenheit, seiner Existenz Sinn und Ordnung zu geben,
ein Versuch, sich in der Welt zu verankern. Gleichzeitig wird das Haus zu einem
Versuch der Verwirklichung in der Liebe. In der Situation der Abwertung nicht nur
traditioneller Werte, sondern auch der Verbalisierung selbst ist dies fiir ihn die
einzige Moglichkeit, seine Gefiihle auszudriicken. In Steins Diskurs erhélt das Haus
einen erhabenen Status. Fiir ihn sind das «Hausy, «raus aus Berlin», «Landhausy,
«Herrenhaus», «Gutshaus», das heiflt sein eigenes Territorium, in dem er der
Eigentlimer ist. Ein Haus ist im Kopf des Helden immer mit der Natur, der Weite
und Freiheit verbunden, die er in der Stadt nicht fiihlt: «Stein und sein Gerede von
dem Haus, raus aus Berlin, Landhaus, Herrenhaus, Gutshaus, Linden davor,
Kastanien dahinter, Himmel dariiber, See mérkisch, drei Morgen Land mindestens,
Karten.»

Steins Anspriiche sind romantisch. Und als echter romantischer Held erleidet er
eine Niederlage. Die Erzdhlerin, die moglicherweise bereit schien, an diesem
Traum zu glauben, verschiebt dennoch die Realisierung dieser Moglichkeit fiir
spéter, und der von Stein selbst erworbene Raum ist weit von ihren Vorstellungen
iiber das Haus entfernt. Fir sie ist es nur ein wunderbares Gespenst der
Vergangenheit, das auseinanderfallen wird.

Im Kopf der Heldin entsteht ein sehr bildhaftes und eloquentes Portrdt des
Hauses, in dem sich Leblosigkeit mit Schonheit verbindet.

Das Finale der Geschichte ist bezeichnend. Das prophetische Bild, das von der
Phantasie der Erzéhlerin geschaffen wurde, scheint lebendig zu werden. Das Haus
brennt aus, und Stein verschwindet spurlos.
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Zusammenfassung

In dem vorliegenden Artikel werden die linguostilistischen Mittel zur
Gestaltung des Motivs «Haus» als organisatorisches Zentrum des Narrativs in der
Novelle «Sommerhaus, spéter» untersucht. Dieses Motiv erweist sich als eine
komplexe kiinstlerische Einheit und kombiniert die Eigenschaften des Bildes, des
Leitmotivs und der symbolischen Tiefe. Das metaphorische Potenzial des Motivs
«Haus» ermoglicht es, sein Konzept zu betrachten, das im Mittelpunkt des Werkes
von Ju. Hermann steht. In der Novelle erscheint das Wort «Haus» mehrmals und
erhdlt abhédngig von verschiedenen Perspektiven unterschiedliche Konnotationen.
Auf der einen Seite erweist sich das Haus als Metapher fiir die existenzielle
Selbstbestimmung der Helden und zeigt ihre ontologischen und wertvollen
Einstellungen auf, auf der anderen Seite beriihrt es wichtige Aspekte der sozialen
Ebene und reprisentiert die Uberlegungen der Autorin iiber die Probleme der
Gegenwart.
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Einfithrung

Die zusitzliche Ausbildung (im Folgenden als zus. Ausbild.) ist derzeit eine
der wichtigsten Formen der Ausbildung, die in verschiedenen Tétigkeitsbereichen
weit verbreitet ist. Trotz der aktiven Entwicklung des traditionellen
Bildungssystems ist die zus. Ausbildung zu einem der Schliisselfaktoren fiir die
Verbesserung der beruflichen Kompetenz auf einem sich stdndig verdndernden
Arbeitsmarkt geworden. Laut der Analyse des Marktes fiir zusitzliche
Ausbildungen in Russland fir den Zeitraum 2018-2020, die wvon der
Wirtschaftshochschule Moskau vorgelegt wurde, erwarben die Studierenden von
Ausbildungskursen am haufigsten neue Kenntnisse in ihrem Fachgebiet und
beherrschten Informationstechnologien. Gleichzeitig bezog sich knapp ein Drittel
der Antworten auf die Beherrschung von Produktionstechnologien und -ausriistung.
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Nur 4,2 % der Befragten gaben an, dass sie keine Weiterbildungskurse besucht
haben [4].

Diese Ergebnisse zeigen, dass die zusitzliche Ausbildung an Dynamik
gewinnt, was bedeutet, dass die Nachfrage nach verschiedenen
Umschulungsprogrammen und Weiterbildungsprogrammen nur wachsen wird. Mit
der steigenden Nachfrage steigen auch die Anforderungen an die Qualitdt und
Effektivitit der Kurse, aber nicht alle Weiterbildungsprogramme sind in der Lage,
eine effektive Ausbildung zu bieten. Aus diesem Grund ist es notwendig, die
Programme sténdig zu optimieren und die Qualitit der Ausbildung zu verbessern,
damit sie den aktuellen Bediirfnissen der Gesellschaft gerecht werden konnen.

Theorie

Das Interesse an beruflichen Weiterbildungs- und Umschulungsprogrammen
wichst von Jahr zu Jahr, da verschiedene Aspekte der zusitzlichen Ausbildung
untersucht werden [1-2; 5]. Es gibt jedoch noch keine einheitliche Definition fiir die
Wirksamkeit von Umschulungen und Weiterbildungen in der wissenschaftlichen
Forschung. Es gibt lediglich unterschiedliche Ansétze zur Definition von Kriterien,
aber keine Methodik zur Bestimmung der Wirksamkeit von Fortbildung. Trotz des
Interesses der Wissenschaftler an Fortbildungs- und Umschulungsprogrammen wird
dieses Problem noch immer nicht ausreichend untersucht.

Die Autoren von Studien bieten verschiedene Kriterien an, die zur Wirksamkeit
von Weiterbildungsprogrammen und Umschulungsprogrammen beitragen. So nennt
S.P. Dyrin einige Grundvoraussetzungen, die die Wirksamkeit von Aus- und
WeiterbildungsmaBnahmen gewéhrleisten:

- Die Aus- und Weiterbildung des Personals sollte den Bediirfnissen der
Praxis voraus sein. Es sollte kein Hindernis zwischen der Anhdufung von Wissen
des Personals und dessen Umsetzung und effektiver Nutzung bestehen;

- Die Aus- und Fortbildung sollte kontinuierlich erfolgen;

- Aus- und Fortbildung erfordert Motivation. Die Mitarbeiter miissen den
Zweck von Aus- und Weiterbildung verstehen und wissen, wie Aus- und
Weiterbildung ihre Produktivitit, ihre eigene Arbeitszufriedenheit und ihren Preis
auf dem Markt verbessern werden;

- sich auf gezielte Fortbildung, Umschulung und Personalentwicklung zu
konzentrieren, statt auf eine Einheitsschulung;

- Formen und Methoden der Aus- und Weiterbildung des Personals sollten
vielfaltig sein;

- Die Leitung der Organisation sollte das Klima schaffen, das der Aus- und
Weiterbildung forderlich ist, d. h. sie sollte die Auszubildenden ermutigen, sich
aktiv am Lernprozess zu beteiligen und die Lehrkréifte zu unterstiitzen;

- Wenn die durch Aus- und Weiterbildung zu erwerbenden Kenntnisse und
Fahigkeiten komplex sind, sollte der Aus- und Weiterbildungsprozess in
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aufeinander folgende Phasen unterteilt werden. Der Schulungsteilnehmer sollte
Moglichkeit haben, die erlernten Féhigkeiten in jeder Phase der Schulung zu {iben
und erst dann weiterzumachen;

- Die Mitarbeiter der Organisation sollten ein Feedback zu den Ergebnissen
der Aus- und Weiterbildung erhalten [2].

Gleichzeitig kann es schwierig sein, die Wirksamkeit eines Weiterbildungs-
und Umschulungsprogramms zu bewerten, da das Endergebnis von verschiedenen
Faktoren abhéngt. Die Wirksamkeitskriterien sollten vor Beginn der Ausbildung
festgelegt und den Auszubildenden sowie den Ausbildern, die den
Ausbildungsprozess organisieren, mitgeteilt werden [3]. Dariiber hinaus wird
empfohlen, die Effizienz der Auszubildenden, die das Programm abgeschlossen
haben, erneut zu bewerten, indem die Verdnderungen ihrer Arbeitsleistung nach
einem bestimmten Zeitraum analysiert werden. Diese Uberpriifung ermdglicht es,
die langfristige Wirkung des Programms zu beurteilen [ebd.]. Man kann sagen, dass
es angemessener ist, nicht nur die am Ende des Programms erzielten Ergebnisse zu
beriicksichtigen, sondern auch die Ergebnisse, die nach dem Programm eingetreten
sind, was eine objektivere Bewertung der Wirksamkeit der Ausbildung in Bezug
auf die berufliche Tatigkeit der Programmteilnehmer ermdglicht.

Als Indikator fiir die Wirksamkeit der Aus- und Weiterbildung wird die
Zufriedenheit des Personals mit der Ausbildung genannt, die anhand einer Umfrage
bewertet werden soll: Fragebogen oder Umfragen von Mitarbeitern, die eine
Ausbildung absolviert haben. Dieser Indikator charakterisiert die soziale
Wirksamkeit der Aus- und Weiterbildung [2].

Einer der wichtigsten Indikatoren fiir die Wirksamkeit des Aus- und
Weiterbildungssystems ist die Professionalitit des Personals. Sie wird durch
verschiedene Faktoren bestimmt, wie z. B. "formales Bildungsniveau, Grad der
Ubereinstimmung des Berufs mit der erhaltenen Ausbildung, Grad der
Ubereinstimmung des Bildungsniveaus mit der ausgeiibten Titigkeit, Dynamik des
Bildungsniveaus, Dauer der Betriebszugehorigkeit (Dauer des Zeitraums der
Verbesserung der beruflichen Fahigkeiten und Fertigkeiten)" [2].

Damit die Weiterbildungsprogramme und Umschulungsprogramme wirksam
sind, muss auf die Bewertung der Lernergebnisse geachtet werden, um die Qualitét
der erbrachten Leistung zu verbessern. Nur so ist es mdglich, die erfolgreiche
Entwicklung des Systems der Zusatzausbildung zu gewihrleisten und die
Wetthewerbsfahigkeit der Fachkréfte auf dem Arbeitsmarkt zu verbessern. Zu den
am hdufigsten verwendeten Indikatoren fiir die Bewertung der Qualitit von
Bildungsprogrammen gehoren:

- Zeitbudget;

- Ausriistung;

- Raum;
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- Verfligbarkeit von Lehrdiplomen;

- Produktqualitit;

- Qualitdt des Prozesses (Programme);

- Qualitdt des Managements;

- Erreichen der geplanten Ergebnisse;

- Beteiligung der Auszubildenden an der Gestaltung ihres eigenen
Ausbildungsprogramms;

- Nutzung der Vernetzung zwischen Organisationen;

- Einsatz von modernen Bildungstechnologien;

- Aktualisierung der Inhalte der Ausbildungs- und Studiengidnge in
Ubereinstimmung mit den Bediirfnissen des Marktes;

- erworbene Kenntnisse, Fahigkeiten, Erfahrungen und personliche
Qualititen;

- fachliche sowie =zusitzliche Spezialisierung entsprechend den
Marktbediirfnissen [5].

Es ist festzustellen, dass es trotz der Tatsache, dass Wissenschaftler
verschiedene Kriterien und Methoden zur Verbesserung der Wirksamkeit von
Umschulungs- und Weiterbildungsprogrammen  vorschlagen, derzeit keine
einheitliche Definition und Bewertungsmethode gibt.

Methoden und Resultate

Im Rahmen dieser Studie wurde eine erste Fragebogenerhebung unter den
Auszubildenden im  Rahmen des beruflichen  Umschulungsprogramms
"Fremdsprache: Theorie und Methodik des Unterrichts in der Bildungsorganisation"
an der Staatlichen Technischen Universitit Nowosibirsk durchgefiihrt, um erste
Daten iiber den aktuellen Wissensstand und die Bediirfnisse der Auszubildenden im
Bereich der Fremdsprache und ihrer Unterrichtstheorie und -methodik zu erhalten.
Die Anzahl der Befragten betrug 90 Teilnehmer. Die Teilnehmer wurden gebeten,
drei Fragen zu beantworten. Die Ergebnisse des Fragebogens werden im Folgenden
vorgestellt.

Den Ergebnissen des Fragebogens zufolge antworteten auf die Frage nach dem
Bedarf an Unterstiitzung und Hilfe bei der Organisation der Arbeit mit den wahrend
des Kurses erworbenen Fertigkeiten und Fahigkeiten nach der Ausbildung 60 % der
Befragten mit "teilweise", 40 % wihlten die Option "nein", wihrend keiner der
Befragten die Option "schwer zu beantworten" oder "ja" wihlte.

Die zweite Frage wurde bereits von denjenigen Befragten beantwortet, die
angaben, dass sie nach der Ausbildung Hilfe und Unterstiitzung bei der
Organisation der Arbeit mit den im Kurs erworbenen Fahigkeiten und
Kompetenzen benétigten. Die Auszubildenden wurden gebeten, anzugeben, in
welchem Format sie Unterstiitzung und Hilfe am liebsten erhalten wiirden. 20 %
von ihnen bevorzugten die "Unterstiitzung durch Fernberatung". Keiner der
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Teilnehmer wihlte die Optionen "Methodische Seminare/Webinare" und
"Masterclasses". 40 % &uBerten jedoch den Wunsch, Unterstiitzung in allen
vorgeschlagenen Formaten zu erhalten.

Auf die letzte Frage, ob die erworbenen Féhigkeiten und Kompetenzen
wihrend oder nach der Ausbildung in der Praxis getestet werden miissen, wahlten
40 % der Befragten die Optionen "miissen wdhrend der Ausbildung in der Praxis
getestet werden" und "miissen nach der Ausbildung in der Praxis getestet werden".
Gleichzeitig benotigt nur die Hailfte (20 Prozent) Praxistests wihrend der
Ausbildung. Keiner der Auszubildenden zus. Ausbild. muss in der Praxis getestet
werden.

Die Daten zeigen also, dass ein Teil der Auszubildenden zusétzliche
Unterstiitzung bendtigt, um die erworbenen Féhigkeiten und Kenntnisse nach dem
Umschulungsprogramm anzuwenden. Es ist erwdhnenswert, dass die Mehrheit der
Auszubildenden die Fernberatung bevorzugt. Offensichtlich ist diese Form
bequemer und flexibler, wenn es darum geht, Arbeit und/oder Studium und
Ausbildung miteinander zu verbinden, und sie erfordert keine Reisekosten, so dass
die Teilnehmer an der Umschulung ihren Zeitplan effizienter gestalten kdnnen. Die
iiberwiltigende Mehrheit der befragten Auszubildenden ist der Meinung, dass die
Bewertung von Kenntnissen und Fihigkeiten wichtig ist, um die Effektivitit der
Ausbildung und der Praxis der Auszubildenden zu verbessern.

Ausgehend von den Ergebnissen dieser Studie ldsst sich sagen, dass die
Wirksamkeit von Weiterbildungsprogrammen und Umschulungsprogrammen
unterschiedlich sein kann. Aus der Literaturrecherche und den Fragebogendaten
geht hervor, dass die Effektivitit von Ausbildungskursen auf eine kontinuierliche
Optimierung, den Einsatz einer Vielzahl von Lernmethoden und die Moglichkeit
der Ergebniskontrolle und des Feedbacks zuriickzufilhren ist. Es wurden
verschiedene Kriterien und Methoden vorgeschlagen, um die Wirksamkeit solcher
Programme zu bewerten, aber die tatsdchliche Wirksamkeit kann zu
unterschiedlichen Indikatoren fithren, da es keine einheitliche Definition und
Bewertungsmethode gibt. Unserer Meinung nach sollten bei der Bewertung der
Wirksamkeit eines Programms bestimmte Kriterien beriicksichtigt werden, darunter
die Qualitdt der Bildungsprogramme, die Vielfalt der Lehrmethoden, die
Professionalitidt der Lehrkréifte, der Grad der Beteiligung der Lernenden sowie
kontinuierliche Bewertungs- und Feedbackmechanismen [1]. Es ist jedoch moglich,
die Wirksamkeit von Kursen zu verbessern, wenn Schliisselaspekte bei der
Gestaltung und Umsetzung von Programmen vollstdndig beriicksichtigt werden.

Zusammenfassung

Unter den Bedingungen eines sich wandelnden Arbeitsmarktes wird die
zusétzliche Berufsausbildung also immer wichtiger und gefragter. Obwohl
verschiedene Forscher eine Vielzahl von Kriterien und Methoden zur Verbesserung
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der Wirksamkeit von Umschulungs- und Qualifizierungsprogrammen anbieten, gibt
es immer noch keine allgemein akzeptierte Definition und Ansétze zur Bewertung.
Die Wirksamkeit von Bildungsprogrammen kann von vielen Faktoren abhéngen, z.
B. von der praktischen Ausrichtung, der methodischen Unterstiitzung und dem
Feedbacksystem. Daher ist es wichtig, vor Beginn der Ausbildung klare Kriterien
festzulegen und diese nach Abschluss des Programms zu bewerten.
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Introduction

Education is highly important in any society and no one can deny the
significance of the presence of an educated individual in a nation. Students are
expected to acquire knowledge which is part of education and they need to
implement what they have accomplished or are achieving in their lives to have a
better country now and in the future. In Iran, a country which is located in Asia and
like other nations in the world, the Ministry of Education is responsible to the
system of education and it is the main governor of this field. Many changes for
better have been observed throughout the first two decades of the 21% century.
However, new policies and strategies are still definitely needed to update the
existing programs. Needless to say, a well-functioning educational system can
develop a country and guarantee its success and triumph and also the quality of
education brings prosperity to people and the country’s future. The Ministry of
Education has been the main superintendent in a country like Iran which is our main
focus. In this field, education, numerous and manifold changes have been seen
since the revolution in Iran. To be exact, these changes can be mentioned like
various methods in terms of management, subjects, new strategies and more
importantly, how to use all these in teaching approaches and methods [1].

Theoretical Framework

Apparently, development is always connected to education which is not quite as
simple as it might seem because education has changed dramatically in comparison
with in over a century and it is a valuable major in academic settings. The higher
educational aims can be achieved if we utilize appropriate ways and also we
manage them well in order to apply and implement scientific and practical
development in our programs. Although a large number of measures have been
taken, there are still challenges which have to be detected and solved, otherwise
they may stop us and making good progress cannot be observed. A load of solutions
have been proposed by experts, consultants and researchers to tackle problems [1].
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There are manifold challenges to develop education policies from a general
view, based on what Dr. Ali Asghar Fani (the head of Expediency Council)
declared in Iran 16 years ago. The committee stressed that new strategies should be
implemented and education has to be modified in terms of policies and it is
necessary for the country to experience all possible modifications in various
dimensions. The top ten of these challenges have been written here [1]:

1) poor financial and economic conditions of teachers and consequently, not
enough motivation to do their best or serve and work well to foster an interest in
students;

2) weaknesses in terms of structure, not paying attention to innovation and
creativity among learners, necessary skills in life and society and memorization;

3) the educational pattern ought to follow a comprehensive plan or map in
science and also the philosophy and innovation in education;

4) absence of system to assess and evaluate teachers and staff in terms of
performance and qualification;

5) student books and teaching materials need to be revised and updated and
more importantly, coordination should be seen in educational and research
strategies, policies and planning;

6) the deprived areas and provinces in Iran do need sufficient funds to
provide facilities;

7) lack of data to recognize skilled administrators to monitor and manage
necessary procedures due to changes in management constantly;

8) the country’s decision-making process for educational plans and programs
does involve teachers;

9) principles of learning and methods which do not meet the vision of the
country to develop science;

10) not regular and supportive engagement with parents [2].

Methods and Results

UNESCO or the United Nations Educational, Scientific and Cultural
Organization believes that each child needs a child in 2013. Abdullahi Sh. (2013)
found out main possible challenges in developing countries like Iran based on
education. The role of teachers to enhance the quality of education is vital and
progress can be made by them in each country. Abdullahi stated that there are two
challenges:

1) The number of teachers are not enough, especially in poor countries.

2) Teachers are not trained well to be that effective.

To clarify the items above and make the issues clearer, it can be said that
governments do not or cannot provide an annual budget which is enough to support,
recruit and hold various courses for teachers. Such teachers are not that motivated
to be as active as other teachers in developed countries and they can’t have
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productive years while working owing to insufficient funds in education and low
incomes. To consider another challenge of the 21% century, technologies have
affected learning. Not only in Iran, but also in various countries of the world with
the passage of time students require being trained using new methods and
technologies in a unique way. It shows the role of a gifted teacher who has a
positive outlook on education as a trainer is changing gradually in developed
countries with vastly greater wealth. Technologies can bring education home or
everywhere in the universe instead of school, university settings or other academic
places. Changes in education has to be as fast as possible, but in a careful pattern
according to students’ needs and how to fill this gap is a challenge of the world and
instructors.

Astonishingly, it is assumed that the number or lack of teachers is not a reason
in low quality of education. As a matter of fact teachers are distributed across the
country unfairly because not all cities and towns in the country are able to offer
well-paid positions. Teachers prefer working in prosperous places, not in deprived
ones and this leads to inequality of education even though a large of number of
these candidates have not passed enough training courses to be as professional as
possible in their own fields. Another perspective comes from teachers to motivate
themselves and serve in favourable conditions to show such commitment despite
the fact that they were aware of choosing such a career is not money-making in Iran
[3].

Maryam Zand and Maryam llanlou investigated another challenge in the
qualitative evaluation of the education system of Iran in terms of feedback and
evaluation to measure students’ abilities and potentials. They took a qualitative
approach and chose many Iranian teachers of who had taught at school more than
two decades and a half to work on the challenges and barriers of this issue.
Emotional and cognitive needs of students and a number of items including fear
when students have an exam, competition among students which are not healthy,
how to reduce stress, tension and anxiety and some other factors were evaluated [4].

When it comes to e-learning in Iran based on the study by Arash Salahshouri et
al. (2022) during the Covid-19 pandemic, challenges and weakness were observed
among universities of medical sciences. E-learning infrastructure and limitations of
service clients are on the top of the problems, also lack of tools, gadgets and
facilities along with qualified instructors and teachers to work online. To optimize
the teaching and learning process, the organisator and planner of a class, that is to
say a lecturer or teacher ought to have sufficient information how to run classes and
courses online, how to keep learners engaged and motivated to follow teachers and
how to evaluate learners, which may seem a demanding job at the beginning of this
long and new way, not only for teachers in Iran, but also for the whole world and all
academic settings. Additionally, an instructor or teacher has to be experienced
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enough to handle an online class effectively and can undoubtedly offer or adopt an
innovative approach to it.

On the other hand, contrary to what many believe, a number of learners could
not accept the quality of online courses and they were not passionate and eager to
participate in classes face-to-face during the Covid-19 pandemic. This could be
explained by them having fears that the virus or disease would spread to different
locations. Such unwillingness was also expressed by managers who conducted that
virtual education is not as productive and fruitful as courses in the classroom.

It is natural that by the advent of technology, some people or students need
time to get used to it. In fact, some learners asked this question why we need to
modify the education system when we are satisfied with our traditional methods. In
fact, it was difficult for such people to agree with a new system in a digital format
or online training courses [5].

Conclusion

Iran has had long-term plans and views to change the education system from a
passive and old one to a dynamic, active and helpful one. In order to fulfill this
ambition in the country, all related organizations, authorities, managers, budget
planners, politicians, academic settings, etc. should be determined and enthusiastic
to solve the education challenges in all levels from kindergartens to universities.
Logically, it takes years and not a hard day’s work to tackle theses barriers, but as a
result in the long run, the country will benefit from having a stable system and
thousands or millions of educated people and experts whom they will make the
country a better one using a direct link education and institutions or universities [1].

Rules in education need to be monitored regularly in order to reform and
update them which will be far much better that the old ones. Moreover, external
factors must be paid attention to because these may affect the whole system in
terms of learning and education. To facilitate education in any society, not only in
Iran, technology has the last word because it can play a role as a facilitator in the
classroom and helps teachers to convey something to students effectively. The
greater the amount of technological knowledge and equipment countries possess is,
the quicker and more effective the rate at which countries can change for better.

Other challenges such as lack of motivation among teachers who can’t make
ends meet and inexperienced managers should be taken into account. Furthermore,
new teaching methods have to be taught by people who are highly specialized in a
specific subject, major or field.

E-learning was unexpected during the Covid-19 pandemic. In Iran, many poor
families were not that wealthy to buy a phone or a laptop to enjoy online classes
and they had been frantic with worry how to cope with this challenge. Indeed, they
did not know how to use electronic systems. University students were not satisfied
with the way distant learning went and they complained about designing tasks.
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Unsurprisingly, those who utilized phones, computers, etc. among teachers and
learners, could deal better with the online education and its challenges in
comparison with others [5].
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Abstract: Slang as a concept has always been very hard to define and quantify, thus
making the process of working with slang quite challenging. At the same time, certain
technological advances make such tasks noticeably easier. The article explores the process of
developing data selection in the context of modern slang when working with online
dictionaries.
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AnsoTtanust: CIeHry Kak KOHLICTIIIMU Bceraa Obljla CBOWCTBEHHA CIIOKHOCTH B BOIpOCE
MOMCKAa TMOAXOMSAUIEr0 ompeneleHus. B To ke Bpems, TEXHOJIOTMYECKH mporpecc
MOCJIEIIHETO JICCATUIICTHS TIO3BOJISICT YIMPOCTUTH PabOTy C 3THM HEOJHO3HAYHBIM CIIOEM
JICKCHKU. B paMKkax JaHHOW CTAaThH OMKCAH MPOIecC Pa3paboTKU KPUTEPUEB OTOOpA SIMHHUIL
COBPEMEHHOT'0 CJIEHTa C HCII0JIb30BaHUEM OHJIaitH-cIIoBapeil.

KiroueBrle ci10Ba: CJeHT; JeKcuiecKas eMHUIA; OHIaiH-CIOBaph

Introduction

The phenomenon of slang is one of the most ambiguous terms in modern
lexicography and sociolinguistics. In Russian and foreign linguistics, slang is
traditionally understood as colloquial speech that has not been tested by established
linguistic norms. At the same time, the majority of modern linguists believe that
one of the main problems of slang research is, first of all, the difficulty of defining
the concept itself. Among the main obstacles to forming an unambiguous definition
is the fact that slang is characterized by a high degree of vagueness, as well as a
relatively short lifespan. It becomes rather difficult to define proper sociolinguistic
and psycholinguistic context when dealing with such volatile material, and because
of that such contexts of slang use cannot be accurately established. Such uncertainty
leads to the existence of a large number of possible definitions of slang among both
foreign and domestic linguists. This uncertainty leads to the existence of a large
number of slang definitions among linguists.

For example, O.S. Akhmanova describes slang as «words that have acquired a
special emotional and expressive colouring as a result of the fact that elements of
the colloquial variant of this or that professional or social group have penetrated
into the language of people who often have nothing to do with this group in the first
place» [1, p. 408] . At the same time, according to V. A. Khomyakov, “slang is a
relatively stable, widely used, stylistically marked lexical stratum, a component of
the expressive common parlance included in the literary language that is very
heterogeneous in its origins, with a certain degree of approximation in relation to
the literary standard, and also possessing pejorative connotation” [2, p. 43-44].

Theoretical framework

This lack of certainty is largely due to the universal and universally accessible
nature of slang, as well as due to its ability to penetrate into the higher spheres of
the literary language. In addition, these properties are of interest to philologists of
various specialisations, as they reflect the dynamic nature of language. At the same
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time, ignorance of the peculiarities of modern slang can easily lead to noticeable
difficulties in understanding a large number of modern journalistic texts and works
of fiction.

Conducting research in the field of modern slang implies that the main sources
of material selection can be single- and bilingual specialised dictionaries of slang,
presented both in the traditional printed format and as online resources. Both
categories of dictionaries have their own peculiarities, which should be taken into
account in the process of data collection.

Printed sources have a series of undeniable advantages. First of all, the
products of such publishing houses as Oxford University Press and Harper Collins
Publishers are undoubtedly among the authoritative sources, capable of presenting
the full range of current slang vocabulary with chronology of usage and additional
information. The informativeness of these editions is achieved primarily through a
well-developed macrostructure based on a large number of labels, references and
comments.

The main difference between printed and digital dictionaries in general, and
modern slang dictionaries in particular, is the multiple macrostructures available.
The printed source is limited to a single potential input option, thus forcing the user
to interact with the algorithm designed by the authors. The macrostructure of a
traditional dictionary is rigidly embedded, thereby completely determining the way
in which the dictionary is subsequently used.

Digital dictionaries are devoid of such a disadvantage, sidestepping the
contradiction between the physical limitations of paper media and the potential
needs of the user. Online dictionaries in particular are not tied to a specific medium
at all, allowing the use of several macrostructures within a single dictionary. In this
context, macrostructure is understood not as the order of presentation of worded
articles, but rather as the sequence of actions a user must take to access an article.
Within the framework of a digital dictionary, the way of interaction with the article
of interest is determined by the user himself: the contents can be sorted
alphabetically, by part of speech, by the etymology of the lexical unit, and so on.
All these macrostructures can be represented within the framework of one
dictionary.

Online dictionaries in particular possess two main advantages. First of all,
unlike traditional printed and static digital dictionaries they can be easily updated,
allowing such a resource to be in a constant dynamic state. The second objective
advantage is the accessibility of online dictionaries, which is only limited by the
availability of Internet access.
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Methods and Results

During the first stage of our study, lexical units were selected exclusively with
the help of printed slang dictionaries. Due to the specifics of the study being related
to the topic of modern slang in English and German, the scope of available sources
was narrowed to the volumes published only within the last decade. In particular,
we used such single- and bilingual slang dictionaries as Dictionary of Slang in
North America, Great Britain and Australia (V.S. Matyushenkov, 2017); Dictionary
of Modern Colloquial English (M.A. Goldenkov, 2019); The New Partridge
Dictionary of Slang and Unconventional English (T. Dalzell, T. Victor; 2013); and
others. However, working with these sources revealed a number of difficulties, in
particular: the limited availability of certain sources both in written and digital
form; the lack of a proper number of options for comparing English and German
slang units, as well as an insufficient number of lexical units that first came into use
within the required time period (2010-2024).

Taking such issues into account, the decision was made to consider online
dictionaries as an alternative. The dictionaries that were chosen for the task are
Green's Dictionary of Slang for English language units and Sprachnudel for
German language units. Both resources are representative examples of exhaustive
sources of lexical material: they allow sorting dictionary entries according to a wide
range of criteria, indicate the etymology of a word, and provide links to sources that
include the first recorded use of a particular lexical unit. The data selection process
with the use of these resources was based on the differentiation of slang units that
first appeared in the last decade. The resulting material was subjected to a
comprehensive analysis in order to identify such aspects as: the etymology of a
slang unit in question, to which part of speech the unit belong, which word-
formation model it uses, its semantic features, the presence of connotative meaning
as well as the possibility of separation in distinctive thematic groups if applicable.

Conclusion

The following criteria for the selection of data from modern slang units were
therefore established in the process of our research:

1. The fact that a lexical unit is a part of a slang category, which is
determined by the presence of the unit in question in the slang dictionary;

2. The first documented use of the slang unit being registered within the
specified time period;

3. The presence of a source indicating the first use of a slang unit;

4. The availability of etymological data for the unit in question, as well as
additional data such as examples of usage in speech.
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Abstract: This article examines the shifting educational landscape for youth in China's
digital era, focusing on policy initiatives and reforms over the next five to ten years. By
analyzing government reports and literature, it identifies a transition from ‘“knowledge
transfer” to “competence cultivation” and advocates for diversified educational methods,
reflecting evolving societal needs and goals.
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Introduction

The arrival of the digital era has brought brand new opportunities and
challenges to the education of young people in China. The profound merging
between technology and education has not only changed teaching methods, but also
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re-defined the goals of education. Facing this challenge, China's youth education
needs to make all-round changes to keep up with the needs of the times.

This article aims to analyze the literature to find out the main trends and
challenges of educational change for Chinese adolescents in the next five to ten
years. We will analyze the policies introduced by the Chinese government, focusing
on the impact of the digital era on education concepts, education methods and
education evaluation.

Theoretical framework

This article adopts a comprehensive theoretical framework to analyze the major
trends and challenges of educational change for Chinese youth in the digital era:

System Theory: Education is a complex system comprising philosophy,
methodology, and evaluation. Integration of information technology necessitates
examining educational change through the lens of system theory.

Talent Cultivation Theory: The digital age requires cultivating talents with
innovation, critical thinking, and problem-solving skills. Talent cultivation theory
guides our analysis of how educational reforms impact talent development.

Social Development Theory: Education is pivotal for societal progress,
especially amidst digital transformations. Social development theories aid in
understanding the trends and challenges of educational reform for China's youth.

By integrating these frameworks, we gain insights into core issues of
educational change, offering guidance to policymakers, educators, and students.

Methods and Results

This article discusses the trends and challenges of transforming youth
education in China in digitization age by using a literature review. The research
analyzes relevant literature from databases such as CNKI and Wipro, focusing on
the effects of digitization on the concepts, methods, and evaluations of youth
education in China. The research seeks to identify key strategies and priorities, and
to provide theoretical inputs and policy recommendations for future development.

The main trends of educational change for Chinese youth in the digital era.

1. Educational theory shifts from “knowledge teaching” to “ability cultivation”.

The evolution of educational theory is pivotal in shaping Chinese youth
education, encompassing changes in curriculum, teaching methods, and overarching
goals. Traditionally, China's education system prioritized knowledge acquisition
and exam-based learning. However, the ‘“Modernization of Chinese Education
2035 initiative advocates for a shift towards “quality education”, emphasizing
competency and personality development alongside content mastery [1].

Viktor Moshinski et al. propose enhancing academic programs, embracing
online/blended learning, and adopting personalized teaching approaches [2]. This
coincides with the concept of “heuristic teaching” put forward in the “2023 Action
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Program”, which approach underscores the role of educators as guides, fostering
student initiative and self-directed learning [4].

In today's rapidly changing landscape, characterized by technological
advancements and societal shifts, fostering adaptability and lifelong learning skills
is paramount. Initiatives by the Ministry of Education and other five departments
prioritize self-directed learning and interest stimulation through high-quality online
resources and personalized programs [3].

Significant financial investments further support this transition. National fiscal
expenditure on compulsory education reached 2.3 trillion yuan in 2021, with
increased focus on preschool education, laying a robust foundation for sustained
educational transformation [5].

2. Shift from “homogenization” to “diversification” of educational methods

In China’s digital world, education is witnessing a major paradigm shift from
traditional “homogenized” teaching methods to more dynamic and diverse models,
driven by the spread of IT and the growing demand for personalized learning. The
rapid development of online education platforms such as Curriculum.com,
Superstar Learning Channel, and Xuedang Online has revolutionized learning,
offering students a more personalized and interactive educational experience that
goes beyond the traditional classroom environment. In addition, economic and
social changes have heightened the need for talent development, leading to a shift in
education towards “student-centeredness” [6, p.3]. Government initiatives,
including investing in improving conditions in secondary schools, raising standards
in vocational education, helping to reorganize universities, and providing financial
aid to students, underscore a commitment to fostering a more dynamic and
diversified education system These investments reflect the Government's
commitment to move away from traditional “homogenization” to a more adaptive
and diverse approach to education in order to meet the changing needs of society
and individuals.

3. Educational evaluation has shifted from “result-oriented” to “process-
oriented”.

In the past, China's educational evaluation was primarily centered on test
scores, focusing on students' test performance, with certain limitations. This
approach often ignores the individual differences and overall development of
students, leading to rote memorization and neglecting practical application.
However, with the evolution of society's conception of education, there are growing
calls for a shift towards “process-oriented” assessment methods that prioritize
students’ learning journeys and personal growth.

Moreover, a diversified assessment system must be established to stress on
students’ holistic development and personalized growth [4]. This entails a shift
from a single test-centered assessment method to a full assessment of students’
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learning process, including their attitudes, approaches, and practical skills. These
reforms intend to promote active learning and innovation while fostering students'
comprehensive qualities.

This shift in educational assessment implies not only theoretical advances but
also substantial reforms in the education system. It needs to meet different interests,
including the developmental needs of the state, industry, universities, and
individuals, and therefore requires a multifaceted approach to assessment to ensure
equality and fairness In addition, the integration of professional assessment
agencies and social organizations is essential to respect the complexity and
professionalism of educational assessment. With the in-depth development of
process-oriented assessment methods, China’s educational assessment will be more
scientific and objective, providing strong support for the overall development of
students.

This research, employing a literature review approach, delves into the primary
trends of digital-era changes in Chinese youth education, focusing on educational
theory, methods, and evaluation. However, alongside these changes come various
challenges. Ensuring educational quality becomes crucial, demanding flexible
responses from institutions and teachers to diverse teaching scenarios and student
needs. Moreover, educational inequality may worsen due to differences in access to
resources, arising from family conditions and geographical factors.

Conclusion

This research delves into the major trends and challenges in the education of
Chinese youth in the digital era. We see a shift from traditional teaching methods to
more diverse and process-oriented approaches. However, there are still some
unresolved issues.

There are still questions about the adequacy of technical support and teacher
training for the effective implementation of digital tools. In addition, the uneven
distribution of educational resources remains unaddressed, hindering equity in
quality education.

Despite the challenges, concerted efforts are needed to address them. How to
establish an effective evaluation and monitoring system to ensure the quality and
effectiveness of digital education and to assess the effectiveness of educational
reforms is something that this research has not been able to address. These issues
need to be further explored in future research to provide more in-depth theoretical
guidance and policy recommendations for the education department to promote the
comprehensive development of Chinese youth in the digital age.
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Abstract: The article reveals that the president of the Russian Federation, V. Putin, uses
numerous emotional-evaluative lexical units. But when these words have very negative
connotation and consist of the semes which imply contempt, disgust, rudeness, etc. in their
semantic structure, translators tend to use more neutral equivalents.
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AnsoTtanust: CTaThs MOCBSIIEHA PACCMOTPEHUIO 3MOLMOHAIBHO-OIICHOYHOH JIEKCHKH,
UCHONB3yeMol mpesuaeHToM Poccum, B ero pedax. BbIsBIEHO, YTO Korja Mpe3HJIEHT
HCIIOJIB3YET CJIOBa C CWJIBHO BBIPQXKEHHOW OTPUIATEIHHONW KOHHOTAIMEW, W COJEpIKaIluX
CEMBI, BBIpAKAIOIIUE MPE3PEHUE, OTBpAICHUE, TPYOOCTh U T..., MEPEBOAUMKH HCIONB3YIOT
OoJee HENTpaIbHbBIE YKBUBAJICHTHI.
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Introduction

To make his speeches more emphatic, Russian president uses different
linguistic means on morphological, lexical, syntactic, etc. levels. This article is
devoted to consideration of emotional-evaluative words and the ways of their
translation into English.
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Theoretical framework

Evaluation can be expressed using various linguistic means. For example, one
can demonstrate it through phonetic, morphological, lexical, etc. levels. Very often
people demonstrate their attitude to something, using emotional-evaluative lexical
units.

According to L.V. Fadeeva, emotional-value words represent a special layer
within the language system. They demonstrate the subjective attitude of some
person [9, p. 179]. Within their semantic structure these words have a component
(seme), which implies some feeling or emotional attitude [3, p. 304]. As S.S. Usov,
M.A. Safonov and N.L. Kharchenko point out, the logical component of such words
is reduced, whereas the evaluative component is highlighted [8, p. 105]. But to
actualize their evaluative potential, such words need some particular context.

Considerable pragmatic potential of emotional and evaluative lexical units
becomes a great tool used by politicians [6]. By means of their speeches political
agents create political view of the world in their target audience’s mind. That’s why
emotional and evaluative words have become an effective tool in political discourse
[5, p. 130].

The impact of politicians’ speeches has multifaceted nature. According to
M.Ya. Blokh and N.A. Reznikova, the most effective speeches combine rational
and emotional components, where the latter prevails [1, p. 14], as it helps to
produce pragmatic effect on the target audience, get it interested in some topic, and
“ignite” people’s souls.

Methods and results

The speeches of key politicians, especially presidents, are translated into
different foreign languages. For this reason, it is interesting to understand, how
words, containing emotional-evaluative semes are rendered.

This article will reveal the results of the analysis of five scripts of speeches
delivered by Russian president, V.V. Putin in 2023-2024 and their translations into
English available on the president’s official site.

Using continuous sampling method, the author identified emotional-evaluative
lexical units, used by V.V. Putin and compared them with their equivalents (words
used instead of them) in the text of the translation.

First, it is necessary to highlight that Russian president uses a plethora of
words, which have emotional and evaluative semes. Many of these words belong to
the colloquial style. And there is a clear tendency in translation: the words with
very negative meaning are partially «neutralized», which means that translators
give less emphatic equivalents in English scripts of the speeches.

For example, in the next extract president uses the word «HameBaTs» (not give
a damn):
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«Tax # 37ech: HEOHAINICTOB MUCIONB3YIOT B O0prOe ¢ Poccueit — u Hannesams,
YTO OHH HEOHAINCTHI, TIaBHOE, YTOOBI ¢ Poccmeit 6opomuce. Ho Ham-To He Bcé
pasHo!» [7]. — «It is the same now: neo-Nazis are used to fight against Russia. No
one cares about the fact that they are neo-Nazis. What matters to them is that they
are fighting Russia. But we do care!» [7].

The word «mamteBats» has a very negative connotation, when used in a
figurative way, and the following definition proves it:

«HAIUJIEBATSD ... 3. (#a koro-uto). Pasr.-cHmk. OTHECTHCh K KOMY-, 4eMy-11.
¢ mpeHeOpeKeHUEM, TIPOSIBUTH MPE3PUTETbHOE Oe3pasinyie K KoMy-, ueMy-1.» [4,
p. 592].

But the translator has used more neutral «no one cares», which preserved
negative connotation only partially.

Within the same part of speech Russian president uses the word «HarieBaTs»
several times, and in most cases the translator partially neutralizes its emotional
impact, using more neutral words and phraseological units:

«... kak B 1990-e — B Hayasne 2000-X rofoB MeXAYHapOAHBIX TEPPOPHUCTOB
HUCIIOJIBb30BaJIN AJIA 60pB6BI C POCCHeﬁ, UM OBLIO Hanneeamsv, HU3BUHUTC 34
MO6€emoOH, YTO 3TO TCPPOPUCTHI, MPU3HAHHBIC MCEKAYHAPOAHBIC TEPPOPUCTHI, HO
ObLIO HAIIEBaTh, IOTOMY YTO HCIONB30BaNK B Oopbbe ¢ Poccueit» [7] - «... it is
the same approach they used in the 1990s and the early 2000s with the international
terrorists fighting Russia. Pardon me, but they did not give a damn that those were
terrorists, recognised international terrorists. They did not care, because they used
them to fight Russia» [7].

Only the phraseological unit «not give a damn» preserves the full pragmatic
effect the president was going to produce:

«Not give a damn [informal, rude, emphasis] — If you say that someone does
not give a damn about something, you are emphasizing that they do not care about
itatall [2].

This example also includes the word «MoBeTon», which has an evaluative seme
(bad behavior):

«MOBETOH, -a; M. [¢pann. mauvais ton]. Kumwk. JypHOH TOH,
HEBOCIMTAHHOCTHY [4, P. 549].

And again, the translator smoothes the text in English, using the phrase
«pardon mey, which does not express the full intent of the President.

When Russian president speaks about the way the USA and European countries
establish relations with Russia’s neighboring states, the president uses various
words with negative connotation. In the following example he uses the word
«mojauka», which is very «charged» with emotions:

«Y Hac, UMCHHO Y POCCI/II/I, 1 TaKUX CTpaH HEMHOT'O B MUPE, s YK HE T'OBOPIO
Mpo HalIKUX COCGI[GI\/'I, Y HHUX CKOpPO BOOGIIIC HHUYEro HE 6y,ueT, BCcE 6YJ:[€T TOJIBKO B
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BHUAC NIOAAYEK W ACHbIraMH, BOOPYXCHUAMU, 6oerHnacaMH, TOJBKO nodaqku, B
Poccun coBcem Bcé mo-apyromy...» [7] — «We in Russia (there are very few such
countries in the world, and certainly not our neighbours, who will be left with
nothing soon except for foreign handouts such as money, weapons, ammunition,
only handouts — things are completely different in Russia)...» [7].

The following definitions demonstrates, that this word implies contempt and
disgust:

«[IOJAYKA, ... k. Pasr. 1. Kycok enpl, Opoutennsiti cobake umu Opy2omy
acusomrnomy. 2. Ilpespum. To, YTO >KEPTBYETCS, OTHAETCS U3 MUIOCHU UIU
cHucxoxcoenus» [4, p. 859].

But in English text the translator has used more neutral word «handout»:

Handout (in American English) — 1. a gift of food, clothing, etc., as to a beggar
[2].

This definition shows that though the word «handout» implies giving
something because of mercy, it does not mean that there is contempt or disgust.
Thus, the translator uses more emphatic words instead of emotional-evaluative
lexical units with very explicit negative connotation.

The same tendency can be traced in other speeches delivered by the president.
For instance, he uses the words «uatBopuin» and «BbICTABUTHY:

«/IMEHHO TaM B 3HAUUTENHHOW CTENEHH OyJeM OMpeAeNsiTh KOHEUHYIO IIEHY
JUISL HaIlIuX eBpOHefICKI/IX HOTpG6HTCJ’IGI71, IMOTOMY 4YTO TO, YTO OHU Hameopuiu Ha
CBOMX IUIOIIAJIKaX, — 9TO Oe3yMue Ha caMoM Jeie. Y Teneps OHM el MBITaloTCs
evicmasums HAC B KAY€CTBE BUHOBATLIX 3a TO, YTO CACIAJIM CaMH, CBOUMU PYKaM1»
[7] — «It is there that we will largely determine the final price for our European
consumers, because what they have done on their platforms is actually crazy. And
now they are still trying to make us feel guilty for what they did themselves, with
their own handsy [7].

Both words have very negative connotation in Russian:

«HATBOPUTD, ... Pasr. CoBepmuTh 4TO-JI., HaJeNaTh 4Yero-i. (HEJIEroro,
npeoCcyauTenbpHoro u T.11.) [4, p. 603].

«BBICTABUTD ... 7. koro-uto (kem, kakum). Pasr. IlpencraButh, mokasaTh
KakuM-JI. 00pa3oM (OOBIYHO OTPHILATENBHO); MOJYEPKHYTh, BBIACITUTH KaKue-JI.
CBOﬁCTBa, SABJICHUA W T.II. (O6BI‘IHO Heeamuel-tble) 6 CAMOM HenpueieKkamelbHom,
cmewnom eudex [4, p. 184].

However, the translator chooses more neutral verbs «to do» and «to make».

Conclusion

The analyzed material demonstrates that though the president of the Russian
Federation uses multiple words, which have emotional and evaluative semes in their
semantic structure, the translators tend to choose more neutral lexical units, thus
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preserving the main intention (to express negative attitude) and blurring more
negative semes, which express contempt, rudeness, disgust, etc.
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AHHOTaumst: J[ns CO37aHUS TPaMOTHOTO TI€PeBOJida HEOOXOAMMO YYHUTHIBATH
0COOEHHOCTH HOBOCTHBIX COOOIIEHWH, KaK OTIEeNbHOro >kaHpa Tekcta CMMU. JlanHOe
HCCIIEZIOBaHUE MOCBSIICHO BBIBICHHIO JIGKCHYECKUX M CTHIMCTHYECKHX XapaKTEPUCTHK
HOBOCTHBIX COOOLIEHHMIT U OIPEIEICHUIO CIIOCOO0B X MEPEBO/ia Ha PYCCKHUM S3BIK.

Kitouessie cnoBa: Tekct CMMU; nekcuueckue CpeacTBa; CTHIMCTHUECKHE CPEJICTBA;
CrIocoOBbI epeBoIa; MepeBoYeCcKUe TpaHchOopMauy

Introduction

It is impossible to overlook the importance of such a social institution as the
mass media at the present stage of human society's development and due to the
increasing pace of globalisation it has become an indispensable part of every
person's daily life. The need for up-to-date and reliable information has given an
impetus to the development of a media type such as government news sites. With
the popularity of governmental online media as a source of information growing,
the relevance of investigating strategies for translating news stories published on
official government news sites is justified.

Theoretical framework

“Media text” is a very broad term that includes not only articles printed in
newspapers (i.e. the contributions of the “writing press”), but also the whole variety
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of audio-visual materials such as radio and television reports, interviews, podcasts,
etc. A.S. Mikoyan combines the above types of news texts into one general term
“electronic press”, and adds articles published on the websites of news agencies to
it [1].

The material studied in the current research refers to news reports. According
to T.G. Dobrosklonskaya, texts of news reports are a fundamental element used in
mass media due to the invariability of their micro- and macro-structure, and a
considerable level of repetitiveness. The texts of news reports on the English-
speaking Internet sources differ in format from printed news texts. In particular,
they have eye-catching headlines covering events in the country and abroad in short
and extended forms, a clear distribution of reports among thematic blocks, and a
significant level of organisation of the material. The length of these texts is on
average between 200 and 500 words [2].

Bielsa and Bassnett suggest that when information moves from one culture to
another through news agencies, it is not merely translated linguistically, but also
altered, condensed, and adapted to suit the needs of a different audience [3].
Therefore, the translation of news reports should be handled in a responsible and
thorough manner realising that the text of a news report is a complex linguistic
entity with a strict set of characteristics that must be taken into account in the
process of translation. The primary responsibility of a translator working on an
informative news report text is to present the content to the reader in a clear and
comprehensive manner, reserving its stylistic and linguistic form.

Methods and results

In terms of the lexical material used, the authors of news reports on official
government websites use a more formal and laconic style of writing, in contrast to
the texts of other news agencies. Strict adherence to the literary norm of the
language and commitment to the official style justifies the presence of lexical units
typical of the advanced English. For example, the phrase ‘cultural and heritage
assets’, which can be translated as ‘00beKTBl KyJIbTYpHOTO M HCTOPUYECKOTO
Hacieaus’. In this case, it is appropriate to refuse a word-for-word translation of
each lexical unit in favour of an equivalent more familiar to the Russian-speaking
audience.

Depending on the information section, in which the news report is placed, the
text will contain relevant terms that correspond to the precise equivalent in the
target language, as in the case of the term ‘government funding’, which can be
translated as ‘rocynapcreennoe ¢unancuposanue’. Nevertheless, occasionally, due
to differences in cultural realities, some terminology does not have a definite
equivalent in the target language, such as the economic term ‘funding round’. In
this situation, the translator has to resort to phraseological calque — ‘paynn
(uHAaHCHpOBaHUS .
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Authors of news reports pay much attention to the choice of such lexical
material as emotive vocabulary in order to enhance the expressiveness of the
message. Since the expression of evaluation in a news report can only appear
implicitly, so as not to lose the element of credibility, the use of such vocabulary is
minimised. This however does not eliminate emotive vocabulary and stylistic
devices completely. The most frequently used stylistic device in texts of this genre
is the epithet. In the example ‘Ministers also visited the Salusbury Arms pub, a
much-loved pub in Tremeirchion’ the epithet ‘much-loved’ is present. This sentence
can be translated as follows — ‘MunucTpsr Takxke noceTmwnu mad «Salusbury Armsy,
Tro0uMoe MecTo kuTeneit u rocteit Tpemeepuena’. This example demonstrates that
in translating some stylistic techniques, the translator sometimes has to transform
the original text to a great extent.

Idiomatic expressions are also present in the news texts of the British
government website. Idioms are often difficult to translate, thus the translator often
has to rely on the use of descriptive translation. For example, ‘They are taking the
act of faith of starting a business’. The translation of the idiomatic expression ‘to
take an act of faith’ like ‘mpennpuHATH ASHCTBHE C HaIEKIOU HA IOJIOKUTEIHHBII
pe3ynbTat, He UMesl HUKakux rapantuii’ iS achieved through descriptive translation.
Nevertheless, sometimes, a functional analogue can be found in the target language.
In the example ‘We all must do our part to keep communities safe’, there is a
functional analogue for the translation into Russian — ‘cienats Bce, 4TO B HaInX
cuiax’.

Lastly, it is appropriate to mention the variety of neologisms that are used in
the texts of news reports to describe new realities that are only beginning to emerge
in the modern world. Neologisms of different structures require different methods
of translation. In the sentence ‘The liquid nicotine used in e-cigarettes can be
deadly’ the complex abbreviated neologism ‘e-cigarettes’ will not be abbreviated in
the course of translation and, accordingly, will be represented in Russian by the
equivalent ‘anexTponnas curapera’. The problem arises when a neologism has no
equivalent or functional analogue in the target language. For example, the
neologism ‘giveaway’ in the sentence ‘Congressional Republicans have instead
proposed giveaways to the wealthy’ has no equivalent in Russian. Hence, in the
given case it is appropriate to apply descriptive translation — ‘Ge3Bo3zmesgnast
(buHAHCOBAsI TOMOTIIB .

Conclusion

As a result, the transfer of lexical and stylistic means in translating news
reports published on official government websites is carried out by selecting
equivalents, functional analogues, as well as by using lexical transformation
procedures such as calques. The method of descriptive translation also has a place
among the productive translation strategies and is of great assistance when there is
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no appropriate equivalent nor functional analogue to use. The study of these
methods of translation is relevant given the keen interest of the public in this genre
of media texts.
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Ansotanust: CtaThs IOCBAIIEHA PAaCCMOTPEHUIO TOTO, YTO B pe3yJbTaTe MacCOBOTO
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KaJIbKUPOBaHUE

Introduction

Due to geopolitical tension, which resulted in Special military operation,
sanctions and confrontation, Russia has faced considerable issues in military sphere.
As a result, Russia has increased investments into military sphere. But military
activities in Ukraine have demonstrated that the character of the war has changed
because of the new equipment Ukraine uses due to Western countries’ assistance.
These extralinguistic changes have lead to penetration of many military terms and
nomens into Russian military term system. So, the article is devoted to
consideration of the ways the latest military terms are translated into Russian.

Theoretical framework

The terms became the subject of linguistic studies many decades ago.
Numerous scholars devoted their works to in-depth analysis of the differences
between words and terms, the study of their functions, their properties, etc. The
fundamental works in this sphere belong to V.P. Danilenko, S.V. Grinev-Grinevich,
V.M. Leychik, D.S. Lotte, A.V. Superanskaya, N.V. Podolskaya, N.V. Vasilieva,
T.V. Kandelaki, etc.

These works are very important for the given article as they consider the
requirements that terms are to comply with. For example, that a term must have one
meaning and should not have any synonyms within its term system, have short
verbal form, be able to produce derivatives, etc. [2, p. 31].

Moreover, these works reveal, that terms can have homonyms among words [7,
p. 34], but the crucial difference between them is that terms belong to some
particular terminology or term system, where they reflect some particular notion
within the system of notions specific to this sphere.

Also V.M. Leychik highlights that the verbal form of the term should show
why it has been chosen for nomination (reasons for such nomination, motivational
characteristics).

Though “term” is a very complex notion and has many definitions, we will
understand it as “a word or word combination of the special language (scientific,
technical, etc.)” [1, p. 474], which is created to reflect special notion and denote
special object in the most precise way, which are not always identical [11, 12]. In
contrast to terms, nomens nominate unigque objects and notions. They also belong to
military term system, but unlike terms, which belong its nucleus, nomens are placed
on the periphery of the system.

Methods and results

By means of continuous sampling the author has found the examples of the
latest terms, which appeared in Russian military term system, and compared them
with the original terms, which were subject to borrowing.
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As the Special military operation gave a momentum for Russian military-
industrial complex development, many military terms have suddenly appeared.
Most of them were borrowed from English military term system without translation.
For example, the term “drone” has been functioning for several years.

Drone — A land, sea, or air vehicle that is remotely or automatically controlled.
See also remotely piloted vehicle; unmanned aerial vehicle [6, p. 149].

But military personnel needed special types of drones, namely FPV drones
(first person view drone). This term was taken by the Russian military, and then it
began to proliferate into other term systems and discourses:

«M3HavanpHo FPV-TexHONOrMM NPHUMEHSUINCH CYry0O B MHUPHBIX IEJISX.
MHorue HaB€pHAKa BHIACIW B KHHO TOJIOBOKPYXHUTCJIbHBIC MPOJICTEI KaMCPbI
CKBO3b J0OMa, T'YCTBIC JieCa, MCKIAY MallMHAaMH B IUJIOTHBIX npo61<ax. B ocHoBe
pa6OTBI 3THUX HC6OJ’IBH.H/IX, HO OYCHb 6BICTpI>IX JICTATCJIbHBIX alllapaTOB JIC)KUT BUI
OT NIEpBOTO JiMIa. ITumot HaacBacT OYKU BHpTyaJ’IBHOﬁ PCaJIbHOCTH U BUAUT BCC,
4YTO BUAUT I_[I/I(I)pOBBIM TJ1a30M KaMepa, YCTaHOBJICHHAs Ha APOHC. BSHGT, Imocajgka u
MaHEBpPHI OCYLIECTBIISIFOTCS C MOMOILIBIO MMyJbTa YIpaBieHus, KoTopblii FPV-nunor
nepxut B pykax. TexHonorus FPV cymectByeT B Mupe yxe 6omnee 10 met, ogHako
MOCJICAHNC HECKOJIBKO JICT €€ AKTUBHO IIbITAJIMCh BHCAPUTD B BOMCKa» [5]

This example demonstrates that the formal structure of the term remained the
same, as in loan borrowing, but the abbreviated first part of the term remained as in
the original term.

«/cnonb30BaHre HOBBIX KOMIUIEKCOB clienaeT paboty pacueroB FPV-dporos B
30He CBO Gonee Ge30macHOi U pemuT MpobieMy OTepH CBSI3H NIPH MPUOIMKEHUN
ApOHa K 3€MJI€ Ha OOJIBIIINX JaJIbHOCTAX. OnepaTopaM OoJbIIIE HE HYKHO
MAJIOTUPOBATE APOH 0 TOTI'O, KaK OH CTOJIKHETCA C MPOTUBHHUKOM. Tenepb FPV-
()pOHbl MOTYT CaMOCTOATCIIBHO HpI/I6J'II/I)KaTbC$I K OCJISIM U YHUYTOXKATh IIPOTUBHUKA.
Takum oOpaszom, pabora FPV-pacuemos craner Oonee Oe3omacHOH U
3¢ dexTuBHON» [8].

And this term is not an exception. For example, multiple names of weapons
and ammunition are used in Russian as they are, without translation:

«IIporuBosane mnpotus HIMARS: IIBO momyunnu HOBYIO Hporpammy,
MO3BOJISIOIYI0 COMBATH aMEPUKAHCKHE pakeThi» [8].

The terms, which had been used in military term system in America for several
years, did not penetrate into Russian military term system, because there was no
direct confrontation between Russian and Western Armed Forces.

But Special military operation made Russian military term system borrow the
whole clusters of terms from English. As a result, they have been taken in everyday
use by the military so quickly, that there was no need to translate them.

The next example proves, that terms, which reflect interconnected notions in
American military terms system have been borrowed in clusters:
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«M142 HIMARS (High Mobility Artillery Rocket System) —
BBICOKOMOOWJIbHAS ~ apTWIUICpHIICKasl ~ pakeTHas  CHCTeMa,  IPOM3BOJCTBA
amepukanckoit kommanun Lockheed Martin. Dto opyxue cramo pasBuTHEM
npensiaymei cucremsl — M270 MLRS, pabotsr Hag kotopoit CILIA nagamu emie B
1970-e romel... B npyrom Bapuante ucnons3oBanack ogaa pakera ATACMS (Army
TACtical Missile System, ApmeHckuii TaKTHYeCKHH paKETHBIH KOMILIEKC)
criocoOHast JieTaTh Ha paccTosiHue nopsanaka 170 kxuimomerpos... JlanbHeWimnm
pasBuTHeM cucteMsbl crana ycraHoBka HIMARS, xoropast 6a3upyercst Ha KOJIECHOM
IIaCCU S5-TOHHOTO apMeickoro rpy3oBuka FMTV ¢ skumaxeM U3 TpeX YeIOBEK»
[4].

In this extract there are terms ATACMS (anti-tactical air cruise missile -
ATAKMC, TakTHYECKHii pakeTHBIN KOMIUIEKC CyXomyTHBIX Boiick), HIMARS (High
Mobility Artillery Rocket System - BbicOKOMOOWJIbHAST PEaKTUBHAs CHUCTEMA
sammosoro orus), FMTV (Family of Medium Tactical Vehicles - cemeticTBo
cpenHUX TakTHYeckux MaiiuH) Which have not been translated into Russian.

In some cases these terms and nomens have explanations in the immediate
context, but in most cases they are used without any references. Such a use of
military terms and nomens suggests that those people, who get this information,
know what these lexical units denote. This idea can be proved by means of the
following example:

«ITo cBoum Ooempunacam HIMARS mnpakruyeckn wupentnueH MLRS —
TOJIBKO €0 IyCKOBasi yCTAaHOBKA HECET OJINH YHUBEPCAJIbHBI KOHTEHHED C IIECThIO
pake€TaM HECKOJIbKUX THIIOB, B TO BPEMA KaK €T0 NPEAIICCTBEHHUK UCIIOJIb3YCT
JIBa TaKUX KOHTeHHepay» [3].

Here we see that both military terms HIMARS and MLRS (Multiple Launch
Rocket System) are used without translation and any explanation.

However, there are cases, when terms and nomens are used both in Russian and
English languages. For example, the same newspaper uses the nomen «Stryker»,
preserving its initial form, and in the transliterated variant:

«Politico muer, yro OpoHemamnHbl Stryker paccMaTpHBalOTCS B KauecTBE
OUYEPETHOTO CPECTBA MOBBIIICHUS MOOMIFHOCTH U OOECIIOCOOHOCTH YKPAaMHCKUX
BOOPYXEHHBIX (hopmupoBanuit» [9]. «OaHAKO yKe celyac MOHATHO, YTO MOMOIIIb B
Bune «CtpalikepoB» HMeeT BeCbMa OTpaHHUYEHHBIN MOTEHIHANl M HEe IO3BOJIUT
PEIIUTh BCE aKTyaJIbHBIE TIPOOIEMBI YKPaWHCKUX (OPMHUPOBaHUID [9].

So, this example demonstrates, that as the borrowing took place not so long ago,
there is no single variant, which has been accepted in the Russian language.

Conclusion

The analyzed material demonstrated that a lot of military terms, which have
been borrowed by Russian military term system after the beginning of the Special
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military operation, either preserve their verbal form (English spelling is preserved)
or are translated only partially.
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Abstract: The article attempts to characterize the features of the translation of
abbreviations from English into Russian; it touches on the phenomenon of homonymy of
medical abbreviations. The main translation difficulties and the ways of transferring foreign
abbreviations into Russian are considered as well.
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TPYAHOCTU IIEPEBOJA COKPAH.[EHI/IFI N ABBPEBUATYP
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10.B. MamykoBa
HoBocubupckuii Tocy1apcTBEeHHBIN TEXHUYECKUH yHUBepcuTeT, HoBocubupcek, Poccust
mashukovawork@gmail.com

Awnnortauus: B craTbe MpeANpUHAMAETCS MOMBITKA OXapaKTepPU30BaTh OCOOEHHOCTH
mepeBoja aOOpeBHATyp C AHTJHMICKOTO HAa PYCCKHHA S3BIK, 3aTpardBacTCs SBICHUE
OMOHHMMHH MEIUIIMHCKUX ab0peBUaTyp. PaccMaTpiBarOTCsl TPYAHOCTH TIEPEBOA U CIIOCOOBI
nepeiauy HHOCTPAHHBIX COKPAIICHUH HA PYCCKHI S3bIK.

Kitrouesslie cioBa: cokpaiieHus; abopeBHaTYPbl; MEAUIIHHCKUAE TEKCTHI; IEPEBOT

Introduction

Medical text is a non-fiction type of text of scientific type, belonging to the
popular scientific and scientific-educational sub-styles and is a specialized medical
document of an individual nature, containing information directly related to health
care issues.

Medical texts have characteristics that make them unique. These include:
scientificity and accuracy (texts are based on scientific research), a specific
structure and format that must be followed when translating, legal and ethical
norms (patient confidentiality, rights and obligations of medical personnel, etc.),
and specific terminology that is unfamiliar to non-specialists in the field.

In addition, a characteristic feature of medical texts is the presence of a large
number of shortenings and abbreviations. The list of such lexical units is updated
every day; at the same time, lexicographers do not always have time to add them to
official dictionaries, which creates certain difficulties for translators.

The relevance of this work lies in the demand for translation of medical texts,
such as scientific articles, textbooks, patient information brochures, clinical
protocols, and so on. Such texts often contain shortenings and abbreviations, and in
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order to perform a quality translation, a specialist must have the knowledge to
interpret the abbreviations correctly and offer the target audience an adequate and
equivalent translation of the entire medical text.

The object of the study is medical shortenings and abbreviations.

The material of the study is the “Oxford Handbook of Clinical Surgery”,
published for people interested in plastic and aesthetic surgery.

Theoretical framework

Greek has remained the scientific language of medicine since antiquity as the
leading physicians of those times were Greeks, e.g. Galen, Hippocrates, Agathinus,
and wrote their works in their native language. However, during the Middle Ages,
Latin replaced Greek as the language of science. Nowadays, medicine does not only
abound with terms derived from Latin-Greek elements, but also uses many
shortenings and abbreviations of terms.

According to the definition of the Soviet linguist Y.I. Retsker, “shortening is a
phenomenon in language in which the volume of a word is reduced by removing
one or more sound groups without replacing them with other sounds, provided that
the remaining part of the word is sufficiently characteristic for understanding and
restoring the initial word” [5, c. 200]. As a rule, shortenings are reduced forms of
writing words or phrases in which the first and last letters of the word are
preserved".

“An abbreviation, in turn, is a shortened form of a word or expression formed
by using the initial letters of words or syllables in order to simplify and save space
when writing or communicating” [5, c. 202]. An example from the research
material can be the abbreviation "MRI", which is a derivative of the word
“Magnetic Resonance Imaging”, which in Russian means «Maenummno-
DE30HAHCHAA moMozpagusy.

It should be noted that there is a number of differences between shortenings
and abbreviations. Shortenings selected from the study material, such as “dr” for
“doctor” («op» from «ooxmopy), are commonly used in informal communication,
such as prescriptions, correspondence from medical professionals, written patient
complaints, etc. Whereas abbreviations are used in formal contexts such as
textbooks, medical guidelines, conferences are internationally accepted. It may
seem that there are no special difficulties in translating shortenings and
abbreviations, but this is not the case. For example, in the study material the fact of
using abbreviations OD, OS, which, translated from Latin, mean "oculus dexter"
(right eye) and "oculus sinister” (left eye) was noted. In addition to difficulties in
deciphering the abbreviation, there is often a phenomenon of homonymy — a
situation when one and the same abbreviation can have several different decodings
or meanings depending on the context of use [1, p. 39]. This can lead to
misunderstandings or errors in the interpretation of information, especially in the
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case of medical texts or technical documentation, where accuracy and clarity are
very important. For example, medical documents, including the Oxford Handbook
of Clinical Surgery, often use the abbreviation “BP”, which stands for “Blood
pressure” («Kpossnoe dasnenue»). However, there are other definitions of this
lexical unit, such as “Basal Pressure” («basanvnoe Ooaenenue», “Basic Protein”
(«Baszosviii  Genoxy), “British Pharmacopoeia” («bpumanckas papmarones),
“Biopsy” («buoncus»), “Bacterial Pneumoniae” («baxmepuanvras nHeemoHusy),
“Brainstem Processing” («obpabomka cucnanos ¢ cmeone mosea»), “Bone Pain”
(«bonu 6 kocmaxy).

Linguistics distinguishes the following types of abbreviations: 1) letter
abbreviation is an abbreviation in which only the first letters of each word are used
[2, p. 104]. Examples from the research material: “MRI” (Magnetic Resonance
Imaging) («MPT» — Maenumno-pesonancnas mepanus), “AIDS” (Acquired
Immune Deficiency Syndrome) («CIIH» — Cundpom npuobpemennozo
ummyHnodedpuyuma); 2) sound abbreviation is a type of abbreviation formed on the
basis of the sound of the initial sounds of words. In this case, the abbreviation is
read not by the alphabetical names of letters, but as an ordinary word. For example:
“LASER” (Light Amplification by Stimulated Emission of Radiation) («/Iazep» —
Jlazep na ocnose cmumynuposannoz2o usiyvenus ceemd);, “RADAR” (Radio
Detection and Ranging) («Paodap» — Paduoroxayuonnas cmauyus CmaHyusl
obnapysxcenus u usmepenus); 3) letter-sound abbreviation is a combination of using
the first letters and sounds of words, it is formed partly from the names of the initial
letters, partly from the initial sounds of the words of the original word combination.
Examples from the research material: “ECG” (Emergency Care Guide) («PKI'» —
Pyrkosoocmeo no sxcmpennoii nomowu; “ICD” (International Classification of
Diseases) («MBEK» — Meacoynapoonas kraccugpuxayus 6onesneti); 4) backronym is
an abbreviation formed on the basis of an existing word. A backronym can both
reveal the original meaning of a word and give it a new meaning. For example:
“AIDS”  (Autoimmune Deficiency Syndrome) («CIIH/[» —  Cundpom
ummynooepuyuma);,  COVID  (Coronavirus  Disease)  («KOBH/]»  —
Koponasupycnas 6onesnv); 5) A recursive abbreviation is an abbreviation that itself
contains an abbreviation, thus forming a closed loop [3, p. 309]. Recursive
abbreviations were not found in the research material.

Methods and results

It should be noted that the main difficulties in translating medical terminology
abbreviations from English into Russian are the novelty of the abbreviated terms
and homonymy of their abbreviations. When analyzing the research material, the
following cases of homonymy were identified: “AF” can be deciphered and
translated as “Atrial fibrillation” (¢ubpurnayus npedcepoutr) or “Amyloidosis"”
(amunouonsiii ubpos), the abbreviation “PT” can mean “Prothrombin time”
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(npompombunosoe epems) or “Physical therapy” (gusuueckas mepanus), “AB”
can stand for “Antibiotic” (anmubuomux) or “Antibody” (amwmumeno), “CT” can
stand for both “Computerized tomography” (komnviomepnas momoepagus), and
“Cytotoxicity” (yumomokcuunocms), the abbreviation “GI” translates to
“Gastrointestinal ”  (cacmpounmecmunanvnoi), (and  “Genetic  engineer”
(cenemuueckuii  unmxcenep), “ICU” can mean both “Intensive care unit”
(omoenenue unwmencusHou mepanuu), and “Emergency”  (upeszgviuatinas
cumyayus), “LT” can mean both “Lung therapy” (necounas mepanus), and
“Leukemia” (neiixemus). When deciphering abbreviations and translating them into
Russian, the syntactic similarity technique is mainly used.

In general, to prevent confusion when dealing with shortenings and
abbreviations the translator can use the following methods:

1) context: refer to the context in which the abbreviation is used to determine
the correct meaning;

2) transcripts: the first time an abbreviation is mentioned, indicate the full
transcribed meaning with the subsequent use of the abbreviation;

3) brackets: place alternative transcripts in brackets after the abbreviation;

4) Notes: add footnotes or explanatory notes to text where homonymic
abbreviations are used;

5) terminology databases: use specialized databases that provide correct
transcriptions of abbreviations in medical terminology.

Conclusion

Thus, medical texts have their own unique features, including scientificity of
presentation, specific terminology and many shortenings and abbreviations.
Translators have to face various categories of difficulties, such as the novelty of
terms and possible cases of homonymy, when translating shortenings and
abbreviations of medical terminology from one language to another. This requires
special attention and professional approach for accurate and quality translation of
medical texts. Analyzing the types of abbreviations, their characteristics allows to
better understand the specifics of medical terminology and its translation. To
effectively solve problems related to the translation of shortenings and
abbreviations, it is important to take into account the context and peculiarities of
each specific case to ensure the accuracy of information transfer when translating
medical texts.
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Abstract: Der vorliegende Artikel ist der Ubersetzung von terminologischen Einheiten
in wissenschaftlichen Texten zu medizinischen Themen aus dem Deutschen ins Russische
gewidmet. Am Beispiel eines medizinischen Artikels iiber Endometriumkarzinom werden
die Besonderheiten der Ubersetzung von Begriffen und terminologischen Kombinationen
betrachtet und eine Strategie fiir deren Ubersetzung festgelegt.
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AnHoranus: Hacrosiias craTesi mocBsilieHa BOIIPOCaM IepeBo/ia TEPMUHOJIOTHYECKUX
€JIMHULl B HAYYHBIX TEKCTAX MEIMIMHCKOW TEMATHKH C HEMEIKOrO Ha PYCCKHH s3bIK. Ha
MpUMepe MEIHUIMHCKON CTaThl TPO paK SHAOMETPHS PacCMATPHBAIOTCS OCOOCHHOCTH
MepeBoJia TEPMUHOB M TEPMUHOJOTHYECKUX COYETAHHWH, a TaKKe OMPENENseTCsS CTPaTeTHs
IUTSL X TIEPEBOJIA.
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Einfiihrung

Der Bereich der medizinischen Ubersetzung ist bis heute einer der am
wenigsten erforschten Bereiche. Wabhrscheinlich ist es deshalb so, weil
medizinische Ubersetzung vom Ubersetzer Kenntnisse in Biologie, Physik und
Chemie erfordert. Der Ubersetzer von medizinischen Texten trigt groBe
Verantwortung, da das Leben des Patienten direkt von seiner Entscheidung
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abhingen kann, er muss in gewissem Sinne selbst zum Arzt werden, den Inhalt der
Aussage verstehen und durch adiquate Ubersetzung iibertragen.

Jeder wissenschaftliche Text hat die Aufgabe, wissenschaftliche Erkenntnisse
informativ zu vermitteln, sei es eine wissenschaftliche Studie, ein Experiment, eine
Analyse der vorhandenen Daten usw. Die Kombination von Informativitit und
Kiirze fiihrt unweigerlich zu einer erhohten Informationsdichte, was insbesondere
die Ubertragung kognitiver Information angeht. Kognitive Information wiederum
konzentriert sich auf objektive Fakten tiber die uns umgebende Welt: Merkmale,
Beschreibungen, Funktionen wusw. Folglich kommt die Erstellung eines
wissenschaftlichen Textes nicht ohne Fachbegriffe, deswegen ist die Ubersetzung
von Fachbegriffen und terminologischen Einheiten eines der Hauptprobleme bei der
Ubersetzung von wissenschaftlichen Texten, insbesondere von wissenschaftlichen
Texten zu medizinischen Themen [9, S. 2].

Theorie

Als theoretische Grundlage haben wir Studien von B.N. Golovin [5],
M.M. Glushko [4] und A.Y.Asadova [2] analysiert. Zur Untersuchung der
Spezifitit von Begriffselementen haben wir Studien von N.N. Maslova [7],
E.A. Verizhnikova und D.D. Fedorova [11] untersucht. Die Probleme der
strukturell-semantischen Merkmale und der Klassifizierung von Begriffen wurden
am Beispiel der Werke von A.O. Vlasova [12] und M.N. Chernyavsky [3]
analysiert.

Unter dem Fachbegriff versteht man ,,cin Wort oder eine Wortkombination, die
ein Konzept eines bestimmten Wissens- oder Tatigkeitsbereichs bezeichnet™ [1].
Das bedeutet, dass sich ein Begriff auf ein Fachvokabular beziehen kann, das selten
verwendet wird oder auBerhalb seines Anwendungsbereichs eine andere Bedeutung
hat.

Methoden und Resultate

Um Begriffe im Text zu erkennen und sie korrekt zu iibersetzen, ist es
notwendig, das Wort , Begriff zu definieren.

B.N. Golovin definiert einen Begriff als ,,ein eigenstdndiges Wort oder eine
untergeordnete Wortkombination, die auf der Grundlage eines Substantivs gebildet
wird, das einen  Fachbegriff  bezeichnet und den  spezifischen
Kommunikationsbediirfnissen im Bereich eines bestimmten Berufs gerecht werden
soll“ [5, S.15]. Ein Begriff kann nicht nur auf der Grundlage eines Substantivs,
sondern auch auf der Grundlage eines Verbs oder sogar eines Adjektivs gebildet
werden.

M.M. Glushko erkldrt, dass ein Begriff ,eine Wort- oder Wortkombination
zum Ausdruck von Konzepten und zur Bezeichnung von Objekten ist, die aufgrund
des Vorliegens einer strengen und prézisen Definition klare semantische Grenzen
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hat und daher innerhalb des entsprechenden Klassifikationssystems eindeutig ist*
[4,S. 25].

N.V. Vasilieva gibt folgende Definition des Wortes ,,.Begriff“: Ein Begriff ist
»ein Wort oder ein Satz, der ein Konzept ecines speziellen Wissens- oder
Tatigkeitsbereichs bezeichnet* [1]. Sie nennt folgende Merkmale eines Begriffs:

1) Systematizitit;

2) Vorhandensein einer Definition (fiir die meisten Begriffe);

3) Tendenz zum Monosemitismus innerhalb seines terminologischen Bereichs,
d. h. der Terminologie einer bestimmten Wissenschaft, Disziplin oder
wissenschaftlichen Schule <...>;

4) Mangel an Ausdruck;

5) stilistische Neutralitét [1].

Es ist bemerkenswert, dass es laut A.Y. Asadova keine vollstindige und prézise
Definition gibt [2, S. 797]. Die oben genannten Definitionen reichen jedoch aus, um
die wichtigste Schlussfolgerung liber das Wesen des Begriffs zu ziehen: Es handelt
sich um ein Wort oder eine Wortkombination, das/die eine besondere Bedeutung
innerhalb eines bestimmten Fachgebiets hat und zur Bezeichnung von
Fachkonzepten dient.

Es ist wichtig zu beachten, dass einige Begriffe, auch terminologische
Einheiten genannt, aus mehr als einer solchen Einheit bestehen koénnen. Zum
Beispiel:

., Das ostrogenassoziierte Typ-1-EC entsteht durch eine
Ostrogeniiberstimulation —und wird  histopathologisch —als  endometrioides
Adenokarzinom bezeichnet“ [8, S. 287].

Hier sehen wir also ein Beispiel der Begriffe, die aus mehreren Einheiten
bestehen: ,dstrogenassoziierte, ,Ostrogeniiberstimulation®, ,endometrioides
Adenokarzinom “.

Bemerkenswert ist, dass es sich meist um ein Wort handelt, das aus zwei oder
mehreren Wortern gebildet wird. Diese Tradition der Wortbildung ist fiir das
Deutsche recht charakteristisch. Aber auch im Russischen konnen wir sie mit einem
Wort iibersetzen, wenn wir die hédufigste Ubersetzungsmethode wie die
Lehniibersetzung verwenden:

ostrogenassoziierte” — ,,3CTpOreH-NPOAYLUPYIOIIAs;

»Adenokarzinom® — ,ameHokaprumHOMa“ (mogliche Variante - ,pak
a7ICHOMBI).

Diese Art der Wortbildung ist jedoch nicht sehr typisch flir die russische
Sprache, vor allem, wenn ein Begriff mehr als zwei Elemente enthilt:

,Ostrogeniiberstimulation — ,,runepcTUMyYNAIKS (SMYHUKOB) SCTPOreHAMHU';

endometrioides Adenokarzinom* — , sHIOMETpHONIHAS aJCHOKAPIIMHOMA ™,
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Bei der Analyse der obigen Beispiele stolen wir auf ein weiteres interessantes
Phinomen, das den terminologischen Teil der Ubersetzung betrifft: das
Begriffselement. Ein Begriffselement ist ein Teil eines komplexen Begriffs, der
eine feste Bedeutung hat [7, S. 193-194].

N.N. Maslova stellt fest, dass ein Morphem als Begriffselement betrachtet
werden kann, obwohl nicht alle Morpheme als Begriffselement definiert werden
konnen. Im medizinischen Diskurs sind solche Elemente oft Morpheme, die
lateinischen und altgriechischen Wortern entnommen werden. Zum Beispiel das
Morphem pat- (griechisch ,.Leiden, Krankheit“) in den Wortern ,,Pathologie®,
,Pathologe®, ,Kardiopathie*. Auch viele Begriffe enthalten affixale Morpheme.
Zum Beispiel a-, dy-, dys- (,,Dysbalance®, ,,Andmie*) im Sinne von ,,Fehlen eines
Merkmals®; -om (,,Sarkom®, ,, Karzinom* — Tumor, Krebsgeschwulst) [7, S. 193].

Was die Rolle des Lateinischen und des Griechischen in der Medizin betrifft,
so wurden die wichtigsten Werke iiber Medizin auf Griechisch verfasst, bis es im
Mittelalter durch Latein ersetzt wurde, das im 16. Jahrhundert als Sprache der
Medizin verwendet wurde.

E.A. Verizhnikova und D.D. Fjedorova weisen darauf hin, dass ,,die Grundlage
der modernen medizinischen Terminologie in jeder Sprache der indoeuropdischen
Familie aus lateinischen und griechischen Begriffselementen und Wértern besteht.
<...> Manchmal werden lateinische Suffixe jedoch nicht an die Sprachen angepasst:
das Suffix -itis, das in der lateinischen medizinischen Terminologie zur
Bezeichnung einer Entziindung verwendet wird, und -0sis, das zur Bezeichnung
einer Krankheit oder eines Zustands eines bestimmten Organs verwendet wird (im
Deutschen hat es eine leicht abgewandelte Form -ose erhalten)* [11, S.139-140].

Laut M.N. Chernyavsky und A.O. Vlasova haben Begriffselemente in der
medizinischen Terminologie nicht nur eine feste Semantik, sondern auch eine
bestimmte Position im Wort [3, S. 415; 14, S. 16]. Aus der Sicht der Wortbildung
(nach S.G. Kazarina) sind die Elemente in einem Begriff so angeordnet, dass das
zweite (oder das letzte im Wort) das Haupt-, das Bezugselement ist und das davor
liegende Element dieses beschreibt [6, S. 81]. Das heifit, sofern keine anderen
Ubersetzungsmdglichkeiten gegeben sind, konnen wir solche Worter aus der Sicht
der deutschen Sprache entweder als ganze Worter (wenn die Worter lateinische
oder altgriechische ,,Wurzeln“ haben) oder als zusammengesetzte Substantive
betrachten, wihrend sie im Russischen cher als ganze Worter oder als
Wortkombinationen des Typs ,,Adjektiv + Substantiv‘ betrachtet werden.

Die Begriffe ,histopathologisch® und ,endometrioides Adenokarzinom’
haben, obwohl sie durch Morphologisierung an das Deutsche angepasst wurden,
ausgepragte griechische und lateinische Begriffselemente, die nach der Tradition
der Ubersetzung unverindert bleiben. In der russischen Ubersetzung sieht es so aus:

Shistopathologisch* — ,,THCTONIATONOTHICCKHNA™;

‘
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endometrioides Adenokarzinom® — | sHmOMETPHONIHAS aJ€HOKAPIIMHOMA*,

Im obigen Beispiel sehen wir auch eine Abkiirzung, die im Russischen keine
vollstindige Entsprechung hat. Dann lohnt es sich, diesen Satz im Kontext zu
betrachten und die Situation zu analysieren:

,,Generell wird das EC in 2 Typen kategorisiert, welche sich hinsichtlich der
Epidemiologie, Genetik, Prognose und Behandlung unterscheiden: Man
unterschiedet das hdufigere dstrogenassoziierte Typ-1 vom dstrogenunabhdngigen
Typ-2-Karzinom. Das dstrogenassoziierte Typ-1-EC  entsteht durch eine
Ostrogeniiberstimulation und wird histopathologisch als endometrioides
Adenokarzinom bezeichnet“[8, S. 287].

Aus dem Kontext geht hervor, dass es zwei Arten von Endometriumkarzinoms
gibt, von denen eine im urspriinglichen Satz erwdhnt wird. Da wir den Begriff
»Lyp-1-EC* nicht in seiner urspriinglichen Form lassen konnen, kénnen wir ihn
durch den Begriff ,scTporen-mpoxymmpytomast kapiuHOoMa™ ersetzen, flir den
tatsdchlich diese Abkiirzung typisch ist. Dann wiirde der urspriingliche Satz so ins
Russische iibersetzt:

»ICMPOSEH-NPOOYYUPYIOWAsi — KAPYUHOMA  6O3HUKAem 6  pe3yibmame
SUNEPCTUMYTAYUU AUYHUKOG ICTPOSEHAMU U 6 SUCMONAMONIOSUYeCKOM aAcheKme
HA3b18AEMCsl SHOOMEMPUOUOHOU AOEHOKAPYUHOMOU .

Auf diese Weise verfilscht die Ubersetzung nicht den Sinn, was bei
wissenschaftlichen und insbesondere medizinischen Texten sehr wichtig ist.
Alternativ kann der Ubersetzer den Begriff auch durch die Formulierung
,kapuuHoma 1-ro Tuma‘“ ersetzen. Im solchen Fall muss sich der Ubersetzer an den
in der Zielsprache geschaffenen Kontext halten, um die Kohédrenz und Integritét des
Textes nicht zu beeintrichtigen.

Wenn es um die Methoden der Ubersetzung von terminologischen Einheiten
geht, ist es wichtig, daran zu denken, dass wissenschaftliche Begriffe vorzugsweise
entweder durch eine Ubersetzungstransformation wie die Lehniibersetzung oder
durch die Suche nach dem genauen Aquivalent in der Zielsprache iibersetzt werden.
Dies schlieBt die Verwendung anderer Ubersetzungsmethoden wie z. B. Explikation
oder Transliteration nicht aus, aber sie werden seltener verwendet.

Zusammenfassung

Zusammenfassend lédsst sich sagen, dass trotz offensichtlichen Unterschieden
zwischen Sprachkulturen es doch Gemeinsamkeiten gibt, die Wissenschaft mit sich
bringt. Selbst in einem so komplizierten Bereich wie Terminologie in der
Ubersetzung konnen wir sehen, wie die Sprachen miteinander interagieren, wie
eigenartig dieser Prozess ist. Die Ubersetzung ermdglicht es uns lediglich,
Merkmale verschiedener Sprachen zu vergleichen und Schliisse beziiglich ihrer
Gemeinsamkeiten und Unterschiede zu ziehen.
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Die Strategie bei der Ubersetzung medizinischer Begriffe sieht vor, dass die
meisten Begriffe und terminologischen Kombinationen in einem in der deutschen
Sprache verfassten wissenschaftlichen Artikel entweder entsprechend ihren
russischen Aquivalenten oder durch Lehniibersetzung iibersetzt werden, wenn der
Begriff nicht in Referenzquellen festgelegt ist.

Es ist jedoch zu bedenken, dass dieses Verfahren nicht fiir alle
terminologischen Einheiten geeignet ist, und manchmal ist es besser, auf das
Verfahren der Explikation zuriickzugreifen, um den Sinn der Aussage nicht zu
verlieren. Man kann behaupten, dass sich die Lehniibersetzung am besten fiir die
Ubersetzung von Begriffen eignet, die lateinische oder griechische
Begriffselemente enthalten oder direkt die Bedeutung des Phdnomens offenbaren,
d. h. der Begriff enthilt direkte Informationen tiber seinen Gegenstand.

Die medizinische Wissenschaft wird immer international sein, weil sie jeden
Menschen auf der Erde betrifft. Im Laufe ihrer Entwicklung werden neue Begriffe
entstehen, die iibersetzt werden miissen, deshalb ist es so wichtig, ihre Merkmale zu
erkennen und mit ihnen umgehen zu kénnen.
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Abstract: The article discusses the issue of using multimedia resources when teaching a
foreign language to university students. The objectives of the study: to theoretically
determine the essence of multimedia resources, analyze student responses to the
corresponding online survey and present the results in conclusion.

Keywords: Foreign language teaching; multimedia; multimedia resources; digitalization
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AHHOTanus: B crarbe paccMarpuBaeTcs BOIPOC HCIHOJIB30BAHHS MYJIBTHMEAUHHBIX
pecypcoB mpu 0oOy4eHHH WHOCTPAHHOMY SI3BIKYy CTYIEHTOB By3a. 3aJaul HCCIIEJOBAHUS:
TEOPETHYECKH OOOCHOBATh CYLIHOCTb MYJIBTHMEIMHHBIX PECYPCOB, MPOAaHAIM3NPOBATH
OTBETHl CTYJICHTOB Ha COOTBETCTBYIOLIMH OHJIAMH-ONPOC M IpPEACTaBHTh PE3yJbTaThl B
3aKJIIOUCHHN.

KitoueBbie coBa: 00yueHHE HHOCTPAHHOMY SI3BIKY; MYJIBTUMEINA; MYJIbTHMEANHHbBIC
pecypcsl; nuppoBu3anys 00pa3oBaHus; 00paTHas CBSI3b CTYACHTOB

Introduction

In modern methods of teaching a foreign language, the tendency towards the
use of multimedia technologies (electronic textbooks, dictionaries, interactive
manuals, presentations, video materials, various Internet resources, etc.) is
becoming more and more established every day. All this is due to the processes of
digitalization of education. The trend of using multimedia resources in teaching a
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foreign language is explained by their significant productivity associated with the
high audiovisual potential in providing visibility, wide interactive capabilities,
which, in turn, contributes to a more robust assimilation of information,
consolidation of knowledge and the formation of key competencies (personal, meta-
subject, subject-specific) in the conditions of the modern information society.

Theoretical framework

In education, it is not anticipated that computer technologies will replace
teachers and their expertise. Rather, they are designed to assist teachers in routine
activities and offer possibilities for enhancing the teaching process to be more
creative and captivating for the students who are considered 'digital natives', having
grown up using digital technology from a young age.

Digitalization of the educational system imposes significant requirements on
educators. In addition to showcasing expertise in their subjects and pedagogy,
teachers are now expected to possess advanced digital skills. This could be a
contributing factor to why teachers may not fully utilize technology as anticipated.
With heavy teaching load and routine work, they often lack the time to enhance
their overall digital proficiency [1].

Multimedia refers to the fusion of various content forms, encompassing text,
audio, still images, animation, video, or interactive elements. This content is
typically recorded and viewed, displayed, or accessed using information processing
devices like computers and electronic gadgets, and can also be incorporated into
live performances. By presenting information through text, graphics, images, audio,
and video, multimedia offers a rich, multisensory experience that aids in exploring
the world. Research indicates that combining words and visuals enhances
information retention, suggesting that students benefit most from recognizing the
significance and relevance of the material presented in the classroom [2].

Methods and Results

The data collection method for this research is an online student survey. This
survey was carried out after English lessons for 1st and 2nd year students of
Novosibirsk State Technical University majoring in Linguistics and Philology.

A total of 40 students took part in the online survey (30 linguistic students and
10 philology students). This allowed us to collect feedback from students about
their experiences with multimedia resources; get insights from the students’
perspective to create a better learning environment for them (see Pic. 1).
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Group ID:

40 responses

15
15 (37.5%) 15 (37.5%)

10 (25%)

Vs-16 Ws-24 @21

Pic. 1. Survey participants

Firstly, we identified the students’ current level of language proficiency. The
results are as follows: @-21 (10 students) — Beginner, /41-24 (15 students) —
Intermediate/Upper-Intermediate, 274-16 (15 students) — Advanced (see Pic. 2).

What is your current level of proficiency in the foreign language you are studying (i.e.
English)?

40 responses

@ Beginner
@ Intermediate/Upper-Intermediate
Advanced

Pic. 2. Question 1

The next survey question is aimed at finding out students' attitude towards the
use of multimedia resources in foreign language classes. Most of the students,
namely 30 people, voted “Positive” which amounts to 75%. The rest, 10 people,
voted “Neutral” which amounts to 25%. None of the students voted “Negative” (see
Pic. 3).

What is your opinion on the use of multimedia resources in foreign language
classes?

40 responses

@ Positive
@ Negative
Neutral

Pic. 3. Question 2
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Then, we explored whether students find multimedia resources beneficial.
Especially when we talk about improving students' listening skills. The majority of
students, namely 34 people, voted “Yes” which amounts to 85%. The rest, 6 people,
voted “Not sure” which amounts to 15%. None of the students voted “No” (see
Pic. 4).

Do you find multimedia resources beneficial? Especially when we talk about
improving listening skills.

40 responses

@ Yes
@& No

Mot sure

Pic. 4. Question 3

With the following question, students were given the opportunity to select the
most effective multimedia resources in their opinion. The top choices are as
follows: YouTube videos/authentic videos — 27 votes, Podcasts — 25 votes, Music
and Language learning games/websites — 17 votes, E-books — 16 votes (see Pic. 5).

Which multimedia resources do you find most effective for language learning?
(Select all that apply)

40 responses

YouTube videos/authentic videos| 27 (67.5%)
TV showsiseries 10 (25%)
Movies| 13 (32.5%)
Music| 17 (42.5%)
Podcasts 25 (62.5%)
Online articles 10 (25%)
E-baoks| 16 (40%)

Interactive online platforms 8 (20%)

Language leaming gamesiwab 17 (42.5%)

o 10 20 30

Pic. 5. Question 4

Considering the digitalization of education, we decided to ask the students how
frequently they would prefer to deal with multimedia resources in foreign language
classes. The first half of the students, 22 people, voted “Occasionally” which
amounts to 55%. The other half, 18 people, voted “Every class” which amounts to
45%. None of the students voted “Hardly ever” (see Pic. 6).
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How frequently would you prefer to deal with multimedia resources in your foreign
language classes?

40 responses

® Every class
@ Occasionally
Hardly ever

Pic. 6. Question 5

In order to find out whether students use multimedia resources outside the
classroom in their free time, we asked the following question. Most of the students,
namely 24 people, voted “Yes” which amounts to 60%. The rest, 16 people, voted
“No” which amounts to 40% (see Pic. 7).

Do you use multimedia resources for self-study (outside the classroom in your free
time)?

40 responses

@ ves
® No

Pic. 7. Question 6

The last two questions are open-ended so that students could answer them in a
free-form manner, giving depth and context to the results. First of all, we asked the
following question: “In your opinion, what are the main advantages of
incorporating multimedia resources into foreign language learning?”. Student
responses can be divided into several categories:

Motivation and interest — “It stimulates my interest and motivation to learn a
foreign language”, “I am more motivated to hear and learn new information”,
“Lessons are more interactive and interesting”, “Lessons become more interesting
and engaging”.

Authentic language/Vocabulary building — “It helps develop our vocabulary
since we deal with authentic language”, “We, as students, deal with authentic

94



language of native speakers which is very helpful”, “It helps expand our vocabulary
since we are exposed to a wide range of words and expressions”.

Helpful tool — “It helps transform students from passive recipients to active
learners”, “It helps provide additional information”, “With multimedia resources,
language learning is more convenient and flexible”, “Obtaining additional
information in a new and interesting format”.

Opportunity for discussion — “It stimulates discussion and debate”, “I like the
fact that the teacher can discuss with us the resources used (for example, the topic
covered in the video or the problem described in the article)”.

Better understanding — “Better understanding of information and visual
support”, “It helps me remember information better”.

Variety — “It helps diversify our lessons”, “Lessons can be held in a non-
traditional way”.

Foreign culture — “We explore the culture, customs and traditions of native
speakers”.

To conclude, we presented the question: “Have you ever encountered any
difficulties or challenges when dealing with multimedia resources for foreign
language learning? If yes, please explain”. We received the following results and
also divided them into categories:

Technical difficulties — “It happens that the Internet may not work”, “There
may be problems with the Internet”, “Teachers may have problems
loading/downloading and accessing resources during the lesson”, “Sometimes the
room may not be technically equipped”.

Individual challenges — “Sometimes I come across new words and get anxious
because I don't know their meaning”, “Sometimes it can be hard to see and grasp all
the information presented on the screen in the classroom”, “I don't always
understand speech of a person in the video and/or fast speech speed”.

Distraction — “Sometimes 1 can get distracted from the purpose and topic of
the lesson”, “I can get distracted and might reach for my phone”.

Conclusion

Students with different language proficiency levels provided comprehensive
and valuable feedback on their experiences with multimedia resources. Generally,
university students showed a favorable outlook on incorporating multimedia
resources in foreign language lessons, considering them beneficial for improving
listening skills. The students identified YouTube videos/authentic videos, podcasts,
music, language learning games/websites and e-books as the most impactful
multimedia tools for language learning. The students prefer to deal with multimedia
resources either occasionally or every class, here opinions are divided. Most of the
surveyed students reported that they use multimedia resources for self-study
(outside the classroom in their free time). Also, participated students clearly
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recognize the advantages and disadvantages of multimedia resources. We divided
student responses about the main advantages of multimedia resources into the
following categories: Motivation and interest, Authentic language/Vocabulary
building, Helpful tool, Opportunity for discussion, Better understanding, Variety,
Foreign culture.

Finally, the students provided information about possible difficulties and
challenges when dealing with multimedia resources for foreign language learning.
We also divided these responses into the following categories: Technical
difficulties, Individual challenges, Distraction. It is important to bear in mind that
some students never encountered any difficulties or challenges.
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Annoranus: CraThs IOCBSIICHA BO3MOXKHOCTSM HHTETPALMH S3BIKOBBIX MAaCCOBBIX
OTKPHBITHIX OHJAalH KypcoB (IMOOK) B nporpammy 00y4eHHsI HHOCTPAaHHOMY SI3BIKY B BY3€.
Ha ocHOBe aHanm3a IPEANOYTEHUH CTYICHTOB BBIBICHBI BO3MOXKHBIC MOAXOIBI K
MHTETPAINH S3BIKOBBIX MAaCCOBBIX OTKPHITHIX OHJIANH KypcOB B KypC aHINIMHCKOTO S3bIKa JUIs
HESI3BIKOBBIX HaIIPABICHHH MTOATOTOBKH.

KiroueBsle  cioBa:  si3eikoBoii  MOOK,  snektpoHHoe — oOydeHuwe, oOydeHHe
MHOCTPAHHOMY SI3bIKY, TPaMMaTHKa, HESI3BIKOBOI BY3

Introduction

The integration of Language Massive Open Online Courses (LMOOCS) into
higher education programs provides a promising way to improve foreign language
learning. LMOOC:s are created in order to enrich students' educational experience
and improve learning outcomes. The significance of this work is supported by the
need to incorporate LMOOCs into university programs for self-paced learning of
foreign languages. This can enrich students' educational experience and improve
learning efficiency. The study focuses on the impact of such integration on the
process of teaching grammar and ESP within the framework of a self-paced foreign
language learning program.

The aim of this study is to theoretically determine and empirically evaluate the
effectiveness of the developing of students' grammar skills.

The object of our research is teaching a foreign language at a non-linguistic
university.

The subject of our study is the integration of LMOOC on English grammar into
LSP course for psychology majors.

Theoretical framework

Considering UNESCO’s definition, “MOOCs are online courses available to
everyone without additional requirements, making them accessible to people
anywhere with an Internet connection” [1, p. 87].

Barcena et al. define LMOOCs as “dedicated web-based online courses for
second languages with unrestricted access and potentially unlimited participation”
[2]. Currently, there are over 200 LMOOCs available globally, with this number
steadily increasing. These LMOOCs are available in various languages and
platforms from well-known providers (Coursera, EdX, Udacity, and Canvas) to
more specialized within individual university platforms (UNED COMA). Although
a significant part of MOOC:s is designed for English language acquisition, there has
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been a noticeable increase in interest for courses offered in other languages. Arabic,
Chinese, Japanese, and Spanish are among the languages that have experienced a
notable rise in representation within the MOOC sphere. LMOOCs are “a
subcategory of Massive Open Online Courses (MOOCs) focused on language
teaching” [2, p. 11].

The following key characteristics of LMOOCs emphasise the importance of the
creation of the course and its integration into the curriculum.

1) flexibility and accessibility. LMOOCs are highly flexible, giving students
the opportunity to learn a foreign language at their convenient time and pace. They
are accessible via the Internet, allowing learning to take place anywhere there is an
Internet connection [9].

2) mass accessibility. A key feature of LMOOC:s is their accessibility, which
allows them to serve a lot of students simultaneously. This makes courses more
accessible and increases their potential impact [9].

3) instructiveness and modern technology are important components of
LMOOCs, which often use engaging teaching methods such as online discussions,
forums, and video presentations. They also integrate modern technologies such as
artificial intelligence and adaptive algorithms to optimize learning process.
Nowadays students are more engaged in digital education [8, p. 97].

Ways to integrate LMOOCSs into the educational process include:

1) integration into existing courses. Enriching materials and providing
additional resources for language courses.

2) use as an additional resource for students. Additional materials for
independent study and practice.

3) creating their own MOOCs (Massive open online courses) - enabling
universities to create their own language MOOCs (Massive open online courses)
tailored to their programs as it is possible at NSTU.

4) integration with offline classes - combining online courses with traditional
classes to improve practical skills.

5) support for individual learning, adapting MOOCs (Massive open online
courses) materials to the level and needs of each student [4, p. 15].

Methods and results

The study was conducted in the frame of “Psychology of Personality and
Psychological Counselling” curriculum of the Faculty of the Humanities of
Novosibirsk State Technical University.

The English language program includes the following requirements to the
competencies of students of this direction of training: GCC(The General Cultural
Competency).5 z2 and GCC(The General Cultural Competence).5 z3 — “to know a
foreign language in the amount sufficient for business communication in oral and
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written form”; “to know a foreign language in the volume sufficient for business
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2,

communication in oral and written form”; “to know a foreign language to the extent
necessary to work with professional literature” [6, p. 23].

Understanding English grammar is essential for effectively engaging with
professional literature in psychological research. “Technical texts require advanced
language skills, and a strong grasp of grammar is crucial for comprehending,
analyse, and participate in scientific discourse” as A. A. Danelyan defines [3, p. 86].

The research method at this stage was:

1) creating a module focused on “Modal verbs”;

2) conducting an internet-based questionnaire on Google Forms;

3) performing analysis and processing of the collected data.

LSP (Language for Specific Purposes) courses are mandatory in Russian
universities as they meet the immediate and very special needs of learners who need
that language as a tool in their education or work. The LSP course was created in
the DiSpace. It’s a “software platform of NSTU e-learning environment, which
provides support for e-learning at the level of planning and organization of the
educational process” [5]. The main functions of the system are:

e creation of online courses and giving access to them;

e  creating tests and carrying them out;

e carrying out the learning process following schedules and student groups;

e allowing participants to communicate, sending tasks, asking questions,
attending virtual classes, and messaging privately [5];

For a student to effectively use this Learning Management System (LMS), the
needs are:

e adevice with the Internet access,

e amodern Internet browser [6].

The module includes 7 submodules “Can/could”, “Have to, should, ought to”,
“May, might”, “Must”, “Need”, “Used to”, “Will, would, shall”. For each
submodule, a test consisting of 15 questions was created. The module takes 1 week
to complete [7].

This study uses an experimental method to analyse the effectiveness of
teaching English grammar using a LMOOC. The aim of the experiment is to
compare the effectiveness of the learning of grammar with the use of LMOOC and
without the use of LMOOC.

The setting consists of 12 students majoring in Psychology. The methodology
is based on principles of blended learning and combines offline classes and an
independent LMOOC study. The topic of modal verbs is chosen and studied since it
corresponds with the university curriculum. The total number of offline classes is 3.
At the end of this module, students are given the questionnaire. An online
questionnaire of 5 questions is developed in the Google Forms and included types
of questions such as multiple choice, scales.
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The survey questions are aimed at identifying students’ attitudes towards the
English grammar module they completed. 12 students of the group P-32 completed
the questionnaire. The results for the questionnaire sections are as follows:

e  Students found the tests most beneficial or informed their study by
the tests and explanations.

e The overall impression of the structure and organization of the
presented course is “very well organised”.

e  66,7% answered that everything was clear and there wasn’t anything

in the course that caused them difficulty or required further explanation. 16,7%

answered that they need more time for such modules.

e  The fourth question was “how would you rate the usefulness of the

tests included in each of the seven sub-modules of the course?” 91,7%

answered that it was very useful, and they helped to reinforce the material.

e  And the final question was directed to the general comprehension of
modal verbs. Students (91,7%) rated their knowledge with a 5 on a scale from

1-5.

Conclusion

As the performed experiment proves LMOOC can be an effective grammar
teaching tool to help and encourage students' better comprehension of linguistic
issues. Creating a LMOOC for the teacher is a convenient modern technology. The
teacher can choose the appropriate methodological approach based on the students'
level of foreign language proficiency, select examples suitable for the students'
future profession. Tests results of the students who studied the DiSpace LMOOC
module are higher than those of student who studied the module in traditional way.

The advantages of MOOCs in teaching foreign languages to students are
undeniable. They imply active learning, individualization, flexibility, and
selectivity, as well as a contextual approach to learning new material.
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DEVELOPMENT AND TESTING OF AN ONLINE LANGUAGE GAME
TRANSLATION COURSE BASED ON A COGNITIVE LINGUISTIC
APPROACH FOR TRANSLATION STUDENTS
S.A. Belova
Novosibirsk State Technical University, Novosibirsk, Russia
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Abstract: The article describes the development of an online course on the translation of
a language game and its testing. The article presents the experimental training of students —
future translators in the transfer of a language game from Russian to English and from
English to Russian. The developed course of study utilizes the principles of a cognitive
linguistic approach to the organization of the education.

Keywords: cognitive linguistic approach; language game; translation competence;
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PA3PABOTKA W AITPOBAIIMSI OHJIAMH-KYPCA TIEPEBOJIA
SA3BIKOBOM UT'Pbl HA OCHOBE JIMHI' BOKOTHUTUBHOI' O
noaxo4A JJisd CTYAEHTOB-IEPEBOAYUKOB
C.A. benosa
HoBocubupckuii rocyapcTBeHHBIH TeXHUYecKni yHuBepcutet, HoBocnbupck, Pocenst
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AnHOTanus: B cratbe npencrasieHa pa3padoTKa OHIAH-Kypca IO IepeBOAY S3BIKOBOI
Urpel U ero ampobarus. lccnenoBaHue ONHUCHIBAET pPE3yabTaThl IKCIEPHMEHTATIBLHOTO
00yueHus! CTYAEHTOB — OyIyIINX EPEBOTINKOB Tepeiaue sS3bIKOBOH HIPBI C PYCCKOTO Ha
AQHITIMHACKUH M C aHTJIMHCKOro Ha pycckuil. B ocHOBY paspaboraHHOTrO Kypca OOydeHHS
TIOJIO’KEHBI IPUHIUIIE JIMHI'BOKOTHUTHBHOTO TI0/IX0/1a K IIOCTPOSHHIO yueOHOTO Iporiecca.

KiroueBble ci0Ba: JIMHIBOKOTHUTUBHBIM IOAXOJ; A3BIKOBas MIpa; IEpeBOIYECKast
KOMIIETCHIMS; IPUKIIaHas KOTHUTHBHAS JIMHIBUCTUKA

Introduction

The shift in linguistic studies to the mental processes laying behind speech
creation, conceptualization of the linguistic units, transforming of the
communicative intention into the textual realization, etc. has been predominant
since the 1960s. However, it is only recently the Cognitive Linguistics moved to the
practical implementation of the investigated phenomena.

The theoretical contribution of the research is elucidated by the elaboration of
the cognitive linguistic approach theory within the language game translation.
Whereas, the practical relevance is determined by the lack of courses and materials
for the teaching of language game rendering.

The aim of the article is to develop an online course on teaching translation of a
language game based on a cognitive linguistic approach aimed at the formation of
translation competence by linguistic students, and to test it in the format of
experimental teaching.

The tasks addressed in this article include:

¢ to identify the relevant components of the cognitive linguistic approach;

e to create a course with the tasks and materials within the designed
paradigm;

e to test the outcomes of the pedagogical experiment on language game
translation teaching;

o to address the methodological results of the probing teaching.

By the term “language game”, the deviation of the linguistic conventions on
various levels of language for the specific effect on the reader is understood. The
expressive value and the author’s intention are its main components.

The material for the study includes language game cases from seven works by
Victor Pelevin and two works by Neil Gaiman.
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Theoretical framework

According to the modern understanding of the cognitive linguistic approach to
teaching, the theory suggests that language is an internal part of cognition and is not
distinct from any cognitive abilities like classification, memorization, and
attentional control. Thus, language is more of a tool for the creation of meanings
than for their communication [2].

In this respect, the new direction, Applied Cognitive Linguistics, has evolved,
which is advocating the possibility of cognitive principles’ practical implementation
in the existing language classes [3].

The main methodological principles of this theoretical discipline may be
summarized as follows:

e orientation on the practical implementation and development of the

theoretical knowledge;

e interactive and student-led attitude toward the educational process;

e usage of the complex tasks, incorporating the wholesome practice of the
studied ideas;

o interdisciplinary characteristic of the pedagogical practices involved [6].

For the sake of this research it is important to consider the principles of the
language game translation didactics, the most universal of which highlights the
obligatory nature of maintaining not less than three stages:

o initial learning (introduction of the basics for the literary translation,

figurative language, and language game specifics);

e middle learning (self-practice in the process of language game cases
evolving — generating and interpreting them — observing the intralinguistic
and extralinguistic backgrounds);

o final learning (mastering of transfer techniques for language games) [4].

The fundamental premise of this study is that the combination of the language
game translation recommendations and the cognitive linguistic didactic principles
may become an effective addition the linguistic courses and result in an overall
upscaling of translation competence.

Methods and Results

The abovementioned theories were maintained in the creation of the language
game translation course, which has the following paradigm:

introductory language game translation task — the theory according to the pre-
translation analysis of the language game (“literary technique and background
information; function, type and subtype” [1]) — textual and intertextual language
game creation — practice of the translation mechanisms for the full reconstruction
of the original — controlling translation task (see Table 1).
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Course Content

Table 1

Lesson Content Resources

1 Introduction to the topic - initial Online shared mind-map,
conceptualization of the term “language game” translation cards, Al-
and testing translations generated course video

2 History of a language game — web-search for Online shared document
theories

3 Translations examples evaluation Online survey

4 Theory on the pre-translation analysis of a Formatting tables (data
language game filling), a theory test

5 Translation examples correction Online whiteboard

6 Practice on a textual language game — translation | Pictures (with puns), qr-code
and creation of cases with a survey

7 Practice on an intertextual language game — Web-site with the story text
investigation and creation of a case in a formof a | (A Study In Emerald by Neil
text Gaiman), presentations

8 Correction of the testing translations, cases Al platform (for ideas
creation generation)

9 Control translations Online test

The course is based in the Talent LMS environment, which allowed the self-
paced learning of the students, and gave a chance to create a course with various
types of tasks included: quizzes, comprehension questions, translation tasks, etc.
The students were exposed to the free use of the web technologies. Moreover, they
were provided with the multimodal material bases for the lessons, including the
videos, podcasts, web-frame pages of sites, pictures, etc. The focus of the last
lessons was also attached to the use of the artificial intelligence in the professional
practice of translators. The lessons for group discussions included the online
surveys for the full group involvement. The versatility of the tasks promoted the
self-consciousness, attentiveness, self-management, and comprehensiveness of the
students translation routine.

The aim of the probing teaching for this study lies in the application of the
cognitive linguistic approach principles to the practice of the creative language
game translation cases. This intersection of the traditional variants of the translation
exercises with the cognitive-linguistic perspective on the students’ development is
still a question for discussion.

The participants of the experimental teaching were the fourth-year Linguistic
students with a minor in Translation Studies from two groups of considerably equal
competence. The focus group of the study practice consisted of 18 students (Group
A), the control group had 17 students (Group B).
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The translation competence parts will be used for the evaluation process in this
study (see Table 2):

Table 2
Results of the Experimental Teaching
Component (based on the study of Group B Group A % of the rise
0. V. Maksyutina [5])
Linguistic Competence: accuracy and 74,1% 80,5% 6,4%

correctness; preservation of social and
psychological aspects; discursive
relevance

Extralinguistic Competence:
integration of the historic, political,
encyclopedic, etc. knowledge 64% 83% 19%

Information Transfer: understanding;
decomposition; paraphrasing; control

71% 86% 15%
Information technology utilization 90% 89% 1%
Strategic planning: the choice of the
translation approach 72% 91% 19%
Personal and professional traits 50% 84% 34%

The last component of the translation competence was evaluated by the
feedback from the students, which was collected by reviewing comments.

The control test included the following tasks in English:

1. It was a rustling voice, scratchy and dry. It made Coraline think of some
kind of enormous dead insect. Which was silly, she knew. How could a dead
thing, especially a dead insect, have a voice? (Coraline. Neil Gaiman) — textual
(semantic) language game, alogism based on the semantic incompatibility, aimed at
the expressive and emphatic functions.

2. I don’t want whatever I want. Nobody does. Not really. (Coraline. Neil
Gaiman) — textual (semantic and syntactic) language game, alogism based on the
semantic incompatibility, aimed at the expressive, emphatic, and aesthetic
functions.

3. On the back seat the thing in the basket began to cry; the air-raid siren
wail of the newly born. High. Wordless. And old. (Good Omens. Neil Gaiman &
Terry Pratchett) — textual (semantic) and intertextual (the Bible motive) language
game, hyperbole and allusion, aimed at expressive, password, and meaning-forming
functions.

The Russian cases were as follows:

1. JIaono. Tonvko s pacckazuuk nnoxoii. He nekmop. Ilpocmo I'annuéban,
xe-xe. (Hckyccmeo nezkux kacanuii. Bukmop Ilenesun) — intertextual language
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game, allusion in naming, aimed at expressive, emotive, attractive, and password
functions.

2. [asce cmagun 3augumy om 3100HbIX OYX06 - «ACMPATbHYIO KPbIULY», KAK
mozoa [6 90-e¢ 200vt] coéopunu. (Hckyccmeo nezkux kacanuii. Buxmop
Ilenesun) — textual (semantic) language game, a pun, aimed at the comic, meaning-
forming, expressive, and attractive functions.

3. Ho nomom, Koz20a HauuHaemcsa, Kaxk evlparxcaemcsa mosa mama,
«coemecmuoe sedenue xaoca», mue ovicmpo nadoedaem. (Henobeoumoe connye.
Buxmop Ilenesun) — textual (semantic) language game, an absurd, aimed at
expressive, comic, meaning-forming, and emotive functions.

While the Group B mostly presented the literal and word-by-word variants,
even though, they indicated the nature of the language game case (60%), the Group
A presented some highly creative and effective variants of translation, focusing on
inventing the variants with the original communicative intention. Some of the
exemplifying translations can be:

1. Ceucmawuii, cyxoii, ckpunyuuii zonoc oonécca 0o Kopanumuvi. mo
HANOMHUN0 el 0 KAKOM-mo 00abuwiom 00xnom nacexomom. Ho mépmevie ne
pasecoeapuesarom, ocobenno nacexkomwie. Ona 3Haaa, Ymo 3mao 2jiyno.

2. A ne Xouy xomembsv mozo, 4e2o xouy. Hu ooun uenoesex 6 Mmupe ne xouem.
Touno nem.

3. Cyuwiecmeo 6 Kop3uHKe HA 3aA0HEM CUOCHbe 3ANIAKAN0; U N4 IMOm
36yuasl KaK 60l CUPEHbl 6030YUIHOI MPEBO2U, 6036CULAIOUWLUIL O POIHCOCHUU HOBOT
ocobennoii xeuznu. 3eenawuit. beccnoesecnuii. /[pesnuil.

4. Yeah, okay. I'm not much of a storyteller. Not a lector. Just Hannibal, heh.

5. I even put up an “astral protector” — protection from evil spirits from the
90s.

6. But then, when “joint running of a chaoshold” starts, as my mother calls
it, I quickly get bored.

The presented examples let us see the preservation of the main functions,
literary devices, and the type of the language game, which can be considered the
full adequate equivalent, and the translation success.

Conclusion

The main inclinations of the cognitive linguistic approach proved to be
effective in combination with language game translation practices that was laid in
the basis of the electronic translation course creation. The focus of the teacher in
this case is supposed to be on the consistent and multifaceted self-development of
the students. The students of the Group A mentioned the rise of attentiveness to the
details and main components of the original text when translating; broadening of
the background knowledge within the idea transfer, and leveraging of the creative
abilities within the texts, as the main results of the studied course. The linguistic
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evaluation of the proposed translations also supports the results of the higher
translation quality, as the translation of students after the study have a tendency of
preserving all the possible language game components. The qualitative index of the
levels of translation competence comparison show the difference by 15,4% for the
Group A.
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Abstract: This article discusses the methods of overcoming language interference in
teaching French as the second foreign language. These techniques help to teach students to
notice the differences between languages and their similarities, that promotes the
development of analytical skills.
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AnHOTanus: B oTol cTaThe paccMaTpHBAIOTCS METOIBI HPEOJONCHHS S3BIKOBOI
HHTepQEepeHIny NpH OOydeHHH (paHIy3cKOMYy KaK BTOPOMY HHOCTPaHHOMY sI3BIKy. C
MOMOIIBIO ATUX CHOCOOOB y4YaIIMecsl ydaTcs I0JMeYaTh PasIudus MEXTy S3BIKaMH U HX
CXOJICTBA, YTO CIIOCOOCTBYET Pa3BUTHIO aHATUTHIECKHX HABBIKOB.

KiroueBsle ciioBa: s3pIKOBasi MHTEp(QEpEHIMS; JISKCHYECKHE HABBIKH; OOyJeHHE
(hpaHIy3CKOMY S3BIKY

Introduction

Nowadays, foreign language learning is one of the necessary aspects of
personal development. In the era of impetuous development of intercultural
communication in various areas (business, art, travel, etc.) knowing of at least one
foreign language paves the way to the wide world of new opportunities.

More and more often people start learning a second foreign language after they
have mastered English at an intermediate level. In this way, they lay the foundation
of initial knowledge of a foreign language, which helps them to learn other
languages in the future. However, the more languages a person knows, the more
mental links he or she creates between different languages. This leads to language
interference, which may complicate a communication or change the meaning of
what is said. This study observes methods to overcome language interference in
teaching French.

The relevance of this study is due to common problems of language
interference that are often not corrected immediately and are fossilized for many
years.

The object of this research is the methods of overcoming language interference
in French language teaching.

The subject of this study is a set of tasks directed to developing French lexical
skills and overcoming language interference.

The study aims to examine the effectiveness of a set of tasks on developing
French language lexical skills.

The research objectives:

1. To describe the impact of language interference on the language learning
process;

2. To consider the methods to help overcome language interference;

3. To consider the influence of a set of tasks on the development of French
lexical skills and overcoming language interference.
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Theoretical framework

The influence of native language on the acquisition of foreign language is
obvious. This process happens on the lexical, grammatical, phonetic, stylistic and
even socio-cultural levels.

The linguistic worldview formed under influence of native language can be
either positive or negative. The positive influence is called transfer. The transfer is
useful when a foreign language belongs to the same language family or has a
similar phonetic or syntactic system. The interlingual transfer allows an acquainted
information to be used in new situations. It can be controlled and intuitive. The
intuitive transfer is performed by student without teacher’s guidance. The
controlled transfer requires teacher’s help to notice a similarity between two
languages. [1, p. 69].

The negative influence of native language in learning a foreign language is
interference (or a negative transfer) [2, p. 17]. It is usually manifested in languages
from unrelated families. In this case, languages have many differences that are
obstacles for the learner. He or she tries to find at least some similarities with a
native or familiar language. It often happens unconsciously. Learner doesn't notice
a mistake, and it fossilizes with time.

Since the case of language interference depends on the native and target
language, we have a wide range of its different manifestations. In our case, we
consider the language interference in teaching French, when the learners are
Russian speakers and have an intermediate level of English proficiency. For
example, the learners can interfere words that have similar spelling. It leads to the
wrong connotation of word meaning: a journey — une journée (a day); to rest —
rester (to stay); a pain — un pain (a bread). The interference at the lexical-
grammatical level is represented by incorrect placement of the adjective. It is placed
before the noun in either Russian or English. However, in French, it has to be
placed after the noun in most cases. Both Russian and French have a gender and
agreement of noun and adjective depending on the gender. In contrast with Russian,
French has two gender (masculine and feminine). The same concept in French and
Russian can have different genders (cmox (m) — table (f), suno (n) — vin (M),
kposamw (f) — lit (m)). The usage of incorrect gender in French leads to an
erroneous choice of the article and adjective form.

Methods and Results

The main method of overcoming interference in teaching French is to compare
the target language and the native or previously learned language. This helps to
create associations between two languages and highlight their similarities and
differences.

In the process of learning French, Russian-speaking students who have studied
English may experience the following difficulties:
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e Interlingual homonyms. Among the interlingual homonyms in French,
there are many phonetic matches with Russian. To avoid distorting the meaning,
learners need to consolidate the semantic meaning of words in both languages. For
this purpose, the teacher should offer exercises on word matching, as well as
translating sentences with these words from French into Russian This will create a
link between the concept and the word in both languages.

e Mute consonant at the end of the word. When learning French after
English, students often pronounce consonants at the end of words after which there
are no vowels. This interference can change the gender of a noun from masculine to
feminine. To prevent this mistake, the associative method can be used. This rule can
be explained to students as follows: “if a word ends in a consonant without a vowel
after it, it is not pronounced. If there is no vowel at the end, the consonant has no
vote.” Of course, there are exceptions to this rule. However, in order to consolidate
the specifics of French at the elementary level, it is better for the teacher to pay
attention to this.

e Omission of the vowel “e” at the end of words. This case is the opposite
of the mute consonant at the end of words. In English, consonants at the end of
words are always read. In French, in the vast majority of cases, if a word ends with
a pronounced consonant, it is followed by the vowel “e”. Most of the mistakes
occur in loan words such as un texte, un verbe, une adresse, calme. Thus, the
following association is formed for students "if the consonant at the end of a word
is pronounced, then the vowel "e" must be there".

e Impersonal construction “Il y a”. When translating one-part impersonal
sentences, students often begin to calque the Russian sentence into French. For
example, ¢ komname oemu. In case the learners have difficulties translating such
sentences, the teacher should ask them to translate the sentences into English. There
is a construction in English that has a counterpart in French. This explanation gives
students a familiar example for new knowledge. Thus, the translation process will
look as follows:

B xomname oemu. — There are children in the room. — Il y a des enfants
dans la chambre.

e Placement of the adjective after the noun. In most cases, French
adjectives are placed after nouns. Some short adjectives are exceptions to this rule.
However, French lexemes have many meanings. The placement is a way of
determining meaning for adjectives. Depending on it, the collocation can obtain a
different meaning. For example, une maison ancienne (old house) — une ancienne
maison (former house); un fait certain (reliable fact) — un certain temps (some
time). Adjectives used after a noun mainly indicate the objective qualities of the
subject or perform a descriptive function. While adjectives used before a noun have
a figurative meaning or describe the internal qualities of a concept. In addition to
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explaining the difference and examples, the teacher should provide translation tasks
from Russian to French of phrases and sentences that represent this rule. Such tasks
on a regular basis automate lexical skills and minimise mistakes in the use of
adjectives.

Conclusion

The study has identified that the method of comparison and association in
teaching French has a favourable effect on overcoming language interference with
Russian and English. These methods demonstrate learners how to solve the problem
of language differences and develop their analytical abilities. In this way, learners
receive an explanation of new information without distorting the French language
system. In addition, they are not isolated from their native and previously learnt
languages, but learn to use these language systems to learn the new language
effectively.
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AnHOTanus: B cratbe paccMaTpuBaeTcs mpoOiieMa BRISBICHUS TPYAHOCTEH B 00y4eHU
CTYACHTOB-JIMHI'BICTOB MEPEBOY T'€HACPHO-HEUTpaIbHON Jekcuke. Ha ocHOBe coOpaHHBIX
JaHHBIX OBUT pa3paboTaH clenuaabHbBIA MoAxox. s oTpaGOTKM HaBBIKOB CTYAEHTOB IO
paboTe ¢ TeHIEPHO-HEHTPANGHOH W TeHACpHO-CHEeNU(DUINPOBAHHON JIEKCHKOH OBLI
pa3paboTaH KOMIUICKC yIpa)KHEHHH.
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Introduction

Gender-neutral words have been used widely in moder language due to the
global tolerance and non-discriminatory language. Therefore, it has become
essential for students not only to get acquainted with them but to learn how to use
and translate such words.

Gender-neutralization — the tendency to avoid any gender (masculine of
feminine) — is one of the strategies to overcome language sexism. The second
strategy described in gender linguistics is gender specification — the tendency to
emphasize women in language [4].

The article aims to describe the experiments that have been conducted in order
to develop special methods to teach gender-neutral language.

The relevance of the study is the following: the stated problem has not been
mentioned before; therefore, it is of paramount importance to prove it and create
possible solutions.

The novelty of the research — as gender-neutralization has attracted attention of
researchers recently, there are not any recommendations or methods how to work
with it. Russian language has got feminine, masculine and neutral genders, so it had
become a problem how to work with gender-neutral lexis while translating.

Theoretical framework

Theoretical framework of the research includes works on gender-linguistics
(A. Pauwels, J. Lamer), teaching vocabulary (Z.A. Imomova), teaching translation
(S.I. Romanov, S.V. Latysheva).

Gender neutralization and gender specification are seen as two opposite
approaches to overcoming language sexism [2]. The proponents of gender-
specification highlight the fact that, as men and male had been considered as a norm
before, and women and female as a deviation, now the focus is to be relocated
emphasizing women in language. However, gender-neutralization proponents seek
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to eradicate all references to gender in language [2]. In our opinion, as the
phenomenon of gender neutralization is favoured as it covers the need of different
social groups, it is to be in focus while teaching students. Still, they are to be
acquainted with gender specification as they may encounter it as well.

Before teaching translation students are to learn vocabulary, how it is used and
all the connotations. Teaching vocabulary is the basis of language teaching. To
know a language means to master its structure and words. Thus, vocabulary is one
of the aspects of the language to be taught. [1]. Teaching translation is inextricably
linked with other aspects of teaching a foreign language. Since a mandatory
requirement for high-quality translation is compliance with the norms and rules of
translation in it, and since in the practical activity of a translator. For successful
translation it is necessary to know the general and linguistic culture, the way of life
of people. All this will subsequently make it possible to more accurately convey
information [4].

Methods and Results

The methods of the research include pedagogical experiment, modeling,
classification, systematization. The research has started with gathering different
examples of gender neutral and gender specified vocabulary. The materials that had
been presented to students were the real usage of gender-specified and gender-
neutral vocabulary in TIME magazine in the period 1930-2024.

The first step of the experiment was testing students’ abilities to work with
such lexis independently. Students were given three blocks of lexemes: gender-
specified block (focus on men), gender-specified block (focus on women), gender-
neutral bock. Students were forbidden to use any help such as internet, dictionaries.
As a result, students could translate the block focusing on men more successfully:
statesmen - cocyoapcmeennwiti cnyscawuii (29%), 2ocyoapcmeennviti desmens
(23%), policeman — nonuyeiickuii (95%,). It is the epicenter where men take part in
the supreme rituals of power — Omo snuyenmp, 20e myorcuunvl npuHUMAIOM
yuacmue ¢ pumyanax evicutei enacmu. In the second block students not always
could keep a focus: Congresswoman — xouepeccmen. "l have never seen anyone
involve herself so much," says Brooke. — 5 nukozda e euden, umobvr Kmo-mo
sosrexan cebs mak cunvho, - ckazan Bpyk. In the third block students struggled
with focusing on neutralization: athlete — cnopmemen. I feel uncomfortable being
the spokesperson or face of athlete mental health — Mue ne ydobmo 6Gvime
npedcmasumenem 300posvsi cnopmemenos. Many sentences and lexemes such as
chief woman, businesspeople were left untranslated. Therefore, it was decided that
students need theoretical materials.

The second step included the same three blocks; however, students were
presented with key terms such as gender neutralization, gender specification,
language sexism. Students tried to keep gender neutralization: 4 ouens nepsnuuaio,
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Ko20a ebicmyndiro C pedvblto Uiu Ko20a eusdicy amJjema C NnCcuxoiocudecKumu
npobaemamu. And some students tried to focus on women: Huxozda ne nabniodana,
KaK 4enosex omoaemcs oeny max, kak oua, — 2oeopum bpyxk. Still some lexemes
and sentences were difficult for students: businesspeople — 6usnecmensr.

Based on the results, a classification of mistakes had been made. The wrong
interpretation of the lexemes: working man — pabomocnocoéneui. The deprivation
of connotative meaning: trophy wife — arcera, nodapox. The established gender-
marked equivalent: athlete — cnopmcmen, business people — busnecmenoi.

According to the results and mistakes, a following conclusion was drawn: it is
not exhaustive to supply students with theoretical knowledge only. It is of high
importance to teach students lexis itself, how it is used and then test their
knowledge.

The third step included the development of controlled exercises, guided
exercises and exercises of free practice using digital tools such as special websites
and online testing. Before completing exercises students get acquainted with theory
throughout presentation. Firstly, it was important to understand whether students
know about such phenomena or not. The following questions about language
sexism and gender neutralization were asked: Do you know what language sexism
is? Can you guess? In your opinion, do you use sexist utterances? What is gender
neutral language? Can you recall any gender-neutral words?. The questions also
become challenging as students were not familiar with the phenomena. Therefore, it
was crucial to introduce the key information.

First, students learnt about language sexism and its examples: language sexism
— an asymmetric representation of men and women, male and female in languages.
And the types of language sexism: the use of the pseudo-generalized pronoun he,
the use of lexeme man and semi-affix -man, the use of suffixes of insignificance,
asymmetric naming practices, semantic derogation of women, objectification [3].
Afterwards, a test had been completed. 17 out of 20 students successfully
performed and scored more than 60% of the correct answers.

The controlled exercises included an article from TIME magazine for 2021
entitled "Naomi Osaka: 'lt's O.K Not to Be O.K." in order to determine whether this
text is gender-neutral or gender-specific and indicate why they think so. The
students were able to successfully identify that the text was gender neutral stating
the arguments: author uses "they/them" and words such as "somebody, everyone"
etc. Then the students had to find examples of lexical and grammatical
neutralization in the text. Most of the students also completed this task successfully.
As examples confirming the presence of lexical neutralization in the text, they cited
the following lexemes: humans, people, athletes. In the next exercise, students had
to find definitions of gender-neutral words in dictionaries in order to understand
their meanings and then use them in the text, for example, co-parent, athlete,
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businesspeople. Lastly, gap-filling task was presented: 1) | am committed to raising
the baby without a ...(co-parent).2) The ... made no arrest (officer), etc. Thus, most
of the students successfully completed these language exercises.

In the guided exercises, students offered their gender-neutral lexemes, sending
examples online: coach, teacher, firefighter, police officer, parent, salesperson.
And then they used their own examples of grammatical and lexical neutralization in
sentences: everyone in this group is intelligent, someone heard the sound of the
opening door, | met them yesterday. Then the students created dialogues in pairs.
The students successfully coped with the use of lexemes in dialogues.

The next stage included free practice. In pairs, students discussed various
statements proposed by the teacher. One student used gender-neutral vocabulary,
and the other used gender—specific vocabulary. We have proposed the following
statements for discussion: 1.Nowadays doctors can perform difficult and life-saving
surgeries.2. Workers in the airport and on the plane are great help for passengers.
Then the students switched roles and discussed the following, in order to clearly
distinguish between specification and neutralization and further use gender-neutral
words in speech, avoiding gender-specific vocabulary: 1. The service in restaurants
is one of the most important things for guests. 2. Working in a Congress is a dream
job.

The last stage included the translation of the same sentences, excluding
separate lexemes, as in the very first group. Before translating students were to state
whether the examples are gender-neutral or gender-specified. The first block was
gender-specified (focus on men). 95% of students recognized it correctly. The
sentences were translated correctly as well: It was the homage
from businessmen who knew that this was a woman to be reckoned with in their
masculine world — Dmo snuyenmp, 20e mysxcuunbl RPUHUMAIOM YYACMUE 8 BLICUIUX
pumyanax éracmu (See Table 1).

Table 1
Gender-specification (focus on men)

Block 1 First Group Second Group | Third Group
correct translation 70% 76% 80%
wrong interpretation of the lexemes 8% 5% -
deprivation of connotative meaning - - -
unnecessary gender marking - - -
deprivation of the gender marking 2% 2% 10%
the absence of translation 20% 17% 10%

In the second block all students recognized gender-specification (focus on
women). In translating part students tried to keep focus om women: "I have never
seen anyone involve herself so much,” says Brooke. — Mue ewe ne dosodunoce
Habmodams 3a mMotil, Komopas maxk cuibHo gogrexaiacy. By 8, the workingmen and
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-women have presumably left and ABC turn their attention to housewives — K 8
200am pabomHuku u pabomuuysl, no-euoumomy, yuiiu, u ABC obpamuna ceoe
snumanue na domoxossex (see Table 2).

Table 2
Gender-specification (focus on women)

Block 2 First Group Second Group | Third Group
correct translation 43% 55% 78%
wrong interpretation of the lexemes 6% 4% -
deprivation of connotative meaning 2% 2% -
unnecessary gender marking - - -
deprivation of the gender marking 34% 30% 17%

The absence of translation 15% 9% 5%

The third block was successfully identified as gender-neutral by all the students.
While translating, gender-neutralization was in the focus: | feel uncomfortable
being the spokesperson or face of athlete mental health. — S uyecmeyro cebs
HeKOM@OPMHO 6 Kauecmee NpedCmAasumesis Uil Juyd, OMEEeMmCmMEeHHO20 3d
ncuxuueckoe 300pogve amnemos. 1 am committed to raising the baby without a CO-
parent. — 51 meepdo namepena pacmums pebenxa b6e3 emopozo pooumens. 40% of
high-powered American businesspeople fall on the introvert end of the spectrum. —
40% eausmenvHuIX 8 Ousnece noded Amepuxu OMHOCAMCA K UHMPOBEPMHOMY
muny (see Table 3).

Table 3
Gender-neutralization
Block 3 First Group Second Group | Third Group
correct translation 50% 63% 75%
wrong interpretation of the lexemes 5% 2% -
deprivation of connotative meaning - - -
unnecessary gender marking 30% 25% 20%
deprivation of the gender marking - - -
The absence of translation 15% 10% 5%
Conclusion

As the experiential learning showed, students are not well acquainted with
gender neutralization; therefore, it is crucial to teach them how to work with such
lexis. However, it is not sufficient to provide only theoretical materials as student
still may struggle with translation. As it is of paramount importance to know the
lexis itself, how it is used, the necessity to provide controlled, guided and free
practice exercises had become obvious. Without a doubt, students are to know not
only one linguistics phenomenon of gender-neutralization, but also feminization as
it aims at combating language sexism as well.
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Comparing the results of three groups, the increasing percentage of correct
answers is notable, which in order proves the requirement of the step which consists
of teaching lexis. The first group was not acquainted with theoretical information;
therefore, they struggled while working. Second group was given the key terms;
however, it did not improve result significantly. Whilst the third group could
manage the task more successfully as they were taught lexis itself.
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Abstract: The article deals with digital resources and tools which can be used in the
process of teaching creative writing. The term “creative writing” is analyzed from different
points of view. The most popular online resources and digital tools for creative writing are
described.

Keywords: creativity; writing; creative writing; teaching writing; digital recourses

117


https://doi.org/10.1007/s11185-021-09241-6

SJIEKTPOHHBIE PECYPCbI I HTHCTPYMEHTbI B OBYYEHUN
KPEATUBHOMY IINCBMY
A.C. KonecHukoBa
HoBocubupckuit rocyrapcTBeHHBIH TeXHUUeCcKuil yHUBepcuteT, HoBocnbupck, Poccnst
k.anastasiya.s.erg@gmail.com
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Introduction

Technological progress does not still, it rapidly changes the world every single
day. And these changes affect every field of human activity, any profession. And
they affect the education as well — namely, teaching and learning. Nowadays, more
and more students use digital technologies for completing the assignments, even for
taking notes at lectures. Reading and writing are closely connected. This fact
emphasized in the research of E.N. Vorotilina and V.A. Dmitrieva. They show, that
some of our communication happens through digital resources, such as texting,
emailing, and messaging on apps. That is why teachers all over the world encounter
with a new kind of reality — digital environment [1].

Writing and creative writing have existed for ages. As a humanity in general, it
had its own way of development. As the environment around us changes all the
time, creative writing and methods of its developing as a skill also change. Teachers
should adapt to this kind of reality and make their process of teaching more relevant
to students’ needs.

Theoretical framework

One of the most important things about study of creative writing is
understanding its definition. According to Yu.A. Makarova, creative writing
involves more than just formal and academic writing. It involves narrative
storytelling, stylistic techniques, and creating well-developed characters [2].

K. Spinner suggests that creative writing involves any kind of writing that
breaks away from patterns, giving way an artistic expression. [3, p. 7].

Meanwhile, N.G. Kizrina offers a complex definition, characterizing creative
writing as a unique human activity aimed at developing original written products.
These products create through artistic inspiration and the author's insights about
their environment and themselves, using different stylistic techniques [4].

Thus, creative writing is a unique form of expressing artistic ideas by a person
in written form, based on tradition writing. The person uses artistic concepts,
language, and stylistic devices to create original and fascinating story.
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Creative writing in education provides some advantages in emotional and
motivational aspects. The students can develop their communication skills by
expressing their feelings and emotions through personal interests and personalities
in their writing, and to improve their language proficiency and overcome barriers
[5].

Methods and results

We can find and explore a lot of different methods and technologies about the
creative writing skills” development, those were designed during several centuries
both in the people’s native language and in a foreign language as well. To be
consecutive, we should mention traditional methods of the creative writing skills
development.

Creative writing includes various genres and types, which require different
organizational methods in the classroom. It is necessary to provide clear
instructions about time limits, word numbers, and sentence structures before
starting any creative writing assignment. Is it prose, which involves writing stories,
fairy tales, letters, and dialogues, or lyric poetry — the requirements are common.
And also, students can experiment with poetry, lyrics, and even dramatic
compositions that may be performed later [6].

Educators use different exercises to develop creativity in writing, such as
creating original sentences with given words or composing interesting types of
poems like Japanese “hokku”. This moves from academic to creative writing helps
improve creative and language skills [7].

Creative writing can take different forms, such as individual, group, and
collective. While individual tasks are most standard and understandable, working
together in group or collective writing can add some difficulties. Anyway,
collaboration on writing projects, for example, fairy tales, can bring a unique
emotional statement and improve creative writing skills as well as general
creativity.

The appearance of diverse educational online tools and software has inspired
teachers to incorporate educational technology into their lessons. There are also
some online tools which are designed to help to develop creative writing skills. We
could suggest novation ideas of creative writing skills development, according to
above mentioned traditional methods.

Nowadays, the use of Al is growing. As teaches we can benefit from its use.
One of the newest jobs todays is named “Al editor” or “Al trainer” — the person,
who checks whether the text contains logical or other (grammatical, spelling, etc.)
errors and edits if there are any. This assignment suggests the students try this role:
to generate text on a given or fictitious by the student’s topic (in a genre of literary
fiction), then edit it at the student’s discretion: add, remove, or change something.
Then, write the end of the story by yourself. We can use any neural networks that
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allow to generate the texts: ChatGPT, Gerwin Al, Rytr and etc. Thus, we use Al
neural networks as online tools for teaching creative writing.

One more way to modernize the process of creative skills development is
bringing traditional sentence-to-sentence writing to the level of digital technologies.
This game is well-known among people around the world: one person writes one
sentence, then, another person continuous with the second sentence and that is how
the story creates. We can create and use a Telegram-bot or general chat on any
Messenger like Telegram as well, WhatsApp or VK Messager for this assignment.
The student writes the first sentence and sends it to the Telegram-bot. The bot
“mixes” the sentences up and “gives” back to other students in a random way. The
task of the next student that now can see the written sentence by the previous
student is to write a new sentence for the appeared one and send both sentences
again to the chat-bot. It continues until all students get involved and the story is
finished. This kind of chat-bot is still developing.

Another version of this assignment can be the following: each student gets his
or her own number in a Messenger’s group chat. After writing the first sentence we
can use Random Number Generator on the Internet to redistribute numbers [8]. For
example, the student number one now gets the sentence from the student number
five. After that, the numbers redistribute again, and it continues until each student
gets involved and the story is finished as well.

We also can use pictures or/and videos on the online platforms as an online tool
for creative writing development. For example, the students can “recreate” the
dialogue from the video during watching it without sound. We can find the videos
on the YouTube, Rutube and others. Also, it is possible to use short-form video
hosting service to find this kind of videos. The pictures can be found on search
engines like Yandex, Google, Microsoft Bling and etc. The task is simple in a
traditional sense — to write a creative story according to the picture or series of
pictures.

Creativity is the personality trait that is really difficult to measure. To get closer
to determine the effectiveness of the usage of above-mentioned tools and digital
resources in teaching creative writing the survey is used. It is appealing to
individual’s feelings about the development of the students’ creative writing skills.
The final step is the development of criteria for measuring creativity in the form of
analysis of the done creative writing assignments. These means should help
students to increase their general creativity, writing, creative writing and
communicative skills and motivate students by activation of inner involvement in
the process of language usage.
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Conclusion

In conclusion, we can say that creative writing is the way to develop creativity
and writing skills by writing stories, poems, myths, fairy tales and etc. Digital
technologies provide us with online resources and tools which could be useful for
teaching creative writing. We can see different software for writing in general, and
also use other means such as neural networks, Al, messengers, pictures and photos.
There are a lot of other online tools and sources of teaching creative writing. The
usage of these means makes learning process more interesting, emotional and
motivating.
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Abstrakt: In diesem Artikel wird Podcasting als praktische Technologie des
Konnektivismus zum Fremdsprachenlernen betrachtet. Durch die beschriebenen didaktischen
Prinzipien und Funktionen des Podcastings wird die Effektivitdt dieser Technologie bei der
Planung einer Unterrichtsreihe mit der Vorbereitung eines Podcast von den Lernenden
begriindet.
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AnHoTanus: B ngaHHOW cTaTbe MOJKACTHHI paccMaTpUBAETCS Kak MpaKTHYecKas
TEXHOJIOTHST KOHHEKTHBHUCTCKOTO TIOAX0Ja K oOyueHHto. OTHCAHHBIC TUIAKTHYESCKHE
MPUHIMIBL U QYHKIUK TOAKACTHHIa 000CHOBBIBAIOT 3()(HEKTHBHOCTH JaHHON TEXHOJIOTHH B
Mpolecce IUIAHUPOBAaHUSI CEpUU  3aHATHH C TOCIeNyrolled MOJArOTOBKOW MOJKacTa
CTYACHTaMH.

KiroueBbie coBa: KOHHEKTHBU3M; MPUHIIAIIBI KOHHEKTUBUCTCKOM TEOPHH; TTOKACTHHT;
UTAKTHYECKHE TIPUHITAIIBL, TUIAKTHYeCKas (YHKIHS

Einfithrung

Der derzeitige Lehransatz, der als konnektivistische Theorie oder
Konnektivismus bezeichnet wird, macht nicht nur einige der beim ,,Blended
Learning Unterricht eingesetzten Unterrichtsstrategien sichtbar, sondern auch das
aktive Lernen selbst und das Engagement von Lernenden als eines der
Schliisselprinzipien zur Entwicklung der Sprachfertigkeit. Die ersten Erkenntnisse
wurden seit Beginn des einundzwanzigsten Jahrhunderts gewonnen, als G. Siemens
und S. Downes die Theorie des Konnektivismus als neue Forschungsrichtung
vorschlugen, die der digitalen Zeit entspricht [1, S. 5]. Derzeit gibt es jedoch keine
effektive praktische Technologie zur Umsetzung des Konnektivismus beim
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Fremdsprachenlernen. Die Aktualitit unserer Forschung wird durch die
Notwendigkeit der Analyse der Podcast-Technologie aus der Perspektive der
konnektivistischen Theorie sowie ihrer didaktischen Prinzipien und Eigenschaften
bestimmt. Eine solche Beschreibung ermdglicht es, die gesamte Podcast-
Technologie zur Verbesserung vom Fremdsprachenlernen darzustellen. Das Ziel
dieser Forschung besteht darin, die didaktischen Prinzipien und Funktionen der
Podcasting-Technologie zur Vorbereitung einer Unterrichtsreihe im Rahmen der
konnektivistischen Theorie zu betrachten. Das Objekt der Forschung ist die
Podcasting-Technologie. Dariiber hinaus wird der Gegenstand als den vorldufigen
Entwurf einer Unterrichtsserie zur Erstellung eines Podcast bestimmt.

Theorie

H. Kadmos und J. Taylor erwéhnten in ihrer Studie den Konnektivismus und
beziehen diesen Lehransatz auf Chaos (aus dem griechischen ,,Khaos*) — Lernen,
das auf den sogenannten chaosunterstiitzenden Unterricht basiert. Es geht um die
Lernaktivitit, dank der das Wissen auf eine kreativere Weise erworben wird [3, S.
97]. Eine der Hauptfiguren des konnektivistischen Ansatzes, Stephen Downes, wies
auf die Metapher der Theorie des Konnektivismus als ein Netzwerk hin, in dem
Informationen, Einheiten, Lernende, Organisationen, Muster und Emotionen in
sogenannte Knoten konzentriert sind und von den Teilnehmern des Lernprozesses
selbst entwickelt werden [2]. Wenn wir uns die digitale Zeit in Acht nehmen, ist es
entscheidend, das E-Learning zu erwidhnen. Grundsétzlich ist E-Learning der
Einsatz von Informations- und Kommunikationstechnologien (IKT) fiir Unterricht
und Lernen [4, S. 18].

In Bezug auf die Idee des Netzwerkens ist es wichtig, das Konzept einer
“Lerngemeinschaft” (“learning community”) zu kldren. Erstens handelt es sich
dabei um Gemeinschaften von Lernenden, die durch ein gemeinsames Ziel vereint
sind und ihnen helfen, ihr eigenes Wissen auf der Grundlage der Erfahrung und
Unterstiitzung von Gleichgesinnten zu erwerben und zu konstruieren. Der Inhalt
wird durch die Bemiithungen der Gemeinschaftsmitglieder selbst generiert, nach
dem Prinzip des ,,Crowd-Sourcing®, dass das konnektivistische Prinzip der Leitung
durch eine grofle Menge an Informationen widerspiegelt. In Bezug auf das Format
nimmt eine informelle  Online-Gemeinschaft  (“learning  community”)
normalerweise die Form einer Konferenz an, was einen kollektiven Austausch von
Nachrichten in einem sozialen Netzwerk bedeutet, wo jeder Teilnehmer
Nachrichten senden und sehen kann, die von anderen Teilnehmern gesendet
wurden, was die psychologischen Voraussetzungen fiir das Sprechen in einer
Fremdsprache positiv beeinflusst [7, S. 97]. Wenn wir iiber Chaos, Vernetzung,
Lerngemeinschaft sprechen, kommen wir zu den Hauptprinzipien des
Konnektivismus. Unserer Meinung nach werden sie kurz in vier Schliisselwortern
von Downes vermittelt: Offenheit (openness), Autonomie (autonomy), Vielfalt
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(diversity) und Interaktivitit (connectedness / interactivity) [1]. Unter
Beriicksichtigung aller vier Prinzipien des Konnektivismus, -einschlieflich
Offenheit und der Moglichkeit, dass Wissen auflerhalb des Individuums existiert,
kann Podcasting alternative Methoden der Lernforschung vorschlagen.

Methoden und Resultate

Laut Oxford Dictionary wird ein Podcast als ,,digitale Audiodatei definiert, die
auf jedem tragbaren Gerdt heruntergeladen werden kann“ [6]. Der Begriff
»Podcasting” entstand durch die Kombination von zwei Wortern ,,iPod* (Apples
MP3-Player) und ,,Broadcasting* (Fernseh-, Radiosendung). Das Suffix -ing deutet
auf eine prozedurale Handlung hin, daher wird ,,Podcasting™ als die Technologie
des Erstellens und Aufzeichnens von Inhalten im Audioformat verstanden. Um
unserer Definition einen pddagogischen Aspekt hinzuzufiigen, miissen wir die
gewihlte Technologie aus der Sicht der Didaktik betrachten.

Laut der Definition des Forschers E. Polat werden die didaktischen Prinzipien
von Lernwerkzeugen als jene Eigenschaften verstanden, die als didaktische Ziele
im Bildungsprozess verwendet werden konnen [8, S. 154]. Didaktische Funktionen
sind die duBlere Manifestation der Prinzipien von Lehrmitteln im Bildungsprozess,
die ihren Zweck, ihre Rolle und ihren Platz im Lernprozess kennzeichnen [8, S.
156]. Die theoretische Analyse der methodologischen Grundlage der
Forschungsarbeiten von D. McKinney, F. Rosell-Aguilar, O. McGarr, T. Moore,
S. Trofimenko, E. Tkachenko, A. Volodin mit einer beschreibenden Methode zur
Integration von Informations- und Kommunikationstechnologien in den Unterricht
ermdglichte es uns, die folgenden didaktischen Prinzipien des Podcasting in der
Vorbereitungsphase fiir eine Podcast-Aufnahme hervorzuheben. Wir kombinieren
sie mit den drei Stufen dieser Technologie, die wir anbieten: Vorbereitungsphase,
Aufnahme und Analyse der Ergebnisse (Feedback). Die herausbekommene
Komposition wird in der Tabelle dargestellt.

Tabelle
Darstellung von didaktischen Prinzipien der Podcasting-Technologie
Stufen dieser didaktische Prinzipien
Technologie

Vorbereitungsphase | Entwicklung eines systematischen Wissens im Prozess der
Informationenverarbeitung;

Féhigkeit, verschiedene Operationen auszufiihren: Suche und
Analyse von Informationen, Strukturierung, Ubertragung von
Informationen;

Moglichkeit der Bildung einer individuellen Bildungsstrecke:
Suche und Analyse von Informationen zur Erstellung eines
Podcast zu einer giinstigen Zeit und so oft wie nétig fiir jeden
besonderen Lernenden;
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Aufnahme Konsolidierung des erworbenen Wissens in Féhigkeiten;

mdgliche Organisation des autonomischen Lernens;

Entwicklung von kommunikativen Féhigkeiten, personlichen und
geschiftlichen Kompetenzen,;

Verbreitung von Informationen unter einer groflen Anzahl von
Benutzern und Austausch von Bildungsinhalten unter den
Lernenden, die am Inhalt arbeiten;

Zeitersparnis durch die Art von Podcasts (normalerweise sind
Podcasts fiir 5-15 Minuten konzipiert);

Feedback metakognitive Strategien und analytische Féhigkeiten.

Wir sind der Meinung, dass die primére didaktische Funktion des Podcastings
bei Konnektivismus die Informationsfunktion ist. Die produzierten Inhalte und
anderen Lerntools sind direkte Wissensquellen, die die Lernenden autonom
konstruieren. Bei der Vorbereitung des Materials fiir einen zukiinftigen Podcast
erwerben die Lernenden die Fahigkeit, verschiedene Operationen mit Informationen
durchzufiihren. Informationen, Kommunikations- und akademische Féhigkeiten,
kreative Fahigkeiten werden gleichzeitig und nativ entwickelt. Dies sollte als eine
andere Funktion des Podcastings betrachtet werden — die Entwicklungsfunktion. Bei
Vorbereitungsprozess eines Podcast in Mini-Gruppen miissen die Lernenden in der
Lage sein, ihren Standpunkt in einer Fremdsprache zu formulieren, auszudriicken
und zu argumentieren. Die kommunikative Funktion wird in der Fahigkeit
verwirklicht, einem Dialog zuzuhoren, einen Monolog im vorgeschlagenen Kontext
zu verfassen, an Rollenspielen oder Diskussion teilzunehmen und Fragen von
Gruppenmitgliedern zu beantworten. Die Referenzfunktion wird in der Moglichkeit
verwirklicht, das Wissen im Prozess der Erstellung von einem Podcast zu erweitern.
Die interaktive Funktion wird bei der mdoglichen Interaktion zwischen den
Subjekten des Bildungsprozesses in drei Perspektiven verwirklicht. Laut E. Polat
sind das ,Lernende — Lerninhalt®, ,Lernende — Lernende“ und ,Lernende —
Lehrkraft“ [8, S. 158]. In der Vorbereitungsphase gewinnen die Lernenden mehr
Autonomie, indem sie die Struktur zukiinftigen Podcasts konstruieren. Mit einer
Online-Plattform fir Kommunikation diskutieren sie unterschiedliche Varianten,
lassen sich betreuen und wihlen neue Trajektorien fiir die Entwicklung einer
logischen Gedankenfolge, indem sie das vorgeschlagene und neue Material
kombinieren. Die interaktive Funktion ist eng mit der Managementfunktion
verbunden, die durch das Selbstmanagement der Lernenden im Bildungsprozess
gekennzeichnet ist. Im Prozess der Erstellung eines Podcast in Mini-Gruppen
werden unvermeidlich die aktivsten Lernenden mit nachgewiesenen
Fithrungsqualititen identifiziert, die bereit sind, Managementfunktionen zu
iibernehmen. Der Lehrer, der alle Teilnehmer in der Gruppe betreut, kann den
Prozess der Implementierung der Technologie regulieren, indem er sich an die
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aktivsten Lernenden wendet. Daher ist die Art der Interaktion ,,Lernende — Lehrer*
der Interaktion ,,.Lernende — Lernende“ untergeordnet. Die integrative Funktion
wird durch das Bewusstsein des wahrgenommenen Bildungsinhalts, die Bildung
neuer Darstellungen und Konzepte, die Betrachtung des untersuchten Materials als
Teil und als Ganzes verwirklicht. Die organisatorisch-optimierende Funktion hingt
mit der vorherigen Funktion sowie mit der Managementfunktion zusammen. Dank
dieser Funktion ist es mdglich, die Organisation des Lernprozesses durch die Wahl
von Unterrichtsformen und Methoden zu optimieren und einen individuellen
Lernansatz umzusetzen. Fir die modernen Lernende ist auch die
Multimediafunktion notwendig. Sie zeigt sich auch in der Klarheit, da die Anzeige
und Ubertragung von Informationen sofort in mehreren Formaten prisentiert wird:
im Text, grafisch und bei der Aufnahme-Phase — im Audioformat. Schlielich ist
eine wichtige Umsetzung der Technologie die motivierende Funktion. Im Prozess
der Erstellung eines Podcast wird sie durch die Fahigkeit verwirklicht, Lernende
durch die Verwendung von originellen Varianten der Prisentation von
Bildungsinhalten unabhingig zu motivieren.

Zusammenfassung

Daraufhin ist Podcasting aus didaktischer Sicht eine effiziente Technologie
zum Unterrichten im Zusammenhang mit der miindlichen Interaktion im
Fremdsprachenunterricht. Diese Technologie passt ansatzlos der Theorie des
Konnektivismus aus praktischer Sicht. Podcasting hat eine Reihe von Vorteilen, die
den Lernprozess im Rahmen des konnektivistischen Ansatzes effektiver gestalten
konnen. So konnte die Curricula der Disziplin ,,Deutsch als Zweitsprache® dank
Podcasting neue Eigenschaften des Konnektivismus erhalten, die fiir die moderne
Informationsgesellschaft notwendig sind, u.z., Autonomie, Interaktivitit, Mobilitit,
Fokus auf die Zukunft, Sprachkompetenz und kompetenten Einsatz von
Informationstechnologien in beruflichen Aktivititen.
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Abstract: The article presents empirical evidence of project-based learning being an
effective educational method to develop research and project competences of linguistics
students, as well as improve their skills of academic writing.
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Annortanus: B cTaThe mpeAcTaBiIeHBl 3MIMPHUYECKHE JOKa3aTeNbCTBA TOTO, UYTO
HpoeKTHOE 0OyueHue sBiseTcs 3(GGEKTHBHBEIM 00pa30BaTEILHBIM METOJIOM IS Pa3BUTHS
UCCIIEIOBATENbCKUX M MPOEKTHBIX KOMIIETEHIUH CTyJEHTOB-IMHTBHCTOB, a TaKxke
YIIy4IIeHHs] HX HABBIKOB aKaJeMHYECKOTO IINChMa.

KnroueBsle  cioBa:  Hay4yHO-UCCIENOBATENIbCKAas ~ KOMIIETCHLUs;  IPOEKTHAas
KOMIIETCHIIMS; aKaJIeMHUUECKOE ITUCbMO; IPOEKTHAs eI TeIbHOCTh

Introduction

In order for linguistics students to write the final graduation paper successfully,
it is necessary to develop research competence, which remains highly practical
during and after graduation, enabling individuals to engage in evidence-based
decision-making, contribute to knowledge advancement in their professional field,
and adapt to evolving challenges effectively.

Another competence, that proves practical during and post-graduation by
fostering critical thinking, problem-solving abilities, collaboration skills, and real-
world application of knowledge, equipping individuals with competencies essential
for success in professional settings, is project competence.

The Federal State Educational Standard (FSES 3++) of Higher Education
prescribes the development of research and project competencies among linguistics
students. Empirical observations, however, suggest a deficiency of academic
writing skill, which is essential for their enhancement. Given the absence of both
compulsory project-based courses and academic writing discipline in curriculum, it
is presumed that there is a corresponding insufficiency in project and research
competencies of students.

The relevance of this study lies in the premise that Project-Based Learning
(PBL) represents a viable approach for enhancing the research and project
competences of linguistics students within a contemporary educational setting
focused on practicality, emphasising authentic tasks designed to cultivate skills,
transferable to the students’ ongoing education and prospective career,
encompassing essential academic writing skills.

The paper aims at proving the hypothesis of the efficiency of PBL, applied
within trial training of 4" year linguistics students and tracked by assessing the
academic writing skills of control and experimental groups, which they apply and
demonstrate in literature reviews on «General Linguistics» discipline.
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Theoretical framework

One of the utmost crucial abilities for final year linguistics students is the
acquisition of research competence, enabling them to proficiently utilise their
knowledge and skills to model, analyse, and transform professional subject matters
[1, p. 13]. In addition to research competence, section 3.2 of the Educational
Standard mandates the acquisition of project competence, defined as the capacity to
delineate tasks within specified objectives and select optimal strategies for their
resolution [2]. Nonetheless, the absence of mandatory «project work» course in the
linguistics curriculum at NSTU underscores the necessity to incorporate additional
project-focused approaches to foster this competence.

We assume that project competence is intricately linked with research
competence, encompassing the academic writing skills, crucial for 4™ year students
tasked with composing a final graduation paper by the end of their education, and a
literature review by the end of “General Linguistics” course, which is assigned to
track students’ comprehension of covered topics. Both activities pose a pivotal
project task that can be assessed as the product of research competence and
academic writing skill application.

Effective academic writing involves engaging with the scholarly community
through the dissemination of research findings. Researchers must be able to present
their work at conferences, publish in peer-reviewed journals, and engage in
scholarly discussions with colleagues. This requires effective communication skills,
the ability to tailor writing for different audiences, and willingness to engage in
constructive feedback and revision [3].

Currently, society's social structure encourages higher education to shape
competitive individuals with advanced professional and personal skills. The
primary objective of vocational education is not just to impart knowledge and skills
to future university graduates, but to cultivate a mindset for self-directed learning
and organisation. Therefore, it is essential for students to receive theoretical
instruction and practical training that focuses on developing research skKills,
professional qualities, and innovative problem-solving approaches [7, p. 232].

Project-based learning method meets the requirements of modern education by
fostering self-directed learning, organisational and research abilities, professional
qualities, and innovative approaches essential for shaping advanced skills in higher
education [8, p. 46]. The empirical experiment conducted with 4" year linguistics
students proves its effectiveness.

Methods and results

The alignment of outcomes with research objectives and comprehensive
analysis of results are crucial components of the experimental process. Therefore,
the empirical experiment we conducted included 3 crucial stages: 1. the preparation
stage, that lays the groundwork by setting clear objectives, defining tasks,
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formulating hypotheses, and anticipating outcomes; 2. the application stage that
involves active implementation of the research plan, data collection and
experimentation, allowing to test hypotheses and gather evidence, bridging
theoretical constructs with empirical observations; 3. the generalisation stage,
where collected data is processed, outcomes are aligned with objectives, results are
analysed, and the experiment is comprehensively documented.

During the preparation stage we analysed the level of formation of students'
research and project competences. Three steps of the stage provided a solid ground
for setting objectives and formulate hypothesis: 1) A survey of 28 3" year linguists,
conducted to track reflection on their research and project competence state, that
demonstrated a demand for more practically oriented educational experience, tied to
the usage of digital technologies and the development of soft and hard skills,
applicable in real life [4, p. 315]; 2) Summative assessment, applied to define and
explain recurring inaccuracies in students AW, carried out in checking 83 4™ year
students literature reviews, that underlined the topics that should be more precisely
covered [5, p. 209]; 3) Formative assessment, lied in tasking 20 students of control
group (CG), that wasn't taught text cohesion by PBL, and 20 of experimental group
(EG), that participated in a trial PBL lesson on grammatical cohesion, proven the
methods’ effectiveness: on average, 77% of EG students coped with the task
successfully, which is 20% higher than those of CG [6, p. 235]. Each step provided
us with data that we applied further.

Trial training, set within the application stage, applied the developed
innovative educational conditions. A professional training program was
implemented to experimental group of 19 4™ year linguists, utilising technologies of
PBL.: the training spanned 5 sessions of 45 minutes, each focusing on specific
aspects of academic writing. The initial lesson introduced students to the concept,
purpose and genres of AW, along with an overview of digital tools for research
organisation. Subsequent lessons delved into topics of cohesion, style, formatting,
paragraphing, common mistakes, in-text referencing, citation practices and etc.

The project end-product was a cohesive literature review in academic style.
The goal gets accomplished by students individually at home, in accordance with
sessions they participated in within training. Each session incorporated theoretical
discussions, providing a foundational understanding of AW principles, guiding
students on key concepts, structures, and styles essential for scholarly
communication; practical exercises, that offered hands-on experience in applying
theoretical knowledge to real-world scenarios, encouraging students to develop the
personal skills of both collaboration and peer feedback (group tasks), as well as
autonomy and critical thinking (individual tasks); and the introduction of digital
tools, such as online writing platforms, grammar checkers and citation managers.
After the implementation stage, close attention was paid to the proficiency of the
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EG undergoing PBL lessons, and the CG — being 19 4™ year linguists who did not
receive the experimental treatment.

The generalisation stage, aimed to draw conclusions and validate hypothesis,
included 2 steps that allowed to assess effectiveness of trial training: the 1% step
being the evaluation of literature reviews students of control and experimental
groups wrote as the final task of «General Linguistics» course with appliance of a
developed rubric, and the 2" step was the analysis of reflections experimental
group students wrote by the end of the training. Within the final assessment the
reviews of control and experimental groups were graded in accordance with rubric
that summed up the most crucial requirements for literature review, where the
highest point students got out of one criterion was 3, and the lowest point was 0.
The grade point average (GPA) of both groups is summed up in the table.

Table
GPA of Control and Experimental Groups as per Rubric Criteria
Rubric Criteria Control Group GPA Experimental Group GPA
(point comparison)

1 | Introduction 2.05 2.47 (70.42)
2 | Organization 2.36 2.78 (20.42)
3 | Body/Theme cohesion 2.15 2.68 (70.53)
4 | Tone 1.94 2.36 (70.42)
5 | Literacy 2.47 2.78 (70.31)
6 | Citations and Referencing | 1.68 2.42 (70.74)
7 | Conclusion 2.21 2.47 (70.26)
8 | Spelling and punctuation 2.21 2.52 (70.31)
9 | Research topic coverage 2.73 2.78 (»20.05)
10 | Length 2.52 2.68 (0.16)
11 | Reference sheet 1.94 2.26 (70.32)
12 | Format 1.78 2.26 (70.48)

The assessment demonstrated an increase in quality of EG students’ literature
reviews, especially to consider body/theme cohesion, citation and referencing
correctness and format in their academic writings. As the second step of the stage,
the structured 3-question reflection was introduced for students to foster enhanced
self-reflection by providing a systematic framework for critical assessment of
progress, identification of areas necessitating improvement, and exploration of
practical applications of newly acquired skills.

The 1% reflection question «What aspects of academic writing became clearer
to you during the training? » inquiries the clarity gained on different facets of AW
to evaluate students' comprehension. Most frequently students mentioned proper
citation (12), cohesion (7), in-text references and text formatting (4), the AW
features (3), and recognition of typical mistakes (2). 5 students answered «all
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aspects became cleary, indicating the course effectively covering a wide range of
topics and providing comprehensive instruction, which is proved within assessment
by experimental group students gaining higher GPA in each rubric criteria.

The 2™ reflective question «What academic writing skills will you apply in
your future academic or professional career? » stimulates students to contemplate
the real-world utility of the AW skills they acquired by identifying and articulating
them specifically. The predominant response highlighted students’ recognition of
the significance of accurate text formatting (9); 7 students plan to utilise the full
range of skills acquired in the course, encompassing key elements like structure,
citation, cohesion, etc. 4 students highlighted the importance of in-text referencing,
2 students mentioned citations and structuring as essential academic writing skills.
Maintaining cohesive structure, paragraphing, avoiding clichéd phrases and
following AW style, were only briefly mentioned, indicating a need for additional
guidance to help students appreciate their significance.

The final reflection prompt «If you had the opportunity to make adjustments to
the training program, what would it be and why?», empowered students to critically
assess their learning journey and offer constructive feedback for course
enhancement. 5 students recommended focusing closer on introductions in AW,
emphasising the need for thorough instruction and guidance, 4 students advocated
for an increase of academic writing lessons in the curriculum, expressing a need for
more practice to fully develop their skills. Generally, students wish for more
practical exercises, assistance with research-related tasks, and acquiring deeper
understanding of writing techniques and genres. Their feedback indicates a desire
for more comprehensive instruction to improve their research and writing skills,
which can only be satisfied by AW lessons inclusion in the curriculum.

Generalisation stage demonstrated the effectiveness of PBL, applied to develop
academic writing skills. It is manifested in higher GPAs of experimental group and
general satisfaction that students express towards the applied method. By the end
of the project each student had an artefact of their work — pieces of literature review
and knowledge on how to write it successfully, which adheres to the modern society
demand for practice-centred education.

Conclusion

Final year linguistics students demand for more time dedicated to AW
exploration, as well as more practice-oriented educational methods applied.

The empirical experiment of 3 stages, carried out on experimental and control
groups demonstrated that students, who were taught academic writing by means of
PBL, that included real-life tasks which develop the competencies and skills
valuable both during and post-graduation, demonstrate higher understanding of
crucial requirements of the genre and are able to apply their knowledge effectively.

132



Therefore, we consider PBL to be an effective method that develops the skills
of academic writing and successfully forms research competence, as well as project
competence.
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Abstract: This article investigates the level of application of digital technologies by
NSTU students in classes and independently. The authors pay attention to the growing use of
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AnHOTamusl: B cratee paccmarpuBaeTrcsi ypOBEHb HCIIOJIB30BaHUS  IU(POBBIX
TexHonoruid cryneHtamMu HI'TY Ha 3aHATHUSX M CaMOCTOSTENBHO. ABTOp oOpaiaet
BHHMaHHUE Ha pacTyIlee NCIOIb30BaHus IU(POBBIX PECYpCOB B 00pa30BaTEeIHHOM IIpoIiecce
1 MX 3HAYHMOCTh B KOHTEKCTE COBPEMEHHBIX TpeOOBaHHH K 0Opa30BaHHIO.

KiroueBsie cioBa: muQpoBBIE TEXHOJOTHWH, 00pa3oBaTeNFHBIN Tpolecc; oOydeHne
WHOCTPAHHOMY SI3BIKY; 3JIEKTPOHHOE 00ydeHnE

Introduction

Modern digital technologies have become a part of all spheres of our life, and
education is no exception. They have recently become an integral segment of the
process of education and are actively used in teaching various subjects, including
foreign languages. These technologies turn traditional education into digital
education. Some scientists have promoted the new term for defining moderns
students. H. Rafiq defines digital students as “learners who use digital technologies
more often than traditional ones” [5, p. 124].

Modern trends in education require the use of digital technologies in teaching
foreign languages. According to these trends, there is an increase in the number of
digital resources in education. The use of digital technologies and e-learning is an
obligatory part of realization of educational programmes in many universities. It is
reflected in the Characteristics of the Main Professional Educational Programme of
Higher Education in “Linguistics” of the Novosibirsk State Technical University
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(NSTU). Modern society also requires a change of digital tools due to the spread of
Al.

This study offers some important insights into applying digital tools in TFL to
Linguistics students.

Theoretical framework

Dansca D. stressed that “most of the work of ESP teachers is to develop
appropriate course for different groups of learners [3, p.62]. Nowadays this
approach is accomplished with the use of modern digital educational technologies.

G.V. Vishnevskaya emphasizes that digital educational technologies are “an
innovative method of organizing the educational process, based on the use of
electronic systems” [6, p.237].

Dmitrienko T.A. emphasized that “the use of digital technologies for teaching a
foreign language allows to make classroom lessons rich in content” [2]. We may
say that this is ensured through the combination of the teaching materials and
creative tasks and problem-solving.

Dansca D. distinguishes 7 types of digital tools. They include “Massive Open
Online Courses, video conference applications, digital exam assessment tools, tools
for collaboration with documents, game-based learning tools, digital libraries and
databases, devices for virtual reality” [1].

We can also add Artificial Intelligence to this list as it has recently become
actively integrated into educational process. Al system was first used in education
in 1965. Nowadays these systems are becoming the integral part of TFL.

Currently the students have the opportunity to learn English in more detail
owing to the growth of the Internet and the emergence of new digital technologies
in teaching. However, the person must possess certain digital competencies to gain
full access to these opportunities. Like any other competence, digital competencies
imply a set of specific knowledge, skills and abilities. Concept for the Development
of Digital Competencies of HSE Students defines digital competencies as “a set of
competencies for working in the digital environment and with digital products,
including activities in creating and collecting data, processing and analyzing them”
[4]. This document also distinguishes 5 levels of digital competencies: beginner,
basic, advanced, professional and expert.

Methods and results

The current study is aimed to identify the level of application of digital
technologies in teaching foreign languages to Linguistics students of NSTU. The
survey was carried out during the first semester of the 2023-2024 academic year. In
total, 50 first year undergraduates were involved. The data received was then
summarized and conclusions drawn.

The first question asked students to list interesting and useful methods of
teaching English. The students suppose that communicative approach, grammar-
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translation method, reading books and listening to podcasts are useful methods to
learn a foreign language.

In the second question we asked the participants to list digital technologies
used in FL teaching. The main digital tools used in classroom are Dispace (NSTU’s
electronic learning environment platform), online resources with learning materials
(online textbooks, online dictionaries) and video materials.

The third question was focused on resources used by students when learning a
foreign language independently. We identified 4 main digital resources that the
students use: YouTube, Quizlet, Duolingo and electronic dictionaries.

The next two questions were aimed to identify the useful and interesting digital
tools in learning a foreign language. There is a considerable interest in such
resources as YouTube, Quizlet, Duolingo and electronic dictionaries.

The picture below shows that 78% of students used the Artificial Intelligence
systems.

BYes HWNo

Pic. Do you have experience with artificial intelligence systems?

Then they listed the names of the Al that have been used. These examples
included ChatGPT, YandexGPT and Kandinsky. Most frequently the participants
used Al systems for summarizing the text, for finding a useful information and for
generating images. Only 3 people out of 50 have used the Al system to learn a
foreign language.

The students suppose that the most demanded digital resources for learning a
foreign language nowadays are online dictionaries, video platforms, game-based
applications and Atrtificial Intelligence. The participants of the survey also think
that printed textbooks are losing their relevance.
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Conclusion

In conclusion, our research showed that the students are acquainted with many
digital resources. They mentioned 30 various tools for learning a foreign language.
The most popular resources are YouTube, Duolingo, online textbooks and
dictionaries. Also this research showed that the students use Al for language
learning.

The further investigation will be focused on efficient ways of integration of Al
in TFL.
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Japanese, and evaluates the potential of their use in teaching university students.

137



Keywords: Japanese language; education; digital educational resources; online
educational platforms

CPABHUTEJIbHBINA AHAJIN3 OBPA3OBATEJIBHBIX OHJIAMH-
IJIAT®OPM JJIs1 OBYUEHUS AITTOHCKOMY SA3BIKY
KAK UTHOCTPAHHOMY HA IIPUMEPE MEMRISE,
ROSETTA STONE M PRIMESLEUR
E.JI. HoBokiianos
HoBocubupckuii rocyiapcTBeHHBIN TeXHUYECKUi yHUBepcuTeT, HoBocubupcek, Poccust
novokshanov.01@mail.ru

AnHoTanus : B cTaTthe MpOBOAUTCA CPaBHUTENBHBIM aHanMu3 HaubOojee MOMYISIPHBIX
00pa3oBaTeNbHbIX OHJIAHH-TUIATHOPM I M3Y4YCHHs SIOHCKOTO s3bika Memrise, Rosetta
Stone u Primesleur Japanese, oneHHBaeTCs MOTEHIHAT MX HCIIONB30BAHHS MPH OOyYCHUH
CTYIICHTOB BY3a.

KiroueBsle crioBa: SINMOHCKMH sI3BIK; oOpa3oBaHue; LU(pPOBBIE 00pa3oBaTeIbHBIC
pecypcsl; 00pa3oBaTeIbHbBIE OHIARH-TIAT)OPMBI

Introduction

The development of technology over the years has made studying easier and
more convenient in many ways, such as using online educational platforms.
According to statistics, the role of such educational resources only grew over the
last decade [3]. However, researcher Lomovtseva states that these tools are not
sufficiently represented in higher educational institutions [6]. This can be seen, for
example, in the growing number of students enrolling in online courses worldwide.
The number of such students has grown 900% since 2000. It was also found that in
2012 there were 1.6 million students who studied at least one online course, and in
2013 and 2014 there were 5.5 million and 7.1 million students, respectively [6].
These numbers have only grown since then.

Thus, this article presents a comparative analysis of three prominent platforms
for learning Japanese: Memrise, Rosetta Stone, and Primesleur Japanese. By
examining the vital features of these platforms — accessibility, authenticity, and
assessment tools — this article aims to determine whether their inclusion into the
university curriculum can be considered.

Theoretical framework

According to Gilmore, authenticity is the language produced by native speaker
for native speakers in a particular language community [1].

Researcher Barone states that online educational platform is an online
educational resource that includes different types of tools intended for educational
purposes. Its main function is to facilitate the creation of virtual education
environments without the need for programming knowledge [2].
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Diaz defines Digital educational resources as electronic resources such as
applications (apps), software, programmes, or websites that engage students in
learning activities and support their learning goals of students [4].

The definition given to Web accessibility, or eAccessibility by the European
Commission is as follows : Web accessibility is the inclusive practice of ensuring
that there are no barriers that prevent interaction with or access to websites on
the World Wide Web. When sites are correctly designed, developed, and edited,
more users have equal access to information and functionality [5].

Methods and results

To achieve the goal of this study we employed an approach of mixed methods
research including literature review, and comparative analysis. The comparison of
the analyzed online learning platforms is showcased in Table.

Table
Table of comparison of the research criteria

Online-platform Authenticity Accessibility Assessment tools
name
Memrise x v v
Rosetta Stone x x v
Primesleur x

Memrise is one of the more prominent platforms for learning Japanese online.
While the material is authentic, it is edited significantly and presented through
flashcards almost universally, somewhat deducting from said authenticity [7].

The service itself is subscription-based, with options for annual discounts and
lifetime subscription plans. For most educational facilities, a free online resource is
preferable.

The website interface is easy to access and has one of the most important
qualities of any online educational resource - it is presented as a game the students
can interact with. The flashcards are interactive, and the Ul is not difficult to
understand and very intuitive, making it accessible to students of any level of digital
literacy.

Memrise also offers built-in analytical tools that track students’ progress
through algorithms, which showcase time and estimated efficiency per topic tested.

Overall, Memrise would not be considered ideal for most educational facilities,
which would rather focus on authentic materials in proper format, which can be
accessed through other resources with no additional fees.

The next online educational platform is the Rosetta Stone website. As one of
the most popular Japanese learning websites, Rosetta Stone has millions of students
and over 1500 corporations registered as users [8]. Unfortunately, it does not offer
any authentic material, instead presenting isolated quizzes and tests. While these
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tasks are of high quality, being the only type available makes them very repetitive
and inefficient.

The website has no accessibility issues, and the user interface is designed to be
very convenient and easy to navigate. Moreover, it has a very thorough accessing
algorithm, monitoring not only the student’s performance but also having a screen
assessment feature, meaning that the website tracks the mouse cursor’s movement,
to check if someone is cheating.

The biggest issue with Rosetta Stone is its price, which is much higher than the
average fee for an online educational platform’s services. This, combined with the
previous points, makes Rosetta Stone an unfit candidate for inclusion in an
educational facility’s curriculum.

Primesleur Japanese is considered by language learners as one of the most
efficient platforms to learn the language. It offers a comprehensive course for
beginners that focuses primarily on speaking and pronunciation. With regard to the
material’s authenticity, the website and its application posses a wider range of
dialogues in real-life scenarios, such as weather reports, emergencies, and day-to-
day activities, narrated by professional educational voice actors.

This platform provides better accessibility features than those previously
discussed, having a professionally designed Ul on par with Rosetta Stone and
Memrise, while also having an option to download lesson material directly from its
website without any extra steps.

Furthermore, unlike previous platforms, Primesleur allows a family or even a
class-based subscription, thereby lessening the potential financial burden on the
users [9].

Despite Primesleur’s benefits, it only gets its users up to the N4 (Intermediate)
level in Japanese. In addition, it does not offer any analytical or assessment tools
beyond a simple point grading system . Combined with its almost exclusive focus
on speaking practice, it is hard to justify its full inclusion in any curriculum that
aims for its students to go beyond any level of Japanese higher than intermediate.

Conclusion

The online educational platforms discussed in this article provide their users
with different degrees of authenticity, accessibility, and analytical capabilities.
According to the comparative analysis that has been performed as a part of this
research, none of the platforms can be described as suitable for full integration into
an educational facilities curriculum because none offer a complete Japanese
learning experience.

Focusing on different language aspects with different degrees of efficiency,
these platforms can only be considered for partial inclusion.
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Introduction

For a long time, professional development trainings were conducted in the
format of lectures. Thus, the relevance of the study stems from the establishment of
the case-study as one of the most effective methods in training future teachers to
solve problems in their classroom.

New educational technologies are being actively introduced in Russian
education. Their essence is expressed in changing the nature of learning and
introducing new, more effective ways of applying theoretical knowledge in
practice. One of such ways is the case-study method of situational learning.

Theoretical framework

A case is a problematic situation that has a real connection with the practical
activity of teachers. A case is also a written description of certain conditions in the
life of an organization, a group of people or individuals, orienting the students to
formulate a problem and find solutions. Usually, the content of the case and
possible variants of resolution of the problems are analyzed and discussed by
students individually or in groups, together with the teacher. A case contains
comprehensive information about what is happening, about the actors, when the
result should be obtained, when the actions take place, and what resources can be
used. And also contains additional questions for students. But there is no answer
how to achieve the set goal and get the necessary result. This is the aim of case-
study [4, p. 43].

Today, the characteristics of an in-demand specialist include professional
mobility, intellectual flexibility, which can only be maintained through continuous
training. To become a professional in your field, in our case in the teaching field,
you need to focus on developing and improving these skills. Nowadays, almost all
educational organizations prefer interactive methods of working with teaching staff,
one of which is situational modeling. By studying pedagogical processes with the
help of constructed models, teachers can identify effective methods, risks, consider
possible results and solutions to problems. As well as gain new experience,
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knowledge and determine the trajectory of further development. Awareness and
mastery of modeling as a method of cognition will allow the teacher to teach
students and learn how to use this special type of visual activity themselves to
identify important features and interrelations of the studied phenomena, design
general and individual action schemes when studying complex situations. [3, p.23].

The most popular are situational cases aimed at developing the following
abilities:

« identification and resolution of problematic situations;

« evaluation of alternative solutions;

» decision-making in critical or stressful situations;

« teamwork and pair work skills;

« formation of the main competencies of a specialist [5, p. 3].

When discussing the situation inherent in the case, the participants of the
discussion update their experience and knowledge. They also put forward their
versions, discuss each other's proposals, and ask leading questions. Due to the fact
that for training based on situational modeling, the basic component is a
psychologically comfortable, friendly atmosphere, such training turns into a
developmental event. Also, interaction with the team stimulates the development of
creative thinking skills and educational motivation. Idea generation develops the
skills of introspection and critical thinking.

The case method is currently one of the leading active teaching methods
providing a philosophical understanding of social and pedagogical reality. Case
-study as a technology of collective learning involves information technology in its
work. First of all, these are techniques of developing personality-oriented learning,
which include procedures for individual, group and collective interaction.

Based on the results of solving cases, an experienced teacher can achieve a
high degree of realism of the situation and contribute to the search and discussion of
various solutions to problems. The main pedagogical factor in conducting case-
based teacher training is step-by-step training, which consists of 4 parts. As well as
the integration of modeling technologies, purposefulness, feedback on the course
and results of training and a variety of cases simulating pedagogical situations.

Methods and results

S.Y. Popova and E.V. Pronina note that working with the learning situation can
be organized according to different algorithms, but the most common scheme is the
following:

1. Individual work with the text of a specific situation.

2. Discussion in small groups.

3. Public speaking and group discussion.

4. The teacher summarizes the results of working with a specific situation.
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This scheme is the most effective, as it promotes the formation of one's own
opinion, group work skills, public speaking and persuasion skills and the search for
solutions to problematic situations faced by teachers in their own lessons [1, p. 41].

They also indicate important criteria that must be taken into account when
compiling a case:

e accessibility for understanding by all participants;

e morality and tact;

e adequacy of the tasks solved by the participants in reality, their daily

activities;

e adaptability to modern reality and the challenges facing modern Russian

education.

Taking into account all the above principles of case creation and the factors of
their successful implementation, we have compiled our own cases. They will help
future teachers learn how to solve behavioral problems that arise in their lessons.

The developed cases are intended for teaching bachelors and undergraduates
studying in the field of "Pedagogical education”. To solve the case, you will need
knowledge of pedagogy, psychology of communication, and the basics of social
work at the university. It should be used as a means of improving professional
skills.

Case 1.

In English language classes, a student (19 years old) refuses to perform one of
the types of tasks. He categorically dislikes group work, namely discussing the
statements of great people. This type of task causes him to react aggressively. A
particularly violent reaction is caused by the discussion of quotations on theatrical
topics. In class, he jumps up from his seat and starts shouting, expressing his
displeasure.

Tasks for the case:

1. Assess the situation. What is the essence of the student's dissatisfaction?

2. ldentify the possible causes of the student's aggressive behavior.

3. What advice can you give the teacher? What actions should he take in the
current situation?

Case 2.

During the discussion of social issues in English classes, one of the students
switches to Russian and expresses a negative opinion. For example, such situations
occur when discussing the improvement of the city or medical care. The student is
characterized as intelligent and friendly, but such situations are systematic.

Tasks for the case:

1. Act out a similar scene. Evaluate your reaction and the student's response to
your words and actions.

2. s the student’s behavior abnormal? Or is it a situational deviation?
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3. Did an external or internal stimulus influence the occurrence of such a
situation?

4. What actions should he take in the current situation? How can you react in
such a situation so as not to harm the student morally and disrupt the lesson?

Conclusion

The case method as a method of developing professional competencies of
employees in any field has long proved to be the most effective. This is especially
true for finding solutions to problematic social situations. Many experts recommend
using the case method as a training for professional development for teachers. The
conceptual component of the technology expresses a value attitude towards the
teacher, focusing on his professionalism and personal qualities, updating the
mechanisms of professional and personal self-development and the development
and strengthening of professional skills.
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Introduction

As the world is changing, education is looking for new and effective ways to
adapt to the uprising challenges. Hard skills and Soft skills are relatively new terms,
widely spread in western education systems. Hard skills traditionally refer to
knowledge and abilities unique to particular professions or roles (like the
knowledge of grammar for an ELT teacher) while soft skills are non-industry-
specific skills like critical and creative thinking, teamwork, time management,
adaptability, etc. [5] In our academic reality we work with the competence-based
education which was formed in the United States of America in the 70s and also
defines the trend of the end of XX - beginning of XXI century. The competence-
based education is cantered around individual and freer development of a person [6,
p.7]. Nevertheless, the competences determined by State educational standards and
university programs can technically be broken down to a number of soft and hard
skills that Bachelor's graduates are expected to develop by the end of the university
course.
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Theoretical framework

Speaking of hard skills development, a general underlying principle of a course
is undoubtedly that the students will learn what they are taught in a specific, defined
order. However, as R. Ellis points out, learners do not learn everything they are
taught and moreover, they learn things they were not taught. [1, p. 60] This point
has its explanation in the theory of SLA which tells us about explicit and implicit
competences [4] and that language acquisition is more complex than a process of
converting input into output. These aspects define the complexity of the
development of university students' hard skills.

However, university teachers are also challenged to develop students' soft
skills. As the OECD report on skills and social progress states, there is principal
importance of emotional and communicative skills development for the students'
future life and career success. [3] Aiming at soft skills development, university
teachers may opt for naturalistic approaches, which cannot satisfy the hard skills
development objective for a number of reasons. First of all, university students are
at the age when their natural capacity for language acquisition is lower than that in
children [2, p. 50]. Second of all, university groups are not homogeneous and
finally, there are expected end-of-course measurable results and a very specific
timeframe that may not be enough for implicit learning.

This reality defines the complexity that university teachers are to address as
they are to apply methods in LT classrooms that would simultaneously respond to
both: the complexity of hard skills' and the importance of soft skills' development.

Methods and results

In search for an effective solution, university teachers may decide to add focus
on form to a communicative task or going for more naturalistic but structural
models like Presentation Practice Production (PPP). This would certainly allow
some soft skills development, but has its drawbacks.

With the aim to find a universal tool that would allow soft skills development
and would not undermind the importance of hard skills development and in order to
provide qualitative data, earlier this year we have conducted research among 93
students of Lingustics and Language teaching, Year 1-4, CEFR Al-C2, studying
and the Faculty of Humanities, Novosibirsk State Technical University. Some of
the key statistics is provided below.

When asked whether or not it is difficult to concentrate on a specific form
while doing a meaning-focused task (see Pic. 1).

Moreover, in this case 59% of students would choose delivering the meaning
and ignoring grammar, which breaks the very underlying idea of using models like
PPP that should ensure form-based outcomes.
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Pic.1. “Do you find it difficult to concentrate on specific form while doing a
meaning based task?” %

As for students’ soft skills, we asked the students of the first year, to tell which
soft skills they experienced difficulties with before they started their university
course. And here’s the result (see Pic. 2).

27.8 ® creative thinking
the ability to work with information
m emotional intelligence
27.8 Mcritical thinking
6

16,

7
16,7 \

33.3 B time-management

I 50
‘ 222 self-organisation skills
5 interpersonal skills
’ team-work
38,9 decision making
® building strategies
adapting

222

Pic. 2. Difficulties with soft skills in first year students of LT, %

We all intuitively know that university groups are not homogeneous and that
not only students' language abilities and learning strategies, but also their
personalities are different, but looking at this pie chart and data presented above, we
can see how different they really are. Moreover, while a lot of language teaching
approaches are concerned with learners’ similarities, the teachers are permanently
challenged to effectively respond to students’ differences.

In our opinion, there is no need to make the choice between form-based and
meaning-based learning since there is an alternative way that combines both.

Task-based language teaching is built around pedagogical tasks, which are a
piece of classroom work where meaning is primary. They mirror real life activities
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like having a telephone conversation or conducting a job interview; or in terms of
Higher education students’ academic knowledge, taking notes on a lecture;
conducting small research; designing an action plan and include a gap in the
opinion, information or reasoning for the students to fill as well as a communicative
problem to solve. TBLT doesn’t undermine the importance of accuracy. It merely
changes the way the students are instructed and the way the task is handled.

We traditionally view the work on a TBLT task as divided into three stages: a
pre-task, a during-task and a post-task stage. The pre-task stage should include the
meaning-based discussion of the topic of the task, the stages of the further work and
the form of the final presentation. This stage may also include some language-
related activities but carefully not to turn the meaning-based task into grammar
practice. The target language may become a part of task materials that the students
are to actively work with.

It is also important to design a complex task structure. So, once the work on the
task itself is done within the during-task stage, the post-task stage could be built
around the delivery of the task outcome through a presentation which ensures
additional exposure to the target language. The presentation may be followed-up by
group work like brainstorming or taking part in a discussion. The post-task stage
could also have form-based activities which would once again guarantee that
students do not treat the meaning-based task as merely grammar or vocabulary
practice but engage in meaningful work using the language as a tool.

Conclusion

TBLT is structural and guarantees form-based work but when handled properly
allows the students to apply their own learning strategies, make decisions, manage
their own time, work with information, make assumption, adapt, organise their own
work and be effective as a part of a team, etc; these tasks develop learners' self-
reflection skills and increase motivation to learn further.

We do not know what the world is going to be like in 10 years' time but we do
know that it's changing rapidly. This means that we need to equip our students not
only with language knowledge, but also with a wide range of soft skills so that that
we can be sure that whatever career or life path they choose, they will be versatile
enough to face and address any challenges.
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Abstract: The article is devoted to the analysis of the effectiveness of the cognitive
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Introduction

Nowadays the problem of understanding neologisms is becoming relevant in
the framework of training students in the program 45.03.02 “Linguistics”. The
difficulties arise due to the fact that students do not use a word as a thinking tool. In
this regard, they are not able to work with the form of the word and predict exact
meaning of the lexical unit.

The relevance of the study lies in the fact that the correlation of linguistic
forms with various knowledge formats that objectify them leads to the formation of
an understanding of the meaning of the lexical unit. Consequently, the study of
word-formation leads to the synthesis and analysis of common semantic features of
morphemes, which help future translators in their professional activities.

The research aim is to substantiate the admissibility of a cognitive modeling
approach to the formation of word-formation competence in teaching English
neologisms in a digital environment.

The objectives are to consider the concepts of cognitive-modeling approach
and to propose a specially designed set of exercises for linguistics students aimed at
the development of word-formation competence.

Theoretical framework

According to the general professional competences of Federal State
Educational Standard of higher education for the Bachelor's degree in “Linguistics”,
a graduate should be able to apply a system of linguistic knowledge about the basic
phonetic, lexical, grammatical, word-formation phenomena, about the patterns of
functioning of the studied foreign language [3]. It is assumed that a student should
form a word-formation competence when learning theoretical information about
models, as well as the semantics of word-formation morphemes of a foreign
language. Therefore, knowledge of the structure of lexical units, basic word-
formation models and semantics of derivative elements ensures the optimal
development of students' analysis and synthesis skills, the formation of skills for
using derivative lexemes of varying complexity in independent speech works [1].

Under the influence of the achievements of modern science, new approaches to
the description of the derivation system are emerging. However, the most promising
are the cognitive foundations of word formation. L.Y. Kasyanova notes that "within
the framework of the linguocognitive approach, word-formation should be
considered as a cognitive process, during which new knowledge is categorized and
new words appear in language and speech” [4]. In this regard, it is worth
highlighting the word-formation models of lexical units. Louis Gilbert [2] proposed
9 models of word-formation (see Table 1).
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The models of word-formation

Table 1

The model of
word-formation

Description

Examples

1 | Sound imitation

Units are created from individual
sounds or configurations of sounds.

Bang, refboo

2 | Semantic
derivation

An additional semantic variant of the
original sign of the lexical unit.

Jockstrap, stashing

3 | Compounding

Combining two or more words.

Startsteam,
spacompetitor

4 | Affixation

Adding suffixes and prefixes.

Rejosh, postcovidthon

5 | Conversion

Transition from one part of speech to
another one.

Flag (n) - flag (v),
dodo (n) - dodo (v)

6 | Blending Combining parts of the words. Breathesia, coversion

7 | Acronyms Words that are formed from the first | DAC (day after covid,
letters of a phrase, which are | DOL (day of losers)
pronounced together.

8 | Clipping Shortening a word by omitting any part | Zeb, vio
of it.

9 | Borrowings Phonetic distribution that is not typical | Bokwa, chef de
for the language under study. mission

As a theoretical basis for the development of a set of exercises, we rely on the
cognitive modeling approach to vocabulary learning proposed by A.N. Shamov.
The approach involves 3 main stages [6].

1. The stage of conceptualization is characterized by the creation of associative

links in the introduced word with extensive and diverse information about the word-
formation as a future training basis.
2. The stage of internalization is determined by organization and solid
memorization of lexical material in the form of specific cognitive schemas.
The following types of preparatory exercises can be used [5]:

o determination of aurally the words that belong to a given part of speech;

e group of lexical units based on the specified attribute;

e completion of the sentences by drawing attention to the difference in the

meaning of two words.

3. The stage of training is described by the creation of associative links in the
entered word and determination of the exact meaning of the words. It is necessary
to use exercises in revealing the meaning of compound words, translation of a
coherent text with the same root words formed by different word-formation
elements, building of associative links between identical affixes [6].
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Methods and results

The topic of neologisms is a part of the English lexicology course, which is
designed for 2nd year students of the Linguistics department at Novosibirsk State
Technical University (NSTU). In this part of the research, we present a set of
exercises aimed at the word-formation competence in the framework of cognitive
modeling approach. As a digital resource, we used E-lang system, directed to
improve the level of foreign language proficiency of students of NSTU.

At the first stage of the development of word-formation competence,
educational goals such as knowledge and understanding of general information are
pursued in accordance with the approach of A.N. Shamov.

Exercise 1 is aimed at matching word-formation models with their
descriptions (see Table 2).

Table 2
Word-formation models description
The model of word- Description
formation

1. Sound imitation A shortened form of a word or group of words.

2. Semantic derivation Words that are formed from the first letters of a phrase,
which are pronounced together.

3. Compounding Combining parts of the words.

4. Affixation Transition from one part of speech to another one.

5. Conversion Adding suffixes and prefixes.

6. Blending Combining two or more roots of different words.

7. Acronyms Phonetic distribution that is not typical for the language under
study.

8. Clipping Units are created from individual sounds or configurations of
sounds.

9. Borrowings An additional semantic variant of the original sign of the
lexical unit.

At the second stage of the development of word-formation competence, the
application and analysis of word-formation models take place.

Exercise 2 involves carrying out a word-formation analysis of neologisms and
their representation in the form of separate morphemes (see Pic. 1).

Exercise 3 is focused on developing forecasting skills and lexical creativity,
where a student need to form a new word from two suggested ones as in the
example information + pandemic = infodemic.
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Insert the appropriate morphemes into the gaps.

covid || bench || ery | man | blind | version | boom | fail || pillow
er success | josh || play | stretch | zoom | covid | sport | fault | re

er

1. bencher = +
2. blindman = +
3. coversion = +

4. covidery = +

Pic. 1. Exercise 2

Exercise 4 is directed to defining a word-formation models of the neologisms.
As examples of the exercise, we provided one option with neologism bencher.

1. Bencher

a) Compounding

b) Affixation

¢) Conversion

Exercise 6 is to define what parts of speech the underlined words are. In this
exercise, the students' attention is focused on the preposition of the highlighted
words. Besides, students work on guessing the meaning of a lexical unit based on
the context. It develops students' analysis and synthesis skills.

1.

The bencher ( ) has not played a single match and has been reset
in the overall ranking.

Coversion ( ) changed and the athletes were allowed to compete.
They were one point behind, but one of the players managed to rejosh
( ) the opponent and score the ball.

They flaged ( ) because they won a game.

This covidery ( ) was closed and the athletes had to go to the
hospital to take a Covid test.

At the third stage, associative connections and meanings of the studied words
are established.

Exercise 5 is aimed at forming connections of the identical morphemes
(affixes) meaning by the student (see Pic. 2).
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Correlate morphemes with their meanings.

re- The suffix indicates a persan performing a
certain activity.

post- The prefix indicates an event after a certain
period

-ery The prefix indicates a repetition of the action

-er The suffix indicates the location of the event.

Pic. 2. Exercise 6

Exercise 7 is the final one in establishing the meaning of a word based on
putting into operation cognitive processes that were activated during previous tasks.
In this exercise, students predict the meanings of the words and complete the
sentences (see Pic. 3).

Complete the missing neclogisms in the text.

sportboom || blindmen | covideries | sucfault | rejosh | coversion

At the moment, a real has arisen, which has attracted the
attention of all those who are not indifferent to sports. According to

the , athletes are allowed to compete only after passing the
covid test. To do this, they have to go to or hospitals.
However, there are who believe that the rules are not for

them. Many people belisve that a by the organizers will

Pic. 3. Exercise 7

The presented exercises correspond to the stages of cognitive modeling
approaches. They develop analytical skills, critical thinking, and the ability to work
with unfamiliar material, identifying generalizing signs.

Conclusion

At the moment, there is an urgent problem of forming word-formation
competence within the framework of interpreting the meaning of neologisms. The
developed set of exercises using a cognitive modeling approach can contribute to
the prediction of lexical material, the allocation of generalizing features necessary
for memorization, the association of verbal pairs of thematically related words, the
correct encoding and decoding of lexical units. In addition, the developed set of
exercises provides for working with E-lang software system, which has advantages
such as ease of use and different types of activities. The exercises can be used as a
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homework assignment so that students can independently develop the necessary
ones. Besides, they can be used in order to prevent lexical interference in lexicology
classes.
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Abstract: This article reveals the importance of learning English idioms for university
students, analyzes the peculiarities which affect the process of their comprehension and
memorization, and discusses advantages of using digital exercises in education. As a part of
this research, we have elaborated additional online course on the “E-Lang” platform aimed at
the development of lexical competence.
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AnnoTanus: B maHHOM cTaThe pacKpbIBaeTCA BaKHOCTh M3YUEHHs AHITIMHCKUX UAHOM
JUISL CTYJICHTOB BY3a, aHAIU3UPYIOTCS OCOOEHHOCTH, BIUSIOLINE HA MPOIECC UX MOHHMMaHUS
U 3allOMHUHAHUS; 00CYXKIAl0TCs IPEUMYIIECTBA HCIIOIb30BaHUS LNU(POBBIX YIPAKHEHUH B
oOpa3oBaHmyu. B pamkax [TaHHOTO HCCIEZOBaHHWS MBI pa3paboTanM OHJAHH-KypCc Ha
wraropme “E-Lang”, HarpaBlIeHHBII Ha pa3BUTHE JICKCHYECKOI KOMIIETCHIIUN.

KiroueBble cioBa: aHIVIMHCKHE WAMOMBI, OU(POBBIE MaTepuaibl; CTYASHTHl BY3a;
YIpa)KHEHUE; KOHTEKCT

Introduction

In today’s increasingly globalized world, the advancements in the technologies
and the developing society leave noticeable traces on the perception of information
and the ways of its processing and understanding. Eventually, it has an impact on
the sphere of pedagogy. Teachers need to yield to the times and seek to implement
new digital technologies in the educational process in order to make it more
captivating and engaging for students and at the same time to meet the requirements
of the 21% century.

The relevance of the study stems from the necessity of improving the way of
teaching English idioms for developing the overall lexical competence. The aim of
our research is developing additional digital materials for learning English idioms.
If we look at the students’ books and workbooks, which are the basis for learning
the English language at NSTU during, we can observe that little attention is paid to
studying idioms. That is why both teachers and students are in need of additional
materials for teaching and learning correspondingly that lexical unit and practicing
new vocabulary.

Research objectives are to take a close look at the importance of teaching
English idioms, their peculiarities; to consider the advantages of implementing
digital materials into the learning process and how they affect the motivation of
students; and to propose a set of learning exercises for linguistics students aimed at
the development of lexical competence.

Theoretical framework

In the beginning it is worth defining the term ‘idiom’. According to Cambridge
Dictionary, idiom is “a group of words in a fixed order that has a particular meaning
that is different from the meanings of each word on its own” [1]. In our article we
emphasize the significance of implementing more English idioms into the practical
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English courses at the University. We distinguish the following reasons according
to which this part of vocabulary is crucial to study:

1. Idioms give insights into the cultural fabric. Through idioms specific
cultural references, social situations, or historical events can be reflected. For
instance, the idiom ‘baker’s dozen’ which means 13 has the following origin:
English bakers cheated the customers by baking bread with air pockets. To
regulate it the English Parliament passed a law in 1266 according to which
every baker who sold underweight a loaf of bread would be punished. Bakers
started to add an extra loaf to each dozen sold [6]. It can be interesting and
informative simultaneously to learn new vocabulary and to raise cultural
awareness.

2. Idioms are tools which people manipulate to make their speech more
creative, enliven their language, express their inner worlds and hidden thoughts
captivating attention of a hearer [4].

3. Idioms are very pervasive. English language learners can encounter them
in the realities of daily life, books, films, songs, advertisements and so and so
forth. Learners may be all at sea (totally confused) hearing native speakers
using unknown idiomatic expressions until they learn the ropes (understand
how things work). That is, having a solid knowledge of idioms is crucial for
achieving fluency and native-like proficiency in the English language. By
learning idiomatic expressions, students can enhance their listening, speaking,
reading, and writing skills. It will give them an opportunity to communicate
effectively in various contexts [3].

4. If students majoring in linguistics are interested in translation, knowledge
of idioms is ‘as valuable as gold’. Idioms may induce problems in translation as
they possess non-literal nature and are culturally specific. Not all the idioms
have equivalents in other languages. That part of vocabulary can be thought-
provoking and very interesting to explore.

5. To grasp the meaning of an idiom, especially, if a learner sees it for the
first time, can be challenging. It requires total understanding of the context to
infer the intended meaning behind the figurative language used. It may develop
student’s analytical and critical thinking skills.

As it was stated previously, idiomatic expressions have some peculiarities and
while teaching them educators should take these distinct features into account and
inform students about them. We will consider some of these peculiarities:

1) non-literal essence: meaning cannot be deduced from the words which are

parts of the expression (““break a leg” has nothing to do with legs and breaking

physically having in reality the meaning of wishing someone good luck);
2) culture-bearer: idioms are the mirrors of the cultural references and
historical events (“bite the bullet” — the origin of that idiom is connected with
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the practice of having soldiers bite on a bullet during surgery to endure the pain
and now it means facing a difficult situation with courage [6]). However, it
should be mentioned that it is not always possible to establish the origin;

3) regional variations: idioms may alter among different regions or
communities (“hit the hay” / “hit the sack” have the same meaning of going to
bed or sleeping but the version with ‘hay’ is commonly used in the United
Kingdom and with ‘sack’ in the United States);

4)  polysemy: some idiomatic expressions may have multiple meanings which
students need to recognize according to the context and the situation (“play by
ear” has the following meanings: 1. to perform a musical piece on an
instrument without written music; 2. to act according to the demands of a
situation rather than to a plan; improvise [2]);

5) the absence of equivalents in other languages: sometimes we cannot
translate an idiom from English to other languages with the use of another idiom
(“have a green thumb” is absent in Russian).

Looking at the significance of studying idioms for university students and all
language learners in general, we came up with the idea of creating an additional
course, which will be presented on the platform “E-Lang”. Nevertheless, why did
we make a decision to organize that course in a digital way? There are some
benefits which play a crucial role for us.

First of all, digital exercises enhance the involvement of students into the
studied subject which in turn affects their motivation and the willingness to
continue learning. Secondly, interactivity encourages active participation, critical
thinking, and problem-solving skills which are implicated while solving the puzzle.
Thirdly, a digital environment can cater to various learning styles by incorporating
multimedia elements such as videos, images, and audio into the materials.
Furthermore, it gives students the opportunity to have an access to the course
anywhere (at home, at the university, etc.). In addition, learners can trace their
progress in real-time and at the same time estimate their strengths and areas for
advancement because of immediate feedback.

Methods and Results

We have analyzed literature related to our research topic and observed English
lessons at NSTU. Furthermore, the survey was conducted among university
students majoring in linguistics. It shows the following interesting aspects:

- the textbooks (for instance, Roadmap B2) which are used to learn a foreign
language at University according to the major part of students (77,8%) pay
not much attention to learning idioms;

- 88,9% of university students would like to do additional exercises focused
on studying English idioms;
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- 94,4 % of students find using online resources for studying lexis effective
and convenient;

- as for the content of exercises, it is worth stating that for 100% of students
the context (sentences, texts) is crucial for understanding and memorization
of new vocabulary. 77,8 % of learners consider that exercises involving the
translation of English idioms into their native language contribute to
comprehension and remembering.

In this part, we present our own module of an online course on the platform “E-
Lang” devoted to learning idioms on the following topics: “Solving problems,
Negotiations, Disagreement”. 1st year university students majoring in linguistics
study these themes. Besides, they are encountered during the next years. That is
why we decided to start with these topics. At that moment, 11 exercises have been
elaborated. However, we are not going to stop on that number.

- Exercise 1. Working with the text. A learner should look at the text and
identify which idioms were used by the author. The context is very
important for comprehension of the idioms’ meanings and for creating the
links between the text and the idioms. It will have an impact on the
consequent retention of new vocabulary.

- Exercise 2. Matching idioms with definitions. After completing this exercise,
a student will know the correct explanation of the idiom.

- Exercise 3. Completing idioms with missing words. This type of exercise
gives students an understanding of the fact that every idiom has a rigid order.
It helps them remember all the words included into the whole structure.

- Exercise 4. Matching the picture with the idiom. It accommodates the
process of memorization by presenting vivid images which a student can
later associate with the expression. It also contributes to building a figurative
meaning in the students’ minds.

- Exercise 5. Choosing the correct definition of the idiom used in the sentence.
In the beginning, a learner needs to recognize an idiom in the sentence and
then single out the most appropriate explanation of it. It gives a student the
opportunity to guess the meaning from the context.

- Exercise 6. Restoring the sequence of the text by arranging the paragraphs in
the correct order. By doing that exercise, not only can a student work once
again with studied idiomatic expressions, but also improve their reading
skills.

- Exercise 7. Watching the video and then matching each idiom with its
equivalent in Russian. Students have a chance to listen to the English speech
while simultaneously absorbing new vocabulary. The subsequent exercise
familiarizes them with proper translations in the Russian language.
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- Exercise 8. Filling the gaps in the sentences with the idioms. Learners have
the list of idiomatic expressions in the beginning. They need to choose
which particular idiom they need to apply in the sentence. This exercise
teaches them to use the language properly, paying much attention to the
contextual surroundings.

Exercise 9. Choosing the correct spelling of the idiom. A learner should
choose an appropriate word that is missing in the gap. Almost all the
proposed options are similar, but only one word is suitable.

Exercise 10. Watching the video and, then, putting the words in the correct
order to make sentences from the video. The speaker in the video presents
the list of idioms related to the studied topics, explains their meanings in a
simple way and provides all the idioms with telling examples. The
successive exercise strengthens the material from the video. All the
sentences which students should gain, structuring all the pieces, are
connected with those, which were given by the speaker.

Exercise 11. Guessing which cultural reference corresponds with the idiom.
As it was said before, idioms have cultural nature. That type of exercise
makes a learner be familiar with the idiom’s origin. It forms additional
associations and gives knowledge about the context in which the idiom was
applied earlier.

Conclusion

We suppose that the presented additional online course will be useful for those
students who want to improve the level of language proficiency and finally achieve
fluency. This set of exercises lets the students learn and remember idioms
connected with certain topics and leads to better retention of new vocabulary. It
helps them find the most convenient and effective way for remembering lexis,
creating associations in the form of images or referring to the cultural resources or
context. However, we would like to mention that besides doing these exercises it is
also essential to apply learnt vocabulary in writing or in speaking to transform
passive vocabulary into active one.

As a next step of this research, we plan to test this module on the 1% year
students of the foreign language department and describe the results in our course
paper. In the long run, the course will be expanded and will include exercises for
practicing other topics.
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Introduction

Information and communications technologies play an important role in
education in general and in language instruction and learning in particular,
especially when supported by Learning Management Systems (LMS), such as the
Dispace platform in Novosibirsk State Technical University (NSTU). These
systems are now a fundamental tool for universities and other educational centers,
and are designed to gain a competitive edge.

Theoretical framework

LMS have become vital for universities implementing electronic learning
models and developing the non-attendance aspect of their course materials.
Universities develop virtual learning environments and set up virtual campuses to
provide easier access to their training programs [6]. One of the most common forms
of application is the use of LMS as platforms for distance learning. However, they
can also be used to organize blended learning. Blended learning combines
traditional classroom teaching and online learning tools [4].

Recent studies have found that the extent of social presence in online
environments can significantly influence students’ learning in general [2]. The
study conducted in NSTU [7] aimed at identifying users' understanding of the
purpose of the Dispace LMS in the learning environment, its accessibility,
functionality, tools, as well as its role in the learning process. The analysis of the
answers identified the fact that the main motive of students' access to the system is
the need to complete the tasks posted there, indicating that the Dispace LMS
primarily serves as a testing platform, as well as a way of communication between a
teacher and student. At the same time, the use of more than half of all surveyed
students of resources posted in the Dispace LMS as additional material for
organizing their independent work can show that the platform is an important tool
for developing students' independent learning skills, requiring further replenishment
with similar materials, especially since the example of disciplines developed in this
regard showed that such work can be performed by students completely without the
participation of a teacher.

The conducted study [7] and the previous Dispace review [5] show that a
teacher should use combined approach (blended learning) for students to learn more
quickly, extending the use of distance learning technologies based in NSTU while
using traditional teaching methods and adding distance learning technologies.

Currently, blended learning, a combination of traditional classroom learning
with online learning (while, for example, LMS is being used alongside the
traditional classroom work), is becoming a popular educational technology [3].
Blended learning allows students to take more responsibility for their learning by
participating in online educational activities. It allows teachers to focus on group or
individual work, providing additional support or challenging advanced students.
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Here a model of microlearning appears as a method of splitting information in
the digital domain into micromodules. The information is provided in
micromodules that are easy to process, remember and apply [1]. This optimizes
learning outcomes while minimizing costs and time investments. Another method is
gamification, which includes the development and implementation of digital
learning games and simulators to increase students’ engagement and stimulate
competition both individually and in teams [8].

Methods and results

An experimental work was carried out on the basis of the NSTU, Department
of Foreign Languages of the Faculty of Humanities in 2023/2024 academic years in
natural teaching and learning settings. The population of this research was 553
bachelor students of NSTU majoring in linguistics, the sample was 26 students.

The initial questionnaire revealed that most students see themselves at a B2
English level, finding speaking to be the most challenging skill. Students feel the
university educational process involves excessive writing, homework, repetitive
tasks, and lengthy task checking. On a positive note, they enjoy engaging with
teachers, group work, interesting materials, and comfortable environments. Despite
finding studies immersive and fulfilling, students also perceive it as demanding,
lacking variety, and at times tedious.

The research involved two groups, 1'Ya-26 (experimental) and 1Ya-24 (control).
Initial tests indicated varying levels of reading, strong listening capabilities overall,
and good proficiency in writing for most students. The educational materials were
adapted for microlearning and gamification, with 1'Ya-26 modules receiving special
treatment compared to 1'Ya-24, which remained closer to the original book content
with minor enhancements like video and audio materials.

Lessons began with videos and audio recordings to enhance listening skills,
followed by activities focusing on listening, reading, and speaking. Gamification
played a key role in reinforcing language material, especially for the I'Ya-26 group,
where post-task activities included interactive quizzes on myQuiz and games like
Gartic Telephone. Oral practice involved microdiscussions and debates, while
written tasks varied from interactive writing to essays and leaflets. The approach
emphasized thematic material suitable for microlearning, combining instruction and
collaboration among students with interval repetition for optimal learning. In
contrast, the control group had more traditional methods, writing answers privately
without immediate teacher feedback, lacking the competitive and interactive
elements seen in the experimental group.

A post-experiment questionnaire revealed mixed feedback, with students
appreciating informal learning methods, interactive activities, and engaging topics,
but expressing difficulties with group tasks and timed quizzes. Students in the
experiment found the educational process engaging, interactive, and modern, with a
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positive and collaborative atmosphere. The Dispace LMS lessons offered relevant
content, interactive speaking activities, and a sense of achievement. In contrast, the
control group faced challenges in vocabulary and pronunciation, emphasizing the
importance of clear instructions.

Results from the final communication competence test showed significant
average growth in reading and listening for both groups. The experimental group
saw a substantial increase in reading and listening skills, while the control group
showed notable improvements in reading comprehension. These findings indicate
the effectiveness of the educational experiment and traditional methods in
enhancing student performance.

The experiment showcased the effectiveness of microlearning and gamification
in enhancing communication competence through LMS. It highlighted the
importance of incorporating social networks like Telegram for a more tailored
educational experience.

These findings can aid in creating methodological recommendations for
optimizing the educational process:

— Adapt teaching materials for microlearning and gamification to foster
dynamic and engaging learning experiences.

— Customize learning tasks to cater to individual learner needs, creating
personalized learning routes and incorporating interactive and collaborative
elements.

— Integrate various online platforms into LMS for a comprehensive educational
environment, promoting multifaceted learning experiences.

— Implement engaging speaking activities, effective instructional delivery, and
mechanisms for student achievement and progress.

— Anticipate and address technical issues like connectivity problems to ensure
smooth implementation.

— Design the curriculum to incorporate microlearning, gamification, and social
networking opportunities to enhance communication skills.

— Foster collaborative learning experiences through blended methodologies that
combine online and offline interactions.

— Utilize dynamic assessment methods within LMS for continuous monitoring,
timely feedback, and adaptive learning experiences.

Conclusion

The experiment highlighted the benefits of incorporating microlearning and
gamification in LMS-based education to boost student engagement and outcomes. It
recommends integrating these approaches to create a dynamic learning
environment. A blended learning model combining traditional teaching with online
tools was found to enhance flexibility, participation, and catering to diverse
learning styles.
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Integrating social networks with LMS enriches the educational experience,
fostering collaboration and interaction to enhance language skills in linguistics
students. In the modern context, communication competence relies on motivation,
teaching techniques, student capabilities, and the learning format. Digital tools
bridge traditional and contemporary communication methods, offering interactive
learning possibilities. While social media can boost collaboration and
communication, challenges like distractions and evaluation issues persist.

Using LMS aids in testing, communication, and self-paced learning.
Microlearning enhances efficiency, but complex tasks may pose challenges. Digital
educational programs must be goal-oriented, consider student preferences, memory
functions, and deliver clear learning outcomes.

Overall, adopting microlearning and gamification in LMS for English teaching,
with the integration of social networks, proves effective for enhancing
communication skills in linguistics students. The Dispace functioned as a versatile
e-learning platform, supporting various educational activities like course creation,
assessments, student communication, and resource sharing. It facilitated the
management of e-courses, enabling structured instructional content and efficient
grading processes. The platform also featured a calendar for scheduling
consultations and sending reminders to students, enhancing communication and
organization.

Educators can enhance linguistics students' communication skills through
methodological strategies like microlearning, gamification, diverse activities,
interactive design, collaborative learning, and dynamic assessments. Ongoing
development is vital for accessible, engaging education. Leveraging LMS and
innovative methods fosters a dynamic learning environment that promotes language
development.

All in all, Learning Management Systems plays a role of a pedestal for
something bigger. It should be considered as the pedestal on which we place the
constructs of future pedagogical groundwork. This is the cornerstone of the modern
digital educational environment. With this tool, it is possible to lay the foundation
for the further development of both the student and the teacher.
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Introduction

In today’s world, in the era of globalization, the spread of the Internet and the
growth of migration, proficiency in the foreign language is a huge advantage.
Especially all these processes affect education, which has led to its
internationalization. Speaking of the concept of multiculturalism, it takes into
account not only diversity in language but also socio-cultural aspects, making
learning process possible in a multicultural environment. Multiculturalism makes
teachers to learn about the preferences and needs of their students in learning. Thus,
the potential of each students is revealed and harmonious communication of diverse
students are built.

The normative legal documents of multinational countries set goals to teach
young people to accept the diversity of ethnicities and nations by 2025 [6, 8]. Here
we speak about multicultural competence, which provides many advantages in
communication of diverse cultures, namely, it broadens the horizons, builds
tolerance and acceptance of other cultures.

Many people with diverse needs and backgrounds study at higher educational
institutions. That is why future specialists should master professional, multicultural
and other competencies (communicative and linguistic) that contribute to the
destruction of stereotypes and prejudices about one or another culture.

Theoretical framework

The concept of multiculturalism is the subject of much debate these days. It is
based on the acceptance of other cultures, intercultural ethics and tolerant
consciousness. There is no single definition of this concept, so we chose the
prevailing one from the Dictionary of Social Sciences, which says that
multiculturalism is living of different ethnic groups in mutual respect and tolerance
for each other, while preserving the uniqueness of each culture [4].

Within the educational process, the principles of multiculturalism are reflected
in multicultural awareness, which means the process of education aimed at
preparing future specialists for life in a multicultural society and integration with
the representatives of different culture [5].

Multicultural awareness is the reflection of multicultural competence itself. It is
a set of personal qualities such as tolerance, empathy, conflict-free; a system of
skills, which includes favorable impression and emotional enrichment of
communicating with people who has different cultural background [7].

The most important idea of multicultural competence in the education of
linguists is the principle of so-called educational equality, which is aimed at the
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intellectual, linguistic and socio-cultural development of students with diverse
needs, regardless of ethnic, cultural or linguistic differences. Equity of education
lies in the fundamental principle of diversity and inclusion [1]. All students with
diverse needs are self-aware, accepted by their peers and have great academic
results if the teacher provides an inclusive environment within educational process.

The discipline “Foreign language” is necessarily studied at all faculties of
higher educational institutions, as mentioned in the document of the State
Educational Standard [3]. As in our global community it is impossible to do
without interaction of peoples, there is the need to learn languages. If to master this
discipline effectively, students increase the level of their language proficiency and
speech culture, broaden their worldviews and are able to represent their country and
culture abroad in order to establish interethnic ties.

“Multicultural Interaction” is described as one of the competencies which
graduate students should acquire in the end of mastering Bachelor’s degree program
45.03.02 Linguistics, as outlined in the State Educational Standard from August, 12,
2020 [same]. This competence includes the acceptance and recognition of culture
diversity within ethical, socio-cultural and philosophical contexts. Moreover,
graduate students are supposed to demonstrate a high level of foreign language
proficiency together with the widespread knowledge about history and culture of
the target language’s country.

We should take into consideration the fact, that there is no detailed information
about the multicultural competence of pre-service foreign language teachers as
foreign language teaching methods do not take into account student’s cultural
differences. Furthermore, many international students, as noted by Banks, are much
more attuned to multicultural interaction than teachers and local students [2].

That is why the strategies must be formed to promote diversity and inclusion
in language teacher education.

Methods and results

The methods of this study are the method of observing foreign language
lessons in a multicultural group and personal experience of teaching a foreign
language to first-year students of linguistics at Novosibirsk State Technical
University.

Together with the theory mentioned earlier, we have outlined the conditions for
organizing the educational process in a multicultural group:

- equality of all students in the learning process;

- formation of mini multicultural community within the group;

- the choice of teaching strategies and methods in order to develop multicultural
competence of both teacher and students.

Multicultural competence plays a central role in our time, as it contributes to
cultural enrichment and respect for other cultures.
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In order to form multicultural competence of future foreign language teachers,
we have described some useful strategies for future foreign language teachers in
order to organize the process of learning languages in a multicultural group:

1) The development of practical activities and adaptation of educational
materials for learners reflecting their cultural identity. It would be better to ask
students their personal preferences in choosing what to study. Due to this, all
students develop cultural awareness, express their own opinions and at the same
time accept the worldview of others in the group. Moreover, students destroy
prejudices and stereotypes about certain culture.

2) The use of interactive teaching methods (case study, brainstorming, role-
play) and digital tools where interpersonal interaction of students is ensured and
the sense of belonging incorporated. This strategy allows students to interact
with each other in a tolerant, conflict-free and empathetic manner and
peacefully find solutions to multicultural conflicts.

3) The need to give opportunity to students with diverse needs to choose the
materials to present in-group in order to reflect their cultural identity. Using this
strategy students become more creative, learn about each other’s preferences,
learning styles and behaviors that influence multicultural communication.

4) Communicative skills of students can be mastered with the learning
grammar and vocabulary within socio-cultural context.

5) We should not forget about the implementation of individual approach to
teaching in a multicultural group because every student is a bearer of a certain
culture and mentality and has their own personal qualities, peculiarities of the
psyche.

6) Extracurricular activities within the framework of diversity and inclusion
is another important strategy for the deeper integration in linguistic and social
contexts. There is an “English Speaking Club” at our university where students
with diverse needs come and have discussions depending on the topic.

Conclusion

Everything to sum up, the modern world is full of diverse cultures and
languages, so it is very important to understand its value. Multicultural competence
is the reflection of cultural awareness of the differences existing between cultures
and their traditions, as well as the recognition and acceptance. In the educational
process, knowledge about multiculturalism makes language learning more
interesting and effective. High-quality teaching depends precisely on getting
knowledge about multiculturalism.

The recognition and acceptance of cultural diversity by the teachers helps to
create the necessary conditions for teaching in the multicultural environment, which
in turn contributes to the effective integration of students with diverse needs, the
development of tolerance, empathy, acceptance and mutual understanding.
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The application of the strategies described above, promotes active multicultural
interaction among students and the formation of understanding different cultures
and ethics, thereby expanding students’ horizons.
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Introduction

In contrast to first designs of machine translation (MT), modern systems of MT
have achieved significant success in producing high-quality translations. Nowadays,
they are able not only to convey the general content of the sentence, but also to
identify complex language constructions in the source text. [2].

However, MT systems have not yet reached such a level of development to
perform a high-quality translation without human intervention. Modern translators
should reach a new level of their competences: they should be able to work with
MT systems and perform pre-editing, i.e., to prepare texts before MT. In order to
develop pre-editing skills, it is necessary to design a set of tasks that will teach
students not only to apply pre-editing in practice, but also to anticipate potential MT
errors affecting translation quality and to understand how a particular MT system
functions. In this case, a problem-based learning (PBL) can be an effective tool for
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designing the set of tasks, since this approach facilitates students to develop critical
and creative thinking, problem-solving skills, and a deeper understanding of the
complexities involved in the pre-editing process.

This paper aims at conducting a pilot study to test the effectiveness of the set of
problem-based tasks developed by the author of the paper.

Theoretical framework

Pre-editing is rewriting fragments of the source text before MT in order to
improve the quality of machine translations [8, p. 81]. The aim of pre-editing is to
obtain a translated text that does not need subsequent human editing or the extent of
this editing is minimized [3, p. 151]. In contrast to post-editing and while-editing,
pre-editing is limited by the rules of the MT system. Such limitations can be notable
in poor thesaurus of a certain MT system and the inability to correctly translate
some language constructions [1].

Researchers identify two different types of language difficulties preventing
MTs from translating source texts correctly and which translators have to face
during the pre-editing process. The first type is lexical difficulties which include the
following: idioms, slang, and jargon; uncommon abbreviations; unnecessary words
to convey the information; polysemantic words; words with polysemantic suffixes
(-ed, -ing, etc.) [5], [8].

The second type is grammatical ones which contain the following difficulties:
long complex sentences; uncomplete sentences (ellipsis); constructions with the
passive voice; omitted words (articles, pronouns) in the text; continuous and perfect
tenses forms; concatenated verbs; constructions with secondary predication
(infinitive, gerundial, participial constructions) [5], [8].

Considering PBL as an appropriate approach for designing pre-editing tasks,
we should understand that the essence of PBL is the creation of problems that
students must solve by generating ideas and verifying their accuracy [6]. Therefore,
the problem is “a theoretical or practical difficulty, the solution of which is the
result of the student's independent research work™ [7, p. 31]. According to this
statement, developing the set of problem-based tasks we should focus on the fact
that the main component of these tasks is a problem. In our case, the problems are
passages from source texts with language difficulties which students in Linguistics
should learn to find and pre-edit.

Methods and results

The pilot study was conducted in Novosibirsk State Technical University
(NSTU NETI) from 2023 to 2024. The total number of participants was 16 fourth-
year students of the group I'YA-06 (N=16). The purpose of the pilot study was to
test the effectiveness of the set of problem-based tasks designed by the author of the
research for majored Linguistics students to teach them how to pre-edit texts for
MT.
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Below we should consider the developed set of problem-based tasks in detail.
Problem-based tasks refer to learning activities or assignments that allow students
to develop critical thinking, problem-solving, and application of knowledge to solve
real-world or authentic translation problems. These tasks should be designed to
motivate students to analyze information, identify difficulties, generate problem
solutions.

The criteria for selecting material for the tasks are as follows:

1) the selected material must be challenging for MT (the material cannot be
correctly translated by MT);

2) the material must present language problems that students should solve
using pre-editing skills;

3) the material should include the element of flexibility (the material must give
students the opportunity to propose multiple solutions to language/translation
difficulties);

4) the material must be authentic, since students should face real translation
challenges;

5) the material should be relevant to teaching students to pre-edit grammatical
and lexical difficulties in source texts.

Based on these criteria, 79 texts were selected as the material for our set of
problem-based tasks. Articles from the following sources were used as material:
Encyclopadia Britannica (3); CNBC (5); USA (5); Vogue (2); The New Yorker (1);
The New York Times (28); Sky News (35).

Task 1 can be considered as a preliminary task to prepare students for the
further pre-editing process. It is aimed at finding language difficulties preventing
MT systems to translate the sentence correctly. According to Task 1, the students is
asked to input the sentences from the task in the MT system, analyze their machine
translation and highlight the fragments with language difficulties which prevent the
system from translating the sentences correctly.

The rest of the tasks are performed as follows: enter the source passage into the
MT system and highlight the language difficulty because of which the MT system
translates the passage incorrectly; figure out why MT translates the passage
incorrectly; pre-edit the passage.

Tasks 2, 6, 8 are aimed at pre-editing lexical language difficulties (unstable
words in the target language; tautology in translation; polysemantic words; realia;
idioms, proper names, etc.)

Tasks 3, 4, 5, 7, 9 are aimed at pre-editing grammatical language difficulties (a
loss of agreement in translation; the omission of nouns, conjunctions, pronouns in
the source text; a loss of connection between an independent clause and subordinate
clause; grammatical redundancy in translation; long complex sentences with
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incorrect rheme/theme division in MT; constructions with verbals and secondary
predication).

Task 10 is aimed at pre-editing both grammatical and lexical language
difficulties.

In order to demonstrate the procedure of completing the developed tasks aimed
at pre-editing lexical difficulties, let us take as an example a sentence from Task 2.
There is the following sentence with a polysemantic word: “France to Ban Full-
Length Muslim Robes in Public Schools” [4]. The MT system translates this
sentence as “@panyus 3anpemum HoOuleHUE MYCYAbMAHCKUX XATAMOE 6 NOJHbIU
pocm 6 2ocyoapcmeennvix wikonax”. There is a need to pre-edit the word “Robes”,
since its translation performed with MT is incorrect and even unethical. The
possible pre-editing option suggested by the student is “France to Ban Full-Length
Muslim Clothes in Public Schools”, which the MT system translates as “®@panyus
3anpemum MYCYAbMAHCKYI0 00edc0y 6 HNOIHbIL pPOCM 8 20CYO0apCMBeHHbIX
wkonax’.

Similarly, it is necessary to demonstrate the procedure of completing the
developed tasks aimed at pre-editing grammatical difficulties. There is the
following sentence from Task 5 with a construction with the passive voice: “Few
parts of the country were spared” [9]. The translation of the MT system is “Jluws
HeMHoO2Ue pationvl cmpanvl Oviau nowgaxcenwvt”. The sentence is translated
incorrectly because it lacks the subject. However, it is clear from the full text that
there is the speech about the abnormal weather. To pre-edit a sentence, students
should use the active voice and add the subject. The possible pre-editing option
suggested by the student is “The abnormal weather spared few parts of the
country”, which the MT system translates as “Awnomanvras noeodoa nowaouna
HEeCKOIbKO PAatloHO8 CMpaHbl’.

Thus, we designed the set of 10 problem-based tasks, which contain language
difficulties frequently encountered during MT. The developed set of the tasks
contained 110 passages with 133 language difficulties (61 lexical and 72
grammatical difficulties) for MT systems. Figure reflects the developed set of
problem-based tasks in detail (see Pic. 1).

Before the pilot study, we conducted a diagnostic test in order to measure
students’ initial level of mastering pre-editing skills. The test text contained 23
language difficulties (8 lexical and 15 grammatical ones), preventing MT to
translate the text. The students were asked to find language difficulties in the text
and pre-edit them. They were given limited time (30 min) and the opportunity to
use any supportive tools (Internet search, online dictionaries, Wikipedia, etc.)
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Task, Task aimed at... Interaction Number of | Example with a problem ‘The possible solution

No pattern difficulties from task offered by

1 finding language difficulties preventing MT to | Individually | 15 difficulties: | Morgan Wallen is starting | Morgan Wallen is starting
translate. 8 lexical fresh — with his hair, that | fresh — with his hair, that

77 grammatical | is. is.

2 pre-editing lexical difficulties (unstable words | Whole class 13 lexical France to Ban Full-Length | France to Ban Full-Length
in the target 1 3 logy in lati difficulties | Muslim Robes in Public Mustim Clothes in Public
polysemantic words; proper names; idioms). Schoals. Schools.

3 pre-editing grammatical difficulties (a loss of | In group 12 They’re Ultrarich Techies, | They're Ultrarich Techies,
agreement in translation; the omission of nouns, grammatical | and They Want to Builda | Who Want to Build a City
conjunctions, pronouns in the source text; aloss difficulties | City From Scraich. What | From Scratch. What Cowld
of connection between an independent clause and Could Go Wrong? Go Wiong?
subordinate clause; grammatical redundancy in
translation; the passive voice).

4 | pre-editing constructions with verbals and In group 14 difficulties: | That is likely to be a long | I is expected that this will
secondary predication. 13 term process of protracted | bealongprocess of difficult

grammatical | and difficult negotiation. negotiations.
1 lexical
5 | pre-editing constructions with the passive voice. In pair 10 Few parts of the country The abnormal weather
grammatical | were spared. spared a few paris of the
difficulties country.

6 | pre-editing lexical difficulties (unstable words | Individually 14 lexical Daily moisturizing keeps | Daily moisturizing keeps
in the target language; tautology in translation; difficulties | your skin from drying out | your skin from drying out
polysemantic words; realia; idioms). and can reduce the and can reduce the

appearance of fine lines, appearance of wrinkles, Dr.
Dr. Feyris said. Harris said.
7 pre-editing long complex sentences with In group 10 difficulties: | Hewas travelling at 50mph | He was travelling at 50mph
incorrect theme/theme division in MT. 6 grammatical | alongthewindingroad, thet | alongthewindingroad, that
4 lexical has a 30mph speed limit, has a 30mph speed limit.
later telling police he was | Later, he told police he was
"tired" after being at work | "tired" after being at work
and just wanted to "put his | andjustwantedtogetout of
feet up”. tie van as soon as possibie.

8 | pre-editing lexical difficulties (unstable words | Individually | 14 difficulties: | The latest govermment The latest government
in the target language; tautology in translation; 13 lexical estimate is that just over | estimate is that just over
polysemantic words; proper names; realia; 1 grammatical | 3,000 people are sleeping | 3,000 people are sleeping
idioms). rough in England - and last | outside in England -and last

year it pledged £2bn to try | year it pledged £2bn to try
o end the problem. o end the problem.

9 | preediting tical difficulties (ellipses; the | In group 15 With the release of the With the release of the
wrong rheme/theme division; the tense grammatical | iPhone 15, there are indeed | iPhone 15, there are indeed
L i y; er ical Y in difficulties iceable enl 5— i ' s—
translation) especially for those fans especially for those fans

who upgrade every year. who upgrade their phones
every year.
10 | pre-editing lexical and grammatical difficulties | Ingroup | 19 difficulties: | The man was taken fo The man was taken fo
8 lexical hospital after the attack as | hospital after the artack.
11 three suspects aged 23, 32 | Three suspects aged 23, 32
grammatical | and 34 remain in custody | and 34 remain in custody.

Pic. 1. The characteristics of the set of problem-based tasks

After the pilot study, we also conducted a final test for measuring students'

level of mastering pre-editing skills acquired during the pilot study. The settings

and objectives for the students were the same as in the diagnostic test. The final test

included 14 translation difficulties (6 lexical and 8 grammatical ones) in the text.
The results of the diagnostic and final assessment tasks can be seen in Pic.2.
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Before the pilot study, % After the pilot study, %

67 63 64
15 11 14
Pre-edited Pre-edited lexical Total
grammatical difficulties
difficulties

Pic. 2. The results of the diagnostic and final tests

Conclusion

According to the data obtained from the final task, we can see that
experimental group’s level of proficiency in pre-editing language difficulties for
MT has gone up (from 14% to 64%).

The findings of the research demonstrates that the set of the tasks developed
with the aid of PBL can be an effective tool in teaching students in Linguistics to
pre-edit source texts for MT. Moreover, the tasks encourage the use of modern
technologies to solve real translation problems and train students to anticipate
potential errors of MT decreasing the translation quality.
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Abstract: The article is devoted to the study of the specifics of lexical skills formation
when learning foreign languages using authentic digital resources. The paper examines
mobile apps for teaching vocabulary, their features and didactic potential.

Key words: mobile apps; vocabulary; skill development; students

MOBHUJIBHBIE ITPUJIOKEHUA B POPMUPOBAHUU
JEKCHUYECKHUX HABBIKOB HA HTHOCTPAHHOM S3bIKE
Y CTYJIEHTOB BY3A
E.B.Tackaes

HoBocubupckuii rocynapcTBEHHBIH TEXHIYECKUH YHHBepcuTeT, HoBocubupck, Pocens
gazwsxedc007008009@mail.ru
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(YHKIMOHAT U TUIAKTHYECKUI TOTEHIHAIT.

KiroueBsie ciioBa: MOOHIIbHBIC TTPUIIOKEHHST; JICKCHKA; PA3BUTHE HABBIKA; CTYICHTHI

Introduction

The formation of a well-developed lexical skill is a primary task when learning
a foreign language. Having an extensive vocabulary “provides an opportunity for
adequate communication” [3, p. 130], i.e. it allows us to engage in communication
and express our thoughts more accurately in a foreign language. According to
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E.G. Asimov, lexical skill involves the automatic selection of appropriate words
based on the speaker's intention and the rules of language usage in conversation. It
also involves the ability to quickly understand and connect words with their
meanings when listening [2].

In the modern era, taking into account the active development and introduction
of digital resources into the education system, the development of lexical skills in a
foreign language within the framework of blended learning is becoming more
effective and productive. Russian education is rapidly developing in the field of
information technology, in this regard, the Federal State Educational Standard for
45.03.02 Linguistics (bachelor's degree level) highlights the importance of using
digital technologies and functioning of the electronic information and educational
environment throughout the educational process [1]. The provisions fixed in this
document contribute to a more successful development of competencies needed by
future specialists.

Theoretical Framework

At present, students have convenient access to a wide range of educational
materials, programs, resources, as well as the ability to finish assignments and
contact teachers at their convenience, from any location. The future of digital
learning depends on the use of mobile communication and the increasing popularity
of smartphones as well as the development of numerous educational apps and
programs and technological advancements [4].

When it comes to learning and teaching foreign languages, it is essential to
consider the fact that every learner has personal learning style and attitude towards
learning and is motivated by different things. Educators hold a significant role in
guiding students and setting an example, but learners also need to focus on boosting
their enthusiasm and honing their unique learning methods. The emergence of
smartphones and language learning apps has sparked a growing interest among
students in the advantages these resources can offer. Mobile-assisted language
learning has gained popularity as a strategy that empowers learners to take charge
of their own learning with guidance from instructors, ultimately bolstering
motivation, involvement, and overall language proficiency [5].

Methods and Results

In our research we used the following methods: literature analysis and
comparative analysis.

The study examines how mobile apps can be used to improve students'
vocabulary skills by actively engaging them in practicing and expanding their
vocabulary or several skills at once. It also assesses the effectiveness of these apps
in helping university students who are learning a foreign language enhance their
language skills.
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For comparative analysis, we selected the following applications for teaching
vocabulary in  foreign language classes at a university: Quizlet
(https://quizlet.com/ru),  DuoLingo  (https://www.duolingo.com),  WordUp
(https://www.wordupapp.co) and Busuu (https://www.busuu.com).

The applications we selected were compared according to the following
criteria:

- Accessibility. It is important for every language learner to be able to use all or
most part of an app’s functions for free, it also matters what kind of advantages
users get with an access to a paid version of an app. Those apps which offer more
opportunities for language learning for free or have more beneficial subscriptions
will likely be favored by users.

- The main focus. Every app has a concept that defines what will be learned by
users and the manner of it, that is every app focuses in different language aspects
or, in contrast, offers comprehensive language acquisition though all aspects. For
those users who pursue certain goals in teaching or learning foreign languages it is
crucial to understand what an app is based on: vocabulary, grammar, pronunciation
or everything at once.

- Individual features. Different developers integrate different features into their
apps trying to stand out in the modern market. This competition breeds
advantageous diversity of choices for users. The apps simply suit users’ personal
style and current needs by offering tools to individualize the learning process.

- Learning / teaching styles. Each user learns or teaches differently, that is, has
different learning or teaching style. Some people prefer to use the material that was
created by others, while other people create the by themselves and for themselves.
The apps are only tools that suit one’s needs and personal preferences in learning,
they just offer opportunities for customizing and optimizing it.

- The support of multiple languages makes learning accessible to more people,
regardless of their location and finances, thus, the application becomes available to
users from all over the world, leading to the increase of number of users. Users can
also learn a foreign language using their native language, which makes the learning
process more simple and effective. This is especially important at the initial stages
of language learning, when the basic vocabulary and grammar have not yet been
learned.

The Table below demonstrates some common features of the apps presented,
like personalization and a large number of supported languages. All the apps are
free, but their potential can be enhanced by users who purchased a paid
subscriptions. Being developed independently, each app is unique, therefore, they
serve different purposes and have their own advantages.
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Table

Mobile apps for teaching / learning foreign languages comparison

Name | Accessi- | Number of | Main Individual features Learning /
bility languages focus Teaching
supported style
Duo Free, 26 all lan- | 1.Gamification Comple-
Lin-go | but has guage 2.0rganized, progressive tely
optional aspects lessons individual
Super 3.0ption to strengthen skills learning
DuoLin 4.Personalized learning
go 5.Colorful and user-frendly
subscrip interface
tion 6.Multiple types of training
exercises
7.Includes a placement test
Word | Free, 42 voca- 1. Words lists and knowledge | Comple-
Up but has bulary map tely
optional 2. Scenarios individual
WordUp 3. Al tutor Lexi learning
Pro 4. Customized lessons
subscrip 5. Selection of current
tion vocabulary level
Quiz- | Free, 18 voca- 1.Spaced repetition Both in
let but has bulary | 2.Flash-cards class and
optional 3.Quiz mode individual.
Quizlet 4.Goal setting Users can
Plus 5.Variety of different ways to | create
subscrip learn flash-cards
tion 6.Al that generates tests, and share
summaries and defines them or
terms use those
created by
others
Busuu | Free, 14 all lan- | 1.Language learning sections | Comple-
but has guage are divided according to tely
optional aspects user’s current level individual
Busuu 2. Personalized language learning
Premiu goals
m 3. Lessons incorporate videos
subscrip of native speakers
tion 4. Personalized review

sessions
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Conclusion

Modern language education is undergoing significant changes in digital era.
The development of mobile technologies, particularly Mobile Assisted Language
Learning (MALL), plays a crucial role in vocabulary acquisition of university
students. Mobiles apps make the learning process more exciting for students and
also improves their language skills.

Using a wide range of content that language learning applications market offers
users customize their learning experience based on personal interests and goals.
Teachers can motivate students and reduce the time consumptions with these
applications. Additionally, the flexibility provided by mobile technologies enables
users to learn anywhere and at any time.

Overall, the integration of mobile applications greatly enhance the quality of
education and helps students achieve proficiency in foreign languages. Therefore, it
is evident that the future of language education is closely tied to the development
and implementation of mobile technologies in the learning environment.
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Introduction

In the current landscape of language education, there is a growing emphasis on
innovative teaching methods to improve the phonological competence of language
students. While traditional approaches tend to prioritize theoretical foundations and
grammar instruction, they may overlook the practical application of phonetic skills
in real-world language use. Technological advances and the increasing availability
of multimedia resources have led to a shift towards using video tasks to support
language students' phonological development.

However, the question of whether video tasks can be used to develop
phonological skills in language students remains open, despite the growing
awareness of the importance of phonological competence in language learning.

The existing literature lacks comprehensive studies investigating the specific
impact of video-based tasks on the development of phonological competence in
language learners. Therefore, the integration of video-based tasks in developing
phonological competence remains an under-explored area of language education
research.

183



The object of the research is the process of developing phonological
competence in linguistics students.

The subject of the research is video-based tasks for developing phonological
competence of linguistics students.

The aim of the research is to examine different video-based tasks in the view of
improvement phonological competence of linguistics students.

Theoretical framework

The Bologna Glossary defines the competency-based approach as a method for
modelling educational outcomes and presenting them as educational quality
standards for higher education. This model describes the set of competences a
graduate should possess, the functions they should be able to perform, and their
readiness to solve specific tasks. Therefore, it is natural to introduce the term
“competences” into the educational paradigm. This requires a pedagogical and
methodological understanding within the context of “education through life” [1].

Foreign language (FL) teaching aims to develop students’ communicative
competence in all its components, including language/linguistic, speech, socio-
cultural, compensatory, learning, and cognitive competences. Language/linguistic
competence refers to the capability of using a foreign language as an instrument for
communication and reflection. Language is a tool for speaking and thinking, and
technical terms are explained when they are used for the first time. This
encompasses an understanding of the system and structure of the foreign language,
the operational principles of the subject and the ability to use formal means to
construct lexically, grammatically and phonologically correct and meaningful
utterances in the foreign language. Experts such as D.l. lzarenkov, I.A. Zimnaya,
A.A. Leontiev, and R.P. Milrud have contributed to this field. The components of
language/linguistic competence are phonological, lexical, and grammatical
competence [7].

Phonological competence is defined as “a set of knowledge about the phonetic
system of the target language (its composition and structure), as well as skills and
abilities that ensure the ability to understand foreign language speech by ear and
participate in intercultural communication in compliance with the phonological
norms of the language” [8].

There are two types of pronunciation/phonetic skills: a) rhythmic-intonation
(which refers to the identification and maintenance of the norms of accent and
intonation), b) aural-pronunciation, which comprises aural skills - the ability to
recognise and distinguish individual phonemes, words, sentences, and oral-
pronunciation skills - assessing the abilities to correctly articulate sounds and to
assemble them into words, word combinations and sentences.

The video material enables students to see and hear phonological components
in a particular context by providing a visual representation of speech sounds,
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accents and intonation. By watching native speakers in the video, students can
imitate their pronunciation, intonation, and stress, aiding in the development of
auditory reception of language features. Videos give students the opportunity to see
how phonological features are applied in natural communication, helping them to
understand the practical use of these elements. Video tasks can be more engaging
and dynamic than traditional teaching methods, capturing students' attention and
motivating them to actively participate in phonological practice. Students can check
their own pronunciation by comparing it with the speakers in the video, providing
an opportunity for self-assessment and improving phonological accuracy. Videos
featuring speakers with diverse accents and dialects can enhance students'
appreciation of linguistic diversity and improve their ability to understand and
communicate with individuals from different backgrounds.

Methods and results

A set of exercises based on video materials has been developed for first-year
Linguistics students. The topic of these exercises is «General American Accent:
Intonational Features». The set includes three exercises: practice, pseudo-
communicative, and communicative activities. Prior to commencing the exercises,
students will receive theoretical material to study. This material can be accessed on
the Dispase platform.

The videos in these exercises presents different genres: advertisement, movie
and ceremonial speech.

Exercise 1: Practice activities

Watch an advertisement of new Audi car presented by Chris Evans. Identify
the intonational features of General American Accent in his speech [4].

The speaker is an american actor, whose speech is described as fluent and
clean.

Exercise 2: Pseudo-communicative activities

Watch two episodes from “Harry Potter and the Philosophers stone” [2] and
«Hunger Games: Mockingjay Part 1» compare intonational features of two speakers
[6].

The first speaker is British with posh accent close to received pronunciation.
The second one represents general american accent.

Exercise 3: Communicative activities

Watch two videos of acceptance speech and make tonograms. The first one is
from annual BAFTA awards and the speech is given by british actor Tom Holland,
who receives an award as “Rising Star” [5]. The second one is from annual
GRAMMY awards where an american singer Miley Cyrus receiving an award for
“Best Pop-Solo Performance” [3].
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Conclusion

In summary, assignments that incorporate video materials can enhance the
phonological competence of linguistics students. By completing speech exercises in
video-based tasks, students gain practical experience in applying their phonological
knowledge and skills to analyse authentic speech samples from various English
dialects. This helps them to develop a more profound comprehension of
phonological competence and its impact on communication in linguistics.
Additionally, incorporating videos featuring speeches by prominent figures in
popular culture may enhance students' interest and motivation to learn the language.
However, the effectiveness of these exercises has not been fully evaluated, and
further research is necessary to determine their practicality.
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AnHoTanus: Hactosmas craTes HOCBSIIEHa pa3pabOTKe BHIACOKYpCa MO OOYYECHHUIO
MyOJIMYHON pedr Ha AHIVIMHCKOM SI3BIKE CTYICHTOB-JIMHIBHCTOB. B cTaThe mpHBOIHTCS
TEOpP.OCHOBBI, OIMCAaHWE M AHAIN3 Pe3yJbTaTOB MPOOHOr0 OOydeHHs IyOIMYHOH pedM Ha
QHTJIMHCKOM $I3bIKE IMTOCPEACTBOM BHICOKYpPCa CTYJCHTOB HaNpaBlieHNs «/IMHIBUCTHKAY.

KiroueBsle croBa: BUAEOKYPC; BHAEOMAaTEpUaibl, KOMMYHUKATHBHBIC 3a/IaHUS; HABBIKI
MyOJIMYHOMN pedr; KOMMYHHKaTHBHO-KOTHUTHBHAS KOMIIECTCHIIUS

Introduction

Nowadays, when providing their professional activity in translation, the
specialists in this area have a great demand in possessing two key competencies,
namely communicative and cognitive. When they are well-formed, the translator or
the linguist is able to reproduce texts on various topics relevant to a certain
communicative situation. We can attribute the possession of public speaking skills
in a foreign language to the leading professional competences for linguists, i.e.,
communicative and cognitive. Hence, this fact is associated with an increasing need
to teach linguistic students the peculiarities of English public speaking as a way of
developing their communicative and cognitive competences.

Nowadays, the relevance of our research is due to the need of linguistics
students to possess well-developed public speaking skills in a foreign language, on
the one hand, and to the teacher's needs to use relevant educational materials and
build the educational process of public speaking correctly, on the other hand. The
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purpose of the article lies in the development and testing of the video course in
public speaking for language students according to the theoretical framework. The
novelty of the article is in the development of a video course on English public
speaking as a way to improve the communicative and cognitive competencies of
students studying translation. The article analyzes the results of a trial training of
English public speaking video-course for students of linguistic majors and evaluates
the effectiveness of it.

Theoretical framework

In order to design our video course on English public speaking, we have
identified the criteria necessary for creating a video-course and conducting
educational and training activities according to it. The development of criteria is
based on theoretical and practical literature on teaching public speaking, rhetoric,
communicative and cognitive competences, teaching using educational videos,
previously studied by D. Hymes, E.A. Bailey, C.J. Brame, R.P. Milrud, S.D. Kirpu,
A.K. Michalskaya as well as on the analysis of foreign and domestic online video-
Ccourses.

The use of a communicative and cognitive approach in the development of a
video-course for teaching students majoring in Linguistics has become a key
criterion. The communicative-cognitive approach is an educational approach that
focuses on the development of communicative and cognitive competencies, and
assumes that communication is carried out through the student's speech—thinking or
cognitive activities, therefore these two competencies are interrelated and
dependent on each other [5]. The application of this approach involves the
application of communicative and cognitive tasks in the video course, which, on the
one hand, contribute to student's communication, and on the other hand, are aimed
at finding information, interpreting it, evaluating, arguing, etc., which develops
student's thinking skills. These tasks range monologue composition, text retelling,
image, situation or action descriptions, commenting, conducting dialogues or
debates, and answering open questions.

The use of educational video (including the video of real public speeches) for
teaching public speech is the second significant criterion when compiling a video-
course, since the combination of auditory and visual components improves the
understanding of utterances in a foreign language and optimizes foreign speech
perception, which contributes to the cognitive activity of the student, attention and
memory development [4]. Also, when watching the examples of public speeches,
students can better understand and interpret the speech content as well as evaluate
and analyze non-verbal components that create a certain impact on the audience
during a speech presentation (hand movements, gestures, facial expressions, poses,
clothing and features of the environment) [2]. When selecting videos for teaching, it
is necessary to take into consideration the following criteria: “the video should
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correspond to the level of knowledge of students™ (in public speech) [3]; key points
should be highlighted as it contributes to the perception and video understanding;
the video should be engaging and encourage students to discuss video materials
after watching; the optimal duration of an educational video varies from 6 to 9
minutes [1].

It is necessary to use peer assessment (for oral speaking/public speaking
assignments) and reflective tasks to assess the progress of students objectively
when they make a public presentation. Peer assessment as a form of assessment
involves judging their peer's speech and providing a peer with feedback either
written or oral [6]. This form of assessment and type of assignment let students take
an active part in studying public speaking at all its stages and increase their
experience in public speech writing and presenting for students with a similar level
of knowledge in public speaking, training and skills. In addition, self-assessment or
a reflection task let students analyze their own speech in a more detailed way and
improve it.

According to these principles, we have developed the video course named
“Fundamentals of public speech in English”. The course has been designed for
students of Linguistics with a minimum language level B1. The purpose of the 8
lesson (16 academic hours) practical video-course is to develop public speaking
skills as a type of communicative and cognitive competences by teaching the theory
and practice of English public speaking.

Methods and results

The video course was tested in three stages in accordance with the developed
curriculum. As for the research methods during testing, we have implemented
observation, questioning, modeling, trial training, analysis, comparison and
generalization.

At the initial stage of trial testing, we have carried out the interview of 11
respondents in a form of questionnaire (10 questions). The questionnaire aimed to
determine their current level of public speaking knowledge and identify the learning
needs of language students. The results of the initial survey, illustrated in Table 1
“Public speaking questionnaire”, indicate that the respondents lack knowledge and
public speaking skills. Secondly, we can conclude that the students have a high
demand in possessing the skills of successful public speech presentation.

At the intermediate stage of the testing, the students who previously took part
in the survey were consistently trained in 7 lessons of the English video-course
developed.

Lesson 1. The students studied the concept of public speech, its types, context,
and features of audience analysis.
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Public speaking questionnaire

Table 1

Ne Question Yes No Not
sure
1 | Are you familiar with such concepts as public
: - 64 0 37
speaking/rhetoric/oratory?
2 | Are you familiar with the rules and requirements for
. . 0 46 54
the composition of public speech?
3 | Are you familiar with the rules of delivering public
speech the appropriate use of intonation, gestures and 9 28 63
body language, mimics)?
4 | Do you know what types of arguments and reasoning
you may use to justify your point of view in the 0 46 54
speech?
5 | Do you know what types of rhetoric devices may be 0 63 37
used to make the speech more expressive?
6 | Do you experience any difficulties in preparing public 54 37 9
speech and delivering it?
7 | Do you feel anxious when you are given a task to
prepare public speech and present it to your 37 37 26
groupmates?
8 | Have you ever taken part in public speaking 18 82 0
competition, e.g., Speech Contest?
9 | Would you like to improve your public speaking skills? 100 0 0
Ne Question “Exce | “Above | “Avera | “Below “Very
llent” | average | ge” (%) | average poor”
(%) (%) ” (%) (%)
10 | How good do you think 0 18 46 9
your public speaking skills
are now?

Lesson 3. The students studied the types of speech organization, strategies for
effective introduction and conclusion and revised the studied material by defining
each type of speech introduction using the example of 10 excerpts from the
TEDtalks-videos. Also in this lesson, students played a situational game (bunker:
Come up with arguments and organize them in such a way that the scientist would
take your side to leave bunker/stay in bunker).
Lesson 4 was devoted to the practice of public speaking, and the students had
to present their speeches in front of an audience for the first time throughout their
course. To conduct this lesson more effectively, the students first watched the video
"Effective listening skills", and then used these recommendations when evaluating
the speeches of their classmates (peer assessment method). In general, 6 (54%)

190



students received the maximum score (“excellent” mark) for the speech content, the
use of effective introduction and conclusion strategies, clear diction, correct choice
of lexical means, as well as speech preparation. 3 (27%) students received “good”
mark due to insufficient speech content, 2 (18%) students received a “satisfactory”
mark due to reading a speech from a sheet and getting off the topic, which disrupted
the audience’s speech understanding.

Lesson 5. The students studied the peculiarities of using stylistic devices based
on a video of a public speech by the winner of the Toastmasters 2018 competition.
The students noted the effectiveness of this lesson, as the proposed video material
became a good representation of proper public speaking.

Lesson 6. The students prepared in advance and participated in debates on the
topic “Social media has improved human communication”. Despite the thorough
groups' preparation, some students experienced the anxiety during the speech,
however, they also noted that the quality of the arguments prepared by the opposing
group was high.

Lesson 7. The students studied the non-linguistic features of public speaking.
During the lesson, students watched one educational video “Public Speaking Tips |
The Art of Persuasive Writing & Public Speaking” (Erika Bailey, Harvard
University) and another video “Good presentation VS Bad presentation”
demonstrating the positive and negative practice of public speaking. Thus, in
regards to the use of non-linguistic features in a public speech, the students were to
present two examples of speech presentation — appropriate and inappropriate ones.
Then students had to discuss the advantages and disadvantages of the earlier-
watched videos in order to revise the content of the lesson.

At the final stage of the testing — the 8th lesson of the course — we conducted
the final test (10 questions) among the 11 participants of the course testing. The test
was developed based on the course theory.

Table 2
The results of the final testing of students in the video course

“Excellent” mark (%) “Good” mark (%) “Satisfactory” mark (%)

64 18 18

The results presented in Table 2 “Results of the final testing of students in the
video course” indicate that the amount of knowledge in public speaking among
students has increased significantly after doing the course, and students have
sufficient theoretical knowledge of the subject to present public speeches.

After that, the students were to make their final speech on the topic “Life's ups
and downs”. The results of speech evaluation are clearly presented in Table 3
“Results of public speaking at the final stage of testing”.
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Table 3
The results of public speaking at the final stage of testing

“Excellent” mark (%) “Good” mark (%) “Satisfactory” mark (%)

63 28 9

A satisfactory mark was given to the student, whose speeches were off topic or
who developed the topic incompletely. The “good” mark was given to some
students due to the fact that some words were used incorrectly in terms of their
lexical meaning and stylistics, some inaccuracies were observed in the speech
content. In their speeches, which correspond to the “excellent” mark, the speakers
used the strategies of effective introduction and conclusion, the arguments were
built logically and interconnected. The language means were selected correctly and
appropriately, few slips were found. While presenting the speeches, most students
showed confidence as opposed to their comments in the reflection task which stated
that some of the participants of the trial testing experienced severe anxiety before
the speech delivery. Also, in reflection, three students noted that they needed to
speak louder, but, in fact, it did not affect their presentation: they were clear to
listen to, their speeches were understandable and this criterion did not affect the
speech quality. In this type of task, we also applied the method of peer-assessment,
so after their speech, each student received detailed feedback on speech and its
improvement from a peer.

Conclusion

Thus, the results of the trial training indicate that the video course on English
public speaking developed according to the selected criteria has proved its
effectiveness. In the future, based on the students’ comments on their personal
learning outcomes, it is recommended to add tasks aimed at eliminating anxiety
before public speaking in order to develop not only linguistic, but also
extralinguistic skills of public speaking.
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