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Abstract: The article is dedicated to evaluation of Linguistics students’ level of
discourse competence. A specific method that helps to reveal whether students are able to
define genres of the texts and what aspects of the texts they consider the most reliable while
achieving this goal is developed. The results demonstrate that Linguistics undergraduates’
discourse competence is of a low level.
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Annoranus: CraTesl NOCBSIIEHa HpPOOJIEME OLEHWBAHUS YPOBHS AHUCKYPCHBHOM
KOMITETEHIINH CTYyICHTOB-IMHTBUCTOB. Pa3paboTaH 0coOBIif METOJ OIEHUBAHMS, KOTOPBIi
BEIIBIISICT CIIOCOOHOCTH CTYAEHTOB ONPEAENUTE KaHPHI IPEI0KEHHBIX TEKCTOB M Hanbouiee
3HAQUMUMBIE JUISI JOCTIDKEHHS STOM IeNM acleKThl TEKCTOBOTO aHanmm3a. Pe3ymbraTel
IOKa3bIBAlOT, YTO YPOBEHb UCKYPCHUBHOM KOMIIETEHIIMH CTYICHTOB-JIMHIBUCTOB
HEJIOCTAaTOUEH JUIsl OCYILECTBIICHHUS aKaJJIEeMHUUECKON JIEATETBHOCTH.

KiroueBble cioBa: OUCKypCHBHAs KOMIIETEHIMS, JKaHP, CTYAEHTHI-TUHI'BUCTEL,
KOMMYHUKAaTHBHas LeJIb

Introduction

The process of learning languages always includes mastering certain abilities.
It is a teacher who is expected to lead the process, to record their students’ progress
and point out mistakes. The teacher identifies language learners’ shortcomings and
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employs specific techniques to address these issues and develop students’ skills. The
one who has mastered a specific ability and acquainted with the peculiarities of the
topic tends to be named ‘a competent student’. ‘Competence’ is ‘an organism’s
capacity to interact effectively with its environment’ [4, p. 297]. When it comes to
being proficient in a language and being able to distinguish genres and registers, the
notion of discourse competence is relevant to be used.

Discourse competence is an ability to define genres, registers and styles of
written and oral texts and to deliberately produce written and oral texts of various
genres, registers and styles. Fernando Trujillo Sédez y José Luis Ortega Martin in their
paper ‘Discourse competence. Dealing with texts in ELF classes’ present the
following definition: ‘the ability of a user/learner to arrange sentences in sequence so
as to produce coherent stretches of language’ [3, p. 5]. Discourse competence is a
constituent part of a broader notion — communicative competence that has been
presented by the anthropologist Dell Hymes in his work ‘On Communicative
competence’ in 1972. He states that it is an ability to arrange communication with
other people in a way that allows participants of the process achieve communicative
aim [2, p. 277]. It is worth pointing out that there exists a term linguistic competence
presented by Noam Chomsky in his work ‘Aspects of the theory of Syntax’ in 1965.
Chomsky writes that linguistic competence is related to knowing grammar and
pronunciation rules and meanings of words and point out the difference between
being able to speak a language and speaking it [1, p. 4].

Discourse competence is worth being developed for its significant role in the
process of learning and teaching foreign languages.

Methods

The problem of students’ lack of discourse competence definitely exists as
there are certain gaps in the educational system. When it comes to defining genres or
registers of some texts given, it is scarcely worth expecting students to rely on a
concrete system. The majority of the activity doers are expected to apply so called
intuitive reasoning, which is a collection of pieces of experience that can be relatively
reliable and can lead thinkers to right decision but at the same time is discredited on
the basis of lack of structure. We should bear in mind that if we decide to check
students’ ability to define genres or registers, the method of intuitive thinking might
appear effective. What is more, students are expected to possess some background
knowledge that may help them. Even though right answers are obtained, it does not
mean that there are right algorithm functioning in students’ brain. Hence, there cannot
be any assurance that the same students will be able to demonstrate the same results
once they encounter another activity of the kind.

I suppose evaluation of students’ ability to define genres or registers can be
done by offering them a list of questions along with a set of different texts. Each
question is aimed to direct student’s process of thinking through different aspects of
texts.
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The activity offered to students is a questionnaire by its form. There are two
sections of questions: the first contains ones to obtain information about respondents’
background, the second consists of 5 open-ended questions related to text analysis.
Every student is given a set of three short texts of different genres. The main task is
to read them and define the genre. The process of giving answers to questions of the
second section is expected to be a procedure preceding the fulfillment of the main
task.

The activity is an experiment by the aim it is expected to achieve. The aim of
the experiment is to find out whether Linguistics students are able to define the genre
of the given texts on the basis of their intuitive thinking and what aspects of the text
analysis they consider the most prominent in making this conclusion.

As it was mentioned, the second section consists of five open-ended questions.
They are:

What aspects of the text make you define that it belongs to a specific genre?

What aim has the author pursued when writing this text?

How does the structure of the text help you to define the main idea the author
tries to convey?

What is the tone (author’s attitude towards the point he/she is making) and the
mood (emotions you experience when reading) of the text? How can these aspects
help readers to figure out the genre of the text?

Are there any cases in the text where the register manifests itself as a
significant expressive means?

The questions narrow student’s process of thinking by leading respondents to
specific aspects of the text. The answers to the questions are not evaluated on the
basis of being totally correct or incorrect (except the task to define the genre itself)
but analyzed on the basis of students’ formulations, which is expected to give us
insight on what aspects of the texts they are bound to rely most when defining the
genre.

There are six different texts that are given to the respondents. They are:

An argumentative essay

A comparative essay

An expository essay

An anecdote

A feuilleton

An obituary

The texts are grouped by three in two different sets; every respondent is given
one set to work with. In total, there are 20 Linguistics students from two different
groups: twelve 2™ year undergraduates and eight 3 year undergraduates.

Results and discussion

After the experiment is held and the respondents’ answers are obtained and
analyzed, we may present the following statistics on defining the genre of the texts
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(see Table 1). The column “Percentage of correct answers” contains percentage of
respondents who has given the right notion for the genre. The column “Percentage of
periphrastic answers” contains percentage of respondents who has not given the right
notion for the genre but has described the genre correctly. The column “Percentage
of incorrect answers” contains percentage of respondents who has either given wrong
notion for the genre or not given neither notion nor descriptive substitution.

Table 1
Results of defining genres of the texts
Text Percentage of Percentage of Percentage of
correct answers periphrastic incorrect answers
answers
An argumentative 10% 20% 70%
essay

A comparative essay 50% 20% 30%
An expository essay 10% 20% 70%
An anecdote 30% 20% 50%
A feuilleton 0% 70% 30%
An obituary 30% - 70%

To sum up, 13 of answers are correct (22%), 15 (25%) of answer are
periphrastic (25%), 32 of answers are incorrect (53%).

To find out what aspects of the texts students rely on most when defining the
genre, we will take respondents’ answers to an open-ended question 1. We are going
to present statistics for both correct (periphrastic answers included) and incorrect
answers (see Pic. 1).

Correct and Periphrastic Answers

»

M Communicative aim [N Lexis WM Heading BN Communicative aim BN Lexis WM Heading

Incorrect Answers

Text structure Syntactic peculiarities Text structure Syntactic peculiarities

Pic. 1. Aspects of the texts students rely most when defining the genre
As it is seen from the charts, correct and periphrastic answers are accompanied
with communicative aim being mentioned as significant aspect to define the genre in
the majority of cases. Along with lexis and heading being profoundly taken into
account, the aim the author has pursued gives an important clue what genre the text
belongs to. It is interesting that almost all the respondents who has defined the genre
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correctly, formulated author’s communicative aim correctly as well (when answering
open-ended question 2). This can be clearly traced on the example of a feuilleton.

The feuilleton with the heading “Michael Flatley’s upper body has announced
that it will not be performing at Donald Trump’s inauguration celebration” was
defined correctly by none of the students. This can be explained by lack of this word
in either active or passive respondents’ vocabulary and should be treated as a case of
discourse incompetence at the level of being acquainted with the terminology.
However, half of the students gave acceptable periphrastic answers by stating the
correct communicative aim (to satirize the performance) and paying attention to the
lexis (various parts of Michael Flatley’s body are personified as if they were different
characters); personification is a stylistic device that manifests itself at lexical level.
The heading of the text contributes to the decision by the same reason: personification
is used in its formulation. The other half of the students responded that it was a news
article, relying mostly on heading and text structure, with the lexis being important
as well but in a less degree. All the three parameters can point at the feuilleton being
a news article since it resembles the latter by its form and is published in the mass
media. Yet, a feuilleton has obvious differences with a news article. There can be
several reasons why Linguistics students gave an incorrect answer. They could be
merely unmotivated to do the activity. They were not asked whether they would like
to take part. They were given sheets of paper with the task to answer several open-
ended questions while analyzing texts. The person who gave them the task was not
their teacher but an unfamiliar master student who expected to obtain undergraduates’
contribution to his master thesis. There were some obstinate respondents among the
2" year undergraduates who decided to transform the process of analyzing texts into
an entertainment: they talked to each other and laughed at some points of the
questionnaire and content of some texts. This might have easily made them unfocused
on all the peculiarities of the activity. The reason why several respondents left some
questions unanswered or gave incorrect answers instead of attempts to give a
descriptive substitution can be lack of confidence as well as time limit to fulfill the
task. All these considerations are relevant to be taken into account. It is expected that
the higher the level of the competence, the less time it takes to define the genre. It is
also can be assumed that the more competent students are, the greater motivation they
have in an experiment of this kind. If they know what to do, they will try to
demonstrate their skills.

Conclusion

To sum up, it can be stated that the ability of Linguistics students to define the
genres of the texts on the basis of their intuitive thinking and background knowledge
is 22%. The ability to understand the peculiarities of the genre by relying on different
aspects of the text is much higher — 47% (this percentage includes both correct and
periphrastic answers). The experiment demonstrates that making the process of
defining genres led by a set of open-ended questions helps certain percentage of
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respondents to come to correct conclusion. Answers to open-ended questions
demonstrate that communicative aim of the text is the most reliable aspect in defining
the genre. What is more, there are extra-linguistic circumstances that can affect
successful fulfillment of the activity. These points are to be taken into account for
arranging further experiments. The activity is planned to be offered to some other
groups of undergraduates to make the statistics more precise.
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Introduction

English is the language of international communication. Its influence,
distribution and use takes on various forms, resulting in regional variants — dialects
[6]. Ulster English is typical for the northern region of Ireland, while southern
Hiberno-English is typical for southern Ireland. Together with Dublin English, they
form a Hiberno-English language. The characteristic features of dialects can spread
to other languages and even be fixed in the language in which the dialect originated.
In this regard, the relevance of the study lies in the need to identify the key differences
between Irish English and standard English as well as to find ways of adequate
translation of these into Russian.

The research material represented in this article are two dystopian novels —
2023's “Prophet's Song” and 2017's “Grace” by Paul Lynch and their russian
adaptations, made by M.V. Klevetenko and Sh.A. Martynova, respectively.

The purpose of the study is to analyze the features of Irish English as well as
the ways of their translation within the framework of a fiction. The object of the study
is the peculiarities of the Irish version of the English language. The subject of the
research are the translation strategies and techniques used to convey the features of
the Irish English within the frame of fiction.

Theoretical framework

First, we are to look at the historical events that led to the birth of the Irish
English language. The spread of the English language in Ireland lasted for 800 years,
during which the country was comprehensively influenced by the Scandinavian
countries and England. During the close and long-term relationship with England, the
people of Ireland gradually moved away from using the Irish language to
bilingualism, and by the 20th century, English language, after centuries of conflict
between England and Ireland, became the most widely spoken language on the island.
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In the process of gradual transition from bilingualism to English, the Hiberno-English
is emerging. This name refers to the Christianization of Ireland, which took place in
the 5th century AD, during which the Roman Empire gave Ireland the name Hibernia
(Latin. Hibernia) — Cold lands [3].

In the context of the historical emergence and development of the English
language in Ireland, the bilingual nature of the Hiberno-English dialect is at the
question [8]. The lIrish version of English has various differences at each language
level (phonetical, grammatical, lexical).

The grammatical level of the hiberno-English language has adopted a large
number of morphological and syntactic features from the Irish language, which may
differ significantly from Standard English.

Researchers identify the use of the definite article in situations where it does
not appear in standard English, due to the fact that there is only a definite article in
the Irish language as one of the main features of the grammar of the Hiberno-English
language [4]. A characteristic feature of this article is the change in the meaning of
numerals one and two to the one of a pronoun: Dad, what tall fella? You know, the
one.

The next characteristic feature of the Irish version of English is the second
person of the pronoun you — yous and the two singular forms ye and ya [1]. This
phenomenon is caused by the interference of languages, during which the second
person plural form from the Irish language sibh entered the Hiberno-English language
superimposed on the grammar of the English language: Are yous in there? He says,
yer gone an awful long time, we have to get back on the road.

In addition to the analogues of Irish pronouns, the Hiberno-English language
presents an unusual, absolute or reflexive use of reflexive pronouns while acting as
the subject: Word is that brother of yours got himself caught.

When considering the grammatical features of the Hiberno-English language,
the modern form of verbs becomes an important feature. It is in the tense and form
of a verb that dialects will have clear differences in the inner circle of English
language development [2]. Perfect verb forms in Hiberno-English are the topic of
much discussion in the linguistic society. As some foreign researchers of the Irish
language emphasize, such a perfect verb form is also a tracing paper from the Irish
language, which has a similar meaning in the form of an appeal to a very recent action
[7]. The unity of the Irish construction tar eis and the familiar English form with the
adverb have + just + V3 acquires its own unique form and is expressed in one of the
most characteristic features of the Irish language - The after perfect. This form has
the meaning of an action that has just been performed, whose influence is being
observed right now [9]: Mam, what are you doing, Bailey is after getting sick again.

The next feature of the grammatical aspect of Hiberno-English is the structure
of the answer to a simple question. In the Irish language, there are no answers to
questions like Yes/No, instead they use either an affirmative or a negative phrase,
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respectively [6]. But the study presents results that show a departure from these
responses and the use of more standardized British responses containing the
interjections yes and no: ...you're asking me to prove that my behavior is not serious?
Yes, that is correct.

The last grammatical feature is the unique syntactic structure of compound
sentences of the Hiberno-English language. A large number of sentences in this
dialect are often associated with the help of the compositional conjunction "and",
which is why it appears with incredible frequency not only in Irish speech, but also
in writing: Then | was born and the wolf ran out and now it roams the countryside
and I've been chasing it all over Ireland ever since.

The lexical level of Hiberno-English, like any other dialect of English, has
undergone significant changes. In the course of historical events, the language was
comprehensively influenced, and the vocabulary was made up of words from various
languages.

Foreign researchers propose the most complete classification of the
vocabulary of the Hiberno-English language, containing the following points [10]:

1. Words taken from the Irish language;

2. Words taken from Old English and Scottish that have become
archaic;

3. New words that appeared inside the language or taken from Latin
or French.

A characteristic feature of the Irish vocabulary is the transmission of such
phenomena that occur only in Ireland, which makes their translation difficult. If the
phenomenon does not have a context that explains its essence, then the translator has
the right to use a generalization technique and link this word to the closest in
meaning: closed to traffic by motorcycled gardai - nepexpvimo nonuyetickumu na
MOMOYuKiax.

Or, the transmission of reality using transcription, which is fraught with the
loss of its clarity: Do you want me now to treat you the same as any other spalpeen?
"Tol x0uews, umobd s ¢ moboll 0OpaAWANCsL KAK CO 8CAKUM CnatbnuHem?"

The archaic vocabulary requires additional attention to the surrounding words,
which may prompt the translator to their true meaning: Molly stays her brother with
venomous look... — Moanu ooapusaem b6pama sizeumenvhvim ¢321s00M...; He said to
her, what is this? Charlock? After all | did for you. - Ou eu, smo umo maxoe?
Topuuya? Ilocne 6ceeo, umo s 01 mebs coeaan?

Vocabulary from French and Latin is transferred in accordance with the
original meaning assigned to the presented languages: Carole proffers Mark a
sandwich - Kapon npomszcueaem Mapky conosuu; Eilish regards her for a moment -
Atinuw usyuaem ee.

The purpose of the study is to analyze the features of Irish English as well as
the ways of their translation within the framework of a fiction. The object of the study
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is the peculiarities of the Irish version of the English language. The subject of the
research are the translation strategies and techniques used to convey the features of
the Irish English within the frame of fiction.

Methods and results

The research methods and techniques were the method of source text analysis,
comparative analysis, and the analysis of a literature that is related to the research
topic.

An analysis of the vocabulary has shown that a greater number of Irish
lexemes are adequately transferred by searching for contextual correspondence, when
vocabulary of mixed origin is firmly rooted in the English language, which is why
finding the right equivalent does not cause any particular difficulties.

An analysis of the grammatical composition showed that the specific modern
form of the verb the after perfect can also present difficulties in translation. It is
important for the translator to understand the time the action started and its effect on
the situation in the present in order to adequately convey the meaning.

When considering the lexical and grammatical features of the Hiberno-
English language, the relevance of some of the presented features is checked. Thanks
to the results of the study, there is a tendency of a rarer use of characteristic
vocabulary and unusual grammatical constructions in the narrative, but despite the
steadily decreasing distance between standard English and hybrid English, the latter
still has quite important lexical and grammatical features, which requires translators
to pay additional attention to individual features of the dialect in question.

Conclusion

Thus, the translation of works of fiction from the hiberno-English language
still requires additional study of Irish culture. It requires the translator to be competent
and attentive to the details of Irish culture, which plays a key role in the aesthetic
information of literary works by Hiberno-English language speakers. To translate the
works of Irish writers, special attention should be paid not only to the lexical
composition of their works, but also to grammatical constructions that may have
significant differences from standard English.
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MOJETH TEePMUHOOOPa30BaHMS B AaHIIIMICKOM M (paHIy3cKoM s3blkax. lccrmenoBanue
OCHOBAaHO Ha aHAIU3€¢ TEPMMHOJIOTHYECKHX CIOBOCOUETAHMH, OTOOpAHHBIX M3 aHIJNO- U
(paHKOA3BIYHBIX HAYYHBIX HCTOYHUKOB 110 ICUXOJIOTUH.

KiroueBble clloBa: MCHUXOJIOTHYECKAas TEPMHHOJIOTHS, METOIbl (OPMUPOBAHUS
TICUXOJIOTUYECKOH TEPMHUHOIOTHH, THUIONOTHS sA3bIKa, MOJAEIH TEPMHHOOOPa3OBaHUS B
QHTJIMHACKOM SI3BIKE, MOJIENIN TePMHHOOOPa30BaHMs BO (DPAHITY3CKOM SI3BIKE

Introduction

Research in terminology within Russian linguistics is as numerous as it is
diverse in its themes. Issues in terminology remain relevant today. The emergence of
new research areas and interdisciplinary approaches necessitates constant updates to
terminological frameworks, posing significant challenges for both translators and
practitioners [8]. Terminology remains a pressing issue in modern science,
particularly in the rapidly evolving field of psychology. Prominent scholars such as
V.M. Leichik, D.S. Lotte, G.O. Vinokur, Eugene Nida, V.N. Komissarov, and S.V.
Grinev have studied the problem of translating psychological terminology.

The relevance of this study stems from the need for accurate translation of
psychological terminology into Russian.

The aim of the article is to analyze the methods of forming psychological
terminology.

The subject of the study is term-formation models in translation from English
and French into Russian.

The object of study consists of psychological terminological phrases in English
and French.

The emergence of new psychological terms is driven by the continuous
development of scientific knowledge, the rise of innovative research directions, and
the refinement of therapeutic methods, all of which require ongoing expansion and
clarification of professional vocabulary. As L.S. Barkhudarov noted, a term is a
“linguistic unit assigned to a specific scientific concept and functioning within a
specialized field of knowledge” [1, p. 151]. The creation of terms is motivated by the
need for precise and concise knowledge transmission, minimizing ambiguity and
subjective interpretation [2, p. 86]. Thus, psychological terminology is not a static set
of definitions but a living language of science, reflecting its progress and diversity of
approaches.

Theoretical framework

Within the terminological paradigm developed by V.M. Leichik and modified
by S.V. Grinev, a multi-level classification of psychological terms is proposed based
on structural complexity. This taxonomy includes three levels:

Single-component terms: psycholinguistique (mcuxomuHrBHCTHKA), NEUrONS
(HeiipoHbr).

Two-component terms: angoisse existentielle (sx3ucrennuansHas Tpesora),
implicit memory (HestBHast TaMATh).
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Multi-component terms: thérapie cognitive basée sur la pleine conscience
(korHUTHBHAsL Tepamus, OCHOBaHHash Ha oco3HanHocTH), cold-blooded violence
(x71aJHOKPOBHOE, CINTAHUPOBAHHOE HACHIIHE).

Methods and results

An analysis of a corpus of 50 terminological units selected from academic
psychological dictionaries and R. Sapolsky’s monograph Behave: The Biology of
Humans at Our Best and Worst (2017) revealed a predominance of binary nominative
models in English psychological terminology (51% of cases), indicating a trend
toward structural compression in English academic discourse:

Table 1
Examples of Two-Component Term Formation Models in English
Term Translation

Theory of evolution Teopus 2600yUL

Personality type Tun aununocmu
Permissive parenting Bceoossonsiowee 6ocnumanue

Evoking stimuli Buwizsannuiii nomenyuan

Evolving species D6OMOUUOHUPYIOWUTL 8UO

According to the classification proposed by Leichik (2009) and Grinev (2015),
terminological units can be categorized into the following structural types:

N+N model (5 instances in the sample)

Adj+N model (2 instances)

Ving+N model (1 instance)

Statistical analysis confirms that the "noun+noun™ (N+N) model is the most
productive, aligning with previous research. As Leichik notes [9], this feature is
explained by the typological characteristics of English, particularly its tendency
toward semantic compression and the absence of an elaborate inflectional system.
Unlike synthetic languages (e.g., French or Russian), where term formation often
requires auxiliary elements, the analytical structure of English facilitates the creation
of compact terminological units with high semantic density [3, p. 263].

The study identifies the following dominant term-formation models in
English: Three-component models:

A + N + N (most common, found in 5 out of 30 units, 16%): hot-blooded
violence (ummynscuBHOE, sMommoHantbHOe Hacumue), cold-blooded violence
(x;magHOKpPOBHOE, CIUTAHMPOBAHHOE Hacuike), genomewide association studies
(moJIHOTEHOMHBIE HCCIIE0BaHUS accomumarnmii), premenstrual dysphoric disorder
(mpeaMeHcTpyanbHOE AUCHOPUIECKOE PACCTPOMCTBO), cognitive behavioral therapy
(KOTHUTHBHO-TIOBEICHIECKAS TEPATIH).

A + A + N: brain-derived neurotrophic factor (ueiiporpoduueckuii paxrop
MO3ra).

N + N + N: catechol-O-methyltransferase (katexon-O-metuntpancdepasa).
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N + A + N: autism spectrum disorders (paccTpoiCTBO ayTHCTHYECKOTO
CIIEKTPA).

Four-component model:

A+ A + N + N: functional magnetic resonance imaging (pyHxkuunoHambHAS
MarHUTHO-pPE30HAHCHAst ToMorpadust).

Five-component models:

N + PREP + A + N + A: bed nucleus of the stria terminalis (3To o6nacts
MO3Tra, KOTOpasi UTpacT BaXHYIO POJb B (POPMHPOBAHHUHM SMOIMHA W PEaKIW{d Ha
cTpecc).

A + N + N + N: neural cell adhesion molecule (s3to monekyna aare3un
HCPBHBIX KJICTOK, 66J’IOK, KOTOpBII\/'I HAaXO0AUTCs Ha NOBCPXHOCTHU HeﬁpOHOB " urpact
KIIOYEBYIO poOjib B HMX B3aumojeiicteum), Selective serotonin reuptake inhibitor
(CenexkTHBHBIC HHTHOUTOPBI OOPATHOTO 3aXBaTa CEPOTOHHHA).

A six-component model was also identified:

N+ N+ PREP + ART + N + A: bed nucleus of the stria terminalis (3o rpynmna
S7Iep, PACIIONIOKEHHAs B IEPETHEM MO3Te).

The analysis revealed that the dominant term-formation model in French is
the three-component structure (55% of cases):

Table 2
Examples of Three-Component Models in French
Term Translation
Processus de pensée npoyecc MblulleHus
Théorie de l'attachement meopusi NPUGA3AHHOCIU
Thérapie cognitivo-comportementale KOZHUMUBHO-N08COCHYECKAsL Mepanusl
Modéle bio-psycho-social OUONCUXOCOYUATLHASL MOOETL

The following models were identified:

N + de + N (4 instances in the sample)

N + Adj (5 instances)

Adj + N (6 instances)

N + compound Adj (3 instances)

French, as an analytic-synthetic language, requires explicit marking of
conceptual relationships. Unlike English, which allows direct compression (N+N),
French relies on prepositional links (primarily de, a, en) [4].

French terminological systems exhibit unique characteristics shaped by
linguistic structure and scientific communication traditions. The analysis identifies
three key term-formation models:

Two-component models:

N + Adj: développement affectif (3mounoHansHoe pa3sutue), trouble anxieux
(TpeBoKHOE paccTpOICTBO), mémoire sensorielle (ceHCOpHas MaMSATh).

25



N + N (via preposition de): processus de pensée (mporuecc MBIIUIEHHSN),
trouble de [’attention (pacctpoiicTBO BHUMaHUS), théorie des schémas (teopus
CXeM).

Three-component models:

N + Prep + N + Adj: théorie de I’attachement sécurisé (Teopust 6e30macHOM
NPHUBS3AHHOCTH), trouble de [’humeur persistant (xponndeckoe adpdeKkTHBHOE
paccTpoUCTBO).

N + N + Prep: échelle d’évaluation de [’anxiété (mikana OLEHKH
TPEBOKHOCTH).

Four-component models:

N + Adj + Prep + N + Adj: trouble de stress post-traumatique complexe
(kommnexkcuoe IITCP), thérapie cognitivo-comportementale bréve (kparkas
KOTHUTHBHO-TIOBEICHUECKAs TEPAITHsi).

Five-component model:

N+ Adj + Part + Prép + N + Prép + N. thérapie cognitive basée sur la pleine
conscience (KOrHUTHBHAS TepaIvs, OCHOBAHHAs Ha OCO3HAHHOCTH).

Conclusion

The comparative study of structural models in English and French
psychological terminology yields the following key conclusions: the results confirm
the hypothesis that term-formation patterns correlate with language typology: English
favors compact binary structures (N+N, 51%), reflecting its analytic nature. French
prefers extended three-component constructions with prepositional links (55%),
consistent with its synthetic-analytic structure.

It is worth noting that the identified term-formation models directly influence
the choice of translation strategy. For example, calquing is most often effective for
translating N+N type models, while descriptive translation is used for complex terms
where a literal translation would distort the meaning. These models also help
maintain accuracy and unambiguity in translation. For instance, the French term
"angoisse existentielle” requires the translation "sxsucmenyuanvnas mpesoea™ rather
than “mpesoca sxzucmenyuanvnas” to adhere to Russian terminological norms.
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TEXHOJIOTHYECKUE NTHHOBAIIUU U UX BJIUSAHUE
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AHHOTaL[I/ISIZ HUCCIIEAYCTCA BJIMAHUE TEXHOJOIMYECKUX I/IHHOBaLU/lﬁ Ha A3BIK U €TI0
JIMHI'BUCTUYECKYK0 HJACHTUYHOCTD. BrrisBiieHs! Hp06.HeMI)I HUCIIOJIB30BaHUA A3bIKa H
COXpaHCHHUA HACJICArs, NPEAJIOKEHBI CTPATET U IS Oamanca mnporpecca 1 UACHTUIHOCTH.

KimoueBsie  ciioBa: TCXHOJIOTUYCCKHUC  HWHHOBAIlUMK, A3BIK, JIMHI'BUCTHYCCKaA
UACHTUYHOCTDh, COXPAHCHUE A3bIKA, OaaHc nporpecca 1 MACHTUYHOCTH

BBenenue

C XVIII Beka TEXHOJOTMYECKUE PEBOJIOUUU KapAHUHAIBHO HW3MEHWIH
oOmrecTBO M s3bIK. [ledaTHBIN cTaHOK, Tenerpad, MCKYCCTBEHHBIN WHTEIUICKT H
00paboTKa €CTECTBECHHOTO S3bIKa TPAHC(HOPMHUPOBATUH KOMMYHHUKAIUIO, JICKCHKY H
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CTPYKTYpY s3blka. COBpEMEHHBIE TEXHOJIOTHMH CIIOCOOCTBYIOT IJI00AIHM3allM, HO
BBI3BIBAIOT BOTIPOCHI O S3BIKOBOW MJCHTHYHOCTHU U KYJIBTYPHOM pazHooOpasuu [1, c.
69-76]. B pabore wuccienyercs iausaue WM w nudpoBmsanmmm Ha S3BIK,
AQHANTU3UPYIOTCS TOCNENACTBUA 3TUX TEXHOJOTMH JUIs s3bIKa M IpeasararoTcs
CTpaTeTHH COXpPaHEHUs A3bIKOBOTO Hacienus. llo HameMy MHEHUIO, 3TO
UCCIIEZIOBAaHNE SBISIETCSI YHUKAIBHBIM, ITIOCKOJIBKY paHee HE OBIJIO NPOBEICHO
CHCTEMaTHYECKOTO  WM3YYEHHsS  B3aMMOCBSA3M  MEXAY  TEXHOJIOTHYECKHMHU
WHHOBaIMsAMHU, TakuMu Kak MM w mmdpoBmzanus, W HU3MEHEHHSAMH S3BIKOBOM
uneHTndHOCTH. Kpome Toro, BriepBbIe BEIABICHBI MEXaHU3MBI aIaNTAINN A3bIKOB K
mpoBoi cpeze, YTO MO3BOJIET MPEUIOKUTH HOBBIE IMOAXOABI K COXPaHEHHIO
YHUKaJIBHOCTH SI3BIKOB B 310Xy IIM(POBOH TpaHCcHopManum.

O030p IMTEPATYpPBI

B mnociennue roapl uccieoBaHUs B 00JACTH BIMSHHS TEXHOJIOTHUECKHX
MHHOBAIIHI{ Ha SI3BIK U S3bIKOBYIO HACHTHYHOCTh HaOpasiu 000poTel. MHOTHE paboThI
(dbokycupyroTcss Ha poiu  HUCKyccTBeHHOro wuHremiekta (M) u  oOpabotku
ecTecTBEeHHOTO s3bIKa (NLP) B M3MEHEHUH TEKCUKH, CEMaHTUKH U CTPYKTYPBI S3bIKa
[7, c. 31]. Hampumep, Lao I[3unxya (1993) anamusupyeT HCTOPHIO pa3BUTHUA
Hay4HO-TEXHUYECKOH TEPMHUHOJIOTUH U OKA3bIBACT, KAK HOBBIC TEXHOJIOTHH BHOCST
M3MEHEHHS B SA3BIKOBYIO cucTeMy. OJJHaKO, HECMOTPSI Ha 3HAUYUTENEHOE KOJINIECTBO
MCCIIEJIOBaHMH, BOIIPOCHI O COXPAHEHHWH SI3BIKOBOTO HACIEAMS M KyJIbTypHOTO
pa3HO00pa3us B yCIOBHUSIX TI00aMM3aliK U U(PPOBU3AINN OCTAIOTCSI OTKPBITHIMH.
B wactHOCTH, HccIen0BaHMS TOKA3BIBAIOT, YTO JOMHUHHUPOBAHHE aHTIIMHCKOTO S3bIKa
B I00adbHON KOMMYHHKAIMM TPHUBOAUT K YTpaTe YHHUKAIBHBIX S3BIKOBBIX
0COOEHHOCTEH U MCUE3HOBEHUIO MaNbIX A3BIKOB [5, ¢. 137-138]. D10 moguepkuBaeT
HEOOXOMMOCTh Pa3pabOTKH CTpaTeruil Uil COXpaHEHUs W aJalTalliH s3bIKOB B
U(GPOBYIO AIOXY.

Hexotopsie pa®oThl mpeniararoT HCIOIb30BAHWE HOBBIX TEXHOJOTHH JUIS
MOJICPKKA ¥ TOIMyJISPU3ALUN HAIIMOHAIBHBIX S3BIKOB, HO 3TH IMOJIXOABI 4acTo
OTpaHUyYEHbl OTCYTCTBHMEM KOHKPETHBIX METOJOB M HMHCTPYMEHTOB [2, c. 56].
HoBusHa HacTodIero HcciaelOBaHUS 3aKIIOYAETCS B KOMIUIEKCHOM aHaJM3e
B3aUMOCBA3M MEXJIY TEXHOJIOTMYECKMMU HHHOBALMAMU M W3MEHEHUSIMU B
JUHIBUCTUYECKONM UAEHTHUHOCTH. Kpome TOro, uccienoBaHHE BBISBISAET
KOHKPETHBIE MEXaHM3MBI aJlalTalliy A3bIKOB K IHU(POBOM cpeae W Ipeaiaraer
CTpaTeruv [yl COXpPaHEHHs S3bIKOBOIO HACJIEAWs B YCIOBHSAX OBICTPOTO
TEXHOJIOTHYECKOTO PAa3BUTHSI.

MeTomo10rusi M pe3yabTaThl

HccnenoBanme 0CHOBaHO Ha CPAaBHUTEIEHOM aHAJH3€E S3BIKOBBIX H3MEHEHHH,
BBI3BAHHBIX TEXHOJIOTWYECKMMU WHHOBALMSMH, W BIUSHHS TEXHOJOTHHA Ha S3BIK.
Hcnonp30Banichk METOB KOHTEHT-aHAIN3a U CTATUCTUIECKOH 00pabOTKH TaHHBIX.
HcTouyHnky BKIIOYAIOT AaKaJEeMHUYECKHE CTaThbH, OTYETBI M OHJIANH-PECYPCHI.
Pe3ynbraThl McclaeOBaHUS IOKA3bIBAIOT, 4YTO TEXHOJIOTUYECKUE H3MEHEHUS
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paauKaIbHO MPeoOpPa30BaIK CIIOCOOBI 3aIKCH, TIEPEIavun U XpaHCHHs HHPOPMAIIHU
(cm. Tabmumy 1).

Tabuuma 1
CpaBHeHHE U3MEHEHHH B A3BIKE JI0 U MOCJIE TEXHOJIOTUYECKUX HHHOBAIMI
ACTIEKT s13BIKa J1o TeXHOJIOTHYECKHX IMocne BHEnpeHUS
WHHOBAINi TEXHOJIOTHIECKHX
HHHOBAIIAHA
[IucemenHas TpanunuoHHbIE Yckopenue
KOMMYHHKaIHS MHChMEHHBIE HAaBBIKH KOMMYHHKAIIWH,
ocnabieHue
TPaANIMOHHBIX HABHIKOB
Jlexcuka VYcroiuuBas Pacmupenue nexcuxu,
MOSIBJICHUE UHTEPHET-
cJleHra
CrtpykTypa TpagumoHHas W3meHenus1, HOBbIE ()OPMBI
o0IIeHNS

TexHOJIOTHYECKHE HOBIIECTBA YCKOPHIN KOMMYHHKAIIMIO, HO OCIa0WITH
TpaAWUHOHHBIE HAaBBIKM NUcbMa. OHM TakXke CIIOCOOCTBOBAIM JOMUHHPOBAHUIO
TII00aJbHBIX S3BIKOB (HANpPHUMEp, AHTJIMHCKOI0), YTO IPUBEIIO K COKpAIICHHIO
UCIIOJIb30BaHMsI AUAIEKTOB U MECTHBIX sI3bIKOB [3, . 19]. HoBble Gopmbl 001ICHNS,
Takhe KaK HHTEPHET-CIIEHT M OMOJ3M, WM3MEHWIH S3BIKOBYIO HACHTHYHOCTH,
CIOCOOCTBYS TJI00aIM3alMU SI3bIKAa, HO OJHOBPEMEHHO CO3AAJHM TPYAHOCTH I
COXpaHeHHs KyJbTYPHOTO pa3Hoobpasus [4, ¢. 92-102].

OnnmafiH-Kypchl ¥ MOOWIBHBIE TIPWIOKEHUS  YIPOCTHIN  H3yYCHUE
WHOCTPAHHBIX S3BIKOB. 3a IMOCIIEAHUE TISTh JIET YHCIIO MOIh30BaTeNel YBEIHIUIOCH
Ha 30%. Oxkupmaercsi, YTO MUPOBOI PBHIHOK OHJIAHH-00y4eHHs SI3BIKaM BBIPACTET C
11,52 muipa nonnapos B 2023 roay o 52,16 mupa gomiapos k 2032 roay [6, c. 119].
Takast popmMa 00ydeHHUs CITOCOOCTBYET PACIPOCTPAHSHUIO HHOCTPAHHBIX S3BIKOB, HO
MOJKET IIPUBECTH K YTPaTe YHUKAIBHBIX S3BIKOBBIX OCOOCHHOCTEH M NCUC3HOBCHHIO
MaJibIX SI3bIKOB. [103TOMYy Ba)KHO HaxoAuTh OanaHc Mexnay 3(deKTHBHOCTHIO U
Ka4eCTBOM SI3BIKOBOTO 00pa30BaHus, coueTasi IU(POBEIC U TPAIUIIIOHHBIE METO/IBI
00y4eHusl.

Takum 00pa3oM, TEXHOJIOTHIECKHE HHHOBAIIMN OJHOBPEMEHHO PACIIMPSIOT
S3BIKOBBIC BO3MOKHOCTH ¥ CO3JAlOT BBI3OBBI IS COXPAHEHHS SI3BIKOBOTO
MHOTr0o00pasus. M3ydeHne MX BIMSHHS Ha SI3BIKOBYIO HMJEHTHYHOCTH HOMOTaeT
pa3paboTaTh CTpATETHH I10 3aIUTE KyJIBTYPHOT'O U SI3IKOBOTO HACIIEAMS B YCIIOBHAX
CTPEMUTENBHOTO TEXHOJIOTUYECKOT0 Pa3BUTHS.

BoiBoabl

HccnenoBanue mokas3ano, YTO TEXHOJIOTMYECKUE WHHOBAILMM, TaKHE Kak
MCKYCCTBEHHBI HMHTEIUIEKT M 00paboTKa eCTEeCTBEHHOI'O S3bIKa, paJUKalIbHO
W3MEHSIOT S3bIK U IMHTBUCTUYECKYIO HAeHTHIHOCTD (Tabmuma 1). [Hudposuzanus u
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rJI00aIM3anust CiocoOCTBYIOT IOMUHUPOBAHUIO aHTIIMHACKOTO SI3bIKA, YTO ITPUBOIHUT
K CHIDKCHHIO MCII0JIb30BaHMUS AUAJICKTOB U JIOKJIBHBIX SI3bIKOB. BMecTe ¢ TeM, HOBbIe
(hOopMBI KOMMYHHKAIMH, TAKHE KaK WHTEPHET-CJICHT U 3MOJI3U, TPAHCPOPMHUPYIOT
TPaANUIMOHHBIE TIPEJCTABICHHS O SI3IKOBOM MICHTUYHOCTH.

Jns coxpaHeHus SI3BIKOBOTO pa3sHOOOpasus W KyJIbTypHOH HMICHTHYHOCTH
HEo0X0IMMO pa3paboTaTh CTPAaTETHH, KOTOPBIE COYETAIOT TEXHOJOTHYECKUH
IPOTrpecc ¢ MepaMy IO 3aIlUTe HAIJMOHAJIBHBIX S3BIKOB. JTO BKIIOYAECT B CeOs
UCIIOJIB30BAaHHE HOBBIX TEXHOJNOTWUH 11 TOONCPKKH W IOMYJIApU3alUH
HAI[MOHAJIBHBIX ~ S3BIKOB, a TakkKe pa3pabOTKy 3aKOHOAATENBHBIX Mep H
00pa3oBaTeNbHBIX HWHUIWATUB, HANPAaBICHHBIX HA COXPAHEHHE S3BIKOBOTO
HACIIe /TS

bananc MECXKIY MHHOBAIUAMU U COXPAHCHUEM A3BIKOBOI'O HACICAU ABIACTCSA
KITIOYEBBIM BBI30BOM JIJIs1 OyAyIIEro pa3BUTHs OOIIECTBA.
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SI3BIKOBASI TOJIUTUKA: PYCCKHU SI3bIK B YKPAUHE
" BEJIAPYCHU KAK OTPA’JKEHUE IIEHHOCTEI71 N UAEHTUYHOCTH
T'o Crotstap

CHaHbCKHI YHHUBEPCUTET HHOCTPAHHBIX SA3bIKOB, Cuanb, Kurait
1012989845@qg.com

Annoranus: CraTbs HcclenyeT S3bIKOBYIO IIONHTHKY YKpaumHel u bemapycw,
aHAIM3UPYsl CTATYC PYCCKOTO s3blKa KaK OTPaKEHHE HIEHTUYHOCTH U IIEHHOCTEeH. ABTOp
BBIIBIISIET, KaK pas3JIMYHbIE MCTOPUYECKUE M TEONOJIUTHYECKHE (AaKTOPEl (OPMHUPYIOT
CTPATETHIO SI3bIKOBOIO BBIOOPA U HALMOHAIBHOTO CaMOOIIPEICICHHUS.

KnroueBble cioBa: COLMOJMHIBUCTUKA, $3bIKOBAsl IIOJUTUKA, PYCCKUH S3BIK,
HaIMOHATbHAsA HICHTHIHOCTD

BBenenue

SI3BIK — 3TO HE TOJIBKO OOBEKT HCCJICJOBAHUA B paMKax JIMHI'BUCTUYECKON
[apajurMbl, HO U OTPaKEHUE T'OCYJAPCTBEHHON HJECOJIOTUU, JIEMEHT CTPYKTYpPBI
rocyaapcta. Ilpodeccop Y.M. BaxTukupeeBa oTMedaer, 4TO HENMpOAyMaHHas U
HCAJICKBAaTHAsA A3BIKOBAA IMOJUTHUKA U A3BIKOBOC IJIAaHUPOBAHUEC CIIOCOOHBI U3HYTPU
MOJITAYMBATh TOCYITAPCTBEHHYIO CHCTEMY, OJOOHO TOMY, KaK pikaBerolee 3youaroe
KOJIECO B MEXaHHUYECKHX YacaxX CO BpEMEHEM pa3pyllaeT Bech MexanusM [ 1, c. 244].
XoTsi sA3bIKOBasi TMOJIMTUKA JaJieKo He BCerjga sBISETCS KOpPHEM Kpaxa
roCyJapCTBEHHOW CHCTEMbI, OHa YacTO CTAaHOBHUTCA CIIyCKOBBIM KPIOUKOM
KPU3HCHBIX MPOLECCOB.

Poccus, Ykpauna u benapyck — cTpaHbl BOCTOUHOCIABSIHCKOIO PETMOHA, UX
HAIIMOHAJILHBIC S3BIKH OCHOBAHBI HA KHPIJUTMIECKOH rpaduke U 00J1aIal0T BRICOKOM
CTCIICHBIO CXOACTBA B (bOHeTI/IKe, JICKCUKE U T'paMMaTHKE. OJIHaKO HECMOTpPSA Ha
S3BIKOBYIO OJIM30CTH, COBPEMEHHBIE MEXITYHAPOIHBIC OTHOUICHHS MEXIY STHMH
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CTpaHAMM HeNb3d Ha3BaTh OJHO3HAYHO JpPY’KECTBEHHbIMU: Mexnay Poccueit u
Benapychio c0XKUIUCH TECHBIE COIO3HUYECKHE CBA3H, TOTIa Kak oTHouIeHus Poccuu
U YKpauHbl XapakTepU3yIOTCsS OCTPBIMH IPOTUBOPEUYHSMH, OOYCIOBICHHBIMH
pOCTOM HAaIlMOHATHCTUYECKUX HACTPOEHUI U HEpeIEHHBIMU TEPPUTOPUATBHBIMU
BOIPOCaMHU.

B nmanHO#t paboTe mMOCpPEnCTBOM aHaNW3a S3BIKOBON MONUTHKH bemapycu u
YKpauHBI B COBETCKMH M MOCTCOBETCKHI MEPUOJIBI, a TAK)KE HA OCHOBE JaHHBIX,
MPECTABICHHBIX B OKJaae [IyIKIHHCKOTO HHCTHTYTA PyCcCKOTo si3b1ka 3a 2023 rox
«IHOeKC TIONOXKEHWS PYCCKOTO s3pIka B mupe: MHAekc rimoOanbHOH
KOHKYpPEHTOCHOCOOHOCTH, IHAEKC yCTOHYMBOCTH B CTpaHax IOCTCOBETCKOTO
MPOCTPAHCTBaY, AETACTCS MOTBITKA 0000IIUTH CTATyC PYCCKOTO SI3bIKA B YKa3aHHBIX
CTpaHax, BBIABUTh NPUYMHBI Pa3IM4YUi M TI0OKa3aTh, KaK S3bIKOBas IOJUTHKA
(bopMHpYyeT HASHTUYHOCTD, OTPAXKAET CUCTEMY LIEHHOCTEH U CITy>)KUT HHCTPYMEHTOM
TEOMOIUTUICCKOTO BHIOODA.

MeTom010r1s1 M pe3yabTaThl

Pecmy6nuka benapycs — 0JJHO U3 MOCTCOBETCKUX TOCYAApPCTB C YHUKAJIBHOM
A3bIKOBOM cuTyanumeil. CerogHsa pycckuil s3pik uMmeeT B Konctutynuum benapycu
CTaTyC TOCYJapCTBEHHOTO Hapsigy ¢ OenopycckuMm. braromaps ocoObM
HUCTOPUYECKUM U TEOMOJIMTUYECKUM YCIOBUSAM, pycckuil s3bik ¢ koHua XVIII Beka
UTPaeT BaXKHYIO POJIb B )KU3HHU OEJIOPYCCKOTO HApo/ia, JOMUHUPYS MPAKTHYECKH BO
BceX c(hepax OOIECTBEHHOHN JKU3HH, 32 UCKIIOUEHHEM KYJIbTYPHOH.

B nmepBeie rToabl cymectBoBaHusi Coserckoro Coro3a B bemapycu
NpOBOIMIIACH TONUTHKA Oenopycuzarmu. Opnako ¢ 1930-x romoB Hayan
npeobnagarh Kypc Ha pycuduKanuioo, NpPEeBpaTUBIIMICS B  HMHCTPYMEHT
HAI[MOHAJILHOTO €IMHCTBA W KyJIbTypHOU mHTerpanuu. [locne pedepenayma 1995
roga ObUTa 3aKkperuieHa OQUIMaIbHAs BYA3bIYME, YCTAHOBUBIIAS pPaBHOIPABUE
6eIopyCcCKOro M PYCCKOTO S3BIKOB KaK rocynapcTBEHHBIX. HecMoTps Ha ycwims
roCyJapcTBa MO MPOJBMKEHUIO OEIOPYCCKOTO SI3BIKa, €ro TON0KEHHE B 00IECTBe
ocraéres ysa3BuMbIM. [locie ykpanHckoro kpusuca 2014 roma 6eI0pyccKue BIACTH
B IIeJSIX 0OecHeyYeHns] HalMOHaJIbHOW 0€3011aCHOCTH aKTHBU3UPOBAIN MOAJEPIKKY
Oenopycckoro si3plka. Bo3poskieHwe W pa3BUTHE OEJIOpYCCKOro S3bIKa CTallk
B)XHBIM IIaroM B (OPMHPOBAHNHN HAIIMOHAIEHOTO CAMOCO3HAHMS ¥ TOpJOCTH. Tem
He MeHee, 1o AaHHbM 2019 rona, mumb 26% HacelIeHUs UCIOIb3yeT 0eI0pyCCKUH
A3bIK B CEMEHHOM OOILEHNH, TOTAA KaK pycckuit — 71,4%. DTo cBUAETENLCTBYET O
MIPOIOJDKAIONIEMCST JTOMHHUPOBAHIH PYCCKOTO s3bIKa. HecMoTpss Ha aKTHBHYIO
TOCYJapCTBEHHYIO TIOJUTHUKY, HU3KUI OOIIECTBEHHBIN CIPOC Ha OEIOPYCCKHIMA SI3BIK
MPEMSATCTBYET €r0 NINPOKOMY PACIIPOCTPAHEHHUIO.

C Toukm 3peHus reorpaduu, KyJIbTypbl, PEIUTHH U STHHYECKOTO COCTaBa,
YkpanHa TpeacTaBiIseT cO00H 30HY MOCTOSHHON TypOYJIEHTHOCTH, HaXOIACh Ha
cteike Boctoka n 3amaga. C nepBoix jieT COBETCKOM BIACTH B YKpanHe IPOBOIUIIACH
NOJIUTUKA YKpauHu3anmuy, opHako ¢ 1930-x romoB Hauamach aKTUBHas
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pycudukarus. [locne pedopm ['opOauéa BO3pociio BHUMaHHME K HAIMOHAIBHOU
KyJIbType U S3BIKY, YTO CHOCOOCTBOBAJIO POCTY HAIIMOHAIBHOI'O CaMOCO3HAHUS U
noabEMY IBIDKEHHUS 3a He3aBUCHMOCTb. [locne oOpereHus: HezaBucumocTd B 1991
oy YKpauHCKOE IPaBUTEIbCTBO IOCJIEAOBATEIbHO IPOBOAMIO MOJIUTUKY
JepycuduKkanuy, MOBBIMIAS CTaTYC yKpauHCKOro sizbika. Koncturymust 1996 roxa
3aKpenuiia yKpauHCKHI Kak e IMHCTBEHHBIM rocyJapCTBEHHBIN s13bIK. [locne kpusuca
2014 roga ucCTIoNb30BaHUE PYCCKOTO A3BIKA B IyOJIMIHOM cepe OBII0 CYIIeCTBEHHO
orpanndeHo. 3akoH 2019 roma 3aKpenI IPUOPHUTET YKPAWHCKOTO SI3BIKA M 00532
rpaxnad oBrnaaeTs uM. [locie Hagama pocCHiiCKO-yKpanHCKO# BoHBI B 2022 roxy
pycckas KyJbTypa OKa3alach (DaKTHUECKH BBITECHEHHOH U3 OOIIECTBEHHOTO
MPOCTPAHCTBA. Y KPAMHCKUH SI3BIK CTAll CHMBOJIOM HAallHOHAIILHOIO CONPOTHUBICHNUS,
B TO BpeMsi Kak pycckuii — 00bekToM MapriHanu3anuu. B nponecce hopmupoBanus
COOCTBEHHOI'O M 4Yy>KOTO SI3bIKa BBICTYIAET KJIIOYEBbIM MapKEPOM MACHTHYHOCTH.

[IpyrymHbl pa3nuuuii B A3BIKOBOM MOJMTHKE U CTATyCE€ PYCCKOIO SI3bIKA B
benapycu u Ykpaune

Pa3znuuus B A3pIK0BOM nonuTuke benapycu u YkpauHsbl, a Takke B cTaTyce
PYCCKOTO  5I3bIKa, SIBIIIOTCS  PE3YJbTaTOM KOMIUIEKCHOTO  B3aHMMOAEHCTBHS
MHO)XECTBA (JaKTOPOB, BKJIFOYAsl HAIMOHAIBHYIO WACHTHYHOCTh, TOCYAAPCTBEHHOE
CTPOUTENBCTBO U F€ONOJUTHYECKYIO OPUEHTALUIO.

VYkpanHa, HCTOPHUYECKHM HAXOJAUBINASCS HAa CThIKE IUBWIM3ALUMA U
KoH(eccuil, (QOopMHUpOBaNa YHHKAIBHYIO IOTPAaHUYHYIO WAEHTUYHOCTH U
HalMoHanbHbIN xapakrep. Ilocnme pacmaga Coserckoro Coro3a mporecc Haluu-
CTPOUTENIECTBA B YKpPAUHE CTaJ CTPOUTHCS BOKPYT YKPAUHCKOTO SI3BIKA M KYJBTYPHI.
CuibHbIE HAIMOHAJIMCTHUYECKHE HACTPOCHHUS CIHOCOOCTBOBAIM POCTYy UYBCTBA
NPUHAJIOKHOCTH M WASHTU(GHUKALUK C YKPAaUHCKUAM S3BIKOM, YTO Ha YpPOBHE
TOCYJapCTBEHHOM IOJIMTHKHU BBIPA3MIIOCh B YKPEIUIEHWH CTaTyca YKPaMHCKOTO Kak
rOCY/IapCTBEHHOTO SI3bIKa U IIUPOKOM €ro MPOJBHKEHUH BO BCeX cdepax Ku3Hu. B
TO € BpeMs Poccus nomia no myTv NOCTPOEHUs €AUMHOM poccuiickoil Hauuu. B
HPEJCTAaBICHUN POCCHHMCKON HAalMOHAIbHON KOHLEHNIUM YKPAaHMHCKHAN Hapos
JIOJDKEH OB OBITH YacThiO OOJBLIOrO PYCCKOTO Hapoaa. DTO BOCHPHSTHE CTAJIO
yYIpo30i YKpamHCKOMY MIpOLECCYy HalMU-CTPOUTENbCTBA. B reomonmTHyeckoit
IUIOCKOCTH Ha (OPMHpOBaHME BEKTOpPAa HAIMOHAJIBHOTO CaMOOIIPECICHUS
YKpauHbI MOBIHSIIM Takue coObITHS, Kak ['omomomop 1933 roxa, KOHQIIUKT MEXITy
Poccueit u Ykpaunoit B 2014 roxy u momHomacmTabHast BoitHa 2022 roma. C
YCUJIEHUEM YKPaMHCKOW HAIMOHAJIBHOM W TOCYJapCTBEHHOW WIEHTUYHOCTH,
ocnalleHne TMO3WIMUH PYCCKOTO s3BIKA W YKPEIUIGHHE YKPAaWHCKOTO CTaJlo
KIIOYEeBBIM IIaroM B 3allUTe HE3aBUCUMOCTH, YCHJICHHH HAIMOHAIBHOTO
CaMOCO3HAHUS U PEOI0JICHUH HCTOPHIECKOTO BIUSTHNSA Poccum.

Curyammuss B bemapycm 3HAYMTENhHO OTIAMYAeTCS OT YKPAWHCKOM.
3akoHOIATENbCTBO benmapycu mpenocTaBiIseT PycCKOMY M OEIOpyCCKOMY SI3bIKaM
paBHBLI CTaTyc rocyJapCTBEHHBIX A3bIKOB. Pycckuii a3bik B benapycu qomunupyer
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BO BcexX c(epax JKM3HU HACEJICHUs, TOTAa KaK OeJIOPYCCKUH SI3bIK MPEBPATHIICS U3
TJIAaBHOTO CPEJICTBA OOLICHUS B CUMBOJI HallMOHAIBbHOW camMoueHTH(GuKamu. B To
KEe BpeMs Uil OeJOpycOB S3BIK HE SBISICTCS ONPEACIAIONNM  (HaKTOpoM
camougeHTH(UKanmu. [lo nmaHHBIM  OOLIEpecnyOJMKAaHCKOTO HCCIEAO0BaHuUs,
nposezneHHoro B utone 2013 r. MHctutyTOM conponiorun HanmonanbsHoit akagemMun
Hayk bemapycu, campiM oObemumvstommM Haponx ¢aktopomM B PB  cumraercs
rpaxgadctBo (91,3 %), T.e. TNPHHAUIE)KHOCTh 4YENOBEKA K KOHKPETHOMY
TOCYZapcTBY. 3HAYMMOCTH KyJIbTYpBI, TPAAUIMHA OTMETHIN 86 % pPECIOHIEHTOB.
Hanee nayT npoucxoxaenue (84,3 %), marpuotimsm (81,1 %), obmas ucropus (85,8
%), pemmurus (78 %), mentanuret (78,2 %), s361K (76,8 %). Kak BugmM, sS3bIK HE
ABJSIETCA ONPENEIIIoImUM (akTopoM A caMoMIeHTH(HKAMKU ¢ Oenopycamu.
CrenoBarenbHO, ITHUYECKMH SI3BIK OEJIOpycaMH CUMTAeTCs WHIUBHIYaJIbHOMN
LIEHHOCTBIO, a TOCYJapCTBEHHas HJCHTHYHOCTh Ha3BaHa Oojiee BaKHOM, ueM
sTHU4Yeckas [2, c. 55]. benopycckuii HallMOHATU3M HOCHT Oojiee yMEpEHHBIH
XapakTep, B CTpaHe He NPOUCXOAMIO MACHITA0OHBIX HAIMOHATUCTUUECKUX
nexeHnit. Kpome toro, benapycek fgoaroe Bpemsi moaaepKuBaeT IPY>KECTBEHHBIS
oTHoumeHusa ¢ Poccueil, a €€ MpOpOCCUICKas TIeONOJUTHYECKas IO3ULMS SPKO
BBIpOXEHa. Poilb  pycckoro s3plka B TOCYNAapCTBEHHOM CTPOHMTENBCTBE U
HallMOHAJILHOM UICHTHYHOCTH benapycn HEeBO3MOXKHO HTHOPHPOBATb.

BruiBoabI

SI3bIKOBasi MOJMTHKA KAaK BaXHEHIIMH HHCTPYMEHT (OPMHUPOBaHMS
HallMOHAJILHOM MIEHTUYHOCTH HOABEPKECHA BIMSIHUIO H3MEHEHHH B IIOJTUTHYECKOM,
KYJbTYPHOM M BHCIIHCIOJHUTUYECCKOM PA3BUTHUU TOCydapCTBa U, B TO K€ BpEMA,
OKa3bIBaeT 00paTHOE BIMSHHUE Ha pa3IniHble chepbl O0IECTBEHHON KU3HH.

Bo Bpemena CoBerckoro Coro3a 3Hau€HHE PYCCKOTO sI3bIKa Kak OCHOBHOTO
Cpe€acTBa MEXKXHAITUOHAJIBHOT'O O6HleHI/I${ HE BBI3BIBAJIO COMHEHHUIN — 3HAHNE PYyCCKOTro
S3bIKa PacCMaTPUBAIOCH KaK BaXKHBIH pecypc coluaibHOro npojsikenus. [locie
pacmaga CCCP craTyc HaI[MOHAJBHBIX $3BIKOB M PYCCKOTO fA3BIKA IpeTeprel
3HAUMTEIbHBIE M3MEHEHWs. B cTpaHax  IOCTCOBETCKOTO  IPOCTPAHCTBA
KOPPEKTHPOBKA SI3IKOBOM MOJHMTHKH SIBISIETCS. HE TOJBKO IE€PEOCMBICICHUEM
HCTOPUYECKOTO Hacjeaus, HO W CTPAaTeTMYECKUM IITAHUPOBaHHEM Oy.yIIero
pasButus. [loBblmIeHne WM TOHMKEHHUE CTaTyca PyCCKOTO SI3bIKa MO CBOEH CYyTH
OTpaXkaeT CIIOKHOE B3anMoOJeHCTBHE (aKTOPOB TOCYIapCTBEHHOW MICHTHYHOCTH,
HallMOHAJILHBIX YYBCTB U I'€OIOJIMTHYECKUX MpruopuTeToB. Co BpeMEeHeM, B CTpaHax,
IJIe y PYCCKOTO 53bIKa HET O(UIMANBLHOTO cTaTyca, (hakTopbl, 00ECIeUnBAIOIIIE ero
(yHKIIMOHMpPOBaHKME, MOTYT OCiadeBaTh. JIJis HOBOTO TOKOJICHUS JIOACH PyCCKUI
A3BIK CMOKET COXPAaHUTH CBOE 3HaUE€HHE HA TIOCTCOBETCKOM IMPOCTPAHCTBE JINIIb IIPH
ycnoBuH, uTo cama Poccust OyieT octaBaThes NPUBIIEKATEIbHON KaK rOCyAapCTBO.
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DER EINFLUSS DER SPEZIELLEN MILITAROPERATION
AUF DIE ENTSTEHUNG VON NEOLOGISMEN IN DEN RUSSISCHEN
UND DEUTSCHEN SPRACHEN
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L2Nowosibirsker Shukowsorden Militérinstitut Namens Armeegeneral LK. Jakowlew
der Nationalgardetruppen der Russischen Foderation, Nowosibirsk, Russland

Abstract: Im Artikel wird der Begriff des Neologismus betrachtet, werden seine
Entstehungsgriinde analysiert. Die Untersuchung eines dieser Griinde, der speziellen
Militaroperation in der Ukraine, wird ausfiihrlich behandelt. Abschlielend stellen die Autoren
fest, dass Neologismen es ermdglichen, neue soziale, politische oder kulturelle Erscheinungen
genau zu beschreiben.

Schliisselworter:  Neologismen; spezielle Militdroperation; Sprache; Linguistik;
politische Situation

BJMSIHUE CIIELIMAJIBHOM BOEHHOM OIEPAILIAU
HA IMOABJIEHUE HEOJIOI'3MOB B PYCCKOM U HEMEIIKOM
SI3BIKAX
IK.C. Epmonun, ?A.A. TlonsHcKuit
1?Hosocubupckuil BoeHHEIH opeHa JKykoBa HHCTUTYT HMEHH T€HEPAa apMHH
N.K. SkoBneBa Boiick HaunoHansHOU rBapauu Poccuiickoit denepanyu,
Hoocubupck, Poccust

AHHOTanus: B craThe onuchIBaeTCsl MOHATHE HEOJIOTM3M, aHAJM3UPYIOTCS TPUUUHBI
BO3HMKHOBEHHMS HEOJIOTH3MOB. McCaeIOBaHMIO OIHOM M3 HHUX, CICIHAJILHOH BOCHHOM
ornepalyy B YKpauHe, yaeseTcsl IPUCTaIbHOE BHUMaHUE. ABTOPBI OTMEYAIOT B 3aKIIIOUEHHH,
YTO HEOJIOTH3MbI ITO3BOJISIOT TOYHO OIMCATh HOBBIC COIMAJIBHBIC, ITOJUTHUYSCKUE WU
KyJbTYPHBIE SBJICHUS.

KiroueBple  cioBa: HEOJOTM3MBI, CIeUUAIbHAsT BOCHHAs  ONEpauus;  S3bIK;
JIMHIBUCTHUKA; IIOJUTHYECKAs] CUTYaLlus
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Einfiihrung

Linguisten betrachten die Sprache als das wichtigste Mittel der menschlichen
Kommunikation. Jede Sprache ist stdndig phonetischen und grammatikalischen
Verdnderungen unterworfen. Dies gilt auch flir den Wortschatz, der dynamisch auf
die wirtschaftlichen, sozialen und kulturellen Ereignisse in der Gesellschaft reagiert:
veraltete Worter verschwinden, neue Worter (Neologismen) erscheinen. Der Prozess
der Bereicherung und Erweiterung des Wortschatzes jeder Sprache ist ein
kontinuierlicher Prozess. Die dynamische Entwicklung im wissenschaftlichen und
technischen Bereich, die politischen und sozialen Kontakte zwischen den Léndern,
die Globalisierung, die Informatisierung der Gesellschaft, die wirtschaftlichen
Verdnderungen beeinflussen wie Elemente der menschlichen Tatigkeit das
lexikalische System einer Sprache.

Die Aktualitét dieser Forschung besteht darin, dass sich Russisch und Deutsch
seit dem Beginn der speziellen Militdroperation Russlands in der Ukraine stark
verdndert haben und mit vielen neuen Wortern und Ausdriicken bereichert sind, so
dass es sinnvoll ist, diese Wortschatzschicht zu untersuchen.

Das Ziel dieser Forschung ist es, den Begriff der Neologismen zu analysieren,
die Griinde ihres Entstehens zu bestimmen und sie zu systematisieren.

Der Gegenstand der Untersuchung sind Neologismen, die wéhrend der
speziellen Militdroperation Russlands in russischer und deutscher Sprache
auftauchten.

Das Material der Untersuchung sind die Quellen der Massenmedien.

Methoden

Die  Untersuchungsmethoden  sind  Vergleichsverfahren,  Analyse,
Klassifizierung.

Theorie

Als ,,Neologismus (von altgriechisch véo- néo-, ‘neu’ und Adyog l6gos, “Wort’
oder ‘Rede’) wird ein neues Wort, ein neuer Ausdruck oder eine neue Bedeutung und
Form eines bereits vorhandenen Wortes verstanden, das in der Sprache auf einer
bestimmten Entwicklungsstufe der Linguistik wieder in Erscheinung tritt. Die
Forscher stellen fest, dass sie lexikalisch, wortbildend, phonetisch, morphologisch
und syntaktisch sein konnen. Sie betrachten sowohl Sprachneologismen als auch
Autorenneologismen (individuelle Neologismen), die auch als Okkasionalismen
bezeichnet werden. Okkasionalismen bleiben die Reprisentation der Autorenrede
und werden nicht zur literarischen Sprachnorm [8].

Das Auftauchen neuer Begriffe, Ereignisse und Verdnderungen in allen
Bereichen, die Entwicklung des gesellschaftlichen Bewusstseins, die Okonomie der
sprachlichen Bemiihungen spiegeln sich in der Sprache wider, die diese
Verdnderungen in Form der Prdsentation solcher sprachlichen Mittel wie
Neologismen festhilt.
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In der Forschung werden die wichtigsten Kategorien und Beispiele von
Neologismen betrachtet, die als Folge der speziellen Militdroperation Russlands im
Russischen und Deutschen entstanden sind. Die spezielle Militdroperation wurde
zum Katalysator fiir die Schaffung neuer Worter, die bei der Beschreibung komplexer
Situationen und Erscheinungen helfen. Sprachwissenschaftler beobachten, dass
solche Verdnderungen in der Sprache den emotionalen Zustand der Gesellschaft und
ihre Einstellung zu den Ereignissen erkennen lassen [12]. Neue Worter und
Ausdriicke sind in den Medien, in der Sprache von Journalisten, Militdranalysten und
Fachleuten sowie von Regierungsbeamten und Amtstragern zu bemerken.

Aus der groBen Zahl der Neologismen lassen sich die wichtigsten
herausfiltern und in die folgenden semantischen Gruppen einteilen:

Militarische Begriffe, Wortverbindungen, Phraseologismen.

“Spetsial'naya voennaya operatsiya”, “SVO”, “Spetsoperatsiya” (das heif3t
auf Deutsch “Spezielle Militdroperation”, auch “Militirische Spezialoperation”,
abgekiirzt als “SMO” oder “SWO”) ist die offizielle Bezeichnung fiir die Aktionen
der russischen Streitkrdafte in der Ukraine. Der Begriff wurde zu einem festen
Bestandteil der offiziellen Rhetorik und der Medienberichte und erschien zum ersten
Mal in der Rede des russischen Prisidenten “Uber die Durchfiihrung einer Spezial-
Militaroperation” [15]. Er dient als Euphemismus fiir das Wort “Krieg”, um die
Wahrnehmung des Konflikts zu mildern [10].

“Kievskiy rezhim”, ‘“kievskaya verkhushka”, “antinarodnaya khunta”,
“antinarodnaya  klika”  (“Kiewer  Regime”,  “Kiewer  Fiihrungsriege”,
“volksfeindliche Junta”, “volksfeindliche Clique”) — diese Ausdriicke werden zur
Bezeichnung der ukrainischen Regierung verwendet, oft mit negativen
Konnotationen [5].

“Rabotat’ po tselyam” (“arbeiten an Zielen”) ist ein Euphemismus fiir
militdrische Aktionen, der weit verbreitet und in Nachrichtenberichten oft
gebrauchlich ist [18].

“Denatsifikatsiya”, “demilitarizatsiya” (“Entnazifizierung”,
“Entmilitarisierung”’) — In einer Ansprache am 24. Februar erklarte W. Putin, dass
die spezielle Militiroperation in der Ukraine auf die Entmilitarisierung
(Neutralisierung des militdrischen Potenzials dieses Landes) und die
Entnazifizierung des Landes zielt, d. h. auf die Befreiung der ukrainischen Regierung
und Gesellschaft von der Naziideologie [3].

“Ptichka”, “BPLA” (“Vdogelchen”) ist ein unbemanntes Luftfahrzeug oder
eine Drohne [16].

“Ptichka s"ela leoparda” (d.h. “Das Vogelchen hat einen Leoparden
gegessen”) bedeutet, dass die Drohne einen Panzer Leopard vernichtet hat [16].

Im Zusammenhang mit der speziellen Militdroperation in der Ukraine sind
auch viele neue Worter und Ausdriicke in der deutschen Sprache aufgetaucht, die die
Verédnderungen in der politischen und gesellschaftlichen Realitét widerspiegeln.

37



“FPV Kamikaze-Drohne” ist ein Begriff, der populdr geworden ist, um die
unbemannte Aktion von Flugzeugen zu beschreiben, die fir Angriffe verwendet
werden [19].

“Panzertauschborse” — dieser Begriff beschreibt den Austausch von
gepanzerten Fahrzeugen zwischen Léndern, der angesichts der Waffenlieferungen an
die Ukraine relevant geworden ist [1].

“Hybrider Krieg” bezieht sich auf den Einsatz verschiedener Mittel der
Kriegsfiihrung, nicht nur im Kampf, sondern auch im Medienbereich [4].

Neue Worter, Akronyme.

“Mobiki” ist eine Wortschopfung von “Mobilisierung” und bezeichnet
mobilisierte Soldaten. Sie entstand als Reaktion auf die Teilmobilisierung in
Russland [7].

“Zetniki” wird zur Bezeichnung von Befiirwortern des Krieges und des
Symbols Z verwendet, das mit der Unterstiitzung der speziellen Militdroperation in
Verbindung gebracht wird [7].

Ironische und satirische Begriffe.

“Deikeazatsiya”, “dekokakolizatsiya”, “demakdonal'dizatsiya”
(“Deikeazation”, “Decocacolisation”, “Demacdonaldisation”’) — das Modell der
Wortbildung mit der Vorsilbe DE- ist sehr produktiv geworden. Diese Worter wurden
in einem humorvollen Kontext popular [16].

Soziale und kulturelle Neologismen.

“Relokanty, Relokatsiya” (“Umsiedler”, “Umsiedlung”) — der neue Sinn
dieser Worter bezieht sich auf die Migration von Menschen aus Russland aufgrund
der Mobilisierung und der politischen Situation [12].

“Inostrannyy agent” (“Auslindischer Agent”) — dieser Begriff wird zur
Bezeichnung von Organisationen oder Einzelpersonen verwendet, die Finanzmittel
aus dem Ausland erhalten und als Bedrohung fiir staatliche Interessen angesehen
werden konnen [14].

“Diskreditatsiya armii” (“Diskreditierung der Armee” d.h. “die Armee
entlarven”) — dieser Begriff wurde populdr im Zusammenhang mit der Diskussion
iiber die Kritik an militdrischen Aktionen und den Versuchen der Opposition, das
Vertrauen zu den Streitkrédften zu zerstoren [2].

In Deutschland wurde das Wort “Zeitenwende” zum Wort des Jahres 2022
anerkannt. Bundeskanzler Olaf Scholz benutzte es, um den Einmarsch Russlands in
die Ukraine als “Wendepunkt” in der europdischen Geschichte zu bezeichnen und die
Bedeutung des Ereignisses fiir die Veranderung der Weltordnung zu betonen [11].

“Ukraine-Krieg” — dieser Begriff hat sich als Hinweis auf den aktuellen
Konflikt etabliert und wurde in die Neuauflage des Dudens aufgenommen. Er
unterstreicht die Bedeutung und Relevanz des Themas der speziellen
Militdroperation fiir die deutsche Gesellschaft [19].
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“Gasmangellage” ist ein Wort, das die Folgen der durch den Krieg und die
Sanktionen gegen Russland verursachten Energiekrise widerspiegelt [17].

“Krisenmodus” (oder Krisenregime) — dieses Wort wurde zum Wort des
Jahres 2023 gewdhlt und spiegelt viele Krisen wider, mit denen Deutschland
konfrontiert ist, darunter der Krieg in der Ukraine, die Energiekrise und der
Klimawandel [6].

Sprachwissenschaftler stellen fest, dass die Sprache immer sensibler fiir
politische Ereignisse und die 6ffentliche Stimmung wird. Insbesondere im Deutschen
werden vermehrt Wortkombinationen verwendet, die sich auf Krisen beziehen, z. B.
“Weizenkrise” oder “Energiekrise”, die im Kontext der speziellen Militdroperation
entstanden sind [13].

Resultate

Die Analyse dieser Neologismen ldsst zum Schluss kommen, dass sie im
Russischen als Indikator fiir Verinderungen in der Offentlichkeit und der politischen
Lage dienen. Sie werden hdufig in offiziellen Erkldrungen, Pressekonferenzen
verwendet, was ihre Bedeutung im aktuellen Diskurs unterstreicht. Die deutsche
Sprache spiegelt eher die Sorge um das wirtschaftliche Wohlergehen des Landes
wider.

Es wird angenommen, dass Politiker hdufig Neologismen verwenden, um ihre
Agenda zu fordern, die Aufmerksamkeit auf bestimmte Themen zu lenken oder
bestimmte Gruppen anzusprechen. Neue Worter tragen oft emotionale oder
bewertende Konnotationen, Neologismen koénnen sowohl zur Einheit als auch zur
Spaltung der 6ffentlichen Meinung beitragen. Es ist daher sehr wichtig, ihre Macht
zu erkennen und sie im Kontext zu verstehen [9].

Zusammenfassung

Abschlielend ist also zu betonen, dass spezielle Militdroperation in der
Ukraine nicht nur politische Situation beeinflusst hat, sondern auch russische und
deutsche Sprachen mit neuen Begriffen und Ausdriicken bereichert hat, die aktuelle
Probleme unserer Zeit widerspiegeln. Dabei ist zu beachten, dass viele neue Worter
lange in der Sprache bleiben oder so schnell wieder verschwinden kénnen, wie sie
aufgetaucht sind.
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Einfiihrung

Das Konzept des Diskurses in der modernen Linguistik ruft unter
Wissenschaftlern aktive Diskussionen hervor. Eine weit gefasste Definition bestimmt
den Diskurs als Sprache, die untrennbar mit dem lebensweltlichen Kontext
verbunden ist und nicht nur den verbalen Bestandteil umfasst, sondern auch
extralinguistische Faktoren: den sozialen Kontext, den kulturell-ideologischen
Hintergrund und die Besonderheiten der Kommunikatoren [1, S. 136-137]. Dieser
Ansatz betont den dynamischen Charakter des Diskurses und seine Verwurzelung in
sozialen Praktiken. Der engere Ansatz hingegen sieht im Diskurs eine spezifische
Kommunikationsweise, die bestimmten sozialen Institutionen (Politik, Wissenschaft,
Ausbildung usw.) eigen ist und sich durch bestimmte Themen, Genres, stilistische
und sprachliche Mittel auszeichnet [3, S. 53-54]. Hierbei wird der normative-
regulierende Aspekt des Diskurses betont, seine Fahigkeit, die Grenzen des
zuldssigen Sprechverhaltens in einem bestimmten Bereich vorzugeben.

Theorie

Im Fokus der Forschung ist der politische Diskurs als eine spezifische Form
der institutionellen Kommunikation. Nach der Definition von E.I. Sheigal ist
politischer Diskurs ein signifikantes Gebilde mit realen und virtuellen Dimensionen,
wobei die reale Dimension der Text in einer konkreten politischen
Kommunikationssituation ist, wihrend die virtuelle Dimension den inhaltlichen
Gehalt des politischen Diskursraums darstellt [5, S. 132]. Politischer Diskurs ist ein
komplexes Zeichensystem, das die Besonderheiten politischen Denkens
widerspiegelt und mit symbolischen Mitteln fiir den Kampf um Macht ausgestattet
ist. Er reflektiert und konstruiert die politische Welt und beeinflusst die
weltanschaulichen Einstellungen der Biirger.

Die Mediatisierung der politischen Sphére fithrte zur Entstehung des
politischen Mediendiskurses. Laut N.F. Alefirenko, handelt es sich dabei um ,,ein
komplexes kommunikativ-kognitives Gebilde, ein Produkt der mental-sprachlichen
Tétigkeit im Massenmedienraum, das als Einheit von kommunikativen Ereignissen
umgesetzt wird, die durch politische Problematik verbunden sind“ [2, S. 32]. Eine
Besonderheit des politischen Mediendiskurses ist, dass die Medien als zentrale
Produzenten politischer Bedeutungen fungieren, die nicht nur politische
Informationen iibertragen, sondern auch sie interpretieren und alternative Versionen
von Ereignissen schaffen.

Ein immer auffilligeres Element des modernen politischen Mediendiskurses
ist der Slang (eine historisch gewachsene spezifische periphere lexikalische und
phraseologische Schicht, die auflerhalb der Standardsprache liegt und sich durch eine
stark ausgeprigte emotional-bewertende Expressivitit auszeichnet) [4, S. 97].
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Gerade diese substandardspezifischen Einheiten mit ihrer erhdhten Konnotation,
Bildhaftigkeit und informellen Tonalitét ermdglichen es, eine konzentrierte Form der
Einstellung zu den beschriebenen politischen Phdnomenen zu vermitteln und ihnen
eine pragnante, einpragsame Charakterisierung zu verleihen. Dabei ,,verschonert
Slang nicht nur den Text, sondern bestimmt in vielerlei Hinsicht die Modalitét seiner
Wahrnehmung und trigt zur Konsolidierung von Gleichgesinnten bei, wihrend er
gleichzeitig eine Distanzierung von Gegnern fordert [4, S. 98-100].

Das Interesse der Forscher am politischen Slang ist in den letzten Jahren
gewachsen, was durch die allgemeinen Tendenzen der Intensivierung der
Massenkommunikation, der Personalisierung und ,,Intimisierung® des offentlichen
Diskurses bedingt ist. Deutsche Linguisten der dlteren Generation (V. Dickmann, P.
Brown, H. Elzen) waren in den 1970er bis 1990er Jahren einige der ersten, die auf
die Besonderheiten des Slangs in der Sprache der deutschen Presse aufmerksam
wurden. Die Entwicklungen in diesem Bereich nahmen im neuen Jahrhundert
erheblich zu, was durch zahlreiche Verdffentlichungen von Autoren wie M.
Wengeler, K.-D. Kreutz, T. Nikosch, S. Paffen, J. Spitzmiiller belegt wird. In der
russischen Linguistik haben Forschungen von 1.W. Butenko, O.N. Grigorjewa, O.N.
Morozowa, T.J. Muchametdinowa, S.T. Nefjodow und anderen einen erheblichen
Beitrag zur Untersuchung des deutschen politischen Slangs geleistet.

Methoden und Resultate

Im Rahmen dieser Studie wurde die Funktionsweise von Slang in den Texten
fithrender iiberregionaler Online-Publikationen Deutschlands untersucht. Die
empirische Basis bildeten Materialien aus einflussreichen Medien wie dem
Wochenmagazin ,,Der Spiegel*, den Tageszeitungen ,,Frankfurter Allgemeine
Zeitung®, ,,.Die Welt*, dem Nachrichtenportal ,,Zeit Online. Der zeitliche Rahmen
erstreckt sich von Januar 2022 bis Dezember 2023. Besonderes Augenmerk wurde
auf Publikationen gelegt, die den Genres der Informations- und Analysejournalistik
zugeordnet werden und die bedeutsamsten politischen Ereignisse und Prozesse in der
BRD und weltweit thematisieren.

Die strukturell-semantische Modellierung von Slangismen erméglichte es, die
produktivsten Bildungshandlungen zu identifizieren. Eine bedeutende Rolle spielt
dabei die Metaphorisierung, die lebendigen bildhaften Bezeichnungen fiir politische
Realitdten hervorbringt: ,,Hinterzimmer-Deal” (Hinterzimmerdeal), ,,Politpoker*
(Politisches Pokern), ,,Soder-Bashing® (Schmutzkampagne gegen Soder) [7]. In der
Regel basieren metaphorische Ubertragungen auf Bildern aus ,,niedrigeren®
Konzeptbereichen (Gliicksspiel, Hinterzimmer, physische Gewalt), was den
politischen Phdnomenen einen greifbareren, konkreteren und zugleich unschoneren
Charakter verleiht.

Ein hédufiges Phinomen im deutschen politischen Mediendslang ist die
Bildung von Komposita mit stark ausgepréigter Konnotation. Solche komplexen
Worter wie ,,Politikverdruss® (Frustration wegen der Politik), ,,Liigenpresse®
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(ligenhafte Nachrichten in der Presse) [7] tragen in ihrer Struktur bereits eine
bestimmte Bewertung, indem sie stilistisch und emotional heterogene Komponenten
verbinden. Auch fillt die Produktivitit der Komposita auf, bei der Teile zweier
Worter zu einem verschmolzen sind. Beispiele fiir solche Wortschopfungen sind:
,»,GroKo® von ,,Grofle Koalition“, ,,Merkozy* von ,,Merkel* und ,,Sarkozy* [7]. Die
Teleskopie ermdglicht es nicht nur, sprachliche Anstrengungen zu sparen, sondern
auch neue, ungewdhnliche Bezeichnungen zu schaffen, die die Aufmerksamkeit der
Zielgruppe auf sich ziehen.

Die funktional-pragmatische Analyse hat eine breite Palette an
kommunikativen Aufgaben aufgedeckt, die mit Hilfe von Slang-Einheiten realisiert
werden. Zunichst dienen sie der Nominierung neuer, noch nicht etablierten
Bezeichnungsverfahren fiir politische Phanomene: ,,Querdenker* (Nonkonformist,
Covid-Dissident), ,,Oko-Diktatur* (6kologische Diktatur) [7]. Slangismen sind ein
praktisches Markierungselement zur Abgrenzung von ,,Eigenen® und ,,Fremden im
politischen Raum.

Durch seine erhohte Emotionalitdt und Bewertbarkeit ermdglicht es der Slang,
ein breites Spektrum an Autorintentionen zu vermitteln — von milder Ironie bis zu
scharfem Sarkasmus: ,,Politclown® (politischer Clown), ,Merkel-Miidigkeit*
(Miidigkeit von Merkel) [7]. Die Verwendung von verminderter,
umgangssprachlicher Lexik macht den politischen Medientext lebendiger,
,,menschlicher und erlaubt es dem Journalisten, sich aus der ,,Schlacht zu
distanzieren und eine neutrale Position gegeniiber dem offiziellen Diskurs der Macht
einzunehmen.

Slang wird oft auch verwendet, um die Attraktivitit und Unterhaltung des
Medieninhalts zu erhohen, Elemente des ,,Dramas® und sogar ,,Tragddie” in der
Darstellung politischer Prozesse zu verstirken. Besorgnis, das Gefiihl einer
bevorstehenden Bedrohung werden durch Slangbezeichungen im ,,Alarmismus®-Stil
verstérkt: ,,Corona-Crash* (Corona-Krise), ,,Eurokollaps® (europdischer Kollaps)
[7].

Militdrische Metaphorik stellt die Politik als einen totalen Konflikt dar:
L.Stimmenzoff (Streit um Stimmen), ,»Wihler-Mobilmachung*
(Wéhlermobilisierung) [7]. Solche Slang-Einheiten bestimmen die Wahrnehmung
politischer Ereignisse und lassen das Publikum bestimmte Schlussfolgerungen
ziehen.

Zusammenfassung

Die Journalisten greifen haufig auf Slang zuriick, wenn sie internationale
Themen behandeln. So wird in einem Artikel der ,,Die Welt“, der sich mit den
Diskussionen iiber die Migrationspolitik der EU beschéftigt, das zusammengesetzte
Wort ,,EU-Gipfel“ (EU-Gipfel) verwendet [6], das nicht nur ein wichtiges politisches
Ereignis bezeichnet, sondern auch einen informellen, ,kollegialen Ton in der
Darstellung komplexer Verhandlungsprozesse vorgibt. Slang wirkt hier als Mittel zur
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»Entsakralisierung“ der  supranationalen = Machtinstitutionen und  ihrer
»Veralltiglichung® bis hin zur Kommunikation zwischen den normalen Biirgern,
auch wenn dies auf Kosten einer vereinfachten Darstellung der Integrationsprozesse
geht.

Um eine tiefere Bewertung der Funktionsweise von Slang im politischen
Mediendiskurs Deutschlands vorzunehmen, wurden auch Materialien aus
Publikationen wie ,,Badische Zeitung®, , Stuttgarter Allgemeine®, ,, Augsburger
Allgemeine®, ,,Handelsblatt, ,,Stiddeutsche Zeitung*, ,,Arte-Magazin“ und ,,Berliner
Tagesspiegel* herangezogen. Die Textdatenbank ist umfassend und deckt eine breite
Palette von politischen Themen ab, die von regionalen bis internationale Fragen
reichen.
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LES PARTICULARITES D’USAGE ET DE TRADUCTION
DE LA FEMINISATION DES NOMS DE METIERS DE L’ANGLAIS
ET DU FRANCAIS EN RUSSE
A.L. Safonova
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Résumé: L’article examine la traduction des noms de professions au féminin de
I’anglais et du frangais en russe. Le livre de Naomi Alderman «Le Pouvoin» ou I’auteur souléve
des questions d'inégalité entre les sexes, a fait I'objet de cette étude. L’analyse montre comment
le genre grammatical refléte I’inégalité structurelle entre les sexes, en particulier la rareté des
formes féminines pour les professions a statut élevé. On compare les rapports entre 1' inclusion
des sexes en anglais, en frangais et en russe.

Mots-clés: les mots féminins, le genre, la traduction, les professions, 1’analyse
corpusculaire

OCOBEHHOCTH YHOTPEBJIEHUA U IEPEBOJA ®PEMUHUTUBOB
JIJISI OGO3HAUEHMSI TIPO®ECCHUI
C AHI'JIMCKOI'O 1 OPAHIIY3CKOI'O A3bIKOB HA PYCCKUI
AJL CadonoBa
HoBocubupckuii 'ocynapcrBennsiii Texunueckuii YHuBepcuter, HoBocubupck,
Poccuiickas ®enepanus
anna.s.leonidovna99@mail.com

AnHOTanus: B manHOM cTaThe paccMaTpuBaeTCs MepeBO]] HANMEHOBAaHU podeccHii
B )K€HCKOM POJI€ C aHIIMHCKOTO 1 (PPAHITy3CKOTO SI3BIKOB HA PYCCKHI, HA MaTepHane poMaHa
Haomm Anpepman «Cuma» W JaHHBIX COBPEMEHHBIX KOPITyCOB SI3BIKOB. AHAIM3
JEMOHCTPHpPYeT, KaK I'PaMMaTHIECKHH pOJi OTpaXkaeT CTPYKTYpPHOE HEPaBEHCTBO MEXTY
MOJIaMH, B YaCTHOCTH, Yepe3 PEIKOCTh JKEHCKHX (opM Uil BRICOKOCTATYCHBIX Mpodeccuil.
CpaBHHBaeTCs ypOBEHb I'eHICPHON MHKIIIO3UBHOCTH B QHITIMHCKOM, (ppaHIy3CKOM U PYCCKOM
A3bIKAX.

KitoueBble croBa: ()eMUHHUTHBBL, TEHAEP, IEPEBO, MPO(ECCHH, KOPITYCHBIN aHAIN3

Introduction

On a analysé le roman de Naomi Alderman " The Power " de 2016 et les
traductions en francais et en russe faites par le traducteur Alistair Magsas (le Pouvoir)
et par la traductrice A. Rongunova respectivement. L'ceuvre de Naomi Alderman
décrit une époque ou les femmes du monde entier se transmettaient la connaissance
de I'utilisation de la superpuissance, qui a ensuite permis de transformer la société en
une société matriarcale. Parallélement, plus de 80 exemples issus des corpus anglais,
frangais et russe ont été analysés.
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L'objectif de 1'étude est de découvrir les particularités des moyens de
traduction des mots féminins de l'anglais et du francais en russe. L'objet de la
recherche est la traduction des mots féminins désignant des professions. Le sujet de
la recherche porte sur les stratégies de traduction des mots féminins, sur les
transformations de traduction et sur les méthodes utilisées.

Théorie

Dans le monde moderne, la langue joue un réle clé dans la formation et le
reflet des normes et des valeurs sociales. L'un des sujets d'actualité de la linguistique
et de la culture est le discours sur le genre, qui traite des questions d'égalité des sexes
et de représentation des roles des femmes dans la langue. Les changements
linguistiques visant a éliminer la discrimination et les stéréotypes sexistes sont de
plus en plus pertinents dans un contexte mondial. Une attention particuliére est
accordée aux mots du genre féminin désignant les professions et les roles féminins.
La traduction des mots féminins francais et anglais en russe est une tiche complexe,
car chacune de ces langues est unique au niveau linguistique et au niveau culturel.
L'étude est donc pertinente tant du point de vue linguistique que social et vise a
identifier les caractéristiques linguistiques qui contribuent ou entravent la promotion
de l'égalité des sexes dans la société.

Depuis le milieu du XXe siécle, le terme « genre » a commencé a étre partagé
avec le mot «sexus», soit sexe biologique, non seulement comme une catégorie
grammaticale, mais aussi comme quelque chose qui est fagonnée par les institutions
sociales et les traditions culturelles [1]. Grace a la doctrine de l'égalité des sexes
connue sous le nom de féminisme, des changements sont encore en cours au hiveau
lexical et/ou grammatical dans les langues, en raison de la volonté de parvenir a la
symétrie entre les sexes et a l'inclusion.

Dans la linguistique étrangere, Robin Lakoff est au centre de la recherche sur
le genre, qui a révélé des signes d'une orientation androcentrique dans la langue, qui
se manifeste par une préférence pour l'utilisation de la forme masculine des mots par
rapport aux hommes et aux femmes, respectivement. Le masculin est souvent
interprété comme une norme, reflétant les qualités humaines universelles ; tandis que
le féminin est pergu sous un jour plus négatif, trouvant une expression différente dans
la structure du langage [4].

Méthodologie et Résultats

Diverses méthodes sont utilisées pour harmoniser les relations entre les sexes
dans la langue, parmi lesquelles on distingue la féminisation et la neutralisation du
genre. A partir de la fin du XXe siécle, des changements ont commencé dans la
langue anglaise, visant a éliminer les préjugés sexistes, initiés par des représentants
de la linguistique féministe [3].

L'¢tude a analysé de maniére approfondie les méthodes de formation des mots
du genre féminin dans différentes langues et les a comparées a celles présentées dans
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le roman « Le Pouvoir » et dans les corpus contemporains [5]. Parmi les principales
méthodes de la langue russe, on distingue les méthodes suivantes:

1) la construction est «okeHmmHa-X», ou X est le nom de la profession dans le
genre masculin (>keHIIHHA-TEXHUK) ;

2) I’ajout des suffixes standard -k-, -mi-, -un- (Ipe3WICHTKA, aBTOPKA,
JKYPHAITUCTKA, HAIEPCHHIIA, TOBAPKA, COJIATKA);

3) autres modéles affixaux -un-, -3cc- (TepomHs, O3TECCA).

La féminisation des mots en anglais se produit également de maniére suffixée,
utilisée -ess, -ine, -ette. Les examples suivants ont été identifiés dans le corpus
anglais: stewardess — forme féminine de « steward » (agent de bord); dans le langage
moderne, on remplace souvent « Stewardess » par le terme neutre « flight attendanty.
Ainsi que usherette — forme féminine de « usher » (placeur); souvent per¢ue comme
péjorative ou diminuative. Il est proposé également de remplacer les mots avec le
composant -man par les mots correspondants avec la particule -woman (businessman
— businesswoman), ou utiliser complétement les formes -person et -people pour des
raisons de neutralité de genre (businesspeople, spokesperson).

La langue frangaise et la langue russe partagent une caractéristique importante
— la présence d'une catégorie de genre pour les noms animés et inanimés. En frangais
ce sont les articles qui aident a déterminer le genre de mot donc, théoriquement, les
professions ou les role sociaux peuvent étre attribués a la fois au genre masculin et
féminin. Cependant, il faut comprendre qu’ en francais il y a des mots qui n'ont pas
de forme féminine, ce qui entraine un changement de langue en France en faveur de
la prise en compte des sexospécificités, et 'Académie Francaise a officiellement
reconnu les féminités en 2019 [2]. Cependant, on distingue les méthodes suivantes
de formation des mots du genre féminin en frangais:

1) suffixes -iere, -euse et -trice (par exemple, sénatrice, conseillére, serveuse);

2) le supplétivisme (dame, femme, fille);

3) la fin -e (championne, présidente, ex-gymnaste, Ethiopienne etc.)

Cependant, il ne faut pas exclure les cas ou la forme féminine d'un mot en
frangais a une signification différente et des associations négatives, contrairement a
la forme masculine considérée comme «standard». Ainsi le suffixe -euse
entraineuse — forme féminine de « entraineur » peut désigner une femme travaillant
dans un bar pour divertir les clients, ce qui donne au mot une connotation négative.

En étudiant la diversité des méthodes de formation de la forme féminine des
mots, dans le texte analysé, on a compté le pourcentage d'utilisation de la forme
masculine pour mentionner les femmes.

L'analyse de I'utilisation des mots du genre féminin en anglais, en francais et
en russe a révélé qu'en anglais, en raison de l'absence d'une catégorie grammaticale
de genre indiquant le sexe biologique d'une personne, on utilise la forme masculine
des mots, qui était considérée comme neutre — 49,9%. Cela est di principalement au
fait que, dans le passé, le travail était considéré comme un travail exclusivement
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masculin, en conséquence, la grande majorité des professions étaient masculines. Les
traductions du roman sont devenues plus enrichies du point de vue de la présence des
mots du genre féminin, seulement quelques fois on a omis la forme appropriée du
mot (frangais — 20,1%, russe —30%).
Table 1
Pourcentage d'asymétrie de genre dans les langues
L’utilisation de la version masculine d'un mot
désignant une profession, adressé a une femme

L’anglais
Le francais
Le russe

I
0% 25% 50% 75% 100%

Conclusion

Les statistiques montrent qu'il y a eu une percée majeure sur la voie de
I'expansion des normes linguistiques. Cependant, il convient de noter que le probléme
de I'appel aux femmes, occupant les mémes positions dans la société que les hommes,
persiste, c'est avec cela que la critique féministe de la langue doit lutter activement.
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A STUDY ON THE POTENTIAL INFLUENCE OF CULTURAL
VALUES IN LANGUAGE TEXTBOOKS ON LEARNERS’ IDENTITY -
A CASE STUDY OF UNIVERSITY COURSE OF RUSSIAN LANGUAGE 3
Tao Jiagi®, Feng Huimin?
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2Xi'an University of Foreign Languages, China
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Abstract: This study, based on a qualitative content analysis of the Russian language
textbook University Course of Russian Language 3, examines the cultural values of Russia
presented in the textbook and their potential influence on learners' identity. The results indicate
that the textbook systematically presents a variety of Russian cultural values, including
patriotism, historical memory, the humanistic spirit of Russian literature, social norms, and the
spirit of personal aspiration for success. These values are integrated through text topics,
dialogues, vocabulary, and exercises. The analysis shows that these cultural values may
potentially influence learners’ identity by shaping cultural cognitive frameworks, evoking
emotional responses, stimulating cultural comparison and self-reflection, and influencing
perceptions of intercultural communication and self-confidence. The study highlights the role
of language textbooks as mediators of cultural transmission in the process of constructing
learners' identity and provides practical recommendations for textbook development and the
organization of intercultural teaching.

Keywords: cultural values, language textbooks, identity, Russian language teaching,
University Course of Russian Language 3, intercultural communication

HNCCIIEJOBAHUE ITIOTEHIIMAJIBHOI'O BJIMAHUA KYJIbTYPHbBIX
HEHHOCTEHU B A3BIKOBbBIX YYEBHUKAX HA NJEHTHUYHOCTb
OBYYAIKOIINXCA HA TPUMEPE

«YHUBEPCUTETCKOI'O KYPCA PYCCKOI'O S3BbIKA 3»
Tao Lzsiu’, don XysitMums?
1Cngu3ﬂchni«i Nearoryeckiii yHuBepcuTeT, Ypymuu, Kuraii
2Cuaubckuii YHHUBEPCUTET MHOCTPAHHBIX 5A3bIKOB, Cuanb, Kutaii

2814660820(@qq.com, 1208404517@qq.com

AnHoTanus: B HacrosmieM HcCIeIOBaHMM Ha OCHOBE KAaYECTBEHHOTO KOHTEHT-
aHanu3a y4YeOHHKa IO PYCCKOMY SI3bIKY «YHHBEPCUTETCKUI Kypc PYCCKOrO si3bIka 3»
U3Yy4aroTCs MpPeICTaBIEHHbIE B HEM KyJNbTYpHbIe LEHHOCTH Poccuu M MX HOTEHLHAIbHOE
BIIMSIHUE Ha MICHTHYHOCTh OOydarommxcsi. Pe3ynpTaThl MOKa3bIBAIOT, YTO Yy4eOHHK
CHCTEMaTHYEeCKH IIPEICTaBIIeT pa3sHOOOpa3Hble KyIbTypHBIE IIeHHOCTH Poccum, BKIIOUast
NaTPUOTH3M, HCTOPHYECKYIO IaMsATh, I'yMaHHCTUYECKMH JyX PpYyCCKOH JIUTEepaTyphl,
COLUAIbHBIC HOPMBI U JyX JMYHOIO CTPEMJICHUS K ycCHeXy. DTH LIEHHOCTH MHTETPUPOBAHbL
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yepe3 TeMbl TEKCTOB, TUAJIOTH, JIEKCUKY U YIpaKHEHHs. AHalu3 MOKa3bIBAET, YTO JAHHBIC
KyJIbTYpHBIE IECHHOCTU MOTYT NOTEHI[HAIBHO BIMATH HA HAEHTHYHOCTh 00yJaloImuXCsl Yepes3
(dopMHpoBaHWE  KyJIbTYpDHOH  KOTHHUTHBHOH  paMKH, OSMOLMOHAJBHBIC  PEaKLHH,
CTUMYJIMPOBaHHE KYJIBTYPHOTO COIOCTaBICHUS M caMOpe(eKCHH, a TaKkKe uepes
BOCIPHATHE MEXKYIbTYPHO KOMMYHHKAI[MM U YBEPEHHOCTH B COOCTBEHHBIX CHIIAX.
HccnenoBanue mMoOgUepKUBACT POJIb SI3BIKOBEIX YYEOHMKOB KaK MEIHATOPOB KYIBTYPHOI
TpPaHCISIIIUM B TIpoIlecce KOHCTPYMPOBAaHMS HICHTHYHOCTH OOYYAlONIMXCS M JaeT
MPaKTHYEeCKHE PEKOMEHJAIMU [0 COCTABJICHUIO YYeOHBIX IOCOOMH ¥ OpraHM3aluu
MEXKYJIBTYPHOTO 00yJIeHHsI.

KiroueBbie cnoBa: KynbTypHBIE LIEHHOCTH, S3bIKOBbIE YYEOHUKH, HIEHTHYHOCTD,
NpenojaBaHue PYCCKOTO  fA3bIKA, «YHUBEPCUTETCKUH Kypc pYCCKOTO si3bIKa  3»,
MEXXKYJIbTYpHass KOMMYHHKAIINS

BBenenue

B ycnoBmsx rmobanu3anny W3ydeHHWE HWHOCTPAHHBIX SI3BIKOB CTAHOBHUTCS
KITIOYOM K MEXKYJIbTYpPHOH KOMMYHHKAIMH: OHO HE TOJIBKO YJIy4INAeT HaBBIKH
0O0IIeHNS, HO U CIOCOOCTBYET PAa3BUTHIO MEXKYJIBTYPHON KOMIICTEHIINH. SI3BIKOBBIE
yueOHHUKH, Oyydd OCHOBHBIM CPEJCTBOM OOYUYEHHS, HE TOJBKO MEpPEeatoT 3HAHHUS,
HO M TPaHCIMPYIOT KyJibTypy u meHHoctd [1, c. 78]. KynabTypHble HEHHOCTH,
3aJO)KEHHbIe B  ydeOHHMKax, IOTEHIMAJILHO BIUAIOT Ha (opMHupoBaHHe
UJACHTHYHOCTH oOydJaronmxcs. VIEHTHYHOCTP — STO AMHAMHYHBINA IIpolecc
KOTHUTHBHOTO ¥ SMOIIMOHAILHOT'O OCO3HAHMS CBOEH MPUHAIEKHOCTH; SI3BIK UTPAET
B 3TOM KIIOYEBYIO pOJb, OTpa)kasl KYJBTYPHBIH KOHTEKCT M MHPOBO33pPEHHE.
Wzyuarone MHOCTPAaHHBIM S3BIK CONPHKACAIOTCS C LEHHOCTSMH KyJBbTYpBI
M3y4aeMoro s3bIKa, OCBaMBAIOT, TOHUMAIOT U J1a)K€ MOTYT X HHTEPHOPU3UPOBATH,
YTO BIMSAET Ha UX COOCTBEHHYIO MJICHTUYHOCTb.

B mpornecce m3ydeHus s3bIka 00ydaroIIMecs: CTAIKUBAIOTCS C KyJIbTYpHOH
CHCTEMOW, CTOSIIEH 3a S3BIKOM, YTO MOXET IIPUBOJUTH K KYJIbTypHOMY
B3aMMO/JICHCTBUIO (CTOJIKHOBEHUIO, TAPMOHHU3AIMH, CHHTE3Y) U, B CBOIO O4epellb, K
pedaexkcun Hax coOCTBEHHON MAEGHTHYHOCTHIO. MccienoBaHus MOKa3bIBAIOT, YTO
KyJIBTYPHBIII KOHTAaKT B TNPOIECCE H3YyYEHHUS] HMHOCTPAHHOTO S3bIKa BIHSIET Ha
KyJbTYPHYIO HACHTHYHOCTH oOydarommxcs [2, c¢. 220]. M3ydyeHue KynbTypHBIX
[IEHHOCTEH, TIPE/ICTaBICHHBIX B yUeOHUKAX, U UX CBA3H C HACHTUYHOCTHIO TIO3BOJIIET
rTy0xXe MOHATH CYITHOCTH SA3BIKOBOTO 00pa30BaHMs, a TAKXKE YIYUIIUT pa3padoTKy
y4eOHBIX MaTepuayoB M METOAMKY IPENoAaBaHMs. B TeopeTHueckoM IUIaHe 3TO
CIOCOOCTBYET TOHMMAHHMIO B3aUMOCBSI3M MEXAY S3BIKOM, KYJBTYpPOH U
UEHTUYHOCTBIO, @ B IPAKTUUYECKOM — IIOMOraeT INpernoAaBaTeNiM TIPaMOTHO
BHEJPATh KyIbTYPHBIE DJEMEHTHl U pa3BUBaTb MEXKKYJIbTYPHOE CO3HaHHE
oOyuatormuxcsi. CoBpeMeHHas1 HIICHTUYHOCTh CTAHOBUTCS BCe OOJiee MHOTOTPaHHOM
M HaxOIWMTCS 1O/ BIUSHUEM COLMOKYJBTYPHBIX (DaKTOpPOB, Harpumep,
noTpeOuTeNbCcKass KylIbTypa MOABI (OPMHUpPYET UYBCTBO TPHHAUICKHOCTH M|
camocosHanus [3, c. I]. Takum 06pa3oM, KyJIbTYPHOE COJEpKaHHE YUEOHUKOB KaK
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CHMBOJIMYECKAsl CHCTEMA UTPAET BaXKHYIO POJIb B (POPMUPOBAHUH MEKKYIHTYPHOTO
NOHMMaHMs M WJISHTUYHOCTH oOydaromuxcs. l3ydeHue npencTaBieHHbIX B
yueOHHMKax KyJbTYPHBIX IIEHHOCTEH M MX B3aMMOCBS3U C MJCHTHYHOCTHIO MMEET
Ba)KHOE 3HAYCHME JJI1 COBEPLICHCTBOBAHUS MPENOJaBaHHUA MHOCTPAHHBIX SA3BIKOB,
NPOJBIDKEHUS] MEXKYJIBTYPHOTO B3aWMOINOHMMAHHMsS W NOHMMaHus (eHOMEeHa
UIEHTUYHOCTH.

HacTosmee wuccnenoBaHue HampaBIEHO Ha IPOBEACHHE KAadeCTBEHHOIO
KOHTEHT-aHaIM3a YyYeOHWKa «YHHBEPCHUTETCKHHA KypC pYCCKOTO S3BIKa 3»
[[Ipumeuanue: [lomHOe Ha3BaHWME — «YHHBEPCHUTETCKHAN KypC PYCCKOTO SI3BIKA
Bocrounoe m3nanue (HOBas pemakiys), KHATA JUIS CTYIACHTOB, TOM 3». ['nmaBHBIH
penaxrop — Illu Tewsn. U3natensctBo — Foreign Language Teaching and Research
Press], ¢ 11enpi0 BBIIBUTH NPEACTaBICHHBIC B HEM KYJIbTYpHbIE IEHHOCTH Poccun u
U3Y4YHTh CIIOCOOBI X MOTCHIMAIBHOTO BIUSIHUS HA MICHTHYHOCTh O0Y4aIOIIUXCSl.

HccnenosaTenbckue BOIPOCHL:

1. Kakue OCHOBHBIE KyNbTypHBIE IIGHHOCTH Poccum mnpenctaBieHsl B
yueOHHKe « Y HUBEPCUTETCKHI KYPC PyCCKOTO sI3bIKa 3» 7

2. Kakum 00pa3oM 3TH LEHHOCTH BbIpakaroTcsi? KakoBbl 0COOEHHOCTH HX
IpeCTaBICHUsA?

3. Uepe3 kakue BO3MOXKHBIE MEXaHHW3MBI (KOTHUTHBHBIEC, SMOLHOHAIbHBIE,
TIOBE/IEHYECKHE U JIp.) IJaHHbIE [IEHHOCTH MOTECHIIMAJIBHO BIUSIOT HA HICHTHYHOCTh
oOyuarormmxcs?

B nanHOM wuccnenoBaHMM HPHUMEHSETCS METOJ, KaueCTBEHHOTO KOHTEHT-
aHanuza. CHCTEeMaTH4YeCKH aHAJIM3UPYIOTCS COOTBETCTBYIOIINE pa3/ielbl yueOHNKa
«YHUBEPCUTETCKUIN KypC PYCCKOTO s3bIKa 3», BKIIIOYasl TEKCTBI, JUAJIOTH, JIEKCUKY
U YNOPaXHEHHUs, C LEJIbI0 BBIBICHHUS KyJIbTYPHOH HH(OpMAalUMM U LEHHOCTEH.
Ocoboe BHHMaHHE yAENsSeTcs: TeMaM TEKCTOB (00JIACTH KyJIbTYphl U KIFOUEBBIC
ujeu), CONEeP KaHUIO0 JUAJIOTOB (COIMAIbHBIE HOPMBI U MOJIENIA B3aUMOJICHCTBUS),
BBIOOPY JIEKCHKH (KyJBTYpHAst HArpy3Ka M IIEHHOCTHAs HAIPaBJICHHOCTD), a TaKXkKe
CTPYKTypEe YHpaXHEHUH (HAaIpaBICHHOCTh Ha MPUMEHEHHE KyJIbTYpPHBIX 3HAHHIA).
Lenp — BocTIpon3BeCTH KyIbTYPHYIO KapTHHY Poccum, 3a0keHHyI0 B yueOHUKE, U
HOpOCIeNUTh €€ IEHHOCTHYI0 opueHTanuiro. Ha ocHOBe Teopuum HIEHTHUYHOCTH
paccMaTpHBarOTCs NOTCHIMATBHBIE PECYPCHI U BIHUSIHUS, KOTOPBIE MOXKET OKa3bIBATh
9TOT y4yeOHBI Marepuas Ha (OPMHPOBAHWE WAESHTHYHOCTH OOyYaromuxcs.
HccnenoBaHne akIEHTHPOBAaHO Ha TEKCTOBOM aHalIW3e U HE  SIBIAETCS
SMIHPUYECKUM.

MeTomoa0rusi M pe3yabTaThl

B nanHOif raBe aHaNMM3MpyeTCs, KaKk B ydeOHMKE «YHHBEPCUTETCKUH Kypc
PyccKoro sI3pIKa 3» depe3 TEeMbI TeKCTOB, COAEPKAHNE AUATOTOB, BRIOOD JIEKCHUKH H
CTPYKTYPY YIPaXHEHHUH IIPeCTaBICHBI KyJIbTypHBIE IIECHHOCTH Poccun.

OTpakeHne KyJIbTYPHBIX [ICHHOCTEH B TEMaX TEKCTOB
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B yueOHMKe «YHHMBEPCUTETCKHH KypC PYCCKOTO sI3bIKa 3» TEMBI TEKCTOB
OXBaTBIBAIOT POCCHHCKYIO HCTOPHIO, JIUTEPaTypy M OOIIECTBEHHYIO IKH3Hb,
nepenasast 6oraTyio KyJbTYpHYIO HHOOPMALHIO.

Vcropust 1 HallMOHANIBHBIE YYBCTBA: Yepe3 OMHCAHUE UCTOPHYECKUX COOBITHI
U JIMYHOCTeH mepenaércsl KOJUIEKTHBHAs MaMsITh M HaI[MOHAJIbHBIC IIEHHOCTH.
Hampumep, B Tekcre «Buus no Bonre» Bosra npeacraBieHa Kak «MaTb» U
«KpacaBHIa», B Cco4YeTaHWM C ynomuHanweM VBana CycanmHa M 00OPOHBI
Cranmuarpana, GOpMHUpPYETCST 4yBCTBO HAIMOHAIBHOW TOPJOCTH M MAaTPHOTH3MA.
[IpuBsA3aHHOCTH K «MaTYIIKE-PEKe», IOYUTAHNE TEPOEB, MAMSThH O BOIHE OTPayKaroT
KOJUICKTHBHYIO KYJNBTYPHYIO HACHTHYHOCTh. OOydarommecs CONPHKACAIOTCS C
TEeMaMH NCTOPHYECKOTO HACIEHs, )KEPTBEHHOCTH M NIpelaHHOCTH PouHe.

Jlutepatypa u rymaHucTU4eckuil 1yx: BeiOop kinaccudeckux mpou3BeAeHUIA
U omnucaHue nucatene (Hampumep, Ilymkmna u  ToicToro) packpbIBalOT
OuapoBaHME pPYCCKOW JHTepaTypbl M TyMaHHUCTHYecKHe uaen. Yepe3 3To
oOyvaromuecst 3HAaKOMATCS C Pa3MBIIUIGHUSAMH PYCCKOM  JHUTepaTypsl o
Yel0BEYeCKON MPUPOJIe, MOpAIIK U Tyxe peanusma [4, c. 196].

CoumanbHasi )KU3Hb U B3TJISIBI: OIMCHIBAIOTCS] COBPEMEHHBIE OOLIECTBEHHBIE
peannu 1 neHHocTH. Hanpumep, B TekcTe «Mup MOMX yBICUCHHID paccKa3bIBaeTCs
00 H3MEHEHHHM WHTEpPecOB (IIaxMmarhl, XHMUs, (aHTACTHKA), YTO OTPAKAET
CTpeMJIEHHE K 3HAHWIO U MPAKTHYECKNM KU3HCHHBIM ycTaHOBKaM. Ppasa «3BE3[ ¢
Heba He XBaTall» XapaKTepu3yeT PETUCTUYHBIN W TpyRoiaoOuBsIil moaxon. Yepes
9TO oOydaromuecs 3HAKOMATCS C MPEACTABICHUSMH O JIMYHOCTHOM DPa3BUTHH U
JKU3HEHHBIX YCTaHOBKaX B POCCHHCKOM OOIIIeCTBe.

OTtpakeHue KyJIbTypHBIX IEHHOCTEH B COIEP KaHUH THAJIOTOB

Jluanoru MOJenupyroT peanbHble KOMMYHUKATUBHBIE CUTYAlllH, B KOTOPBIX
CKPBITHI COITMATIbHO-KYJIBTYPHbIE HOPMBI M MEKIMYHOCTHbIE LIEHHOCTH.

OTHUKET W MEXIMYHOCTHBIE HOPMBI: OTPAXKAIOTCAd MPUBBIUYKU PYCCKOTO
oOmenus. IlpuBercTBud, (GOPMBI BEXIHMBOCTH, HCIIOIB30BaHKWE OOpamieHuid — BCE
3TO OTPaXKaeT HOPMBI BEXKIJIMBOCTH. Takke MOXKET OBITh ITOKa3aH KaK SMOLIMOHAIBHO
OTKpPBITBIH, Tak W Ooyiee cHOep)KaHHBIH CTWIb oOmeHus pycckux. Hampumep,
00CyXIeHUE MOHATHS «CKPOMHOCTBY MOKa3bIBaeT €ro JIBOWCTBEHHYIO IIPHPOY Kak
Jo0poneren M Kak IIOTEHIMAIBHOTO TIPENSTCTBUS, pacKpbIBas KyJIbTYpHBIC
KPUTEPHH OLEHKU JUYHOCTH [5, ¢. 11]. OOyuaromuecss 3HAKOMATCS ¢ MOJCISIMH
MEXIMYHOCTHOTO B3aUMOJIECHCTBUS B PYCCKOH KYJIbTYpE.

BEIT 11 00BI9an: BKITIOYAIOT CLIEHBI, CBA3aHHBIE C TOKYIKAaMH, BU3HTaMH H T.II.,
JaBas TIPEICTaBIIEHHWE O CTHIE JKM3HM. Hampumep, nmamorn o Tmpa3gHUKax
JEMOHCTPHPYIOT BXKHOCTh TPAJUIMOHHBIX TOPIKECTB; OUAJIOTH O MpHUEME rocTeit
NOMIEPKABAIOT TOCTENIPUUMCTBO KaK XapakTEepHYIO 4epTy KyabTypsl [6, c. 99].
BrelpaxxeHne MHEHMH H TIEPETOBOPHI:  OTPAKAIOT OCOOEHHOCTH  PYCCKOH
KOMMYHHUKATUBHOM KyNbTYpbl, TaKH€ KaK MPSIMOTa WJIM KOCBEHHOCTb, a TaKXKe
CKJIOHHOCTbD K KOJUICKTHUBHOMY WM HHAWBHIyalbHOMY MHEHHO [7, ¢. 138].
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OTpakeHue KyJIbTYPHBIX LIEHHOCTEH B BHIOOpPE JIEKCHKH.

Jlekcuka CITy>KMT HOCUTEJIEM KyJIbTYPHOH WH(OpPMaIMU U HESIBHO TepenaéT
LIECHHOCTHBIE CMBICJIBL.

KynpTypHO Harpy>keHHbIE CIIOBa: YYEOHHMK COJCPKUT MHOXECTBO CJIOB,
OTpaXKalOIlMX  yHUKaJbHbIE POCCHICKHME peanuu  (HampuMmep, «OJIUHBD»,
«Macnenunay, «aps»). IIporecc u3y4eHnsI TaKUX CIOB OJHOBPEMEHHO SIBIIACTCS
OCBOGHHEM KYJBbTYpbhl: 3a CJIOBaMU CTOSAT MCTOPUYECKUE TpajuLUU U
cuMBOJIHYECKHE CMBICIHI [8, ¢. 123]. Hampumep, ciioBo «aua» CBSI3aHO ¢ 0COOBIM
00pa3oM XKU3HU U OTHOIICHHEM K TIPHPO/IE.

®pazeonoru3Mbl U TOCIOBHUIEI: Takue BBIpaKCHHA, KaK «3BE3N ¢ Heba He
XBaTall», KOHLIEHTPUPOBAHHO NEPEAIOT KyJIbTYPHbIE HEHHOCTHU, OTpaXXkast HAPOJHYIO
MYJIPOCTb U HOPMBI OIIEHKHU JINYHOCTH.

WuTerpanus KyJbTypHBIX HEHHOCTEH B CTPYKTYPY yIPaXXHEHUM

YopaxHeHHS MOTYyT OCO3HAHHO BKJIOYaTh 3JEMEHTBl  KyJIbTYPHBIX
LIEHHOCTEH.

HampaBiieHHOCTh Ha IPUMEHEHUE KYJbTYPHBIX 3HAaHUU: B ynpaxHeHHIX
NPEeTyCMOTPEHO HCIOJIB30BAHUE W3YYEHHOH JIEKCMKHM W ()pa3 B KOHKPETHBIX
KOMMYHHUKATHBHBIX CHUTYaIllsX, HalpuMep, IPeACTaBIeHUE cels, 00CyXIeHHUE
MPa3IHUKOB, BBIPaKCHHE MHEHHSA. JTO CIIOCOOCTBYET HE TOJBKO OBJIAJICHHIO
SI3BIKOBBIMU HaBBIKAMU, HO U OCMBICJIEHHIO COOTBETCTBYIOLUX KYJIbTYPHBIX HOPM.

Pasmpimiennss o meHHOCTsX:  Hekoropele  3amaHus — MOOYXKAAKOT
oOygaromuxcs K 00CyKICHUIO, CPABHEHUIO U Pa3MBIIUICHUIO, HAPUMED, CPAaBHUTH
PYCCKYIO M KUTAWCKYIO TPAJUIINH, OMIUCATH T€POsi, KOTOPOro oHu yBakaror [9, c. 1].
Yepes 310 00y4aromyecs: OCO3HAIOT KyJIbTYPHbIE Pa3jIndus U CXOJCTBA, GOPMUPYS
MEXKYJIbTYpPHYIO YyBCTBHTEIBHOCTb.

IlocrenenHoe TNPOHUKHOBEHHE IEHHOCTe: KynbpTypHbBIe 3i1eMEHTHI
BCTPOCHBI B yIIPaXKHEHH B BUJIE CIICHAPHEB, MO/IeIeH BRICKA3bIBaHU S, BEIOOpA CIIOB,
YTO CIIOCOOCTBYET HEHABA3UMBOMY BOCHPHUSATHIO W BO3MOXXHOM BHYTpEHHEH
UICHTU(QHUKAINN 00YYIaIONINXCS C STUMHU IICHHOCTSIMHU.

IloTeHuManbHOE BIMSHUE KyJbTYPHBIX LIEHHOCTEH Ha WJIEHTHYHOCTD
o0yJarommxcs.

B nanHOil rnaBe, omMpasch Ha MNPEABAYLIMM aHaau3 U TEOPHUIO
WJACHTUYHOCTH, pAcCMaTpUBAIOTCSA BO3MOXKHbIE MYTH BIUSHUS KYJbTYpPHBIX
LIEHHOCTEH, NPE/ICTABICHHBIX B ydeOHHMKE, Ha (OopMHpOBaHHE HIEHTHYHOCTH
obOy4Jaromuxcs (TeopeTudeckoe 00CyKIeHHUe).

®DopMHpOBaHUE KyJIbTYPHO-KOTHUTHBHBIX CXEM

M3ydyeHne WHOCTPAHHOTO  S3bIKa  TNPEACTAaBIsIeT COOOH  mporecc
KOTHUTHUBHOTO BOCTIPUATHS. YUEOHUK « Y HUBEPCUTETCKUN KYPC PYyCCKOTO SI3bIKA 3»
MPEJOCTABIISACT CUCTEMHBIE 3HAHHUS O PYCCKOM KyJIBTYpe.

®opMupoBaHUE KYJIBTYPHBIX CXEM: IOMOTAeT 0OyYaloOIIMMCs BBEICTPAUBATh
KOTHUTUBHBIE CXEMbl O PYCCKOM KyJbType (COLMANbHOE YCTPOMCTBO, MOJEIN
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oO0IIeHNs, UCTOPUYECKUI KOHTEKCT | Jp.). Hampumep, TeKCcTbl 0 UCTOPHH MOTYT
(hopMHpOBaTh MPEACTABICHUS O CTOWKOCTH M >KEPTBEHHOCTH PYCCKOTO HapoJa;
JMTEpaTypHBIE OTPBIBKH — O INIyOHHE U pe(IeKCUBHOCTH PyCCKOW KYJIBTYPHI.

IIpenocraBneHue MHTEPNPETALMOHHBIX paMoK: L[eHHOCTH, 3aJl0’KCHHBIE B
yueOHHMKe, IOMOTal0T WHTEPIPETHPOBATh IOBEJCHUE M YCTAaHOBKM PYCCKHUX.
Hanpumep, 3HaHWe O 3HAaYEHHH KOJUIEKTHBH3MAa (KOJUICKTHB) CHOCOOCTBYET
MOHUMAHHIO ONPEACIEHHBIX COLMANBHBIX HOpM. KOrHMTHMBHas cxema CIyKUT
OCHOBOH 7151 BO3MOYKHOTO M3MEHEHUS HIEHTUYHOCTH.

OMOIMOHATbHAS PEAKIUS 1 N3MEHEHUE OTHOIICHHS

VaeHTHYHOCTh BKITIOYAET B ceOs HMOIMOHAIBLHO-OICHOYHBIH KOMITIOHEHT.
KyneTypHOE conepkanne ydeOHMKa MOXKET BBI3BIBATH SMOIMOHAIBHBIE OTKIIHKH,
BJIMSS HA KYJIbTYPHBIE YCTaHOBKH.

[TpoOy»xneHne KyJbTYpHOTO OTKIMKAa Win KoHguukTa: [IpeacraBieHHbIC
9epTHl KyJIbTYpbI, COOBITHS, THYHOCTH (HanpuMep, Bemnkas OTeuecTBeHHas BOHHa,
HpPaBCTBEHHbIE KOH(JIMKTHI B JIUTEPAType) MOTYT BBI3bIBATh SMOLMH (BOCXHUILEHHUE,
COUYYBCTBHE), YCWIHMBas HHTEepec K KynbType. B To ke BpeMs, CTOIKHOBEHHE
[IEHHOCTEH (HampuMmep, HHIMBUAYATU3M VS KOJUIEKTUBU3M) MOJKET BBI3BIBATh
HEIOYMEHHE WU OTTOPKEHHE.

®opMHpPOBaHUE KYIbTYPHOTO OTHOIICHUS: JIMUTENBbHBIM KOHTAKT C
(BO3MOXHO, 0TOOpaHHEIM) 00Pa30M PyCCKON KyJIbTypBl MOXKET HE3aMETHO H3MECHUTH
OTHOIIIEHWE OOYYaIOIIerocs — OT OTUYXJICHHS K MPU3HAHUIO. DTO MOXKET CTaTh
NPEANOChUIKOM  KyNbTypHOW — umueHTHduKkanuu. Hampumep,  BocxuineHne
JOCTIDKEHISIMH PYCCKOHN JINTepaTyphl U GOPMHUPOBAHNE YBAXKEHUS K HEH.

CnocoOcTBoBaHMe pedIeKCUU UISHTUIHOCTH U COTIACOBAHUIO

KoHTakT ¢ WHOW KyJIbTypoil CO3MaET BO3MOXKHOCTH JUISI TIEPEOCMBICICHHUS
COOCTBEHHOW KyJNbTYpHOH HAEGHTHYHOCTH. M3ydeHue KyJIbTYpPHOTO COAEpKaHHA
CIOCOOCTBYET Pa3sMBIIIJICHUSM U COTIIACOBAHMIO HACHTHYHOCTH.

IToGy>kneHue K KyJIbTypHOMY COIIOCTABICHUIO U caMOpeqIIEKCHH:

CpaBHeHue poccuiickux KYJIBTYpPHBIX LHEHHOCTEN (manpumep,
NPE/CTaBICHUH O CKPOMHOCTH) C COOCTBEHHOM KyJNBTYpoH IOOYy»Kaaer
oOyuwatomuxcst 3axymarbesi: «Kak 3To BocnpuHHMMaeTcst B Hamed KyJabType?»
«KakoBbl MOM JIMYHBIE KayecTBa B KOHTEKCTE POCCHHCKOM KyNbTYphI?» — UTO
CTaHOBUTCS OTIPABHON TOUKOM K OCO3HAHHMIO CE0sI M TOHUMAaHUIO PA3IIMYHM.

[Ipenocrasienue 1 BEIOOP MIECHTU(PHUKAMOHHBIX PECYPCOB:

Y4eOHUK mpeanaraer pecypchl POCCHMCKON KyIbTYPHOW HICHTUIHOCTH
(mammpumep, o0pa3 MBIIUICHUS, IEHHOCTH H 1p.), KOTOPBIE O0yYaromecs MOTYT
n30MpaTeIbHO BKIIOYATH B CBOE caMomoHMMaHue. Hampumep, ycBoeHHe
ONpeNeNEéHHON  CTOMKOCTM MOXET CBHUJAETENIbCTBOBATH O JMHAMHYECKOM
COTJIACOBAHWH MICHTUYHOCTH.

3apokIeHIe MHOTOKYIBTYPHOH HACHTUIHOCTH:
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[lo mepe yriyOneHuss TOHMMaHHS POCCHHCKOW KYJIBTYPBI OOydaromiuecs
MOT'YT BBIITH 32 IPE/eIbl eIMHCTBEHHON KyJIbTYPHON CaMOUICHTH()UKAIINY, HAYaTh
UIeHTU(HUIMPOBATh Ce0sl C OTICIBHBIMH acleKTaMH POCCHICKOW KyJBTYPHI,
UHTETPUPYSI UX C COOCTBEHHOMN KYJIBTYPOM. DTO MOXKET IIPUBECTH K (POPMUPOBAHUIO
Oosiee MHOIOMEpPHOH M WHKIIO3MBHOH HWHTEPKYJIbTYpPHOH HMJICHTUYHOCTH,
oboraménHoi HoBbIMHU n3meperusmu [10, c. 110].

Brusane Ha ~ MEXKYJIbTYpHOE KOMMYHHKAaTHBHOE  IOBEJCHHWE U
CaMOUACHTU(PHUKAIIHAIO

IIpemocraBnenue u BHIOOP MICHTHOHUKAIMUOHHBIX pECypcoB: YUeOHHUK
MPEIOCTaBIACT PECYpChl  PYCCKOW  KyIBTYPHOH HACHTUYHOCTH  (CHOCOOBI
MBIIUICHHS, IEHHOCTH | 1Ip.). O0ydaromuecs MOTYT H30HpaTeIbHO HHTETPHUPOBATh
ux B CBOE «s». Hampumep, NpuHATUE CTOMKOCTH KaK YCTAaHOBKHM — IIPOSIBIICHUE
,Z[I/IH&MI/I‘-IGCKOﬁ COIJIaCOBAHHOCTU UJACHTUYHOCTH.

3apoxaeHHe MYyJIbTUKYJIbTYPHOH wuAcHTHUHOCTH: [lo Mepe yrimyOneHus
MMOHUMAaHUA, 00YUYaIOUINIICS MOKET BBIUTH 3a TPEeNbl €TUHCTBEHHON KYJIbTYpHOM
[IPUHAJUIEKHOCTH, IPUHSATH OTJEIIBHBIE ACIIEKThI PYCCKOU KYJIBTYPbI, MHTEIPUPYS UX
C COOCTBEHHOH. DTO CHOCOOCTBYET pa3BUTHIO Oojice T'MOKOW, HHKIIIO3MBHOM
MEXKYJIbTypHOH  WACHTUYHOCTH, JIOTIOJTHSIOIIICH HCXOJHYIO cUcTEMY
MpEeICTaBICHUM.

W neHTHIHOCTh MPOSBISCTCS B MOBSACHUN M OIIYIICHUH KOMIIETEHTHOCTH:
[IpuHATHE W TOHUMAaHWE PYCCKOW KyIbTYPHI MOKET TOBJHATH HA IOBEICHHE B
MEXXKYJIBTYPHOM OOIIEHHH U 9yBCTBO caM03()(hEeKTUBHOCTH.

IToBrIlIEHNE KOMMyHHKaTHBHOﬁ TOTOBHOCTH U YMECTHOCTHU: 3nanne HOpM
PYCCKOI KYJbTYpHhI (3THKET, TaOy) IOMOraeT 00IIaThCsl yBepeHHEe U 00JIee yMECTHO,
CHUXKasd BCPOATHOCTb HCIOIIOHHUMAaHMUA. ITo3uTHBHBINA ONBIT O6H_ICHI/IH YKpemisaeT
MOTHBAI[MI0O ¥ oulylieHne 3(G@GEeKTUBHOCTH, YCWIIMBas OCO3HaHHME cels Kak
«CTIOCOOHOTO K YCTICIIHOMY B3aUMOJICHCTBHUIO C PYCCKUMMY.

CrnocoOcTBOBaHNE TMOHUMAHUIO M COINEPESKHBAHUIO KyJbType: [iyOokoe
MOHUMAaHAE HWCTOPHUKO-KYIBTYPHBIX IeHHOCTeW Poccum momoraer —mydiie
OCMBICJIUTH TTOBEJICHYECKHE MOTHBBI POCCHSH W pa3BHUBaeT sMmmaruio. [myOuHHOE
MOHMMaHHE SBJISIETCS KIIOYOM K YCHEUIHOW MEKKYJIbTYpHOH KOMMYHHKAIIHH,
CIIOCOOCTBYET ITOCTPOCHUIO TTO3UTHBHBIX OTHOLICHUH U YKPEIUICHHIO HICHTHYHOCTH
KaK MEXKYJIBTYPHOI'O KOMMYHHKATOPA.

B 3awmouenue: KynbTypHble LEHHOCTH, IpEJCTaBICHHbIE B Yy4YeOHHKE
«YHHUBEPCUTETCKUN KYpC PYCCKOTO s3bIKa 3», MOTYT MOTEHIMAIBHO BJIHATH Ha
UIACHTUYHOCTH O6yanOH_U/IXCH Ha KOTHUTHBHOM, SMOIIMOHAJIbHOM, pe(pJ'IGKCI/IBHOM u
MMOBEACHYECKOM YPOBHAX. PeanbHoe BiMsiHME 3aBHCUT OT WHAWBUIYaJIbHBIX
pasnuuni, Cpepl, MPEenoiaBaHus U CyOBEeKTUBHOM aKTHBHOCTH 00yYaroIeTrocs.

I'myOuHHBIN aHATN3 THITHYHBIX KyJIbTYPHBIX TEM
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B 371011 raBe paccMaTpUBAIOTCSI HECKOIBKO PEMPE3EHTATUBHBIX KYIbTYPHBIX
TeM U3 «YHHUBEPCUTETCKOTO Kypca PYCCKOTro s3bIKa 3», 4ToOBI II0Ka3aTh BHEIPEHHE
LIEHHOCTEHN U UX BO3MOXKHYIO CBSI3b C HIEHTUYHOCTBIO O0YUarOIUXCS.

AHanu3 KOHKPETHBIX CIIy4aeB

Coayuaii 1: O6cyxneHne xapakTepa JINYHOCTH M O0IIECTBEHHbIX LIEHHOCTEH

Paznen yueOHHKaA, MOCBAMIEHHBIN «XapaKTepy YENIOBEKa», IOTEHIHAIBLHO
HalpaBiIgeT BHUMAHNUE HA MEXIJIMYHOCTHBIC IIEHHOCTH B POCCHIICKOM OOIIEcTBe.
ComnocraBneHus (HampuUMep, <«JIETKOMBICICHHBII VS (GKUBOW W OOLIUTEIHHBIN»)
NoOY>XIaI0T 33yMaThCsl HaJl TEM, KAKUE YEPTHI LIEHATCS HIIH OCY)KIAIOTCS B PyCCKON
KynbType. OOCyKAEeHHE «CKPOMHOCTW», €CIM OHa IIOKa3aHa KaK OJHOBPEMEHHO
JOCTOMHCTBO U TIPETSATCTBUE (JMLEMEPHE), 3aTParuBacT BOIPOCH CAMOIIO3HAHHMS 1
oOmecTBeHHOM oneHKH. CTyIEeHTBl 3HAKOMSTCS C HOPMaMM M OXXKHUIAHUSAMH IO
MOBOJY BBIPQXXCHUsI MHAWBUIYaIbHBIX YEPT B POCCUIICKOM OOIIECTBE, YTO MOXKET
CTUMYJIMPOBATh Pa3MBILIUICHUST O COOCTBEHHOM JIMYHOCTH W BOCHPUSTHU €€ B
PYCCKOSI3BIUHOM Cpejie, BIMsS Ha OLIYIIEHHE COLMAIbHOW HMIEHTUYHOCTH. Tekct
«OmHaxIpl B TOE3/1e», €CIM OH HM300pa)kaeT 3aMKHYTOTO Teposi, IOKa3bIBaeT
B3aUMO/ICHCTBUE MEXK/Ty CAMOIIOHUMAaHUEM JINYHOCTH U OOIIECTBEHHOH OLICHKOH.

Cryyaii 2: Bei0op THYHBIX HHTEPECOB U )KU3HCHHBIX IEHHOCTEH

Ob6cyxneane Tembl yBieueHuid (Mup MOWMX HWHTEPECOB W YBJICUCHHN)
3aTparuBaeT JIHM4YHBIE LEHHOCTH. B TekcTte «Mmup Moux yBIeueHHI» CMeHa
MHTEpPEeCOoB (IIaxMarsl — XUMHA — (hPaHTACTHKA) OTpaXkaeT CTPEMIICHUE K TIO3HAHUIO
¥ KOMITPOMHCCBI, CBSI3aHHbIE C peaJIbHOCThIO (HeXBaTKa BpeMeHn). Ppasza «3BE31 ¢
Heba He XBaTal» B OTHOIIGHHH IIaxMaT MOAYEPKUBACT PEATUCTHYHBIN |
TPYAOMIOOUBBIA TMOAXOJ. DTO CTUMYJIHPYET pPa3MBIIUICHHS O CBS3U MEXIy
uHTepecaMu, yu€0oi u pazsutuem. OOCYKICHUE YBICUCHHUI, TAKUX KaK (QHIIaTeNHs
(«CyBeHHpPBI»), JAEMOHCTPHUPYET, KaK MHTEpeC MOXKET CTaTh JIIEMEHTOM
uneHtndHocTH (S QunatenucT... HaYMHAIOIIUI) W CPEACTBOM COLHMAIN3AIHH.
OO6yuatomecss MOTYT 3aAyMaTbCsi O 3HAUEHWH COOCTBEHHBIX YBIICUEHHH, KakKue
CTPEMJICHUS OTPAKAIOT IIEHHOCTH M KaK 3TO CBA3aHO ¢ (hOPMHPOBaHMEM JIMYHOU
UIEHTUYHOCTH.

Crnyugaii 4: CTOHKOCTb Iepes| JIUIOM TPYyAHOCTEH M JKU3HEHHAs MO3MLHUA.
Teker «3a nBeHaaaTHIM pekopaoM [ MHHecca» pacckasbiBaet o Jxxymoepe Jlexasa.
B nieHTpe BHUMaHUs HE PEKOPJ, a MPEOI0JIEHHE THKEN0H O0Ie3HN N HHBAIMIHOCTH
(Ob1 HAa TpaHM JKM3HM M CMEPTH, CTal TIIOJHBIM WHBAJIWAOM). biaronmaps
HEBEPOSITHOW CHJIE BOJIM (HEBEPOSITHAS 00JIb, TPEHUPOBKHM) OH BOCCTAHABIIMBACTCS U
OTIIPABIISETCS B BEJIOMYTEIIECTBHUE MO MHUPY. McTOpus BOCXBaIsIeT CTOMKOCTH Mepe
cyap60ii / 60Ie3HBIO0, TIO3UTHBHOE OTHOIICHHE K U3HH (3I0POBBIN 00pa3 )U3HH),
PEmUMOCTh B JOCTIDKEHHH Ieied (rmaBHas 1enb). OHa TpaHCIUpPYeT LEeHHOCTH
CIJIPHOW WHIWBHIYaIbHOCTH M JKM3HECTOHKOCTH. CTyAEeHTBI MOTYT OBITH
BIOXHOBJICHBI, 3alyMaTbCsi O COOCTBEHHOM OTHOLIEHHH K TPYAHOCTSIM, O CMBICIIE
*KHU3HU. Tembl BONM, MPEOJOJEHHS M 3I0pOBOrO 00pa3a >KU3HM IOMOTAroT
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(hopMHpOBaTh MO3UTHBHOE MHPOBO33PEHHE W BIMSIOT Ha CaMOMJICHTH(HKAIMIO B
YCIIOBHSX BBI30BA.

Pesrome ananusa ciryuaes

I'nmyOokuii aHanM3 IOKa3bIBa€T, 4YTO KYyJBTYPHBIE IIEHHOCTH IJIyOOKO
MHTETPUPOBAHBI B COJIEp)KaHNe yueOHHKA. YUeOHUK BKIIIOYaeT B ce0sl poccuiickue
COLIMAJIbHBIE  HOPMBI,  JINYHOCTHBIE  ILICHHOCTH, HWCTOPUYECKYI0  IaMsTh,
HallMOHAJIbHBIE YYBCTBA U X CTOMKOCTH UEpe3 paccKasbl, AMAJIOTH U TEMAaTUUECKUE
obcyxnenus. Takoe mnpencraBieHHe (QOpPMHPYET KOTHHTHBHBIE DPaMKH dYepes3
MOBECTBOBAaHHE, OOCYXICHHE W OIMCaHWEe, a TakKe MOXXET BBI3BIBATh
SMOLMOHANEHBINA OTKIHK HIH Pe(ICKCHIO, CIOCOOCTBYS IICUXOIIOTHIECKON CBSI3H C
U3y4aeMOH KyJIbTypOil.

OTH BHEPEHHBIE LIEHHOCTH MPEAOCTABIISIOT 00YYaIOIUMCS TTOTEHIHAIbHbBIE
pecypcbl i GOPMHUPOBAHUS HICHTHYHOCTH. 3HAKOMCTBO C HUIMH M Pa3MBILICHUS
HaJl HUMH CIIOCOOCTBYIOT KYJIBTYPDHOMY CpPaBHEHHIO U caMOpeqeKCHH.
OO6yuatomyecss MOTyT, IpU3HaBasl ONpeNeNEHHbIE YepThl POCCHUICKON KyJIbTYpEHI,
nIy0Xe O0CO3HaTh COOCTBEHHBIC KYyJNbTYpHBIC KOPDHH WM pPa3BUTh Oojiee
VMHKJIIO3UBHBII M MHOTOTpPaHHBIM B3rJs] Ha HACHTHUYHOCTh. Hampumep, pasHoe
OTHOLICHHE K JIMYHBIM YCHJIHSM M KOJUJIEKTUBHOM NaMSATH MOXKET 3acCTaBUTh
3alyMaThCsl O COOTHOIICHUM JTMYHOCTH ¥ 00IIecTBa. [loHMMaHUe TpeacTaBICHHBIX
B y4eOHHKE KYJIBTYpHBIX IIEHHOCTEH, TaKWX KaK MEKIMYHOCTHBIC OTHOIICHUS,
COLIMAJbHBIE HOPMBI M  HUCTOpPHYECKas IEpPCHEKTUBA, Ha€T KYJIbTYPHYIO
YYBCTBUTCIHLHOCTh H  (OHOBBIC 3HAHWSA, HEOOXOOWMBIC JUIS  YCIEUTHOMH
MEXKYJIbTypHOH KOMMYHHUKAIIMH. DTO CIOCOOCTBYET YBEPEHHOCTH U YMECTHOCTH
MOBEJICHNSA, YKpEIUIAi WACHTHYHOCTh OO0ydYaromierocs Kak MeXKYJIbTYPHOTO
KOMMYHHKATOpAa.

BroiBoabI

B pe3yJibraTe KaueCTBEHHOTO KOHTEHT-aHaJIMn3a y4yeOHuKa
«YHHUBEPCUTETCKUN PYCCKUH S3BIK 3» MOXHO CHAENaTh CJEIYIONINE BBIBOJIBI:
Y4eOHHK CHCTEMAaTHYEeCKH IIPEICTABISCT Pa3sHOOOpa3HBIE KYJIBTypHBIC IEHHOCTH
Poccum, oxBaThiBawoIMe TaKHE acleKTbl, KaK HUCTOpHs, Halus, JUTeparypa,
COLIMAJIbHBIE HOPMBI, MEXKJIMYHOCTHBIE OTHOLUEHUS, JMYHBIE CTpEMJICHHUS U
JKU3HEHHas no3uius. TakuM obpa3om (opmupyercsi KyJabTypHbIH 0o0pa3 Poccun,
KOTOPBIH ITpeAroaraeTcs nepeiarb 00yJaromumes.

lenHOCTH TIpEeACTaBICHBI B Pa3NHYHBIX (OpMax M HOCAT HAINPaBISIOMIMN
XapakTep: Yepe3 IOBECTBOBAHWE, MUAJIOTH W JApyrue (opMaTsl OHH OPTraHWIHO
MHTETPUPOBAHBI B MPOIECC M3YYEHHUS sA3bIKa. BBIOOp M CTpyKTypa comepsKaHU
UTPAIOT HANPAaBIAONIYI0 pPOJib, (OPMHUPYS ONpenenEéHHBIE KOTHUTHUBHBIE W
SMOLIMOHAJIbHBIE YCTaHOBKH. CopeprxaHue ydaeOHHUKa NIPENOCTABIISIET
MOTEHIMAIBHBIE PECYpChl M IyTH BIHMSHUS Ha (POpMHpOBaHHE HACHTHYHOCTH:
aHaIN3 TIOKAa3bIBAET, YTO KYJIBTypHBIE LEHHOCTH, IPEICTABIICHHBIE B Y4YEOHHKE,
MOT'YT HOTECHIMAJBbHO BO3JCHCTBOBATH Ha HMICHTUYHOCTH OOYYaIOIIMXCS dYepes

58



(hopMUpOBaHHE MBINUICHHUS, ASMOIMOHAILHOE BO3JCUCTBUE, CTUMYIHPOBAHUC
Pa3MBIIUICHUH U BIUSHIEC HA KOMMYHUKAaTUBHOE TIOBE/ICHUE.

B mporecce B3amMmopeicTBUS OOydYaroluecs MOTYT yCBaWBaTh MU
KPUTUYCCKH  TEPEOCMBICITHBATE 3TH  LEHHOCTH, pa3BHBas TEM  CaMbIM
MYJBTHKYJIBTYPHYIO TIEPCICKTUBY. DTO HCCICOBAHUC TAK)KE MOATBEPIKAACT, UTO
M3y4YCHHUE S3bIKA SIBJSICTCS MOTEHIUAIBHON apeHOH KyJIbTYPHOIO OCMBICICHHS U
COTJIACOBAHUSI WACHTUYHOCTH. YUYeOHMK Kak BaKHBII MeIuarop Hrpaer
OTpe/IeTIEHHYIO POJIb B JAWHAMHUYECKOM Ipoliecce (GOPMUPOBAHHS HIACHTHIHOCTH
oOyugarormerocs.

C TeopeTHuYecKOil TOYKHM 3pEHHs, [JAHHOE HCCIEeIOBaHHE O0OraTUIIO
00CyXIeHUE B3aUMOCBS3U MEXIY S3BIKOM, KyJIbTypOU M MICHTHYHOCTBIO, BBISIBUB
MOTCHIMAIBHBIC MEXaHH3Mbl Y4acTHUS YYCOHUKOB KaK HOCHTENICH KyJIbTYPHI B
nporiecce KOHCTPYUPOBAHUS MACHTUYHOCTU. C MPAaKTHYCCKONH TOYKU 3PCHHUS, OHO
AT OPUCHTHUPHI I HAMUCAHUS YYCOHHKOB M TMPEMOJaBaHUs: aBTOpaM CIEIyeT
TIIATEIEHO U OOBEKTHUBHO OTOMpPATh KYJIBTYPHOE COJCPIKAHUE, CTPEMSCh K €ro
MOJIHOTE U Pa3HO00Pa3UI0; MPEMOAaBaTEIIAM — OONIPITH KPUTHUECKOE TOHUMAHUE,
MPOBOJUTH COIMOCTaBICHUS M peduiekcuu Uit  (HOPMHUPOBAHUSA  370POBOTO
MEKKYJIBTYPHOTO OTHOIICHHS ¥ UICHTUYHOCTH.

O/HAKO KCCIIEIOBAHUE HUMEET CICAYIOIUEe OCHOBHBIC OTPAHHYCHUS: OHO
0asupyercsi Ha METOJIe KOHTEHT-aHalu3a, aKICHTUPYsS BHUMAaHHE Ha TEKCTOBOM
aHalM3e M HE BKIIOYAeT OSMIMPUYECKUX JAHHBIX OT OOy4aroluxcs, 4YTO
OTpAaHMYMBACT  BBIBOABI  paMKaMH  TEOPETHYECKUX  MPEANOJOXKEHHH  Oe3
MOATBEPKICHHUS TPAKTHUECKOr0 3pdekta. He ObLIM yUITEHBI HHIMBHIYaIbHBIC
pasnuums Kak MOJEpaTopbl Bo3aeicTBus. Kpome Toro, mccieoBaHUEe OXBaThIBACT
TOJILKO OJIMH YYE€OHUK, YTO CTABUT IOl COMHCHHE YHUBEPCAIbHOCTh PE3yILTATOR.

B nepcriekTrBe MOKHO MPOBOIUTH IMIIUPHUYCCKUE UCCIICIOBAHMUS, BKIHOYAS
HHTEPBBIO U aHKETHPOBAHUE, YTOOBI H3yUUTh PEAIbHBIC U3MEHEHHS B HICHTHIHOCTH
U BOCIPUATHE KYJIBTYPHBIX IIEHHOCTEH, MPEACTABICHHBIX B YYCOHHKE; TPOBOIUTH
CpaBHHUTEIbHBIC WCCICIOBAHHS [0 JPYrUM YYeOHHUKAM, s3bIKaM W KaTErOpHUsIM
0o0yJaromuxcs; H3y4aTh pPOJb IEJarOTHYEeCKAX BMEMIATEIbCTB, TAKUX Kak
KPUTHYECKOE  KYJIbTYypHOE  OOydYeHHe; yHIeNATh BHUMAHUEC  CIOXHOCTH
(bopMupoBaHHS  WACHTUYHOCTH, BKJIIOYas  KOH(DIUKTBHI, 3aMEIIATEeIbCTBO,
COIIPOTHBIICHHE H CMEIICHUE; ¥ OCYIIECTBIATH IOHTHTIOTHBIC UCCIICIOBAHUS, YTOOBI
MPOCIICAUTh JMHAMUKY ()OPMHPOBAHUS HACHTUYHOCTH HA PA3HBIX ATarax 00y4YeHUs.
B 1menoM, 3TO UCCICIOBaHKUE BBISIBHIO OCOOCHHOCTH IMPEIACTABICHUS KYJIBTYPHBIX
[IEHHOCTEH B « Y HUBEPCUTETCKOM PYCCKOM SI3BIKE 3» U UX MMOTCHIMAIBHYIO CBA3b C
HICHTHYHOCTBIO OOYYAIOIIMXCS, YTO WMMEET [OJrOBPEMCHHOE 3HAYCHHE IS
ONTUMH3AIMHI TPEHOAaBAHNS HHOCTPAHHBIX SI3BIKOB, COMEHCTBHS MEKKYIJIHTYPHOMY
B3aWMOIIOHMMAHHIO U MIOrOTOBKH KaJAPOB C TII00aJbHBIM MUPOBO33PCHUEM.
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ANALYZING THE TRAITS OF RUSSIAN NATIONAL CHARACTER
IN RUSSIAN PROVERBS AND SAYINGS
Zhang Zhuangbiao
Xi’an International Studies University, Xi’an, China
17370912735@163.com

Abstract: As a tool of human communication, language inherently embodies the
characteristics of the community that speaks it. Proverbs and sayings, being among the most
expressive linguistic units, serve as a condensed reflection of a nation's culture. The spirit and
character of the Russian people are not only vividly reflected in daily life but also manifest in
multifaceted ways through the Russian language, particularly in its proverbs and sayings.

Keywords: proverbs and sayings; Russian; national character

AHAJIM3 YEPT PYCCKOI'O HAIIUOHAJIBHOT' O XAPAKTEPA
B PYCCKHUX NIOCJTOBHIAX U ITIOI'OBOPKAX

Wxan Yxayanos10o
CHaHbCKUN YHUBEPCUTET HHOCTPAHHBIX s13bIKOB, Cuanb, KuTait
17370912735@163.com

AHHOTauus: SI3bIK — 3TO 3€pKajo HAIMOHAJIBHOW KyJIbTypbl. Kak HHCTpyMeHT
OOIIEHUsST MEXY JIFOJbMH, SI3BIK 00s3aTEIBHO COJEPIKUT XapaKTePUCTUKH MHPOBO33PEHUS,
LIEHHOCTEH co00mIecTBa, TOBOPSIIETO Ha TOM si3bIke. [1OCTOBHIBI W TOTOBOPKH, OymIydd
OHOH W3 CaMBIX SIPKHX M BBEIPA3UTENBHBIX SI3BIKOBBIX CIMHHMII, INPEACTABISIOT COOO0
KOHIIGHTPUPOBAHHOE BBIPAKEHUE KYIBTYPHI, XKH3HH, U TICHXOJIOTHH JTaHHOTO Hapoaa. Jlyx u
XapaKkTep PYCCKOro HapoJa HE TOJIBKO HATJIHO OTPAKAIOTCS B MOBCETHEBHOW KHM3HU U
MOBEJICHUH PYCCKHX JIFOJIel, HO ¥ MHOTOIPAHHO TPOSIBISIFOTCS B PYCCKOM SI3bIKE, OCOOCHHO B
PYCCKHX IOCJIOBUIAX U TIOTOBOPKAX.

KiroueBble clioBa: MOCIOBULIBL, TIOTOBOPKHU; PYCCKUI HApOJ[; HALIMOHAIIBHBII XapakTep

Beeaenue

XapakTep — O3TO CJIOKHAas IEJIOCTHas CTPYKTypa B3aUMOCBS3aHHBIX U
YCTOMUYMBBIX 4ePT NICUXYH MHANBHIA, COBOKYITHOCTH €€ 0a30BBIX CTEPEOTHIOB [ 1, c.
81)]. HanmoHanbHbIH XapakTep — 3TO HAHOHAIBHAS OOIIIHOCTE, CHOPMHUPOBAHHAS B
MpOIIECCe T0JIrOCPOUHOI0 UCTOPUYECKOTO PA3BUTHSI, KOTOPas HEYKIOHHO OTpaXaeT
€€ MEHTAJIBHOCTD M IEHHOCTHU. Pycckuii HalMOHAIIBLHBIN XapakTep GpopMHUpyeTcs Mo
BIMSIHUEM PYCCKON HAIlMOHAIBHOM KYyJIBTYPBI, YTO OTPaXkKAETCS HE TOJIBKO B PyCCKOM
MOBEJIEHUH, HO U B €TI0 S3bIKE.

CBs13b MEX/1y SI3BIKOM M KYJIBTYpOH o4deHb Oim3ka. DonbKIiiop npencrasiser
co00ii co3taHHOE HApOIOM KyJIbTypHOE Hacieie, B KOTOPOM OH OTpaXkaeT MHOTHE
chepsl CBOCH KU3HU: TPYIOBYIO IEATEITHHOCTh YEJIOBEKa, €ro OBIT U 00IIECTBEHHbBIE
HOPSAJKY, TMOTYYCHHBIH JKHU3HEHHBIH ONBIT, MPHOOPETEHHBIE 3HAHWA B OOIACTH
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penurno3Hex BepoBaHuit [2, c. 30]. Bce kyabTypHbIE MepONpUATHS, TBOPUECKUE
JOCTIDKEHUsI M KyJbTYpHOE Ppa3BUTHE HEOTJACIUMBI OT $3bIKa, KOTOPBII
MPE/ICTaBIsIeT CO00H BakHYI0 (pOpMY BO3HMKHOBEHHMS, HACJICJAOBAHUS M Pa3BUTHS
KyJnbTyphsl. Kak cuctemMa CHMBOJIOB, SI3BIK — 3TO HE TOJBKO KOJ| CMBICTA, HO U KOJ
KynbTypsl. OH SBIs€TCS BaXHBIM CHUMBOJOM CYIIECTBOBAHUS KYJIbTYPHOM
HUICHTHYHOCTH. be3 s3pIka HeT KyJbTyphl. SI3BIK — 3TO YHHKAIbHOE KyIBTYPHOE
TIOBEJICHWE dYeNlOBeKa M 0co0oe KyJlbTypHOe sBIeHHe. OH CIYyKHT 3epKajioM
HAIIMOHATIFHON KYJBTYpPhI KaXKAOH HAIlH, OTpaXkash BEITHKOE AyXOBHOE OOTaTCTBO.
TakuM 00pa3oM, MOXHO BHIETH, YTO S3BIK HE TOJBKO OTpakaeT CHennu(pHUIecKoe
KyJIBTYpHOE COJICpXKaHWE HAIlMW, HO W SABISACTCA OIHUM W3 CaMBIX SPKUX
WHCTPYMEHTOB JIJIsI N3yYCHUS €€ HAIIMOHAIBHOTO XapaKTepa.

OcHOBHasi 1eNb JaHHOH paboThl — IMPOAHAIU3UPOBATH YEPTHI PYCCKOTO
HalMOHAJILHOTO XapakTepa 4epe3 PYCCKHUE IOCIOBHIBI M IMOTOBOPKH, YITyOWUTbH
MOHMMaHKE PYCCKOT0 00pa3a MBIIUICHHS U TOBEACHHSI, CHU3UTh KOMMYHHUKATHBHbIC
Gapbepbl U crIocoOCTBOBATH AIPPEKTUBHOMY MEXKKYIHTYPHOMY OOILICHHIO.

O030p IUTEPATYPBI

W3yueHne pyccKuX IOCIOBHI[ M IIOTOBOPOK HMMEET IOJTYI0 HCTOPHUIO, B
Poccun moxHO mipocnienuts 10 X VII Bexa. Kak usBectHole yuensie, Harpumep, B.A.
Hanp, ®.1. bycnaes, A.A. TIoTeOHA W T.A., OHH M3yYaIH PYCCKHE TOCIOBHIIBI U
MOTOBOPKH C TOYKHA 3PCHHS WX IPOUCXOXKICHHS, CTaTyCca, XYIOKCCTBEHHBIX
XapaKTepUCTHK M CTPYKTYpel. B mocienHne yeT 0COOCHHO ¢ BO3HHKHOBEHHEM
MoJiesieii OONBIINX MAaHHBIX U YCTaHOBIICHHEM PETHOHAIBHBIX CTPAHOBEICHHN KaK
HE3aBUCHMOM AHCIUIUINHBI, MCCIEIOBAHUS PYCCKOTO HAIMOHAIBHOTO XapakTepa
yepe3 PYCCKUX IOCIIOBHII M IOTOBOPOK JIOCTUIJIM 3HAYMTENBHOTO Iporpecca u
MOSIBUIIMICh MHOKECTBO PaHee He BCTPEUABIINXCS apTyMEHTOB.

Komanna. B.C. BacmiseB u3 MHctuTyTa 3THONOTMK M aHTponojoruu PAH B
pabote «EBpasmiickue KyiabTypHble TeHb» (2023) mnpemioxuia TEOPHIO
«HappaTHBOB cTpafaHus». [lyTeM TriryOOKOro aHamm3a pPyCCKHUX MOCIOBHUI] OBLIO
BBISIBIICHO, YTO CEMAaHTHYECKAas CETh CIOBa «TEPIICHHE» HMMEET TPEXYPOBHEBYIO
CcTpYKTYpy: 34% COCTaBIAIOT peaUrno3Hoe HckyrieHue, 41% — KOJJIeKTUBHAsS
cTOMKOCTh, U 25% — WHAMBHMAyanbHas MYJIPOCTb BBDKHMBaHUS. OTa TEOpHs
HPEJOCTABIACT HOBYIO TEOPETHUYECKYIO OCHOBY ISl MOHMMAaHUS YHUKAIbHOIO
XapakTepa pycCKOro Hapoja M €ro coco0OB IPeoJoIeHHs CTpaaHui B polecce
ucropudeckoro paszsutus. B 2024 rony xomanaa kadeaps! moauronoruu Beicieit
LIKOJIBI SKOHOMMKH IMpoOBesia MOHUTOpPUHT mocianui Ilytuna x ®PenepanbHOMY
CoOpanuto B 2012-2023 roxax. Pe3ynbTaTsl MOKa3aJid, 9TO YaCTOTa IIUTHPOBAHHUS
BOCHHBIX ITOCJIOBHI] YBEJIIMYMIIACh B 3 pa3a, ocobeHHO mocioBuiia «KTo ¢ MeuoM K
HaM TMPUAET, OT Me4Ya U MOTHOHET» CTaja BBICOKOYACTOTHOW PHUTOPHUKOU TOCIHE
YKPaWHCKOTO KpH3HCa. OTO WCCIEJOBAHME BBIABISET BAaXHYIO POJb PYCCKUX
MOCJTIOBUI] B TMOJHTHYECKOM IHCKYpCe€ M OCOOCHHOCTH WX WCIOJB30BaHUS B
3aBHCUMOCTH OT MOJUTUYECKON CUTYyalLUH.
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B Kurae uccnenoBanue pycckoro HallIOHAJILHOTO XapaKkTepa uepe3 pyccKue
MOCJIOBUIIBI U TIOTOBOPKU HAual0Ch HECKOJIBKO T03Xe, Ha4ajaoch B KOHIE XX Beka.
Ha nauanpHOM 3Tare BHUMaHHe B OCHOBHOM Y/JIEISIOCH 00pasy KEHIIUH B PYCCKUX
MOCJIOBUIAX M TIOTOBOPKax, MPEACTaBICHHBIM B pabdoTax Ban Jlanscs. B XXI Beke
HCCIIeIOBaHUS PYCCKHX MOCIOBUII ¥ TIOTOBOPOK B KMUTANHCKON akaJieMUUeCKoH cpese
3HAYUTENBHO MPOJBUHYINCh. B 3TOT mepHoA OCHOBHOE BHHMAaHHE YJIENATIOCH
BOIIPOCAM TIEPEBOJA PYCCKUX ITOCIOBHUIl M MOTOBOPOK, KaK BHAHO M3 paboT Ban
Supizrons u Jlu SHbGAHA, a TakKe CpPaBHUTEIBHBIM HCCICTOBAHHMSIM MEXKIY
KUTaNCKUMH U PyCCKUMHM TTOCJIOBHUIIAMH, TIpeAcTaBieHHbIM UsHb Xao n Y fo. Takxke
B JTOT MEPHOJ B KUTANWCKON aKaJeMHUYECKOW Cpelie Hadald MOSABIATHCSA CTAThH,
MOCBALICHHBIE HCCIEA0BAHUIO PYCCKOrO HAIlMOHAIBHOIO XapakTepa C IMOMOUIBIO
nocioBul] u morosopok. B mepuox c¢ 2010 mo 2020 roxer B Kurtae Obu10
OITyOJIMKOBAaHO TPH COOTBETCTBYIOIINE MarucTepckue nucceprannu Yxan Jly, Uxao
Kyn u Ban Tsaupuzso. B nemnom, uccienoBanusi B JaHHOH 00JIaCTH B KUTaHCKOM
aKaJIeMMYeCcKol cpelie MO TiayOuHe, MpoOJjeMaTHKEe M METoJaM HCCIEAOBAHUS
YCTyHarT POCCUICKUM.

Henb3s He OTMETHTSH, UTO B MOCIEAHNUE TPU IO/, C IOCTOSHHBIM Pa3BUTHEM
JIBYCTOPOHHMX OTHOIIeHUH Mexay Kutaem wu  Poccuelt u  yTBepkIeHHEM
pPETHOHANIBHBIX HCCIEAOBAaHUM KaK CaMOCTOATENbHOW NUCHUILIMHBI, B KMUTAHCKOU
aKaJeMUYeCcKoll cpele MNOSBUIOCh MHOXECTBO CHELMATM3HPOBAHHBIX CTaTeH,
MNOCBAICHHBIX H3YUYE€HUIO PyCCKOI0 HAIIMOHAIIBHOTO XapaKTepa.

MeTomonorusi 1 pe3yabTaThl

B naHHOH cTarbe B OCHOBHOM HCIIOJb3YIOTCS METOIbI JIMTEPATYPHOIO
HCCIIeIOBaHMS M aHanu3a KopiycoB. [lyTeM mmpokoro c6opa U CUCTEeMaTHUECKOH
OpPraHM3aIlMM OTEYECTBEHHBIX M 3apyOeXHBIX JHUTEPATypHBIX MAaTEpHaOB,
CBA3aHHBIX C UCCIENOBAHUSAMU PYCCKUX IOCIOBUI] U IOTOBOPOK U HALIMOHAJIBHOIO
XapakTepa, MPOBOJUTCS aHAIU3 MCTOPUYECKOM NWHAMHUKHU HCCIEJOBAaHUN B 3TOU
obuactu. Takxke oTOMparoTCsl HanboIee PENPE3CHTATUBHBIE PYCCKUE TIOCIOBHUIIBI 1
MOrOBOPKM B KayecTBE HcclepoBarenbckoro kopmyca. C  mpuMeHeHHeM
CEMAHTHUUYECKOr0  aHalM3a, KyJIbTypHOW MHTEpHpeTallud U  KOTHUTHBHOIM
MHTEPIPETALNH ITyOOKO MCCIEAYIOTCSI XapaKTePUCTUKH PYCCKOTO HAllMOHAIBHOTO
XapakTepa, CoJepKalluecss B 9TUX MaTepualaX, ¢ LEJIbI0 PaCKpPBITUS BHYTPEHHEN
CBSA3UM MEXJAy MOCIOBUIAMM U MOTOBOPKAMU M HALIMOHAJBHBIM XapaKTepOM C
Pa3IMYHBIX TOYEK 3PEHUSL.

Penurno3HocTs B pycCKUX MOCIOBULAX U IIONOBOPKaX

Kak commanpHas WIEONOTHS, PENUTHs SBISETCS OJHOM W3 CaMbIX
NPUMHUTHBHBIX M PACTIPOCTPAHEHHBIX CHCTEM CY)KICHHH, ITO3BOJIIOUINX JIFOJSIM
pa3nu4aTe HCTHHHOE U JIOXKHOE, JOOPO M 3710, KPACOTY M yPOACTBO. MOKHO CKa3aTh,
YTO JI0 TIOSIBIICHUS COBPEMEHHBIX OJIUTHYECKUX U KYJIbTYPHBIX CHCTEM PEIUTHS HE
TOJILKO UTpalla BayKHYIO POJIb B UIEOJOTHYECKOM KOHTPOJIE, HO U aKTUBHO BIIMsJIA
Ha MOJIMTHYECKYI0 opraHm3anuio. Hampumep, ApeBHHE BOCTOUHBIC U 3alajHbIC
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MPaBUTENIM PELIUTENIFHO OTCTAaMBAIN HMJEI0 00KecTBeHHOW MoHapxuu. B JlpeBHem
Kurae sto npossisuiocs B konnenuuu «Coina Hebecnoro». Bee onu coderanu cBoe
NpaBJieHHe C peiauruedl ¥ nposo3riamanu celds «boXbUMM» ITOCITaHHUKAMHU,
JapoBaHHBIMU borom Ui 3aluThl HAIIMOHAJIBHBIX MHTEPECOB U Pa3BUTHs. Takum
00pa3oM, pesuris yCUIIMBajla naeoJ0rIeCKUi KOHTPOJIb U YKPEIUIsIa UX BIIacTh.

Penurnosneie yOexneHHs PycCKOTO HAapoAa MMEIOT JONTYI0 HCTOPHIO U
TECHO CBA3aHBI ¢ ()e0AaTBHON MOHAPXUEH, UTO CBUIETEIBCTBYET O TOM, UTO PEITUTHS
SIBIIIETCS. OJIHOM M3 OCHOBHBIX 4epT pycckoil Hauumu. B 988 romy Hamel spbl
nonuTencTrdeckas Poccus npuHsina mpaBociaBue (I03Ke H3BecTHOE Kak Kpemenne
Pycn) nox pyxoBoictBoM Biagmmmpa, ycTaHOBHB HpaBOCIABHYIO LEPKOBb Kak
rocyZapcTBeHHyto penuruio. C Tex HOp NpaBociaBHas HEPKOBH CTajla TIaBHOU
penurueil B Poccun, u €€ nocieaoBarean COCTaBIISIIOT OKOJIO ITOJIOBUHBI HACEICHUS
crpaHbl. MoxHO cka3aTh, 4To Bocrtounas IIpaBocnaBHas LlepkoBb 3HAYUTENIBHO
CIocoOCTBOBAJIA PA3BUTUIO PYCCKOHN KYIbTYpPBI, ClielaB €€ HEOTheMIIEMOU 4acThio.
Ilonnas teopernyeckas cucrema Bocrounoil IIpaBocnaBHoi LlepkBu mocTeneHHO
[IPOHUKAET B AyX PYCCKOIO HapOJa, BiMssl HAa HALMOHAJIbHBIA XapaKTep, OCHOBHbBIC
HOPMBI NOBCJACHHNSA, MOPAJbHBIC IEHHOCTU U JIMYHOCTHBIC XapaKTCPUCTHUKH [3, C.
151].

Yucno pa3pabaTbiBaeTcss Ha OCHOBE CHMBOJIOB C IIEJBIO YAOBICTBOPEHUS
noTpeOHOCTEel OOIIECTBEHHON JKWM3HH, BO3HHMKIIMX B pE3yJbTaTe pasBUTHS
YeJIOBEUECKOTO MBIIUICHHUS U KYJBTYPHI JI0 ONpE/IesIeHHOro 3Tana. [loatomy, 4ro
caMO YHCJIO HE HMMeEeT 3HA4YeHWs, a ero 3HaueHue (OpMHpYyeTcsi B Iporiecce
NPpUMEHCHUA U Pa3BUTHA PaA3JIMYHBIX OTHUYCCKUX I'PYHIl B COOTBETCTBHU C HUX
KyJIBTYPOH U YOKACHUSIMH, YTO 100aBISIET ONpPEICNeHHYI0 HAIIMOHAIBHYIO MBICIb
Y JIUTEPATYPHBIE SMOLUH.

Hanpumep, B Kurtae moau He HCHBITBIBAIOT HENMPUSA3HM K 4YuCTy «18» B
MOBCEIHEBHOM JKM3HHM, OJHAKO NPH MOKyIKe JoMa yacTo m3beraroT 18-ro sraxa.
3acTpoiIMKN YacTo MCHOIB3YIOT «17» BMecto «18» B mmdrax, MOCKOIBKY B
KUTaUCKOM KyJIbType CyLIECTBYET noropopka «18 cioes ana». Ilostomy, nokynas
JIOM, JIFoi1 OOBIYHO HE BhIOMparoT 18- 9Ta, M IIeHa Ha HeTro 4acTo HUXKE, YeM Ha
apyrux sTtaxax. OJHaKO B COBPEMEHHOM OOIIECTBE MHOTHE MOJIOJbIE JIIOJIH,
MOJyYUBIINE BbIcIiee 0Opa3oBaHWE, HE MPUAEPKHUBAIOTCS STHX MPEAPACCYAKOB.
OHM CHOKOMHO OTHOCATCA K 18-3Ta)KHBIM 3[JaHMAM M MHOTJA, Pagd HU3KUX LIEH,
Jla)ke MPeJIOYUTAI0T UX, B TO BPEMsI KaK JIOAU CPETHETO BO3PACTA U MOXKUIIBIE JTIOIU
n30eraroT TaKux TIOKYTIOK. KOHe‘{HO, HO]IO6HI)IG SIBJICHUS MOTYT HE Ha6HI-O)IaTI)CH B
JIPYTHX CTpaHax.

MOXHO C YBEPEHHOCTBIO CKa3aTh, YTO y KaXJOH CTpaHBl €CTh CBOH
YHUKaJIbHBIE YMCJIOBBIE XapaKTepUCTUKU. IIpu u3ydyeHuM pyccKHX IOCIOBUL U
MIOTOBOPOK MBI OOHAPYKHIIHU, YTO PYCCKHE 0COOCHHO IEHAT IUPPHI «3» 1 «7» [4, c.
74]. DT0 NpeoYTEHHE TECHO CBA3AHO C PEIUTHO3HBIMHU YOEKICHUAMHU U SIBJISIETCS
YHHUKAJIbHBIM PEIMTHO3HBIM BbIpakeHHEeM. B pycckoil kymbType uucio «3»
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o0J1alaeT MUCTHYECKOW CHIIOW M CUMBOJIM3UPYET LEIOCTHOCTh, MMOCKONIbKY Mucyc,
B KOTOpPOTO BepsT, npencrasiser Cearyio Tpouny (Otna, Ceina u Cesitoro [lyxa).
Kpowme Toro, Mucyc Ob1 BOCKpEIIeH Ha TPETHH JIEHb OCIIE CBOCH CMEPTH U TPHIKIBI
ABJsIcS MHUpY. Takum oOpa3zom, B mpoliecce KyJIbTYPHOTO Pa3BHTHS POCCHHCKas
Hauusi cOpPMUPOBAIA COIMANBHYIO NCUXOJOTHIO, COTJIACHO KOTOPOH «TpU — 3TO
OoJbIIe, TPU — 3TO 3HAYNMO, TPH — 3TO MYIPO».

[Ipennourenue K 9UCITy «7» TaKKe CBA3aHO C PEIUTHOZHBIMHU YOCKICHUSMI.
Cornacao yuenuto Bocrounoii [IpaBocinaBroif LlepkBu, TBOpeHHE MEpa 3aHSIIO CEMb
JTHEH, a He0O COCTOUT U3 CEMH 3JIeMEHTOB. JIfoin TOHKHBI COBEPIATh CEMb TAMHCTB
1 u30eratb ceMu rpexoB. B o0miem, B pycCKOM BOCHPHUSATHH YUCIO «7» SBIACTCS
CHMBOJIOM COBEPIICHCTBA, CYACThS U yCIeXa.

OTO TMPEeANoYTeHHE XOPOIIO OTPAKAeTCs B PYCCKUX IIOCIOBHIAX U
noroBopkax. K nmpumepy:

Bbor no6uT tpouiry.

UYro 3HaeT TPOUM, TO U3BECTHO BCEM.

Cemb msjeit Bo 110y .

CemMepo OHOTO HE KIYT.

Pycckue mocmoBHIEL ¥ TIOTOBOPKH UMEIOT SIPKO BHIPAXKCHHBIA PETUTHO3HBIH
OTTEHOK, YTO HE TOJBKO IEMOHCTPHUPYET 3HAYUTEIHHOEC BIHMSIHHE PEIUTHHA Ha
PYCCKHI HapoJ, HO W MOJYCPKUBACT BAXKHYIO POJIb NMPABOCIABHS B IPOBIKCHUH
U/ICOJIOTHYECKUX TPOCKTOB U (POPMHUPOBAHUH «TOCYIAapCTBEHHOH maem» [5, c. 80].
Penurus, momoOHO BepeBKe, CBA3BIBACT paszlIMUHBIC acIEKTHl OOIIECTBA, CO3/aBast
€MHYI0 HaI[MOHAJIBHYIO HACHTHYHOCTh PYyCCKOTO HApoAa.

I'ocTenpunuMCTBO | MIEIPOCTh B PYCCKHUX IMOCIOBHIIAX U TIOTOBOPKaX

Pyccxkwuii Hapoa claBUTCS CBOEH IIEAPOCTHIO U TOCTEIPHUUMCTBOM C APEBHHUX
BpeMeH. Poccust umeer Gorarble OOIIMPHBIE 3€MIIH, OOLIMPHBIC Jieca U PaBHHHBI,
Gorarele MPUPOAHBIE PECYPCHl MOPOAMIN TEIUIBIH M TOCTEINPHUUMHBIN XapakTep
pycckoro Hapoja. MccnemoBaHus MoKa3alid, 9YTO B COOPHUKE PYCCKHUX HapOIHBIX
mocIoBHUI] cocTOUT 500 MOCITOBUIL, CBA3aHHBIX C «TOCTSIMI, OOJBITHHCTBO U3 HUX C
MOJIOKUTEIBHBIMU KOMMEHTapUsiMU [6, ¢. 22]. Takue NOCI0BUIIbI, YKa3bIBAIOUINE HA
TO, 4YTO POCCHUSIHE C SHTY3Ma3MOM IIPUHUMAIOT FOCTEH, KaK:

Jl1s 10pororo rocTst U BOPOTa HACTEKb.

T'ocTb Ha MoOpoOT — cYaCThE B JOM.

XoTb He Oorar, a rocTsIM paj.

X71e6 1 coNlb — 3TO eXKETHEBHAS €/]a PYCCKOTO HapOa, U OHH TAKXKe ABIIIOTCA
CUMBOJIOM TOCTEIIPUMMCTBA HaIMHU. XJjeb SBIsSeTcss caMoil He3aMEeHUMOW |
OCHOBHOW mnuien st pycckux. [lo MHEHHIO pOCCHUSIH, OH SIBJISIETCS MCTOYHHUKOM
JKU3HU M rapaHTHeil cuacTiauBoi xu3Hu. Emé Bo BpemeHna Pocca pycckue, kak u
3eMJICICNBIIBI APYTUX dTHUUECKHUX TPYII, TMOKIOHUHCH Xj1e0y. CoriacHo crapoi
PYCCKOM TpaauINH, BpeMs OT BpeMeHH OpocaTh KyCOK XJieba Ha 3eMITi0, YTOOBI He
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TOJBKO 3a0paTh €ro W BBITHPATh, HO W TOLEJIOBaTh €ro, 4ro0bl HONPOCUTH
MPOILEHHUS.

BuaHo, 4uTo pycckue yBakaroT U Jopokar xiaeoom. B pesneit Pycu Obi10
OYeHb TPYAHO JOOBIBATH COJIb BPYUHYIO, 1 €€ 0OBIYHO MEPEBO3UIIN H3/IalieKa BO BCE
yronku Poccuu, mostomMy 310 Oblia AparoreHHas U pefkas Belb. [ 0BOpsT, 4TO BO
BpeMs OaHkeTOB B repuorctBe Pocc B IX—X Bekax Ha crojie BaKHEHIITHX rocTei
pa3MeIannch TOIbKO coJsTHbIe Omona. HecMoTpst Ha TO, 9TO COMb CTana OOBITHBIM
IpUNpaBaMi B PYCCKOW JXM3HM B Halle BPEMs, POCCHSIHE BCE €IIE IOPOXKaT
e10. BunHo, ka3amock ObI, 0OBIYHBIH XJ1€0 M COIIb OY€Hb BAKHBI IS PYCCKUX. TeM He
MEHEee, C JPEBHUX BPEMEH pYyCCKHE HMeNH OOBIYall NMPHHOCHTH XJIeO M CONb
YBa)KaeMbIM T'OCTSIM Ha TOPXKECTBEHHOH IIEPEMOHNH IPUBETCTBHSA: XO3IUH JEPKHUT
Ha HEM JIOTOK C OOJIBIIMM KPYTJIBIM XJIe00M, a Ha XJie0e ecTh HeOOJIBIIONH COIeBOI
0ak. 3aTeM JIOTOK, COAEp KA1 XJ1e0 U COJlb, Bpy4aeTcsl yBakKaeMbIM FOCTSIM, YTOOBI
MPOJEMOHCTPUPOBATh CBOE TOCTETIPUUMCTBO U yBaxxeHue [7, c. 47].

B pycckux mOCIOBHIIAX U IIOTOBOPKAaxX TakKkKe €CTh COOTBETCTBYIOIEE
BBIP@XXEHHUE ITOTO 00bIYasi, HATIPUMeEP:

Xneb BceMy ToJoBa.

Xeb — coJb ellb, a IPaBAY PEXKb.

IMoaxocuts X716 — COMB.

XpabpocTh B pyCCKHUX IOCIOBUIIAX U TOTOBOPKaxX

Pycckuit Hapon Bcerga BBIIENSUICS Cpequ JPYTMX HApOJIOB MHpa CBOEH
XpabpocTeio. B TeueHwe m0iTOW MCTOPHM CMEJBIM PYCCKMH Hapoja MEepeskui
MHOXECTBO BOWH, KOTOPbIE HE TOJBKO HCIIBITHIBAIN UX MY>KECTBO U CTOWKOCTb, HO
u (opMupoBanm UX HAIMOHAJIBHBIN Tyx. HezaBucHMO OT TOTO, 3alUIIaIN U OHU
CBOIO POJIMHY OT BHEIIHMX BParoB WK OTCTaMBaJIi HE3aBHCUMOCTh U JOCTOMHCTBO
CTpaHbI, PyCCKUI HapOJ BCErjia MpOSBIsUT HEYKPOTUMOCTh U OeccTpariue.

B xiro4yeBble MOMEHTBI PYCCKHM Hapoj OOBEIUHSAICS, IEMOHCTPHUPYS
CHJIBHYIO CIUIOYEHHOCTh M OoeByio momis. OT apeBHero Kuesckoit Pycu nmo
coBpeMeHHOro Poccuiickoro rocyapcTsa, Kakaoe CTOJIKHOBEHHE U BBI30B €Al
UX TOJIbKO Ooiiee ctoiikumu [8, c. 48]. Pycckuit Hapoq Taxke OOpOJcs ¢ IDIOXOH
NPUPOJHOM Cpenoil, ¥ B 3TOM MpOIECCe PYCCKHH HApoJ Takke c(hOpMUPOBa
JlyXOBHO€ Kaye€CTBO CMEJOCTH, CHJIbl U CMEJIOCTH MPOTHBOCTOSATh OMNACHOCTAM U
TpynHOCcTsM [9, c. 44]. Hanbonee SpKuM U NMpsIMOM BOIUIOIIEHHEM OCOOCHHOCTEH
00EBBIX HCKYCCTB PYCCKOTO Hapojaa SBISIETCS BOCXHMILIEHHEM TI'€pOeM, KOTOpoe
MPOXOANUT HYepe3 POCCHHCKYI0 HCTOPHIO Ha TONHYI KaTyIIKy H TJIIyOOKO
YKOPEHHIIOCH B MBICIISIX BCEX PYCCKHX JIFOJIEH HE3aBUCHM OT BO3PACTa U PaCHI.

Ecte MHOrme ropoma wm ymuipl Poccum Ha3BaHBI B 4YECTh BBIIAOIIMXCS
BOCHHBIX CTpaTeroB B uctopun Poccnm, Taknx xak Cranuarpan, ynumna Kyrysosa u
T. 1. [IaMATHUKY ¥ CTaTyH, OTPAKAIOIINE OCHOBHBIE HCTOPHYECKIE COOBITHS PA3HBIX
HCTOPHYECKUX IIEPHOJOB, MOJKHO YBHIETh IOBCIOY B POCCHHMCKMX Iapkax H
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ynuuax. EcTe Takske MHOIO IOCJIOBULL U IIOTOBOPOK HAa PYCCKOM S3BIKE, KOTOPbBIE
MOKa3bIBAIOT, YTO PYCCKUI Hapol Xpadp M xopoll B 00pb0e, Takue Kak:

T'epoit ymupaetr onuH pas, Tpyc — ThICSUY pas.

I'me cmenocTh, TaM U obena.

Kro manky B341 TOT U Kanpail.

BroiBoabI

Poccuiickas Hanus MMeeT NONTYI0 MCTOPUIO M YHUKAJIBHYIO IPHUPOIHYIO
cpemy, W pasnudHbIe (DAKTOPHI MPHUBOIAT K TAWHCTBEHHOW M CIIOXKHOHM NpHpoje
pycckoro Hapopna. Mcmonb3yst GOJbIIOE KOJNMYECTBO IOCIOBHI[ M MOTOBOPOK B
Ka4yecTBE OOBEKTa MCCIICIOBAHUS, B JAHHOH paboTe aHANMM3UPYIOTCS THINYHBIC
XapaKTEePUCTHUKH, KOTOPHIE MOTYT BBIPa3UTh OOIIME XapaKTEPUCTUKU PYyCCKOH
Halluu, K MpUMEPY: PEIUTHO3HOCTh, CAPOCTh U TOCTCIPUMNMCTBO, BOMHCTBCHHA
HaTypa.

B cBs3u ¢ Pa3INYHBIMH HAIITMOHAJIbHBIMU UCTOPUYCCKUMU U COLMAJIbHBIMU
YCIOBUAMU KaxKJasd Halusd B MHPE HMECT CBOU COGCTBCHHI)IC JOCTOMHCTBA H
HCIOCTATKU. B mpouecce MEKKYJIbTYPHOTO 06IlIeHI/ISI MbI JOJIDKHBI MCKaTb TOYKH
COIIPUKOCHOBCHMS, COXpaHisd pas3jinius, HCHUTh NPEUMYIICCTBA APYTIUX U TEPIICTH
HEIOCTaTKH IpyT Apyra.
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Abstract: The article is devoted to the analysis of gender concepts in kinship terms,
mythological texts and their spatial associations. The results of the study show that masculinity
is associated with strength and power, while femininity is associated with earth and home
space.
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MPOBJIEMA PEKOHCTPYKIIUU TEHAEPHBIX KOHLOEIITOB
OEMHWHHOI'O U MACKYJIMHHOT O
B IPEBHUX HHﬂOEBPOHEﬁCKHX KYJIbTYPAX
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HoBocuOupckuii rocyaapcTBEHHBI TEXHIYECKUI YHUBEPCHUTET,
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AHHOTaL{I/IﬂI Cratbs IMOCBALICHA aHAJIM3Y I'CHACPHBIX KOHLIGHLII/Iﬁ 4YE€pe3 TEPMUHBL
poacTBa, MI/I(I)OJ'IOFI/I'»IGCKI/IG TEKCTbBl U HUX MNPOCTPAHCTBEHHLIC acCCOLUaAllUU. Pe3yJ’ILTaTI>I
HCCHC}IOB&HHﬁ TMOKa3bIBAKOT, YTO MACKYJIMHHOCTb aCCOLIMUPYETCH C CUJION U BJIaCTbIO, B TO
BpEMs KaK (beMI/IHHOCTL — ¢ 3eMJiel 1 JOMalIHUM NMPOCTPAHCTBOM.

KioueBnie cioBa: TEHJCpHAad JIMHIBUCTHUKA, ManPUIPIHCfIHOCTL, MI/I(:I)OJ'IOFI/I‘ICCKI/IC
TEKCTBI, KYJIbTYPHBIC KOIbI

Introduction

The study of ancient cultures fascinated linguists, archaeologists and cultural
scholars. To truly grasp the worldviews and communication patterns of past societies
a multidisciplinary approach is essential [4, p. 183-184]. Concepts of femininity and
masculinity can be not fixed by biology but be shaped by cultural and historical
contexts [2; 13], though both social, cultural and biological factors played a role in
shaping gender dynamics in Indo-European societies. By examining linguistic
structures, etymology and ancient texts, one can uncover how language preserves and
transmits cultural archetypes [11, p. 138], offering a clue into how gender was
conceptualized in the past.
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Theoretical framework

Reconstructing gender concepts in ancient Indo-European cultures is a
relatively new area of study, though it builds on earlier work in Indo-European
studies, mythology and gender linguistics. Pioneering scholars like F. Bopp, A.
Schleicher and A. Meillet laid the groundwork while more recent researchers such as
J. Mallory, V. V. lvanov, T. V. Gamkrelidze, C. Renfrew and M. Gimbutas have
deepened the understanding of Indo-European social and cultural dynamics. Genetic
studies by D. Reich and E. Willerslev have also supported the Kurgan hypothesis,
which traces the spread of Proto-Indo-European culture as the Yamnaya culture.
Despite these advances, gender remains an underexplored aspect of Indo-European
studies, particularly in language and mythology. While scholars like E. Meletinsky,
G. Dumézil and M. Eliade have touched on gender roles, their work often lacks a
unified framework, focusing more on cosmological structures than gender-specific
dynamics. Similarly, studies on grammatical gender by G. G. Corbett and F.
Franceschina have overlooked its historical evolution and its connection to concepts
like animacy and activity in Indo-European languages, as noted by O. Osipova, A.
Desnitskaya and G. Klimov. Russian scholars like O. L. Kamenskaya and A. V.
Kirilina have contributed to understanding gender representation in language, but
their focus has largely been on modern phenomena. Meanwhile, researchers like Y.
S. Stepanov, S. G. Proskurin and A. B. Solomonik have developed methods for
analyzing cultural and linguistic concepts, though these have rarely been applied to
gender studies. This gap highlights the need for a more integrated approach that
combines diachronic and cultural semiotic perspectives to fully understand gender
concepts in ancient Indo-European cultures.

Methods and Results

The methods suggested for this study were the structural (examining the basic
structures and relationships within linguistic and cultural systems), the etymological
(reconstructing the meanings and evolution of words), the comparative (comparing
concepts and their linguistic expressions across Indo-European languages and
cultures) and the philological (analyzing ancient texts in their historical context).

The research drew on ancient texts from various Indo-European traditions,
including Anatolian, Ancient Greek, Indo-Iranian and Ancient Germanic sources.

Around the 4th millennium BCE, the expansion of Proto-Indo-Europeans into
the Pontic-Caspian steppe led to the displacement of the "Old European” culture, as
argued by scholars like M. Gimbutas and D. Anthony. This shift marked a transition
from matrilocal to patrilocal systems and the rise of patriarchal societies [3; 7, p.
490]. The "Indo-Europeanization™ of the Danube Basin brought profound changes to
settlement structures, social organization and religion with Indo-European elements
overshadowing Old European traditions though the latter persisted as latent
influences. This clash of ideologies and socio-economic systems replaced an
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egalitarian, theocratic society with a warrior-based patriarchy, shifting worship from
chthonic goddesses to a pantheon of sky gods [7, p. 444].

The transition from Old Europe’s egalitarian society to the patriarchal
structures of Proto-Indo-European culture reflects a dramatic shift in worldview. Old
Europe celebrated female deities and gender equality, while Proto-Indo-European
culture emphasized male dominance and hierarchy, evident in religious beliefs,
marriage systems and Kinship structures. In Proto-Indo-European society, patrilineal
and patrilocal systems required women to sever ties with their birth families upon
marriage — a stark contrast to Old Europe’s matrilineal traditions.

In Pindar’s Pythian Odes [10] masculinity is idealized through the figure of
the athlete-hero, celebrated for strength, skill and competitive spirit. Victories in
athletic contests brought glory (xléog) and connected mortals to the divine,
particularly Apollo, who symbolized both physical and intellectual excellence.
Women, on the other hand, rarely take center stage. They are depicted as mothers or
mythological figures often associated with fertility and domesticity. Similarly in
Hesiod’s Theogony [6] male figures like Uranus, Cronus and Zeus dominate the
cosmic order embodying power and hierarchy while female figures like Gaia and
Pandora are linked to chaos and conflict, despite their vital roles in creation and
continuity. In Homer’s Iliad male heroes such as Achilles and Hector epitomize
martial valor and honor driven by glory and loyalty. Women like Helen and Hecuba
are defined by their roles as mothers, wives and sources of beauty or grief, who often
influence events indirectly through emotional expression rather than direct action.
These texts reflect a patriarchal worldview where male figures dominate through
strength, rationality and hierarchy while women are largely confined to domestic and
reproductive roles with limited agency but significant emotional and symbolic
influence.

The the establishment of government is often perceived as an act sanctioned
by the deity. Thus, the lexical set related to the aspect of symbolic culture in the
semantic sphere of power or authority is a group of words that includes the ancient
Indian dsura and the Avestan ahura "lord" (usually deified), Hittite zassu "king™ and
a group of Germanic deities known in Old Norse like Zsir, Proto-Germanic *ansuz.
Most scholars today assume that the words meaning "king, lord, god" are related to
the Hittite verb Zds-/hass— "to generate, to produce”, from *h2o/ans-. F. Sommer
noted the parallelism of the Hittite has-/hass— "to generate" ¢ hassu— "king", occurring
from the same root, and the English kin family with king (Proto-Germanic
*kuningaz), Latin pater patriae [14, p. 9].

The root *h3rég, found in Latin rex and Vedic raj- connects rulership with the
idea of "straightness" or "guidance™ as seen in metaphors of a charioteer steering
horses symbolizing control and order. This metaphor appears in Avestan and Old
Irish texts where the ruler is likened to a charioteer guiding his people. Masculine
authority is further associated with celestial imagery such as the sky and the sun and
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material symbols like chariots and wheels. The wheel in particular holds ritual and
mythological significance worshipped as a solar symbol in Hittite tradition and as a
divine weapon in Vedic and lIranian myths, where gods like Indra use it to defeat
demons. A passage from the Rig Veda (8.70) [12] illustrates this connection
(translation mine):

yo raja carsapinam yata rathebhir adhriguh | visvasam tarutd@ prtananam
iyestho yo vrtraha grne ||

"The one who is the king of the people, who rides a chariot, the great one, the
victor in all battles, who is praised as the mighty slayer of Vritra"

In the Rigveda gods ride war chariots standing to drive them. It’s a practice
dating back to the Indo-Iranian era while cargo carts pulled by oxen or cows were
used by women. It’s seen when Indra destroys the goddess Ushas’s cart (4.30.10) [5,
p. 729] (translation mine):

aposa anasah sarat sampistad aha bibhyust ni yat sim sisndthad vrsa

"Ushas ran away from the wrecked cart terrified when the bull pushed her"

The chariot hulugaanni in Hittite rituals symbolizes royal power as the throne
god brings it from the sea for the king [1] (translation mine):

LUGAL-u-e-mu ma-ni-ia-ah-ha-en GIShu-lu-ga-an-ni-en GISDAG-iz a-ru-
na-za u-da-as

"To me, the king, the Throne-God brought the chariot from across the sea"

In Eddic poetry transport markers like "ship," “chariot,” "horse" and weapons
like "shield" and "sword" appear in oaths, such as in Vélundarkvida (33) [9, p. 356]
(translation mine):

at skips bordi ok at skialdar rond

at mars bogi ok at meekis egg

"By the sides of the ship, by the edge of the shield,

by the withers of the horse, by the tip of the sword"

Velund swears by these objects paralleling Old Irish oaths tar mo sciath 7 tar
mo c[h]loidim "by my shield and my sword" and the Manusmriti (8.113) [15, p. 286],
where a warrior swears by his vahanayudhais "chariot and weapons". These symbols
highlight the deep connection between transportation, warfare and masculine
authority in Indo-European cultures.

Gender roles in Indo-European societies were not always rigid. For instance,
Scandinavian sagas mention female warriors (valkyries) and men engaged in
traditionally female crafts like weaving by that suggesting some flexibility in gender
boundaries. In Celtic cultures women held significant power and authority even
serving as warriors and rulers as noted in Caesar’s accounts of Gallic tribes [8, p. 47].
These examples show that gender concepts varied considerably within Indo-
European societies challenging the notion of strictly defined roles.
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Conclusion

The analysis of linguistic data, kinship terms and mythological sources can
reveal that in ancient Indo-European cultures masculinity was associated with
strength, authority and celestial imagery, while femininity was linked to the earthly
realm, birth and domesticity. Spatial metaphors reinforced this dichotomy, with
masculinity tied to the upper world (sky, power) and femininity to the lower (earth,
hearth). Language and cultural codes (ritualistic and mythological narratives)
solidified patriarchal structures though gender roles varied across contexts.

However challenges (such as fragmentary data and the risk of
overgeneralization) remain. Future research could explore Anatolian traditions as the
earliest branch of Proto-Indo-European, incorporate archaeological and ethnographic
data and apply this methodology to non-Indo-European cultures to assess the
universality or specificity of gender conceptualizations.
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language learning syllabus and significance of dedicated project-oriented exercises for
efficient project work implementation. Examples of language learning assignments developed
for digital project work integration into English language syllabus of students majoring in
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Annoranms: CraTesi MOCBSIIEHa pa3paboTKe YNPaXHEHWH ST WHTETPaIuu
IU(POBBIX MPOEKTOB B MpOLECC OOYYCHHs AHTIMIICKOMY S3BIKY CTYJCHTOB HESI3BIKOBBIX
HaIpaBJICHUH MOJATOTOBKU. B cTaThe paccMOTpPEHBI OCOOCHHOCTH LH(POBBIX MPOEKTOB,
METOJbl MX MHTETpalMyd B HNPOrpaMMy OOY4YECHUs M 3HAYMMOCTH BKJIIOYCHHS CHELHATbHBIX
MPOEKTHO-OPUEHTHPOBAHHBIX 3aIaHu# J1s obecriedeHus 3PEKTHBHOCTH MPOCSKTHOM paboThI
B Kypcax MHOCTPAaHHOTO si3bIka. [IpecTaBieHsl mpUMepsl yIpaXHeHHUH, pa3paboTaHHbIX TS
HHTErpali paboThl Ha/l I(PPOBBIMY IPOSKTAaMH B KyPChI aHTJIHICKOTO SI3bIKa IS CTYACHTOB
HanpasieHnii «IIcuxonorus» u «MHPOPMAIMOHHBIE TEXHOIOTUI.
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KiroueBsle cioBa: mpoekTHOoe oOydeHue, IHM(GPOBEIE MPOEKTHI B O0yYEeHHH
MHOCTPAHHOMY SI3BIKY IH(POBBIE PECYpPCHI, BUABI YIIPAKHEHUH, HESI3BIKOBBIE HAIPABICHUS
MOATOTOBKH

Introduction

In recent years, project-based and collaborative learning of foreign languages
has become increasingly popular [1, 2, 3, 9, 10, 11].

It gives students the opportunity not only to learn a language, but also to apply
it in professional and intercultural communication. Especially important is the use of
digital tools that extend the educational environment, provide access to a variety of
resources and promote the development of digital skills.

Integration of digital prejects into foreign language syllabus foreign language
allows:

1) develop communicative skills in an authentic digital language environment,

2) create real digital products, which increases learner motivation,

3) develop key 21st century skills such as critical thinking, collaboration and
working with digital resources [2].

The aim of this study is to theoretically identify and empirically evaluate the
effectiveness of developing exercises for integrating digital projects into the English
language syllabus for non-language learners.

The object of our research is teaching a foreign language in non-linguistic
majors.

The subject of our research is the development of exercises for integrating
digital projects into the English language syllabus for students of a non-linguistic
university.

Theoretical framework

The project method in teaching a foreign language at a university is based on

the active involvement of students in the process of creating a real product,
which contributes to the development of both linguistic and professional skills;

the focus on the final result, which motivates students to independently study
the material and improves their level of proficiency in a foreign language.

In the framework of a foreign language course, project work is supported by
special tasks aimed at the successful acquisition of language material. These can be
lexical and grammatical exercises, work with authentic sources, analysis of
professional texts, creative and research tasks [9, p. 52].

Several factors should be considered when organising project activities at
university:

it is the direction of study. Project assignments should correspond to the
professional needs of students, which ensures their practical significance;

the selection of language material and the complexity of tasks should
correspond to the level of students' training;
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stage of study should be considered. Students have different competences in
different courses, therefore the structure and complexity of projects can vary from
simple research works in junior courses to complex professionally oriented projects
in senior courses [6].

Approaches to project integration. There are three main approaches to the
integration of projects into the foreign language teaching process:

1) as a form of extracurricular work,

2) as an alternative way of organising a course of study,

3) as an organic part of the traditional foreign language teaching system in
two variants: as a final communicative task during the study of a certain topic and as
a step-by-step work that is consistently carried out in the course of learning a foreign
language [7, p.11].

In this study, the third approach to the integration of projects in foreign
language teaching was applied, as it allows: organically fit the project activity into
the process of mastering the teaching material, balance different forms of students'
work, including group, individual, classroom, independent, training and creative,
increase the motivation of students [8, p. 38].

This article examines the peculiarities of developing a system of exercises in
project-based learning, their structure and connection with digital technologies.

Effective project-based learning involves the creation of exercises that
promote the development of not only linguistic, but also professional, digital and
communicative competences of students. The basic principles for designing such
exercises are based on the integration of Language for Specific Purposes (LSP),
Project-Based Learning (PBL) and digital pedagogy [4].

The project is linked to the course on three levels:

Thematic — the topic of the project corresponds to the topic of the unit.

Methodological — the project continues the learning tasks, creating real
communicative situations.

Technical — digital platforms are used for learning and working on the project
[6].

This integration is important for the developed exercises, as they include real
communication scenarios (writing emails, dialogues, creating questionnaires,
blogging), correspond to the learning topics and build digital communication skills
[71.

In traditional Russian methodology, the most common classifications of
exercises include language, language skills, and communicative exercises and tasks.

Language exercises are aimed at automatising knowledge, so exercises on
terminology and grammar in the context of professional topics are important.

Language skills and communicative exercises and tasks provide situational
and motivated language use, which makes learning as close to real practice as
possible [13, p. 408].
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Target audiences and English language syllabi

The research involved two groups of non-linguistic majors:

Psychology students — 16 students (A2-B1 level) from the 2nd year, 3rd
semester, Faculty of Humanities at NSTU. The English program spanned three
semesters, with 2 in-person lessons per week. Focused on professional terminology
and language for specific purposes. The basic course was based on New Enterprise
by Evans V., Dooley J., Express Publishing, 2018, level A2.

IT students — 13 students (pre-intermediate level) Faculty of Information
Technology SGUVT, learning remotely with an online lesson per week. The general
English course. The course followed the students’ book: Outcomes, Pre-Intermediate,
by Hugh Dellar, Andrew Walkley, Cengage Learning, Inc, 2010, Module 4 (Food).

Final digital products of project work

Psychology students developed an online questionnaire on character, self-
esteem and temperament in the form of a website for international students of NSTU.

Information Technology students created an online questionnaire on nutrition
trends and a food blog.

Students used various digital tools to develop their projects:

Google Forms was used by students to create questionnaires.

Bitrix was used as a website builder.

Shoard — a tool for visualising ideas.

Worldwall & LearningApps — online platforms for developing interactive
learning activities including educational games.

MindMeister — a Mind-mapping tool for structuring ideas.

The process of working on the project was divided into three stages:

Preparatory Stage — Introduction to the topic, key vocabulary, and relevant
grammatical structures.

Development Stage — Engaging in communicative exercises, structuring
information, discussing project frameworks, and utilizing digital tools.

Final Stage — Preparing and defending the project in English, followed by
evaluation and reflection [8].

Methods and results

The following methods were used to solve the problems of the study:

Theoretical methods — analysis of scientific and methodological literature on
digital project-based learning in language education, review of digital platforms and
tools used in English language teaching.

Empirical methods — surveys and questionnaires to identify the needs of
students and teachers in digital projects, experimental implementation of the
developed exercises, statistical analysis of the experimental results to evaluate the
effectiveness of the proposed methodology.

This study represents a project-based learning (PBL) pedagogical approach
by developing a series of exercises in both traditional and digital environments. The
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methodology involved the design and implementation of defined exercises followed
by experiential learning and systematic analysis of the results. The exercises were
designed to integrate Language for Specific Purposes (LSP) into real-world projects
and were tailored to the needs of two distinct groups in two learning modes:
psychology students (face-to-face classes) and IT students (distance learning). The
exercises were designed to support the overall course objectives by improving
vocabulary, grammar and communication skills through a structured sequence of
preparatory, productive and transfer activities.

Exercises for psychology students

Vocabulary and grammar exercises:

Creating a digital glossary (Google Docs, Trello) — students collect key terms
related to the project with definitions and examples to expand professional
vocabulary.

Writing a reflective report (Google Docs) — a 150-200-word report analysing
the challenges, skills development and the role of digital tools in the project work.

Speaking and discussion exercises:

Virtual debates (Zoom, MS Teams) — teams discuss the topic ‘Digital projects
in psychological counselling: creative ideas’, developing skills of argumentation and
professional language.

Role play ‘Project Interview’ (Zoom, audio recording) — simulation of an
interview between a website creator and an international student to practice
interviewing techniques and discuss problem solving.

Exercises for IT students

Exercises to develop language and digital skills:

Creating mind maps (Miro, MindMeister) — students structure their blog
content into sections such as ‘Recipes’, ‘Food Stories’ and ‘Digital Tools’, entirely
in English.

Developing interactive quizzes (Google Forms, Quizizz) —a 10-question quiz
about food and technology that includes both factual and analytical elements.

Communication exercises:

3. Business correspondence simulation (Email, Google Docs) — students
compose a business correspondence between a blogger

4. Interactive video presentation (Zoom) — 3-5 minutes recorded presentation
on the blog concept, sections and digital tools used, followed by discussion and
questions.

As a result, all the stages of project work were supported by variety of
exercises aimed at provision of efficient integration digital projects into English
courses improving students

vocabulary, reasoning and communicative skill, practical experience in
reflective writing and professional discussions;

structured thinking, professional communication and public speaking skills;
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collaboration in digital environment and digital content creation skills through
more engaging and applicable to real-world tasks.

Conclusion

The integration of digital project work into language learning syllabus
requires a wide range of exercises covering all stages of project work. In the process
of developing teaching materials, there is a need to include vocabulary, grammar. and
language skills exercises, varying their complexity and format depending on the stage
of the project work, students' level of foreign language proficiency and digital
competence, learning curriculum and foreign language syllabus. For psychology
students, role-playing games, discussions and case studies were used, while for IT
students the focus was on analysing technical texts and creating digital content. In
addition, in digital project integration of digital projects into English language
syllabus it is important to consider not only the content of tasks, but also their
distribution across project stages, ensuring practice of vocabulary, grammar,
communicative and digital skills.
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Introduction

The modern world is rapidly changing under the influence of technology, and
education is no exception. Artificial intelligence is increasingly used in various fields,
including language learning, where it opens up new horizons for students and
teachers. In the context of globalization and the rapid development of communication
technologies, knowledge of foreign languages is becoming an integral part of
professional success and cultural adaptation. This creates a need for effective,
accessible and personalized teaching methods that can not only facilitate the process
of language acquisition, but also increase student motivation.

Acrtificial intelligence provides unique opportunities for creating adaptive
learning strategies, allowing educational programs to adapt to the individual needs
and preferences of each student. The use of machine learning algorithms and data
analysis allows you to track progress and identify strengths and weaknesses of
students, which contributes to the formation of an optimal educational route. Thus,
the motivational impact of Al is becoming a key aspect influencing the success of the
language learning process.

In this paper, we will consider how artificial intelligence technologies can not
only increase the level of student engagement in learning, but also create conditions
for a deeper and more conscious acquisition of language skills. The study will cover
both theoretical aspects and practical examples of the implementation of artificial
intelligence in language teaching, which will reveal the potential and challenges that
educational institutions and student face in the era of digitalization.

The purpose of this work is to analyze the impact of artificial intelligence
technologies on the process of learning foreign languages, as well as to develop
recommendations for the implementation of adaptive teaching strategies that take
into account the individual needs and preferences of students.

Research methods are the following: analysis of existing programs and
platforms that use artificial intelligence to teach a foreign language. Observation and
analysis of real situations of using artificial intelligence in teaching a foreign
language.

Theoretical framework

Progress in artificial intelligence for translation purposes currently leaves
much to be desired, which requires continued efforts to accelerate the application of
these technologies. Despite significant advances in artificial intelligence technologies
in recent years, the quality and efficiency of machine translation are still significantly
inferior to human translation [5, p. 16]. Machine translation faces many obstacles,
such as understanding semantics, context awareness, and conveying linguistic style,
and solving these problems requires continuous development and breakthroughs in
algorithmic models. Current machine translation systems are unable to reliably
handle complex syntactic structures, specialized terminology, and cultural
differences, which leads to frequent grammatical errors, distortions of meaning, and
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unnatural wording in translated texts, seriously reducing the quality of translation and
negatively affecting the user experience. Significant technological breakthroughs in
language understanding, knowledge representation, and reasoning are needed to
achieve high-quality machine translation. This process is long and will require
tireless efforts from researchers and engineers.

Integrating artificial intelligence (Al) into educational processes presents a
transformative opportunity to enhance learning experiences, streamline
administrative tasks, and provide personalized educational pathways for students.
The application of Al in education encompasses a wide range of functionalities, from
intelligent tutoring systems to data analysis for improving teaching strategies.

One of the most significant aspects of Al in education is its capacity to support
personalized learning. Through the use of adaptive learning technologies, Al can
assess a student's individual learning style and performance metrics to tailor
educational content and pacing accordingly. For instance, if a student struggles with
a particular math concept, an Al-driven platform can adjust its curriculum to provide
additional resources, exercises, or alternative explanations that resonate better with
the student’s understanding. This level of personalization can help students progress
at their own pace, thus maximizing their learning potential.

As itis noted by Rolgaizer A.A., “today the most popular artificial intelligence
tools used in learning foreign languages are text recognition and analysis services
(voice assistants, chatbots, online translators, services for checking spelling,
punctuation, grammar and text style)” [2, p. 244]. Modern chatbots based on artificial
intelligence “provide users with personalized responses to their messages, analyze
their work and offer recommendations for improvement. In recent years, significant
developments in neural networks have given impetus to machine translation,
expanding the horizons of its application in teaching foreign languages. For example,
using machine translation as a teaching model helps students identify inaccuracies
and errors in texts in order to correct them themselves, which contributes to a deeper
perception of the language and understanding of its structure” [4, p. 132].

In the education system, it is important to take into account that students
master the material at their own unique pace, which makes it impossible to demand
a uniform approach for all students. Individualized teaching aids are becoming
indispensable, since they work on the basis of personal data of students, adapting to
their progress.

“Technologies such as neuro-linguistic programming (NLP), collocation
extraction, and paired mutual information (PMI) play a significant role in the learning
process. NLP teaches machines to read and interpret human speech, while collocation
extraction helps solve problems of language generation and text classification. The
introduction of Al in language learning is supported by a wide range of Android and
iOS apps that focus on vocabulary acquisition. Some of them, using data from Oxford
dictionaries and integrated Al solutions, imitate the behavior of a tutor, providing
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automatic feedback. One such app is FeeBu (Feedback Butterfly), which has access
to an extensive corpus of authentic English texts. This tool evaluates language
achievements according to four main criteria: grammar, spelling, semantics, and
correct word choice” [2, p. 67]. FeeBu automatically generates exercises, forming
tasks for analyzing the semantic context. The system automatically checks the text
for grammatical errors and uses a server component to provide instant feedback by
examining students' responses through NLP processing.

By analyzing the text corpus with n-gram metrics and mutual information,
collocations are extracted, allowing for more accurate assessment of language
proficiency. The success of the application led to Oxford University Press, the largest
publisher of English-learning materials, acquiring it and licensing the technology for
the global market. In summary, the following are common key concepts in the use of
artificial intelligence technologies in terms of language learning:

1. Neuro-linguistic programming (NLP) is a field that combines artificial
intelligence and linguistics, the purpose of which is to automatically process human
language. NLP is aimed at the creation and analysis of written and spoken language,
although speech processing is often considered a separate field. NLP can be viewed
as an applied aspect of computational linguistics, an interdisciplinary field of research
concerned with the formal analysis and modeling of language and its applications at
the intersection of linguistics, computer science, and psychology.

2. Machine learning is a part of artificial intelligence. It refers to systems that
acquire information or learn from experience. Machine learning “helps find solutions
to many problems in speech, recognition, and robotics.

3. Deep learning is a field of artificial intelligence, a type of machine learning
that uses artificial neural networks (computing systems that resemble certain neural
networks in the human brain) to learn from large sets of data. Deep learning primarily
focuses on vision—based categories (e.g. distinguishing images), but can also be used
for NLP purposes. Experts believe that Al-based tools “offer the possibility of
learning that is more personalized, flexible, inclusive and engaging and there is
evidence that digital language learning itself has become more dynamic and adaptive.
Specifically for assisted and adaptive language learning scenarios (where an
algorithm supports the teacher and the student and creates a personalized learning
path), so-called narrow Al technologies come into play” [6, p. 5]. They can be divided
into the following categories:

1. Learner-centered Al tools include practice models, feedback mechanisms,
and exercises aimed at developing specific skills. Such technologies support in-depth
learning of specific subjects.

2.Teacher-centered systems are designed to reduce the workload of teachers.
They automate many processes, such as assessments, feedback mechanisms, and
classroom management, and also solve administrative issues.
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3.Systemic Al tools are designed to transfer processed data mainly to
institutional administrators or stakeholders. For example, software that evaluates
students' work and predicts their future academic performance. The integration of
artificial intelligence into the educational process significantly transforms the
professional practices of teachers. For several years, leading universities have been
striving to modernize language teaching with Al, but the introduction of online
learning has not yet led to fundamental changes in this area.

Methods and results

At our university, we have actively integrated artificial intelligence into the
language learning process, using various interactive tasks that not only deepen
students’ knowledge but also make the process more fun. One example of such tasks
was the adventure “You are locked in a memory vault”, where students had to solve
a series of grammar problems in order to escape from a virtual vault. This approach
allows us to use Al to create unique exercises that include game elements and
milestones, which helps to increase students’ motivation.

The first task, “Fill-in-the-Blank Sentences”, required students to use the
correct verb forms in the past perfect tense. The tasks were matched with real-life
scenarios, allowing students to put their grammar into practice. For example, among
the sentences were: “By the time the movie started, we (buy) the tickets”,
which emphasized the use of the correct grammar structure and context. This exercise
not only helped to consolidate knowledge but also developed critical thinking, as
students had to analyze each sentence and choose the most appropriate option.

In the second phase, “Sentence Unscrambling”, students had the opportunity
to practice structuring sentences in the past perfect tense. For example, they had to
reword “they / had / already / left / by the time / we / arrived” into “They had already
left by the time we arrived.” This exercise focused on sentence order, a key aspect of
the English language, which helped them better understand the use of tenses.

The third task, “Error Identification”, gave students the opportunity to identify
and correct grammatical errors in sentences. For example, “By the time he got to the
station, the train had already left” contains a tense error, since the correct version is
“By the time he got to the station, the train had already left.” This visual task taught
them to pay attention to detail and critically analyze grammatical structures.

Finally, the “Story Writing task” gave students a unique opportunity to apply
what they had learned and create their own story. Starting with the phrase “By the
time I realized...”, students were able to use their ideas to write a script that had to
include at least five sentences in the past perfect tense. This stage not only developed
their creative and writing skills, but also deepened their understanding of
grammatical structures in context. Using Al in such tasks not only adds an element
of gamification, making learning more attractive, but also allows students to engage
more deeply in the process, developing their skills in interacting with the language at
different levels. By working in groups to complete these tasks, students also
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improved their teamwork and collaboration skills, which are an important part of the
modern educational process. So, using Al in such fun and interactive exercises
demonstrates its potential in language teaching, creating a unique learning experience
that inspires students to strive for new knowledge.

Conclusion

Artificial intelligence has become an important and powerful tool in the field
of language learning, having a significant impact on learner motivation and
adaptation of learning strategies. Artificial intelligence not only makes the learning
process more interactive and engaging, but also provides a range of personalized
approaches that meet the unique needs of each student. Technologies such as adaptive
learning platforms and language applications offer a customized learning journey,
permitting learners to advance according to their individual tempo. Simultaneously,
they benefit from immediate assistance and timely feedback for error correction.
Artificial intelligence serves as a motivation booster by visibly enhancing learners'
competencies, consequently elevating engagement and the urge to persist in their
education journey.

The availability of Al-enhanced interactive content, including games and
simulations, adds an appealing dimension to language education, prompting active
student involvement. Furthermore, Al integration in language instruction expands
accessibility to educational material, enabling learners to engage with content at any
time and from any location, alighing with the demands of our rapidly moving world.

Thus, the synergy between artificial intelligence and language learning opens
up new horizons for learning, offering more effective and tailored strategies that meet
the interests and needs of students. In the future, the development of technology and
its integration into educational processes promises an even greater transformation in
language, bringing even more opportunities for students seeking to master new
languages and cultures. Al will certainly be an integral part of this evolution,
contributing to the creation of more successful and motivated students.
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Introduction

Teaching foreign language in modern globalized and culturally diversified
educational field requires a more individual approach to students’ needs. Differential
approach to foreign language teaching emphasizes the importance of learners’ unique
characteristics, their values and identities. In this paper differential approach is going
to be examined as a valuable educational method that takes into account students’
values and identities.

Theoretical framework

According to P.F. Kapterev, the most serious disadvantage of education is
«the monotony of its structure, its unwillingness to apply to the different mental
abilities of children, the lack of flexibility» [3, p. 32]. Equalization of students’
learning abilities is still fairly common in educational facilities. To avoid monotony
of education and prevent suffocation of students’ experience under the condition of
standardized educational system, differential approach should be used [3, p. 32].

First of all, it is important to define differential approach. Differential
approach in learning is a method of organization of tasks and activities which vary
depending on learners’ individual abilities to study and their needs [2]. There are
three main point that define the purpose of the differential approach in teaching
practice:

From a pedagogical and psychological perspective, the goal of this approach
is to identify development of students’ needs, interest and abilities.

From the social perspective, purpose of the differential approach is to create
an opportunity for a development of intellectual, professional and intellectual
potential of learners.

From the didactic perspective, differential approach should be used for solving
fossilized educational problems with a new methodological system [7, p. 38].

A.K. Akisheva and A.N. Abzelova divide differential approaches into external
differentiation and internal differentiation. External differentiation can be described
as a preventive division of students in groups, depending on their learning abilities,
interests, values, etc. Internal differentiation is used in already formed groups, where
teacher should find a way to appropriately interact with different students [1].

0.V. Martynova highlights that the differentiated approach is an effective
solution to the some of the most important problems in teaching foreign language,
such as low student motivation, insufficient language skills, language barriers, and
limited class time. This approach contributes to the adaptation of the educational
process to meet students' needs [4].

Typical and standardized programs are designed for the “average student”.
That is why they usually do not provide the opportunity to for teachers to pay
attention to students’ abilities and interests. Learning a foreign language is limited to
the practice of mechanical skills and straight-forward assimilation of material.
Neither learners’ independence or creativity can be developed under such
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circumstances. That leads to students’ passivity in foreign language classes and their
loss of interest in subject and the final goal of the learning process [5, p. 197].

In current state of modern educational system, it is not possible to create an
individual trajectory for each and every learner while taking into account the limited
amount of time of teachers and the large number of students in the group. That is
why, most often a differentiated approach to learning is being used. In particular, the
creation of several standard trajectories for students, depending on their level of
knowledge and the ability to attend classes. Afterwards, the teacher has the
opportunity to adjust this model trajectory depending on the special circumstances of
a particular student.

The values and unique characteristics of students also require special attention
from teachers. Depending on the students' goals, both individual assignments and
lesson topics may vary. As part of differential approach, teacher can select texts,
discussion topics and projects based on students' interests and values. For example,
if a group of students is oriented towards environmental values or international
relations, the teacher can use relevant materials, making learning more meaningful
and motivating.

Students might be given a choice of ways to demonstrate their knowledge and
skills: presentation, essay, video project, acting, etc. This way students can express
their knowledge in more creative and fitting form. It is important for the teacher to
take into account not only the level of language proficiency, but also the emotional
and psychological characteristics of students, their self-perception and need for
recognition.

Tomlinson suggests some effective techniques for identifying students' needs:

Questionnaires to identify needs — given the age group of the learners, the
teacher can use specific questionnaires to gather information. This approach allows
to find out the level of language proficiency, individual learning preferences and
expectations from the course. Questions can be in different formats: multiple-choice,
closed-ended (yes/no) or ranked. The flexibility of the form allows this method to be
used with learners of different ages.

Teacher Observation Journal — Keeping records of students allows the teacher
to systematically track progress and identify individual differences. The journal can
record a predetermined list of observed characteristics, as well as reflections on the
progress and performance of the lessons. Such a tool is useful throughout the course
of a school year and contributes to the continuous improvement of teaching [6, p. 79—
83].

For the teacher, dialog in the learning environment is a valuable tool that
allows for a deeper understanding of the student's inner world. And for the student, it
is a special form of communication that creates an atmosphere of trust in which they
feel confident and relaxed. In such an environment, students freely exchange
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thoughts, inspire each other with new ideas, discover their talents and develop as
individuals.

Dialogue becomes not just a way of transferring knowledge, but a living
process that engages personal meanings, making learning deeper and more
meaningful. Itis a space of shared growth, where key human qualities such as respect,
empathy, openness, and a desire for mutual understanding and cooperation are
formed. Through these interactions, students not only learn new material, but also
learn to be part of a community where every voice is valued.

While being an important method, differential approach has one main flaw. It
requires a high level of teacher’s skill and knowledge. Lack of those qualities might
lead to unnecessary time consumption and overall lower level of material, that is
given to students. When tasks are individualized, there is a danger that some aspects
of language, e.g. grammar or pronunciation might turn out to be underdeveloped. If
the focus is mostly on a student's interests or comfort zones, they might avoid
challenging but important skill development tasks, resulting in “unbalanced”
language progress. That is why high proficiency of the teacher is crucial factor in a
successful application of the differential approach.

Conclusion

Differentiated approach to foreign language teaching is not just a pedagogical
strategy, but an important way of interaction with learners that takes into account
their cultural, emotional and intellectual individuality. Application of differential
approach makes it possible to overcome the standardization of the educational
process. It requires from the teacher methodological flexibility, empathy, cultural
sensitivity and the ability to unleash students’ potential at its’ finest.

The differential approach is an effective tool for integrating academic content
and personal experience of students. Thus, it contributes not only to successful
language acquisition, but also to the formation of multicultural identity.

It is important to note that, successful realization of this approach requires
high professional competence of the teacher, methodological training and
institutional support. If these conditions are met, the differentiated approach can be
considered as a promising direction for the development of modern language
pedagogy, oriented towards the values and identities of students.
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Introduction

The process of training and educating of professional translators is directly
related to the prevailing pedagogical paradigm in education today: the competence
approach. This approach is aimed at bringing up professionals possessing both the
skills devoted to a specific profession and the character traits required for lifelong
learning and personal growth [4, p. 8]. The competence of a professional translator
includes, in addition to purely technological translation skills, linguistic, theoretical,
and epistemic competencies related to the translator's willingness to actively apply
information and communication technologies in translation [3, p. 1]. Despite the
existing standards devoted to the training of translators, there is a gap between the
theory and practice of translation [1, p. 32]. Focusing on the practical aspect of
translation displaces the general theoretical provisions of translation, while excessive
emphasis on translation theory loses sight of the technological skills of working with
specific texts. Theory of translation is valued only through the lens of having
immediate practical application.

Despite overall ubiquity of translation, there is a lack of epistemic perspective
on translation. Epistemic perspective is a category connected with the ways humanity
generates knowledge. Epistemology is closely related to translation because
translation as an activity ensures the survival of distinct cultural perspectives that,
with the emergence of dominating languages and cultures, may become extinct [3, p.
2]. To have an epistemological perspective is to understand the evolution of ideas on
languages, their history and potential future. Different epistemological perspectives
communicate with the help of translation. Thus, it is essential for the students of
translation to understand the history of translation itself and why certain ideas were
given prominence while others abandoned.

The following paper aims at providing an answer to whether or not it is
possible to present the theoretical framework that would be engaging for the students
in an electronic format.

By focusing on the problem of developing epistemic perspective on
translation among the students there arises a framework for developing new courses
on teaching translation that would solve the problem of theory and practice gap.

Theoretical Framework

The emergence of a new competence-based approach in education has raised
the question of the formation of not only cognitive and operational skills within a
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particular profession, but also of the education of a holistic personality of a future
professional [4, p. 9]. Personal competencies address issues of ethics, social
integration, self-learning and professional development, and the use of information
and communication technologies in professional activities.

The new paradigm in education has led to the emergence of new approaches
in teaching translation. The role of translators and their professional activities is being
rethought, which is reflected in the emergence of the concept of “professional
translation competence” [2, p. 122]. Such competence includes the following special
competencies: communicative, linguistic, textual, technological, socio-cultural,
instrumental, translation and ethical competencies. In the framework of this study,
we have focused on the acquisition of theoretical competence.

Methods and Results

In the course of this research, theoretical and empirical methods of
pedagogical research were applied. The applied theoretical methods included
analysis, synthesis, and abstraction. Empirical methods included pedagogical
experiment and pedagogical observation of a continuous type. Three groups of
second- and third-year linguistics students took part in the experiment. Two classes
were held with each of the groups, during which tasks from the worksheets were
completed. Thus, a total of six classes devoted to general theoretical issues of
translation were published. Classes were conducted in English. The worksheets were
completed in the format of an open discussion.

Pic. The Worksheets 1-2

The Worksheet No. 1 titled “The Nature of Translation” consists of three
exercises. The first exercise presents statements about various aspects of translation:
the place of translation in modern civilization, the relationship between the original
and the translated text, the translator as the author of world literature, translation as
an instrument of intercultural communication, translation as a tool for transforming
reality. The second task involves discussing the problems of language and translation.
The assignment addresses the following issues: cultural identity in the context of
globalization, globalization and the death of translation, universal language in the
context of linguistic diversity. The third task is devoted to the consideration of the
hypothesis of linguistic relativity. In particular, questions about the possibility and
impossibility of translation in the context of postcolonial discourse are raised.
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The Worksheet No. 2 titled “Recent History of Translation” is structured into
four exercises, which can be completed after reading excerpts from an English-
language article on the history of translation from the collection “The Routledge
Handbook of Translation Studies and Linguistics”. The first three tasks are devoted
to working with the vocabulary of the text of the article, as well as discussing the
state of translation before and after World War 11. The fourth task is a discussion of
issues related to the comparison of human and machine translations, the future of
translation in connection with the emergence of artificial intelligence, and post-
literacy.

The tasks described above emphasize the communicative and discursive
principle of performing exercises. The classes consisted of free discussions of the
issues raised, where each student demonstrated his point of view on a particular issue.
Based on the observations obtained, the group with the greatest communication skills
showed great interest in the exercises presented, which led to the expansion of the
questions posed and their more detailed elaboration. The groups with less
communication skills were less interested in the discussion, and, consequently,
showed less interest in translation aspects. These exercises allowed students to
demonstrate their erudition on general linguistic issues, which was also reflected in
increased participation in the discussion.

Conclusion

Thus, the theoretical aspects of translation can be considered in a
communicative way. Translation issues, which were previously regarded as an area
of purely theoretical research, acquire a practical aspect and become part of a lively
discussion. Students’ involvement in the discussion of issues increases their general
awareness and stimulates interest in translation as an activity.

Offering historical perspective on translation and particular languages can be
used in teaching theoretical framework of translation. It is essential to underline the
interdisciplinary nature of translation and to outline the areas of knowledge that are
connected with the epistemology of translation. Without the historical context
translation is seen as something that became prominent only recently which
downplays the role of translation throughout the human history.

Further research prospects are related to the development of exercises that
address other issues of translation studies, as well as the combination of these
theoretical exercises with practical, for example, written translation. This
combination will create a set of exercises that will bridge the gap between theory and
practice in translation. These exercises should be developed with the help of digital
platforms. The format of an open electronic course can serve as one of the available
platforms.
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co BctpoeHHbIM MU B 00yueHue nepesony.

KnmrodeBsle  CllOBa: HCKYCCTBEHHBIH  MHTENIEKT, IM(GPOBBIE HMHCTPYMEHTHI,
JMHTBHCTHYECKOE 00pa3oBaHue, 00yueHHe IepeBoLy

Introduction

The integration of artificial intelligence (Al) into teaching translation is
becoming more and more important in the context of rapid technological
development and increasing globalization. Its efficient use can significantly improve
the quality and speed of translation, as well as prepare students for today's labor
market demands [2].

The progress rate is increasing and in the near future Al technologies will be
able to cope with more complex tasks related to foreign languages and translation
education [3].

Theoretical framework

Translation technologies have improved considerably in recent years, offering
a variety of tools to improve the quality of translation. Modern approaches include
the use of such technologies and methods as: 1) machine translation and post-editing,
2) automated evaluation systems, 3) personalized learning, 4) interactive learning
materials, 5) analyzing large amounts of data, 6) tools for collaborative learning [1].

Al can provide an individual approach to learning due to the fact that it takes
into account the learner's abilities, level of knowledge and skills, corrects and
differentiates tasks based on previous results. This is extremely important when
learning a foreign language for special purposes, as Al makes it possible to adjust the
complexity of texts, lexico-grammatical exercises and listening material [4]. Al
systems can analyze a large amount of data to assess learning trends and improve
them.

Al tools are both focused on the student, helping to improve language skills
through a personalized approach, and on the teacher, helping to develop material,
shape assignments, and develop assessment criteria.

Nowadays, there are a large number of programs, applications and chatbots
that are able to develop programs and suggest assignment ideas, series of exercises
and thus improve the educational program [2].

The use of Al in translation classes can greatly improve the learning and
training process: 1. Automatic translation. Al can be used to instantly translate texts,
documents and exercises, thereby allowing students to quickly check translations and
find errors. 2. Text analysis. Al chatbots can analyze texts for complexity, style, and
vocabulary usage, helping to select appropriate texts for translation [1]. 3. Feedback.
Al tools can provide feedback on translations, pointing out grammatical and lexical
errors, selecting the most appropriate option, suggesting improvements [4].
4. Practice dialogs with Al. Al assistants can simulate conversational situations,
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dialogs, and environments to help students practice interpreting and translating.
5. Creating learning materials. Al technologies can help create learning materials,
assignments, and exercises customized to the students' level [2]. 6. Context research.
Al can assist in finding contextual information, which is especially important when
translating specialized texts. It can also automatically create glossaries of specialized
vocabulary [3].

Methods and results

For practical research, we used a chatbot (Mistral Al) with integrated Al. This
example demonstrates its use in creating a system of various exercises for teaching
translation, from simpler tasks to more complex ones, while considering different
degrees of students' training.

Creating a system of exercises to teach translation for linguistics students can
be structured to gradually increase in difficulty, allowing students to build their skills
progressively. Here’s a suggested plan:

Tasks for Level 1: Basic Vocabulary and Phrases

Word Translation: Provide a list of common words and ask students to
translate them into the target language (TL).

Phrase Translation: Offer simple phrases and ask students to translate them.

Al Tool: Use an Al tool to provide instant feedback on translation,
highlighting correct and incorrect answers.

At Level 1, students should have a basic understanding of the words and
phrases of the TL and understand basic grammatical structures. However, the Al can
provide instant feedback on vocabulary and suggest alternatives.

Tasks for Level 2: Sentence Structure

Sentence construction: Give students sentences in the source language (SL)
and ask them to construct equivalent sentences in the TL.

Grammar Focus: Introduce basic grammar rules and ask students to apply
them in translations.

Al Tool: Use Al to suggest grammatical corrections and improvements.

At Level 2, students should know the rules of sentence construction in the SL
and in the TL. At this stage, Al tools will be able to check grammar in translations
and suggest the most appropriate variants. The Al will also be able to give examples
of how to use different constructions in a certain context.

Tasks for Level 3: Paragraph Translation

Short paragraphs: Provide short paragraphs and ask students to translate them,
focusing on coherence and cohesion.

Contextual Translation: Introduce context—specific vocabulary and ask
students to translate paragraphs accordingly.

Al Tool: Use Al to evaluate the fluency and accuracy of the translation,
providing detailed feedback.
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At the 3rd level of translation, linguistics students should have the ability to
write coherent texts in both the SL and TL languages, while taking into account the
context in translation. Also, the Al is able to evaluate the coherence and logicality of
the translation and provide context-based cues.

Tasks for Level 4. Text Translation

Longer Texts: Assign longer texts, such as articles or stories, for translation.

Cultural Nuances: Highlight cultural differences and ask students to adapt
translations to suit the target audience.

Al Tool: Use Al to analyze the cultural appropriateness and suggest
alternatives.

At Level 4, students are required to be able to write texts with style and tone.
Understanding of cultural differences between languages. In turn, the Al can analyze
the style of the translation and suggest improvements to match the original, helping
to adapt the text for the target audience in a culturally sensitive way.

Tasks for Level 5. Specialized Translation

Technical Texts: Introduce technical or specialized texts (e.g., medical, legal)
and ask students to translate them.

Terminology: Provide glossaries and ask students to use them in their
translations.

Al Tool: Use Al to check the consistency of terminology and suggest
improvements.

At Level 5 requires knowledge of terminology in a particular area. Ability to
work with glossaries and reference books. Al can check for consistency of
terminology and suggest alternatives. Al can also help create and update glossaries
for specialized translations.

Tasks for Level 6. Advanced Translation Techniques

Idiomatic Expressions: Focus on translating idiomatic expressions and
proverbs.

Literary Translation: Assign literary texts and ask students to translate them,
preserving the style and tone.

Al Tool: Use Al to compare student translations with professional ones,
highlighting differences and suggesting improvements.

At Level 6, tasks require students to know idiomatic expressions and phrases
and to be able to convey the style and tone of literary works. The Al can help to find
equivalents to idiomatic expressions, compare translations, highlight differences and
suggest improvements.

Tasks for Level 7. Revision and Editing

Peer Review: Ask students to review and edit each other’s translations.

Self-Editing: Encourage students to revise their own translations, focusing on
clarity and accuracy.

Al Tool: Use Al to provide a final review, highlighting any remaining issues.
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Students at Level 7 need to have the skills and abilities to edit and improve
texts and to critically evaluate their own translations. The Al is able to provide
feedback, make corrections and point out the strengths and weaknesses of the
translation.

Tasks for Level 8. Real-World Application

Project-Based Translation: Assign real-world translation projects, such as
translating a website or a brochure.

Client Briefs: Provide mock client briefs and ask students to translate
according to specific requirements.

Al Tool: Use Al to simulate client feedback and suggest revisions.

In the last level of the exercises, the student can put into practice what they
have learned. Al is able to simulate user/student feedback, helping (students) to adapt
to real-world conditions. Al can help to manage translation projects, monitor progress
and quality of translations.

Using Al at every stage of learning allows students to gain not only knowledge
but also quality feedback, which contributes to more effective learning and
development of translation skills.

Conclusion

In this way, the use of Al in modern education is a tremendous success.
Applying Al systems helps to make the learning process more effective and
comfortable for students. Adaptive and personalized learning, creation of exercises,
a number of assignments, real-time text checking, feedback on discussion of work
done are all the qualities that Al tools possess. Successfully integrating Al into
education and translation training can be effective, while speeding up some processes
and work steps. That said, Al requires human intervention. The balance between the
use of Al and traditional translation methods is key to successful results.
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AnHoTanus: B maHHOM HccnenoBaHNN H3ydaeTcs BIMSHAE U(POBEIX TEXHOJIOTHH Ha
HNPUOOpETeHNE JISKCHUECKUX HABBIKOB, MOTHBALMIO M COXPAaHEHHE HaMSTH NPU H3yYCHUH
s3bIKa. Pe3ynbTaTbl IOKA3bIBAlOT, 4YTO CTYJICHThl NPEUMYLIECTBEHHO HCHOJb3YIOT
MYJIBTHMEIUIHBIE TUIATGOPMBI ISl M3y4YeHWs JICKCHUKM W JIydlle 3alOMHHAIOT CJIoBa C
MOMOIIBIO  3THX MHCTPYMEHTOB. lccienoBaHue TO3BOJISET  HPEANOJIOXKHUTH, YTO
HCTIONBb30BaHNE MYJIBTHMEIUHHBIX CPEICTB, MOJENEH «IepeBEepHyTOro Kilacca» M METOIOB
HMHTEPBAJIBHOTO TOBTOPEHHS MOXKET YIydIINTh YCBOGHHWE JEKCHKH B 00pa30BaTEIBHBIX
YIPEKIACHHSAX.
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Introduction

With the continuous evolution of education in a digital age, incorporation of
technology into the classroom shifted from giving the teacher a slight advantage to
being essential to conduct the lesson. Digital resources in English language teaching
present opportunities to boost student interest, motivation, and vocabulary retention.
Traditional methods, some of which emphasize memorization and repetition, can
become monotonous and, therefore, fail to support extensive learning. On the other
hand, digital platforms, educational apps, online games, and interactive tools can
facilitate engaging and immersive environments that can significantly improve
vocabulary development and other lexical abilities.
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This article explores the effects digital technology has on students' motivation
and vocabulary retention when obtaining lexical skills in English language
classroom. Knowing the growing importance of technology in education, it is crucial
to understand if digital tools can lead to more effective vocabulary acquisition as
compared to traditional methods. Previous research suggests that interactive and
multimedia-based learning provides for better engagement and retention, but it would
be beneficial to investigate further to determine its specific effects on lexical
development in English language learners.

The hypothesis of this research is that using digital technology improves the
learning of lexical skills. That improvement would include higher student motivation,
better retention of vocabulary, and overall enhanced language proficiency. By
examining the effectiveness of digital tools in language learning, this study aims to
provide valuable insights into best practices for integrating technology into English
teaching.

Theoretical framework

The lexical skill acquisition is the ability to recognize, memorize and use
vocabulary effectively is the foundation for learning a second language. Vocabulary
development in digital learning environments is influenced by such factors as learner
motivation, instructional tool design, and memorization processes.

Digital resources such as language-learning apps, multimedia flashcards, and
gamified platforms offer learners repeated, interactive exposure to new vocabulary.
Krashen’s Input Hypothesis says that to learn a language well, it's really important to
hear and see things that we can understand. [3, p. 20-39]. Digital tools, like apps and
games, help with this because they use different ways to show information, like text,
sounds, and pictures

These tools also support self-paced, autonomous learning and allow teachers
to create an environment that aligns with learner—centered approaches. This type of
environment allows students to control the frequency and type of vocabulary
exposure, supporting deeper understanding and longer vocabulary retention.
Moreover, many digital tools employ techniques like spaced repetition, which is
known to significantly enhance memory consolidation of lexical items [1, p. 1009].

Motivation plays an important role in successful language acquisition, and it
has been shown that the digital environment has a positive effect on both intrinsic
and extrinsic motivations. According to self-determination theory, the environment
that promotes a sense of autonomy, competence, and connection is rather a learner's
commitment. Gaming elements such as rewards, progress tracking, and real-time
feedback are often used in digital learning tools and are effective when maintaining
motivation [2, p.227-228]. Unlike traditional instruction, which can feel monotonous
or passive, digital platforms provide interactive experiences that cater to diverse
learning preferences. When learners are actively engaged, they are more likely to
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invest time and effort into vocabulary learning, leading to increased exposure and
greater retention.

Vocabulary learning involves coding new information and accurate access
over time. Cognitive load theory [4, p. 257-285] suggest that effective educational
design reduces unnecessary cognitive stress and allows learners to concentrate on
essential content. Digital tools can minimize cognitive stress by organizing
vocabulary in manageable units using multimodal input and immediate correction
feedback. For example, for double-coding, the multimedia support vocabulary tool
can process both visual and verbal information. This is particularly advantageous for
concrete vocabulary and frequently used vocabulary elements.

When brought together, these theoretical perspectives allow us to see that
digital technology enhances the learning of lexical skills by improving learners’
motivation and supporting effective memorization. The use of interactive,
personalized, and adaptive digital tools aligns with established theories of language
acquisition and cognitive processing, offering a modern and effective approach to
vocabulary instruction.

Methods and results

This study employed a mixed-method approach, combining literature analysis
and guantitative data collection through a structured survey of students in linguistics.
The aim was to investigate the role of digital technology in lexical skill acquisition,
particularly in relation to learner motivation and memory retention.

The theoretical foundation of this study was established through a critical
review of relevant scholarly literature. The sources selected span second language
acquisition theories, digital learning strategies, and cognitive and motivational
frameworks. Key authors such as Krashen, Sweller, and Deci informed the
conceptual underpinnings of how vocabulary is acquired, remembered, and
influenced by digital environments. The literature review allowed for a contextual
understanding of how digital tools may enhance lexical learning, and informed the
formulation of the hypothesis.

Empirical data were gathered through a structured survey distributed to a
sample of 92 students enrolled in a linguistics program, majority of which were first
and third year students. The participants represented a demographically consistent
group of advanced language learners, with most reporting active use of B2-level
English or above in their academic and personal communication.

The questionnaire consisted of multiple-choice and closed-ended questions
aimed at identifying learners' habits, tools, and perceptions related to vocabulary
acquisition in digital environments. The main information that was gathered from the
survey is:

When asked about student’s primary sources of vocabulary learning, the top
three answers (in this multiple choice question) were:

Social media platforms (60 answers)
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Films and TV series (58 answers)

Video-hosting platforms (56 answers)

These results show that a larger part (approximately 60—-65%) of students
participating in this survey acquire advanced vocabulary through multimedia means
outside of traditional classroom environment.

In the next question, 66 out of 92 students’ respondent that they had learned
advanced vocabulary primarily through multimedia, further proving the idea that the
digital media and lexical development have a strong connection.

Not all classroom practices represent the idea stated above well. In response
to the question, “How often do you use digital means (educational videos,
presentations, etc.) to learn new vocabulary in the classroom?”, the responses were:

Every other lesson (27 students)

Rarely (27 students)

Almost all the time (23 students)

This demonstrates a discrepancy between students’ preferred and most
effective learning modes and the actual integration of digital tools in instructional
settings.

“Would you say that you have better memory of the vocabulary learnt with
digital technology?”. To this question, 67 students responded positively, supporting
the hypothesis that digital learning environments enhance memory retention of
lexical items.

As evident from the results of the survey, students predominantly acquire
advanced vocabulary from platforms like social media, video hosting services, and
streaming content, which leads to the idea that educators should incorporate these
into learning process. Perhaps short videos, social media texts, or podcasts for
vocabulary exercises would enhance engagement and reflects students' real-world
language exposure

Conclusion

In conclusion to this article, we have arrived at a confirmation that digital tools
have a positive impact on the acquisition of lexical skills, predominantly through
increased motivation and improved vocabulary retention. While students frequently
utilize multimedia platforms outside of the English classroom, these resources remain
unused or underutilized in formal education.

The results show that we should use more digital tools, like videos and games,
in teaching. Things like multimedia-based tasks, flipped learning, and spaced
repetition can bridge this gap. Making sure tests and teacher training match these
methods of learning will help students acquire new vocabulary even more.
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Introduction

Today with the digitalization of education and the growing influence of media
space, the analysis of publicistic texts plays a key role in developing the
communicative competence of linguistics students. However, existing teaching
methods do not always fully use the potential of digital technologies, which creates
the need to explore more effective approaches.

Publicistic text (PT) analysis is relevant in the process of teaching foreign
language, as it aims to provide the activating and developing function of learning, as
well as contributes to the formation of a system of certain knowledge, skills and
abilities and provides an opportunity for the student to form various competences,
including communicative. Communicative competence takes a central place in
modern foreign language teaching. Perception and comprehension of text, as well as
its active processing, occur through the development of communicative skills in the
process of analyzing journalistic materials. The development of communicative
competence of a linguist has certain peculiarities that are characteristics of the
professional sphere of work.

This study aims to present the results how integrating digital tools into
publicistic text analysis can develop students’ communicative competence in foreign
language learning to students majoring in linguistics.

The relevance of this study is due to the growing need to develop students'
communicative competence in the context of globalization and intercultural
communication. The analysis of PTs provides a chance not only to improve language
skills, but also to form critical thinking and the ability to analyze information. In
today's world, where the information is available in vast amounts, the ability to
highlight key ideas, recognize stylistic devices and evaluate argumentation that
becomes especially important.

Theoretical framework

The Federal State Educational Standard for higher education outlines the
essential requirements for students pursuing a bachelor's degree in Linguistics. This
program necessitates an understanding of various linguistic aspects, including
phonetics, vocabulary, and grammar of the foreign language being studied.
Furthermore, students are expected to develop methods for expressing both semantic
and structural coherence in their writing, as well as the compositional elements that
enhance their texts. The ability to articulate thoughts clearly and effectively, using a
range of linguistic tools to emphasize key points, is crucial. These skills are vital for
those enrolled in the major 45.03.02 “Linguistics” to successfully navigate their
academic journey. The aim of learning a foreign language is to cultivate
communicative competence.

For many language learners, effective communication is the goal, particularly
within professional field. Written communication is especially significant in
workplace interactions, as it facilitates the sharing of specialized knowledge. To
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communicate successfully, learners must develop a comprehensive communicative
competence that includes linguistic, sociolinguistic, discourse, and strategic skills.

In the context of teaching methodology, communicative competence is
understood as an intuitive grasp of language use principles and the ability to apply
them effectively. This competence encompasses four primary skills, which are
typically divided into two categories: receptive skills (listening and reading) and
productive skills (speaking and writing).

Reading plays an important role in language learning as it intensifies the
processes necessary for understanding. According to I.L. Beam, communicative
competence includes lexical, speech, socio-cultural and other aspects. The use of
authentic texts helps to develop this competence as they reflect real language use and
cultural context [6].

Authentic texts have lexical and cultural relevance, allowing students to
understand the reality of the target language country better. They often contain
culturally specific vocabulary, such as names of holidays or currency. This increases
students' motivation and interest in the language. Publicistic texts, widely used in the
media, are particularly valuable because they develop language skills and immerse
students in political and cultural contexts [5]. These texts promote critical thinking,
requiring analysis of the author's point of view and recognition of hidden meanings.
Special attention is paid to how publicistic texts shape an analytical approach to
information perception, contribute to the development of argumentative speech and
help to avoid stereotypical interpretations.

In today's educational landscape, there is a pressing need for innovative
approaches, and one of the most effective solutions is blended learning. This method
merges traditional face-to-face teaching with online technologies, fostering a
supportive learning environment and ensuring that students have easy access to
essential information. While interpretations of blended learning may vary,
researchers universally recognize its primary aim: to integrate conventional and
digital methods to enhance the overall quality of education. The advancement of
technology further enriches blended learning, making it more adaptable, accessible,
and impactful.

A prime example of effective distance learning is the use of educational
platforms. At NSTU, the DiSpace 2.0 platform has been successfully adopted to
facilitate e-learning as well as the planning and organization of the educational
process. This system caters to various learning formats-full-time, part-time, and
blended-while integrating with the university’s corporate infrastructure and offering
an intuitive user experience.

To aid students in grasping the key characteristics of publicistic texts and
differentiating them from other literary forms, a new online course titled “Analysis
of Publicistic Texts” (course number “15970”) has been developed. This course is
designed to familiarize students with the fundamental principles of journalistic
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writing, the structure of publicistic works, their essential components, and various
stylistic devices. Moreover, it emphasizes the cultivation of analytical skills, enabling
students to assess these texts for their effectiveness and clarity. It is vital for learners
not only to grasp the overarching message but also to uncover deeper meanings,
argumentative strategies, and potential manipulative tactics that might shape readers'
perceptions of the material.

At present, this course is being rolled out as part of an experimental initiative,
yet it shows promise for future integration into actual university classes under the
subject ‘Language of Mass Media’ for students learning English. Specifically
designed for third-year linguistics students at NSTU, this online course aims to
enhance their communicative competence. The DiSpace 2.0 platform facilitates the
organization of the course into clear sections, ensuring smooth navigation for all
participants. Our curriculum is divided into multiple segments, blending theoretical
part with practical applications to provide a comprehensive learning process.

Methods and results

The primary aim of analyzing PTs is to enhance the ability of individuals to
effectively communicate across diverse linguistic backgrounds, fostering
understanding. This process not only improves language skills but also enriches
critical thinking and interpretative abilities, essential for navigating complex
information in today’s interconnected world. For achieving this aim the experiment
was conducted to find out the importance of PT analysis in this process.

Materials

In this study, various publicistic texts from American news media were
examined to assess their impact on communicative competence development.

At the outset of the experiment, students from both the control and
experimental groups were asked to complete a questionnaire regarding their
understanding of publicistic text analysis, along with a test designed to assess their
communicative competence in linguistic, sociolinguistic, and discourse areas. This
test was administered only once, at the beginning of the experiment, and aimed to
identify any communication challenges or tendencies among the students. The
findings from this initial assessment could help clarify the specific changes observed
in the students’ communicative skills, whether improvements or declines. A month—
long course schedule was created, and lessons were conducted with the “H1-26”
group, incorporating tailored lesson plans and teaching materials. An experiment was
also developed to validate the hypothesis of the master's thesis, which posits that
analyzing publicistic texts is an effective teaching method.

Following the initial assessment, we moved into the experimental phase,
focusing on enhancing communicative competence within the experimental group.
The research employed both qualitative and quantitative data analysis methods. Once
data collection was completing, we analyzed the results from the initial questionnaire
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through content analysis, identifying specific words, themes, or concepts present in
the qualitative data.

At the of the end of the diagnostic phase, we summarized key insights related
to teaching foreign languages using digital tools, emphasizing potential challenges
encountered in analyzing publicistic texts for developing communicative competence.
We paid particular attention to the varying difficulty levels of tasks, ensuring that
classes were differentiated based on this aspect and the topics covered.

Finally, the same students were tasked with analyzing publicistic texts
according to the criteria discussed during lessons and were required to articulate their
reasoning behind their analyses to evaluate the effectiveness of the teaching method
and assess improvements in students' communication competence. Their responses
reflect the effectiveness of publicistic text analysis and indicate how many students
gained greater confidence in their English communication skills throughout the
duration of the experiment. The results obtained indicate that students exhibited
varying levels of growth in their communicative competence due to the analysis of
publicistic texts. The most significant advancements were seen in linguistic
competence (74.4%). There were also moderate gains in strategic competence
(60.1%) and sociolinguistic competence (58.9%), pointing to students' enhanced
ability to modify their communication strategies and use language appropriately in
diverse social settings.

On the other hand, the analysis showed comparatively lower scores in
discourse competence (45.2 %) and notably in sociocultural competence (38.1 %).
This suggests that, while students have improved their ability to create coherent
discourse, their understanding of cultural and societal norms in communication is still
underdeveloped. These results imply that placing greater emphasis on sociocultural
aspects and discourse structure within publicistic texts could further boost students'
overall communicative competence.

Conclusion

The article analyzes the impact of PT analysis in the learning process of
students majoring in linguistics through American authentic media articles. The
experiment revealed the result of development of the components of communicative
competence, but it should be noted that further development of the components of
communicative competence is required. While most students achieved high results,
a small number showed moderate progress, suggesting a need for additional practice
in argumentation and tool usage. These findings highlight the value of combining
digital tools with traditional analysis methods in enhancing communicative
competence.
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Introduction

In today's digitally interconnected world, language learners no longer just
study words and grammar they navigate cultural landscapes, digital interactions, and
global communication. To communicate effectively, it is not enough to use grammar
correctly; to avoid conflict situations and misunderstandings on the part of foreigners,
future professionals need to be culturally aware. At present, in higher education
institutions, when training linguistics students, there is a problem of insufficient or
no materials that contribute to the effective formation of sociocultural competence
[1].

Theoretical framework

Sociocultural competence is an essential component of communicative
competence, enabling individuals to interact effectively in diverse cultural and
linguistic contexts. According to Byram [2], sociocultural competence encompasses
knowledge of social norms, cultural references, and the ability to interpret and
produce language in a way that is appropriate to the given cultural setting. For
linguistics students, developing this competence is crucial, as it allows them to
understand not only the structural aspects of language but also its pragmatic and
cultural dimensions [3]. The formation of sociocultural competence requires a
systematic approach that integrates theoretical knowledge with practical exercises.
This paper presents a structured system of exercises designed to enhance
sociocultural competence in linguistics students, drawing on methodologies from
intercultural communication, pragmatics, and language pedagogy [4].

Sociocultural competence goes beyond mere linguistic accuracy; it
involves understanding cultural connotations, idiomatic expressions, and
sociolinguistic variations. As Kramsch [5] emphasizes, language learning is
inseparable from culture, as meaning is often embedded in cultural contexts.
Linguistics students must be equipped to analyze language use in real-world
situations, including formal and informal registers, politeness strategies, and
nonverbal communication. To achieve this, a combination of awareness-raising
activities, interactive tasks, and reflective exercises is necessary. In addition to
existing materials, we have developed a set of exercises that will allow students to
delve into the cultural context of language learning, to master the skills of correct
communication with foreigners, to get rid of the stereotypes imposed in the past about
foreigners and make communication with representatives of other countries as
effective as possible, which contributes to successful career building by linguistics
students, which is the main goal of the program in the training of future specialists.

Methods and results

The essence of the first task is for students to master the politically correct
vocabulary to denote ethnic and class groups.

Exercise 1. You'll encounter both traditional and politically correct terms for
various races and nationalities. Match the corresponding pairs.
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Exercise 1.

Less Polite / Outdated Terms Politically correct
1. Asian A. African American
2. Colored B. Romani
3. Gypsy C. Oriental
4. Jew D. Specific (e.g., Irish American, Italian)
5. Caucasian E. Jewish

The second exercise aims to enhance students' ability to use language
appropriately in different social contexts by developing pragmatic competence. In
Exercise 2, Analyzing Speech Acts, students examine authentic dialogues (from a
film) and identify speech acts such as requests, apologies, or refusals. They discuss
how these vary across cultures and compare the behaviour of the British with that of
the Russians. British director Ken Loach's acutely social film

«I Am Daniel Blake» was taken as a case study. The choice of the film is
justified by its maximum proximity to reality, as fiction in the film is kept to a
minimum.

The third exercise focuses on intercultural mediation tasks, with the objective
of developing students’ ability to mediate between cultures by interpreting and
explaining cultural references. In Exercise 3., Translation with Cultural Commentary,
students translate texts containing culturally specific expressions (e.g., idioms,
proverbs), provide if possible their Russian equivalents and propose strategies to
avoid misunderstandings.

E.g. 1) Beat around the bush

Curiosity killed the cat

Don’t put all your eggs in one basket

The fourth exercise encourages students to reflect on their own cultural biases
and develop critical cultural awareness. In this task, students read a passage from the
book ‘How to be English’ by David Boyle about common stereotypes about the
British and discuss after reading whether they believe in these judgements or, on the
contrary, consider it a stereotype that does not correspond to reality.

Exercise 5. "Find common stereotypes via Internet about English-speaking
countries and make a presentation”

This task encourages students to explore and critically analyze widespread
stereotypes associated with English-speaking countries (e.g., the U.S., the U.K,,
Canada, Australia, Ireland). By researching and presenting these stereotypes, students
will reflect on how cultural perceptions are formed, challenged, or reinforced through
language, media, and social attitudes.

Students should investigate common stereotypes (e.g., “All British people
love tea”, “Americans are loud”, “Australians are laid-back”). Use sources like
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media, surveys, or academic articles. Discuss which stereotypes have some basis in
reality and which are exaggerated or harmful. Consider historical, political, or media
influences. Create a slideshow or speech summarizing findings. Include:

Examples of stereotypes.

Their origins and effects.

Personal or expert perspectives debunking or contextualizing them.

This task combines cultural awareness, media literacy, and critical thinking-key
skills for linguists navigating global communication.

Conclusion

Developing sociocultural competence in linguistics students requires a
multifaceted approach that combines observation, practice, and reflection. The
proposed system of exercises-ranging from cultural comparisons and pragmatic role-
plays to intercultural mediation and reflective tasks-ensures a comprehensive
development of this competence. By engaging with these activities, students not only
improve their linguistic proficiency but also become more adept at navigating
intercultural interactions. Incorporating sociocultural competence into linguistics
curricula prepares students for real-world communication challenges, fostering
greater empathy and adaptability in an increasingly globalized society. Future
research could explore the long-term impact of such exercises on students'
intercultural communication skills.
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Introduction

Reading skills begin to develop in primary school and their development in
children increases interest in learning foreign languages. These skills remain one of
the most important in teaching English in the modern world, especially in connection
with the development of modern technologies and digital resources. With the
development of information technologies, social networks, messengers and
applications, more and more people choose digital resources for reading. More and
more English teachers use online resources and digital tools in their classes. Thus,
the study of the use of digital resources in the formation of reading competence is
relevant for research.

Reading competence is a fundamental component of language proficiency and
plays a crucial role in the overall process of foreign language learning. In the context
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of English as a foreign language (EFL), reading skills are particularly significant due
to the global prominence of English in various spheres. This overview highlights the
importance of reading competence in EFL and its implications for learners.

The aim of this article is to examine several digital resources that can be
applied in the development of reading competence in English among undergraduate
students. Additionally, the analysis of these resources seeks to evaluate their
effectiveness based on specific criteria, such as material selection, difficulty level of
customization, progress tracking, engagement features, and the availability of
authentic materials.

Although there is a growing literature on the use of digital resources in
education, significant gap remains regarding the specific impact of these resources
on the reading development of university students learning English as a foreign
language, particularly in terms of how different types of digital tools influence
reading comprehension and engagement. Addressing this gap through targeted
research can improve our understanding and implementation of effective teaching
methods that use technology to enhance language learning outcomes.

The research methodology included literature analysis aimed at establishing
key ideas about the concept of reading competence and research into reading
competence formation implementing digital resources while teaching university
students.

Theoretical framework

According to the Federal State Educational Standards (FSES), students'
reading competence is the ability to effectively perceive, understand, analyze, and
interpret text information. This competence includes several key aspects:

Understanding the text: The ability to meaningfully read and extract
information from various texts, including fiction and scientific literature.

Analysis and interpretation: The ability to analyze the content of the text,
identify the main ideas, arguments, and conclusions, and interpret the author's
intentions.

Critical thinking: The ability to evaluate information, compare different points
of view, formulate your own opinion and argue it.

Working with various sources: The ability to find, select, and use information
from various sources (books, articles, Internet resources) to solve educational
problems.

Creating texts: The ability to independently write texts of various types
(essays, reports, papers), correctly structuring them and using the appropriate style

[1].

Reading competence, according to E.A. Orlova, assumes that teachers and
students constantly maintain involvement in all the main dimensions of the cultural
space of written texts: search and selection of necessary sources of information; work
with them (reading, interpretation, translation); mastery of traditional and new means
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of working with written information; understanding the connections between these
components and consciously maintaining them when solving various information
problems [2].

T.Yu. Pletyago considers the reading competence of a university student as
an integral characteristic of personal qualities, a set of knowledge and skills that
determine the readiness and ability to update and enrich personal and professional
experience in the process of perception, interpretation, understanding and personal
comprehension of the text based on the possession of strategies for effective search,
selection and organization of information; operating with various socio-cultural
codes [3].

Also, in her understanding, there are the following tasks for the formation
of reading competence of university students:

— development of communicative, intellectual and reflexive abilities;

— enrichment of personal and professional experience;

— adaptation to the conditions of life and work in the information society

[3].

Additionally, T.V. Sapukh claims that for the formation of reading
competence, it is important to create conditions for enhancing reader’s activity, that
is, to form the ability to apply knowledge and skills in practical experience, and
thereby ensure the general cultural, cognitive and holistic development of the
individual, in other words, to form competence [4].

A K. Salikova and P.V. Zakothova analyze the digital resource called
Lingaleo. This digital service has a reading section which allows language learners
read texts and translate words. They highlight the following characteristics of the
service:

— the ability to select material in accordance with the purpose of learning a
foreign language;

— the ability to select the level of difficulty

— the ability to track your own progress in learning;

— the presence of a wide base of authentic materials;

— multi-level exercises to practice vocabulary;

— the presence of game elements;

— the ability to print materials;

— interactivity and reliance on visuality [5].

Methods and results

We analyzed 3 digital resources according the characteristics which were used
by A.K. Salikova and P.V. Zakotnova in their study.
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Table 1
Digital resource analysis

Characteristics LinguaLeo ReadTheory Project
Gutenberg
the ability to select material in + + +
accordance with the purpose of
learning a foreign language
the ability to select the level of + + -
difficulty
the ability to track your own progress + + -
in learning
the presence of a wide base of + + +
authentic materials
multi-level exercises to practice + - -
vocabulary
the presence of game elements + + -
the ability to print materials - - +
interactivity and reliance on visuality + + -

In summary, while all three digital resources have strengths that can
effectively support language learning among university students, they cater to
different needs and preferences:

LinguaLeo: Best suited for university learners seeking interactive vocabulary
practice, complete with progress tracking and gamified elements.

ReadTheory: Ideal for those focused on reading comprehension, offering a
structured approach to tracking progress.

Project Gutenberg: A valuable resource for accessing a wide range of
authentic texts, though it lacks interactivity and progress tracking features.

This summary revised emphasizes the focus on university students while
maintaining the original insights about each resource.

Conclusion

In conclusion, this study provides a comparative analysis of three digital
resources based on key characteristics relevant to language learning. Each resource
offers unique strengths and limitations that cater to different aspects of reading
instruction for university students.

This study highlights the importance of selecting digital resources that align
with specific learning goals and preferences. By understanding the strengths and
limitations of each platform, educators and learners can make informed choices that
enhance reading instruction in English as a foreign language at the university level.
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Annortanus: CTaThs IIOCEIIEHA HCCICIOBAaHUIO DPA3BUTHS HAaBBIKOB KPEATHBHOTO
MHChMa Ha HMHOCTPAHHOM si3blke. PaccmoTpeHo monstue «lludposas cpema», packphITo
3HaYeHHE U BIMSHME LU(PPOBBIX MHCTPYMEHTOB B COBPEMEHHOM oOpa3oBaHuH. Takxke, B
CTaThe ONHUCAHBI Pe3yJbTAaThl NEJATOTMYECKOT0 IKCHEPHMEHTA, B OCHOBE KOTOPOTO JIEKHUT
UCIIONB30BaHUE 3JIEKTPOHHOTO Kypca B Mpolecce 0OydeHHs KpeaTMBHOMY IIMCbMY Ha
HHOCTPaHHOM SI3BIKE.

KiroueBple cioBa: KpeaTHBHOCTb, KPEAaTHBHOE IMCHMO, OOydYeHHE IIHCHEMY,
JJIEKTPOHHBIE PECYPCHI

Introduction

Since the world around us is constantly changing, creative writing methods
for developing it as a skill are changing as well. Teachers have to adapt to the new
reality and make the education process more relevant and effective. These are the
reasons for exploring ideas, concepts and methods for developing creative writing in
digital environments. The research is devoted to searching ways to develop creative
writing skills in a foreign language in the digital environment. The research’s goal
was to define the impact of the digital environment in developing creative writing
skills through designing a course within a digital environment, and carry out a
pedagogical experiment, using it.

Theoretical framework

“Digital environment” means the world, full of computer technologies,
software, tools, programs and applications. According to the data of Oxford
Languages Dictionary, the use of the word “digital” significantly increased after 1950
[1]. Digital technologies are present in every aspect of our lives, including learning
and teaching. The appearance of diverse online educational tools and software has
motivated teachers to integrate educational technology into their teaching methods.
For example, E.A. Abdrakhmanova carried out a training experiment using tasks
developed on online platforms to enhance students' writing activity [2].

Today, digital technologies and resources has very significant value. There
are various applications, such as blogs, audio materials, interactive games, animation
creativity and so on, they help to make teaching and learning methods more effective
and engaging [3]. The integration of technological developments in education
becomes essential for improving approaches and methods, offering more efficient
and helpful teaching and learning process. One of the digital tools is an electronical
course, or e-course. It is usually created using an LMS and consists of various
interactive activities in the digital space.

Methods and results

The experiment was carried out as an action research study. The conditions of
the experiment were following: Novosibirsk State Technical University, the Faculty
of Humanities, the foreign language department. The experience involved one group
of participants with an average age between 19 and 22 years old. There group
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consisted of ten students who agreed to participate in the experiment. The research is
conducted with the help of the following complex of scientific methods:

1) Analysis of theoretical publications and documents.

2) Both qualitative and quantitative data collection, analysis methods
to explore all aspects of creativity in writing.

3) Empirical methods: observations, a survey, modeling, the study of

teaching experience, diagnostics.

The experiment consisted of three stages: the qualifying stage, the formative
stage, and the control stage. A creative writing task was assigned to assess the
students’ initial levels of creative writing skills development during the qualifying
stage of the experiment (see Table 1).

Table 1
The students’ results of the qualifying stage of the experiment
The level of the The range of the level, The amount of The total
development of % people score, %
creative writing
skills
Low level 0-16%. 0 0%
Below Average 17-33%. 1 10%
Average level 34-52%. 3 30%
Above Average 51-68%. 4 40%
level
High 69-85%. 2 20%
Very High 86-100%. 0 0%

At the formative stage, a creative writing course was designed. It consists of
two parts and seven connected lessons devoted to creative writing in a foreign
language. The procedure is divided into two forms of work organization: offline and
online. Offline work is lessons in class lasting ninety minutes. Online work includes
completing seven lessons in the Learning Management System of Novosibirsk State
Technical University — DiSpace. It is available at the following link:
https://dispace.edu.nstu.ru/didesk/course/show/15997. The title page and the
contents of the course are demonstrated in the picture 1 (see Pic. 1).
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Creative Writing Course — The structure of the course

Ornasnenne / Contents

Language and communication skills development; 1
vocatulary, make speech mare bvely and bright; dew

’ Theme

Pic.1. The contents of the course
The creative writing task was repeated to compare the results with those at the
qualitative stage. The students received the following results (see Table 2)

Table 2
The students’ results of the control stage of the experiment
The level of the The range of the The amount of The total score,
development of level, % people %
creative writing
skills
Low level 0-16%. 0 0%
Below Average 17-33%. 0 0%
Average level 34-52%. 0 0%
Above Average 51-68%. 3 30%
level
High 69-85%. 5 50%
Very High 86-100%. 2 20%

Students with Below Average and Average levels declined, dropping to 0%.
The number of students with Above Average level became more, shifting from 40%
to 30%. The most significant changes we can see in the High level category of
students — the difference between the results of the qualifying and control stages is
30%: there were 20% of participants at the beginning of the experiment, and 50% at
the end. The last category with students with Very High level firstly appeared only at
the control stage of the experiment and amounted to 20%.

Based on these results we can compare them in the diagram (see Pic. 1).
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Students' levels of developing creative writing skills in a
foreign language on the qualifying and the control stages
of the experiment
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Pic. 1. The graph of students’ results of completing the creative writing task
in a foreign language

Conclusions

Overall, the results demonstrate that most participants were successful and
significantly improved their creative writing skills by completing the course. The
participants moved from average and above-average levels to high and very high
levels, according to the assessment criteria. The potential of digital tools was
determined and the study showed that students can considerably enhance their
creative writing skills in a foreign language by using digital tools and participating in
interactive activities within a well-structured e-course.
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Introduction

For a Russian-speaking learner, the Chinese writing system remains a
challenge on the way to Chinese language acquisition. Researchers in the field of
pedagogy and methodology have been developing new methods of teaching Chinese
writing. However, many of them are still returning to the traditional method of
training motor memory by repetitive writing, despite the growing interest in
mnemonics.

The relevance of the research lies in the need to train professionals proficient
in Chinese at the universities, using teaching methods that will enhance memorizing
the meaning and writing of Chinese characters, considering the principles of
associative memory. The aim of this research is to examine the effectiveness of the
associative method in teaching Chinese characters to undergraduate students. It will
answer such questions as how the associative method can be implemented in the
Chinese language lesson and whether it is effective. The results may find implication
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in teaching writing and semantization of new words in the Chinese lesson planning
at universities.

Theoretical framework

The Chinese language writing system is logographic, and a Chinese character
is an iconic image representing a word or a morpheme, rather than the phonetic
sequence of the sound form of the word. The difference between characters is
registered through the value and position of each stroke in the square layout of a
character [2]. Minimal meaningful components of characters called radicals signify
the meaning of a word or its lexico-semantic group. Students are required to
memorize radicals for better understanding of newly learnt characters’ structure.

Requirements for learner to master the writing of a new Chinese word include
the awareness of connection between the phonetic, morphological, and semantic
aspects of a word; the awareness of the structure (such as stroke order and
proportional positions of strokes); the awareness of components (such as radicals,
their positions, proportions and meaning) [3]. To memorize one character in all its
aspects, it is necessary to use various types of memory: auditory and musical (sound
and tone of the word), semantic (meaning of the word), visual and motor (graphic
form, order of strokes) [4]. Associative memory links previous knowledge to newly
learnt information.

Association is a connection between psychological entities that can reflect
both a real bond between phenomena or objects, and a connection that arose as a
result of a person's subjective experience [1]. In the present research we are
concerned with two types of associations: verbal and visual. Associative method of
teaching implies conscious creations of various associations for new words based on
the similarity of their sound forms, graphic forms or meanings with an associative
image. Mnemonics utilizes artificial associations to enhance learning process. It
proceeds in 4 stages: encoding, connection of images, memorizing a sequence of
associations, fixing in memory [5]. Applied to memorization of Chinese characters,
mnemonic technic creates a bound between the visual image of a character and its
semantic aspect.

Methods and Results

An experiment was conducted as part of the research, where qualitative (the
number of correctly written words in dictations) and quantitative (students’
associations in visual and verbal forms) data were collected. For implementation of
the associative method of teaching Chinese characters in practice, we have planned
and conducted an experimental lesson among the first-year undergraduate students
of Regional Studies at NSTU. Participating group of 13 students aged from 18 to 20
has been studying Chinese from beginner level for one semester by the time of the
experiment. The lesson was structured in accordance with Test-Teach-Test approach,
because the results of the initial test stage and of the final test stage could demonstrate
immediate students’ progress in the course of one lesson.
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Lesson stage 1 — Test: students wrote dictation of 11 isolated words from the
Student’s Book «HoBbie ropuzoHTsl: MHTErpanpHbIii Kypc KHTAaHCKOTO SI3bIKay,
lesson 9, that they had previously begun to practice writing at home. The words
given: & ; ;B ; PR ; R 1, & ; I ; /8 ; 5L ; IT. Results of the
first dictation showed that 2 students wrote O words correctly, 9 students wrote less
than 5 words correctly, and only 2 students wrote more than 5 words correctly.

Average performance in the first dictation amounted to 2.8 (26%) words.

Lesson stage 2 — Teaching and association creation: students studied a
presentation, each slide showed a new word, its radicals and meanings of the radicals.

Then, students worked on verbal and/or visual associations based on the word
meaning, its radical meanings or personal vision. For example, the word f# [zuo] ‘to
do’ splits into radicals 1 ‘man’, T ‘ancient/armor’ and & ‘hit’. The meanings of
radicals can be combined into a verbal association — ‘to do something is like an

ancient man forging armor’ or can be visualized (see Pic.). The word 5 _E [miashang]

‘soon’ literally means ‘on horseback’, so students suggested verbal and visual
associations connected with horses: ‘soon, because it’s fast on horseback’, ‘saddle
and stall’ (see Pic.).

r/ (@) f»rJ(; A 2 e R
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Pic. 1. Examples of students’ visual associations
Students’ associations to the given stimuli mostly reflect the semantic
components of characters and radicals. Such associations store information about the
meaning of the learnt words and help memorizing it along with the words writing
(see Table).
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Table 1

Students’ associations to the given stimuli

Stimuli (characters and radicals)

Response  (verbal associations and visual

association images)

& ‘to go’ Going on private land; a man coming out of a cave;
T ‘land’; A “private’ a man at a crossroads with arrows.

3k ‘to come’ A stalk of wheat; a man with arrows.

A ‘man’

EX “to take’ Tear off an ear (of enemy) and bring it in your right

E ‘ear’; X ‘right hand’

hand; pull your hand towards something; a person
takes a bag from another person.

P8 “passport’

P “to protect’; 8 ‘document’

A document protecting a person; passport spread
with a personal photo.

I ‘hello (on phone)’
O ‘mouth’; £ phonetic [wéi]

A landline phone and a man; a man with mouth open
picks up the phone on a table; a man by the window.

% ‘to wait’
KT ‘bamboo’; F ‘temple’

Bamboo shoots in the ground; to wait for bamboo to
grow; queue of people; flowers bloom on the
ground.

W8] “time’ The sun has risen; electronic clocks and hands;
. windows; the sun is rising.

B ‘the sun’ ; 5T ‘inch’; P9 ‘gates’ dows; the sun is rising

I ‘busy’ The heart is busy; the person is watching TV; the

1 ‘heart’ heart.

Lesson stage 3 — Test: students wrote dictation of the same 11 isolated words
again, but the order of words was different from the first time. Results of the second
dictation showed that everyone wrote at least 2 words correctly, 9 students wrote
more than 5 words correctly, and 1 student wrote all 11 words correctly. Average
performance in the second dictation accounted for 6.8 (62%) words.

Comparing the average students’ performance in both dictations, we see
improvement in results by 36%. Therefore, it can be assumed that the associative
method applied to teaching Chinese characters to first-year students makes
memorizing 36% more effective. And basing associations on the semantics of words
and radicals will allow students to master both the plane of expression and the plane
of content of new words.

Conclusion

The experimental lesson conducted among first—year students of Regional
Studies was conducted in three stages including initial and final tests, and teaching
stage. At the latter, students learned the meaning and writing of new words through
the meanings of their radicals, then created their own verbal and visual associations,
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mainly reflecting the semantics of words. Compared results of the initial and final
dictations have shown improvement by 36% in the average students’ performance,
which indicates the effectiveness of the associative method in teaching Chinese
characters to undergraduate students.
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Abstract: This article raises the issue of the need for digitalization of education in the
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Introduction

Since ancient times, people have gradually developed better ways to work and
study than before. They always tried to keep up with the times and change
approaches, but often society was not ready for this, so it took some time for people
to get used to the new and start using it. Now our society has changed a lot. It's hard
to imagine modern people without phones: we communicate through them, read
books, watch movies. The digital environment is becoming more and more natural,
and digital devices are becoming more and more accessible.

The relevance of the research is due to the constant efforts of researchers to
improve existing teaching methods, as well as to adapt them to the peculiarities of
modern society and, in particular, the student.

The aim of the article is to identify how natural has it become for a modern
student to receive new information through mobile phones and other devices.

The research is carried out with the help of the following complex of scientific
methods: both qualitative and quantitative data collection methods and a survey.

Theoretical framework

Since ancient times, people have felt the need to learn foreign languages in
order to successfully communicate with other peoples and countries. In the ancient
period, attempts were made to lay down the first principles of teaching, but the first
methods were formed in the Middle Ages by European theologians and philosophers.
At the same time, Latin became the main language of religion, science and literature,
which was taught through translation from the native language [1]. In the 18th
centuries, a grammatical translation method was formulated from this, which was
later used to teach both dead and modern languages. This method had a huge impact
on the teaching of foreign languages in the USSR and Germany in the last century.
The grammar-translation method involves teaching a language through memorization
of grammatical rules and translation of sentences, almost completely excluding the
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communicative aspect, which is why it is currently often criticized by both
researchers and teachers, as well as students [3].

In the second half of the 19th century, the natural method of teaching foreign
languages became widely used, whose approaches were radically different from the
grammatical translation method. It is based on the principles of natural language
acquisition, similar to how children learn their native language. In other words,
learning often takes place through immersion in an artificially created language
environment, listening and speaking become priority skills, and grammar and
vocabulary act as a tool for communication [2].

Currently, there are many approaches focused primarily on developing oral
communication skills as on something natural, but what if not only oral
communication is natural for us? What if learning about the world through phones
becomes just as important a part of our lives as communication does? The main focus
of our research is the Old English, a dead language, in which natural communication
is impossible. Nevertheless, the Old English language and Anglo-Saxon culture have
had a huge impact on modern films, books and games, and in order to better
understand the context, a translator needs to have knowledge of the ancient language.
In addition, Old English allows one to apply a diachronic approach to language
learning and look at its development since the 5th century.

Thus, the issue of effective teaching of foreign languages, including dead
languages, within the framework of the university program is raised. In our study, we
hypothesized the need to use digital technologies and various learning platforms in
the classroom. In this study, we delve into the question of how natural it has become
for a modern student to receive new information through mobile phones and other
electronic devices, and also find out whether students themselves feel the need to use
gadgets in the classroom.

Methods and results

As part of the research, students of linguistics (154" year) at NSTU were
asked to complete a questionnaire regarding the role of mobile phones and other
electronic devices in everyday life, and in particular in education. A total of 71 people
took part in the survey, of which 10 respondents were 1% year students, 16 were 2"
year students, 31 were 3" year students and 14 were 4" year students.

First of all, the students were inquired how many hours a day they use mobile
phones. More than 50% of respondents said that they use phones for more than 7
hours, and another 35% use phones for 5-7 hours a day. Students mostly use their
phones to communicate on social networks and messengers, to study at the university,
as well as to listen to music and watch videos. The students also were asked to rate
on a 5-point scale how often and from what sources they receive educational
information, where 1 is “very rarely” and 5 is “very often”. The following six sources
were offered for evaluation: verbally from people around, from paper books, e-books
and articles, videos, television programs, and social media groups. The results are
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shown in a bar chart (see a figure below). The number of students who chose one or
another option is indicated vertically.
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Pic. 1. Ways of receiving educational information

Listening to information, e-books, and videos are among the most effective
sources of learning information. Paper books are gradually leveling off with a
downward trend in efficiency. Social networks are quite a popular source, while
television has almost completely lost its relevance, replaced by a more convenient
format of videos posted on social networks and video hosting sites.

The survey results showed that almost all respondents use phones during
university classes, 20% of respondents also use tablets and only 10% use laptops.
Participants were asked to imagine a complete replacement of paper media with
digital devices in the educational process and to answer whether they would agree to
it, as well as to comment on their response. Almost a quarter of the respondents (27%)
expressed their refusal to complete switch to digital devices, supporting their answer
with the following reasons: better assimilation of information read from a paper book,
visual memorization of the position of information on the page, muscle memory and
a preference for taking creative notes. Another quarter of the respondents (25%)
could not make an unambiguous decision about the transition, considering various
reasons for the pros (ease of weight, availability of all educational materials on one
device, the ability to add text and images at any time to notes, saving time, saving
trees, etc.) and cons (many distractions, eye fatigue, the need to charge devices,
teachers' negative attitude towards digital devices, etc.). About half of the
respondents (48%) reacted positively to the idea of switching to digital media, noting
that they had never used paper books to study at the university, and many tasks were
already being performed in digital format. There are also people who have already
committed to the switch.

Conclusion

Mobile phones are extensively used and play a crucial role in the daily routines
of students. The vast majority of the survey participants use their phones to study,
read books, or complete assignments. Almost half of the respondents would prefer to
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switch to digital devices, but a quarter of the respondents are not ready to completely
abandon printed books and notebooks, which is important to take into account when
planning a lesson.

Thus, we propose the gradual introduction of exercises, whose format is
adapted to mobile phones. For modern teenagers and young people, browsing social
networks has become a habit, so they often get distracted by them during class,
feeling the need to “hold the phone in their hand”. However, by completing the task
in the app or on the website, the student will already be using the phone, satisfying
this habit, which has the potential to keep the student's attention on learning longer.
Moreover, the younger generation is even more immersed in the world of digital
technology than current undergraduate students, and education should be prepared
for the fact that in 5-10 years, when technology becomes even more accessible,
statistics may not change in favor of printed books.
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Introduction

In the era of digital transformation, the integration of technology into
education has become a pivotal factor in enhancing language acquisition, particularly
for specialized fields such as engineering. English grammar, a foundational
component of technical communication, often poses challenges for engineering
students due to its abstract rules and context-specific applications. While traditional
teaching methods remain prevalent, digital technologies-ranging from gamified
platforms to Al-driven tutors-offer innovative solutions to engage learners and
personalize instruction. However, the effectiveness of these tools depends on their
alignment with students’ needs, emotional responses, and learning preferences. This
paper explores the role of digital technologies in improving English grammar skills
among engineering students, drawing on empirical data to evaluate their impact and
propose actionable strategies for educators.

The study’s results underscore the need for a pedagogical framework that
leverages technology not only to deliver content but also to address cognitive and
affective barriers. By examining the intersection of digital tools, grammar instruction,
and engineering education, this research aims to bridge the gap between theoretical
potential and practical implementation.

Theoretical Framework

This study is grounded in three interconnected theoretical perspectives:
Constructivist Learning Theory, Cognitive Load Theory, and the Affective Filter
Hypothesis. Together, they provide a lens to analyze how digital technologies can
optimize grammar instruction for engineering students.

Constructivism posits that learners build knowledge actively through
experiences and social interaction [2, 4]. Digital tools like interactive exercises (e.g.,
Duolingo) and collaborative platforms (e.g., Padlet) align with this theory by
enabling students to engage with grammar rules in contextualized, problem-solving
scenarios. The study’s finding that most of the students prefer blended learning-
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combining theory with practice-supports this approach. For instance, engineering
students benefit from grammar tasks embedded in technical English fostering
relevance and retention.

Cognitive Load Theory emphasizes minimizing extraneous mental effort to
enhance learning [3]. Engineering students, who often struggle with grammar rule
application, may face cognitive overload when rules are presented in isolation.
Digital tools can mitigate this by chunking information (e.g., grammar apps breaking
tenses into modular lessons), providing instant feedback (e.g., Al corrections in
Grammarly).

Krashen argues that anxiety, stress, or boredom can impede language
acquisition [1]. Digital tools can lower this “filter” by gamification (e.g., leaderboards
in Kahoot!), personalized learning paths, addressing individual proficiency gaps
noted by advanced learners.

These theories collectively advocate for a technology-enhanced, student-
centered approach to grammar instruction. By aligning digital tools with
constructivist activities, cognitive load management, and affective support, educators
can address the dual challenges of relevance and engagement identified in the study.
For example, a platform combining technical text analysis (constructivism), bite-
sized grammar drills (cognitive load), and progress tracking (affective filter) could
resonate with engineering students’ needs.

Methods and results

This study investigates the perceptions, challenges, and preferences of
technical university students regarding English grammar instruction. Data were
gathered via a survey that explored student engagement, preferred learning methods,
and use of digital tools. The findings are intended to guide curricular adjustments and
pedagogical approaches suited to technical learners.

The survey results reveal a complex landscape of student attitudes, challenges,
and preferences regarding English grammar for technical specialties. Some students
(41%) viewed grammar lessons as ‘“necessary and useful”, underscoring their
perceived importance for academic and professional growth. However, a significant
portion (32%) described the lessons as “interesting but challenging”, often citing
difficulties with applying grammar rules in practice or retaining complex structures.
Meanwhile, a smaller but notable group (10%) found grammar instruction “boring
and ineffective”, with some advanced learners questioning its relevance at higher
proficiency levels (e.g., C1) and expressing a preference for self-study.

The emotional associations with grammar vary significantly. 24% report
feeling stressed or anxious due to the perceived complexity of grammar, whereas
18% feel motivated and curious about its practical applications. A quarter of
respondents associate grammar with fatigue and repetition, often attributing their
boredom to repetitive exercises and a lack of engaging content.
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The primary challenges students faced in learning grammar included
difficulties in applying rules (48%), memorizing structures (42%). Many also
criticized the uniformity of exercises, suggesting that more varied and practical tasks
could improve comprehension and retention.

In terms of learning preferences, students favored a blended approach
combining theoretical explanations with interactive exercises. Digital tools played a
significant role in supplemental learning, with 65% of respondents using platforms
such as Duolingo, YouTube, and BBC Learning English for additional practice.
Notably, 40% of students requested more technical and real-world examples to
contextualize grammar rules, indicating a desire for subject-specific relevance.

When evaluating digital tools, students highlighted accessibility (73%),
instant feedback (39%), gamification (39%) as the most valuable features. Many
supported the cautious integration of technology into classroom instruction. Students
from technical faculties often called for advanced-level differentiation and more
specialized content, while those with higher proficiency levels advocated for
placement-based classes to avoid redundant instruction.

Based on these findings, several recommendations emerge. Curriculum
adjustments should incorporate more technical and conversational examples while
diversifying exercise formats-such as interactive tasks-to enhance engagement.
Pedagogically, instructors should provide consistent feedback and consider adaptive
learning strategies, including proficiency-based grouping. Technology integration,
particularly through gamified platforms and Al-assisted practice, could further
support learning, provided it complements rather than replaces instructor-led
guidance.

Conclusion

In conclusion, this study underscores the need for dynamic, context-rich
grammar instruction tailored to technical students' academic and professional
demands. Addressing cognitive and emotional barriers through varied teaching
methods, targeted feedback, and strategic technology use could significantly improve
both engagement and learning outcomes.
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Introduction

The development of productive skills in teaching a foreign language in higher
education assumes the use of a set of exercises and tasks. Speaking and writing tasks
assume implementation of genre approach. One of the genres that is actively used in
teaching a foreign language is narrative or story (storytelling). In today's situation of
mass digital technologies spreading, this type of tasks is becoming more and more
popular due to the variety and availability of digital resources. They make it possible
to apply digital stories in the system of foreign language tasks at all levels of language
learning and language proficiency, including foreign language teaching in higher
education.
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Theoretical framework

National (USA) Storytelling Network defines storytelling as “the interactive
art of using words and actions to reveal the elements and images of a story while
encouraging the listener’s imagination” [6]. Researchers suppose that storytelling
conveys meaning, stimulates imagination and provokes thought.

They narrative genres includes: short stories, poetry, book reports,
biographies, video, animations, comics, persuasive narratives, advertisements, etc.
Key characteristics of narrative:

“beginning, middle and an anticipatory set to help motivate attention.

structure, emotion, characters and conflict, theme [5]”

Storytelling includes the following main types:

oral,

written,

transmedia,

digital [7, 19-20 pp.].

Digital storytelling is defined by different terms: digital essay, interactive
storytelling, computer storytelling, multimedia storytelling.

The Association for Research in Digital Interactive Narratives was established
in 2018. The countries that take part in this association are: Sweden, Netherlands,
Singapore, United States of America, Ireland, Portugal, Denmark, South Korea,
Turkey, India etc. As it is presented on the website of this organization, the main
areas of research are:

“user experience evaluation of interactive digital narratives (IDNs)
frameworks and toolsets,

Al methods to enable IDN,

applied IDNs in areas such as education and journalism,

IDN Theory, Authoring processes and models etc. [1]”.

Main advantage of digital storytelling for students become active learners,
develop team work skills, assess information through authentic resources, become
designers of effective and stimulating communication. [7, p.19].

Methods and results

The following research methods were used in this article: research study on
digital storytelling in foreign language teaching and methodological approaches to
the application of storytelling in language learning curriculum, classification of
digital tools for creating digital stories, analysis of digital storytelling in the context
of language learning in the university.

The main types of resources for digital storytelling include: applications for
creating, editing and redesigning video, audio, comics, digital books, slideshows, etc.

MacMillan Education Publisher offers to explore 4 digital tools: Photo Story
3, StoryBoardThat, Powtoon, and Storybird. Photo Story 3, a free application for
Windows, is a video tool for creating digital stories. With the help of this tool, a video
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slide show can be created. It requires the photos to import to the project. After
importing the photos, “students can write the text and record voice for describing
photos or add music [7]”.

StoryBoardThat is a tool for creating digital comics with animated characters
and including an audio to the comics. A free version of this resource offers to create
only 2 comics per week, a limited set scenes characters and templates, to save and
export comics only with a watermark. Powtoon — is an animated video tool. With the
help of this resource we can create animated video stories, presentations, marketing
videos, educational videos, invitations, slide shows. It can be used for free but it has
3 different subscriptions (Lite, Professional and Business.). Free usage of this digital
tools has a watermark on videos, a limited set of tools for creating videos. Also some
types of the videos can only be created in the subscriprion. Lite subscription offers to
remove Powtoon branding, 5 premium exports per moth, opportunity to download
videos as MP4 and 10 minutes video duration. In addition to that Professional
subscriprion offers unlimited premium exports, unlimited access to all content and
templates, 20 minutes video duration. Business subscription implies Al write, scriptor
and editor, full character customization & lip—sync and brand control, camera
movement and 30 minutes Powtoon video duration

Storybird is a digital tool that helps to make digital books. It has a lot of
examples of these books and templates for creating a book. It is free resource which
is available after registration.

As it shown in Table these tools can be used for development of both
productive and perceptive foreign language skills.

Table 1
The effectiveness of digital resources in building language skills
Resources Reading Skills Listening Speaking Writing
Skills Skills Skills
Photo Story 3 + + + +
StoryBoardThat + + + +
Powtoon - + + +
Storyhird + - + +

Receptive skills can be improved by listening or reading a ready-made story
but productive skills are improved by creating a digital story by a student. When
creating it, they use their speaking and writing skills.

Digital storytelling is used in FLT at schools. There are some examples:

a teacher use digital storytelling to present a topic of the lesson. In this case
digital storytelling is a part of led—in activity and students improve their receptive
skills as the teacher presents a story to the students;

students create their own story based on the pictures. In traditional classes the
task is “to make up your own version of the story based on the picture [4, p. 77]”.
Today digital tools can be used for doing this task;
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student create a digital story as a digital project.

In higher education digital storytelling is used as means of enhancing student
engagement and improvement of educational outcomes. When the students create a
digital story they need to go through some stages. K. Teehan distinguishes the
following stages: “brainstorm, storyboard, search the material, creating the digital
story, editing and feedback, presentation and evaluation [3, p.62]".

At the university level digital storytelling can be used both in general FL
courses and in LSP courses. For example, public relations or business majors can
create video or presentations for their advertising or social media projects, student
also can present their academic and research projects using various digital tools. By
crafting digital stories, university students sharpen their ability to articulate ideas
effectively, the collaborative nature of this medium also opens opportunities for peer-
to-peer learning and mentorship, fostering a culture of ongoing skill-sharing [2].

Conclusion

In modern world digital storytelling is one of the integral parts of teaching
foreign language in schools and universities. Efficient use of digital storytelling at
the university level depends on such factors as adaptation of storytelling tasks and
projects to students personal and professional needs, availability of digital tools for
storytelling in different genres, and students’ and teachers’ digital competences level.
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AmnHoTanus: O6pa3oBaHHe KapIMHATHHO H3MEHUIOCH C MOSBICHUEM HCKYCCTBEHHOTO
uHTeiuiekra. MM mo3Bossier mpenojaBaressiM W CTyJEHTaM HCIOJb30BaTh MHCTPYMEHTHI,
KOTOpbIC aJanTUPYIOT 00pa30BaTEIbHBIM KOHTCHT K KOHKPETHBIM MOTPEOHOCTSIM Ka)IO0TO
ydyeHHKa. B naHHOW craThe paccMaTpuBaeTcsl MOTEHLUAN HecKoibkux mogenedt MU mnst
BHU3yaJM3alii 00pa3oBaTeNbHOT0 KOHTEHTa Ha mpuMmepe TexHonornu Mind Map.

KuroueBsie ciioBa: sIMOHCKHI s13bIK, 00pazoBanue, Mind Map, N, Busyanusamust

Introduction

With Al, educational content related to Japanese language becomes more
engaging and accessible, providing many new opportunities but also presenting
several challenges. The use of visual content generators has changed the way students
understand and interact with complex concepts, as well as allowing teacher to work
in a more personalized and precise direction, as well as accelerate creation of
Japanese educational content.

The aim of this research is to assess 3 different Al models in the context of
using them as educational content visualizers when teaching Japanese.
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Theoretical framework

Following is the classification of the types of Al used in this research, based
on the ideas presented in D. Foster’s Al classification [1]:

Narrow Al — performs specific tasks and cannot go beyond its domain.
Examples: facial recognition systems, voice assistants, chatbots.

Reactive Al — the most basic type of Al that reacts to current situations and
performs actions based on predefined algorithms. Such machines have no memory
and cannot learn from past experiences.

Limited Memory Al — able to store certain information and use it to make
decisions. For example, autonomous cars analyze data from sensors and cameras to
predict the behavior of other road users.

Machine Learning Al — Allows Al to learn from data without explicit
programming. Machine Learning is divided into three types: learning with a teacher,
learning without a teacher, and learning with reinforcement.

Methods and results

The methods used in this study are synthesis, analysis, pedagogical modeling.
The choice of the Al models for this study was based on their popularity and
avaliablity — while these models have paid subscription plans, majority of their
features are avaliable for free.

For the purposes of this study, the chosen Al models capable of visualzing
mind maps were tested, based with the following criteria in mind:

functionality — how many functions are present in the base version of a model
and how many of these functions are readily avaliable;

flexibility — in this study, flexibility referes to how of a given Al model is
locked in a predetermined set of algorythms and ways of operating it, and how much
is customizable by the user.

The overall result of this research is represented it Table 1, with a more
detailed analysis below.

Table 1
Ai models comparison criteria
Al model name Functionality Flexibility
10ctopus Average Exceptional
Draw.io Exceptional Exceptional
MindMeister Average Average

I0ctopus is a Russian online Mind Map creating service. It has been registered
in the Russian Software Registry since the beginning of 2024 and is owned by an
entrepreneur from St. Petersburg [4]. An example of a mind map created through the
system Al is given below (Pic. 1).
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Pic. 1 «Education» mind-map

Features of the platform are as follows:

— Allows users to work on one map together in real time — the mind-map is
updated in all open tabs. Comments can also be left on map fragments;

— There are different access options — for reading, commenting or editing;

— There is a history of changes and restore old versions;

— Finished projects can be saved in three formats: JPG, PNG, PDF;

— The mind maps created can be embedded into a website — similar to the way
YouTube videos are added to a website;

— There are ready-made themes for design and 1001 icons for mind-map
fragments;

— There are additional plugins, for example: a calendar, hashtags, YouTube
videos, formulas, translation of branches into different languages and much more.

loctopus emphasizes customizability:

— Highly adaptable chart types and data transformation options;

— Advanced conditional logic for dynamic updates;

— Extensive support for custom CSS and JavaScript modifications;

— Strong API integration for tailoring workflows.

Draw.io is service for information visualization. Created in Great Britain in
2000 [5]. An example of a mind map created through the system Al is given below
(Pic. 2).
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Pic. 2 «History» mind—map

Features of the platform are as follows:

— The finished board can be saved to Google Drive, GitHub, GitLab, Dropbox,
OneDrive, and the device’s memory;

— In the online version of the service users can work on the same project
together. To do this, one needs to save the board to the author's Google Drive;

— To save boards, users can choose SVG, PNG, SVG, HTML, XML and the
service's own draw.io format;

— More than 100 ready-made templates are available for different ways of
visualization, including mindmaps, charts, tables and others.

While draw.io offers a predefined set of algorithms for layout and automatic
arrangement, users have significant control over customization:

— Custom shape creation through SVG import;

— User-defined templates and stencils;

— Adjustable spacing, alignment, and sizing rules;

— API access for deeper integration into workflows.

However, some aspects such as advanced automation or scripting require
external integrations.

MindMeister is a cloud service for visualizing thoughts and ideas. Created by
the German company MeisterLabs GmbH in 2007 [3]. An example of a mind map
created through the system Al is given below (Pic. 3).
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Pic. 3 «Culture» mind—map

Features of the platform are as follows:

— Working on the mind map together with other users is very easy — the
number of co-authors is not limited;

— Users can comment on map elements, view the history of changes and
restore previous versions;

— A large library of templates for map creation is available. Custom colors can
also be added,;

— Finished maps can be exported to PDF, DOCX, PPTX, JPEG, PNG files;

— The service can be integrated with Microsoft Teams and MeisterTask.

The platform allows moderate customization:

— Users can adjust map layouts, themes, and styles;

— Extensions via third-party integrations expand functionality further.

Conclusion

Based on the comparative analysis performed, the most notable features of the
disscused Al models in teaching Japanese were the collaborative features of
IOctopus, the versatility of DrawlO and MindMeister’s exceptional potential of
integration with other similar tools.

Despite the benefits, the implementation of Al in education comes with
significant challenges that need to be addressed. One of the key issues with every one
of the discussed is data privacy. Al tools need sensitive student information to
personalize support and resources. It is critical to ensure that this data is managed
ethically and transparently while protecting user privacy [2].

Another challenge is ensuring equitable access to technology. Not all
educational institutions have the infrastructure to effectively utilize Al tools. To
bridge this digital divide and ensure that all students can benefit from innovation,
investments in technical resources and teacher training are needed.
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Abstract: This study is devoted to the study of critical thinking as a key factor for self—
education in the process of learning English in the fifth grades. The article analyzes the
theoretical principles that define critical thinking, its practical methods and possible
applications in teaching English. A review of modern textbooks has been conducted in order
to identify techniques and tasks that contribute to the development of critical thinking and
independence in learning.
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AHIIMICKOTrO SI3bIKa B IIATHIX KiIaccax. B craTbe aHanM3UpyIOTCS TEOpETHUECKUE MOJIOKECHUS,
OTIPEMIENAIONINE KPUTHUECKOE MBIIUIEHHE, €r0 INPAaKTHIECKHEe METOAbl M BO3MOXKHOCTH
NpUMEHEHHsT B TPENOJABaHUM AHTIMHCKOro s3bIka. IIpoBeneH 0030p COBPEMEHHBIX
yu4eOHMKOB C IIETbI0 BBISIBICHUS TNPHUEMOB M 33JaHUH, CMOCOOCTBYIOIIUX pa3BUTHIO
KPUTHYIECKOTO MBIIUICHUS U CAMOCTOSTETbHOCTH B OOYUEHUH.

KiroueBsle coBa: kKpuTHYECKOE MBIIIICHUE; CAMOBOCIUTAHNUE; aHIJIUHCKUIN SI3BIK

Introduction

Modern society places high demands on the level of education and personal
development of an individual, and critical thinking is a key factor in the formation of
an autonomous, responsible and effectively interacting personality. This article
examines critical thinking as an effective tool for the formation of self-education in
fifth graders, examines its theoretical foundations, methods and application in
English lessons, and evaluates the presence of elements supporting independent
learning and personal development in modern textbooks.

Theoretical framework

Critical thinking is the ability to comprehensively analyze information and
form informed conclusions. An individual with critical thinking is able to evaluate
any idea from the point of view of objectivity, conduct his own research and even
question his own beliefs. This helps to determine personal priorities, take individual
responsibility for the choice made, increases the level of culture of working with data,
develops skills in analysis and independent conclusions and forecasting.

The technology of developing critical thinking is a set of methods and
techniques aimed at developing the thinking competencies necessary for a successful
life. The key task of critical thinking development technology is to activate the
student's intellectual abilities, which make it possible to study independently [1]. The
basic structure consists of three stages:

Evocation stage: This initial phase focuses on triggering prior learning.
Students reactivate existing knowledge and create links to related subject matter. This
kickoff is designed to draw them into the learning experience and fuel their interest.
Techniques used can include organizing information, creating lists of known facts,
utilizing visual aids to depict information, or employing reasoning-based approaches.
In the evocation phase, students' existing understanding is brought to the forefront,
forging a connection to previous coursework. This aims to foster engagement and
boost motivation.

Comprehension of the content (realization of meaning): When encountering
new material, students delve into the content and independently seek resolutions to
assigned tasks, while integrating it with their prior knowledge. This learning can
occur collaboratively through group interaction and the sharing of ideas, or
individually, promoting personal reflection on the subject.

Reflection: In this final stage, learners consolidate information and articulate
their personal perspectives. They draw conclusions about the lesson, organizing and
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evaluating the newly acquired information. Through discussions with peers, they may
either validate their own initial assumptions or embrace alternative perspectives.
During reflection, students synthesize learned material and articulate their individual
reactions to it. They develop summary statements, structuring and judging the value
of new insights [2, p. 105].

Techniques like brainstorming for diverse solutions, visually representing
information with diagrams to analyze text, building associative chains from key
words to expand vocabulary, and formulating questions of varying difficulty can all
be successful in English classes to foster a deeper understanding and improve mental
agility among students. Here are some examples:

* Idea generation: Activates creative thinking by offering a variety of solutions
to a problem.

» Diagrams: A graphical representation of the semantic elements of a text that
allows you to analyze and systematize a large amount of information.

* Associative series: Search for synonyms for the main word or concept,
expanding vocabulary and stimulating associative thinking.

* Questions of various levels of complexity: Formulation of questions of
varying degrees of complexity to the topic being studied, contributing to a deep
understanding of the material.

Methods and results

During the analysis of the Starlight 5 textbook, it turned out that tasks directly
focused on independent education and self-development are not clearly highlighted,
but are included in various activities, for example:

Project and creative assignments (develop research competencies, critical
thinking and communication skills).

Reading tasks followed by discussion (contribute to the development of
critical thinking and the ability to work with information).

Preparation for presentations or discussions (they motivate you to work
independently and develop communication skills).

Search for information in additional sources (develops self-study skills).

Self-assessment and reflection (contribute to the development of self-
awareness and self-regulation).

Examples of exercise systems:

The exercise system on page 19 combines theoretical learning with practical
application of knowledge, encouraging active student participation in the educational
process and contributing to the development of not only linguistic, but also cognitive
skills such as analysis, critical thinking, self-expression and creativity [3, p. 19].

The system of exercises on page 21 is more aimed at developing mechanical
skills than at developing independent thinking and critical analysis [3, p. 21].

The exercise system on page 72 is effective for developing language skills,
however, adding tasks focused on independent research, critical thinking and self-
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expression will significantly increase its potential in the field of self-development
and independent education of students [3, p. 72].

The analysis showed that modern English language textbooks for 5th grade
contain exercises that promote self-development and independent education, but their
number is insignificant.

Conclusion

Integrating critical thinking techniques into education, especially within
English language classes, fosters the development of self-reliant, accountable
individuals who are adept at collaboration. While current textbooks may contain
activities that touch upon independent learning, a deliberate and focused application
of critical thinking methodologies is essential to cultivate critical reasoning abilities
and promote student self-improvement.
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Introduction

The development of pragmatic competence among linguistics students
depends heavily on digital tools which create interactive learning environments for
pragmatic language use. Students use language learning apps and online discussion
forums and virtual reality simulations to practice real-life communication scenarios
which improve their understanding of context and language intention and cultural
nuances. Through language exchange platforms learners can interact with native
speakers to experience different speech acts and politeness strategies which exist in
various cultures. Students can enhance their understanding of pragmatic markers and
discourse patterns through the analysis of authentic language data with the help of
corpora and analytical software. Students who use these tools in their studies obtain
practical communication abilities together with theoretical knowledge for effective
social interaction in diverse settings. The implementation of digital tools within
linguistics education produces advanced pragmatic understanding which enables
students to handle intricate social communication situations effectively.

Pragmatic competence is crucial for effective communication in diverse
cultural contexts, as it allows learners to grasp implicit meanings and adjust their
language use according to social situations [7]. With the advent of technology,
particularly online learning platforms and virtual exchanges, the opportunities for
developing this competence have significantly increased, facilitating authentic
interactions and varied communication scenarios [2]. Thus, technology not only
enhances the ability to produce culturally appropriate language but also supports
learners in navigating complex social dynamics effectively.

Technology brings about these advancements through virtual exchanges and
interactive platforms, which foster nuanced understanding and appropriate language
use in different social contexts [5]. This skill is critical for effective communication
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across various cultural settings, as it enables learners to grasp implicit meanings and
adapt their language accordingly.

In their view, [9] see technology as “an essential factor which enhance
pragmatic competence in online English language learning through offering authentic
language input, interactive opportunities, and explicit instruction”. This infers that,
learners will be equipped with the necessary skills for effective communication
across various social contexts. They conclude by saying that “through its diverse tools
and resources, technology enables learners to practice and refine their pragmatic
skills in a convenient and engaging manner”.

Technology enhances pragmatic competence through various innovative
methods, such as virtual exchange programs that facilitate real-time communication
with native speakers, thereby allowing students to apply pragmatic skills in authentic
contexts. Online discussion forums enable intercultural interactions, teaching
learners to adjust their language according to diverse social environments, while
tailored exercises and assignments encourage appropriate language use in different
situations. Additionally, video conferencing provides opportunities for live
communication and observation of nonverbal cues, which are essential for grasping
the nuances of pragmatic language use.

This paper explores the role of technology in fostering the acquisition of
pragmatic competence in online English language learning. By leveraging
technology, online instructors can create engaging and effective learning
environments that foster the development of pragmatic skills.

Theoretical framework

This article utilizes a qualitative research design; a case study approach, to
delve into the experiences of online English language learners and explore how
technology facilitates the acquisition of pragmatic competence. The goal of
descriptive research is to describe a phenomenon and its characteristics. This research
is more concerned with what, rather than how or why something has happened [8].
The participants of this study were selected by purposive sampling technique who
are actively engaged in online English language learning. They are a class of
Linguistics students consisting of 15 students from the Faculty of Arts at Novosibrisk
State Technical University, Novosibirsk. The criteria for participant selection
included Proficiency level (intermediate to advanced), regular use of online learning
platforms, and diverse cultural backgrounds.

Data were collected by using two methods:

1. Semi-structured Interviews were conducted with a selected group of
participants. The interviews were guided by a pre-determined interview protocol but
also allowed for flexibility and exploration of emerging themes. Interview questions
focused on: (a) participants' experiences with online English language learning, (b)
the role of technology in their language learning journey, (c) the specific ways in
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which technology has helped them develop pragmatic competence, (d) challenges
and opportunities associated with using technology for language learning.

2. Online Forum Analysis to identify patterns of language use, interaction
strategies, and the development of pragmatic competence. The analysis was focused
on the following: (a) The types of language used in the forums (formal, informal,
polite, etc.), (b) How participants negotiate meaning and resolve misunderstandings,
(c) The development of intercultural competence through online interactions.

The Thematic analysis proposed by Braun and Clarke used for data analysis
[3] that are known for their contributions to qualitative research, especially by
developing a thematic analysis which serves as a method for analyzing qualitative
data.

Methods and results

A. Semi-structured Interview

The findings of this research identified various major themes related to the
role of technology in promoting the acquisition of pragmatic competence, as
extracted from the interviews. In view of this, here are the three (3) takeaway crucial
points, they are:

Original Language Exposure: Participants prefer interacting with indigenous
(native) speakers for the sake of getting exposed to authentic usage of language
through social media and online platforms. They significantly set out the paramount
idea of getting exposed to an authentic usage of language in online settings. They
value the opportunity in getting engage with native speakers and other learners from
different cultural backgrounds. Not only that, the use of social media platforms and
online forums also allowed them to engage with real-world language use and learn
from authentic examples which gave another experience in learning for them.

Cultural Awareness and Intercultural competence: Participants noted that
virtual learning platforms encourage cultural appreciation and intercultural skills, as
they introduce people to a variety of cultures and beliefs. Such exposure enables
them to adjust the use of language appropriately in diverse contexts, as [3] argued,
the importance of these competencies for mutual understanding across cultures.

Self-Directed learning: Interviewees appreciated the flexibility of online
learning, which allowed them to go at their own pace while focusing on topics which
interest them most.

B. Online Discussion Platform Analysis

Apart from conducting an interview, the research also engaged in an online
learning platform, to unmask the important role digital tools play in developing
pragmatic competence of the selected participants through observation. The analysis
of this forum discussions unmasked various pattern of language use and conversation
strategies:

Pragmatic Competence Development: Such as using politeness markers,
hedging, and face-saving strategies to maintain harmony and positive relationships
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in online learning forums. As Kasper noted, politeness markers and contextual
adaptation were especially evident in discussions. [7] They also demonstrated their
ability to shift between registers depending on whether the conversations took place
in a more formal or informal setting.

Intercultural Communication: [1] in his research highlights how the online
forums provided valuable opportunities for the learners to interact with people from
a rich cultural background, thereby, making them more interculturally competent.
Not only did these interactions allow for the exchange of ideas, but they also enabled
learners to adapt their language use to different cultural contexts, therefore promoting
understanding and communication across cultural differences.

The findings of this study indicate that technology significantly aids the
acquisition of pragmatic competence in online English language learning by offering
authentic language exposure, explicit instruction, interactive experiences, and
opportunities for intercultural communication. However, its effectiveness is
contingent upon instructional quality, teacher expertise, and learner engagement [6].
It is crucial to recognize that the success of technology—mediated language learning
is influenced by factors such as the quality of instructional materials and learners'
motivation. Future research should focus on examining the long-term impact of
technology on pragmatic competence and identifying the specific factors that
enhance successful online language learning.

The role of digital tools in promoting pragmatic competence

Digital tools are used to facilitate learning English language online in relation
to pragmatic competence. These are some of the significant role of digital tools in
facilitating pragmatic competence of learner(s):

Creating authentic learning experience through online discussion and virtual
experience;

Breeding significant conversation through video conferencing, and
gamification.

Providing explicit instruction on pragmatic norms through: Online Video
classes whereby teachers can explicitly teach pragmatic concepts and regulations
through online video classes.

Educators can use videos to show students how to use language correctly in
various situational contexts which includes: asking for things, giving advice, and
making their thoughts known.

Interactive Exercises: Students can practice using their pragmatic knowledge
by participating in interactive exercises. For instance, students can respond to
multiple-choice questions, finish gap—fill activities, and take part in online role-plays.

Conclusion

Conclusively, by harnessing technology, online English language teachers can
design engaging and effective learning environments that enhance the development
of pragmatic skills. Creating authentic learning experiences, delivering explicit
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instruction on pragmatic norms, and promoting meaningful interactions enable
instructors to empower learners to communicate confidently and effectively across
diverse cultural contexts. Furthermore, technology holds the potential to
revolutionize the teaching and learning of pragmatics, equipping students with the
essential skills needed for successful communication.
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Abstract: The article is devoted to the study of the role of foreign language learning in
the formation of the internal position of personality in senior school students. A theoretical
analysis of the concept of internal position of personality is presented, the features of its
development in senior school age are highlighted, and the possibilities of a foreign language
as a tool for the formation of value orientations and self-determination of senior school
students are determined. Particular attention is paid to the creation of psychological and
pedagogical conditions that contribute to the effective development of the internal position in
the educational process.

Keywords: internal position of personality, senior school age, foreign language, self—
awareness, self—esteem, value orientations

PA3BUTHUE BHYTPEHHEM HOo3nuu IMYHOCTHU
CTAPHIEKJTACCHHUKOB B ITPOLUECCE OBYYEHUA
NHOCTPAHHOMY A3BIKY
C.C. Pauenkosa
HoBocubupckuii 'ocynapctBennsiii Texunueckuii YHuBepceurer, HoBocuOupek,
Poccust
sofraa33@gmail.com

Annortanus: CTaThs TNOCBSILIEHA HCCIEIOBAHUIO POJIM OOYUYCHUs HHOCTPaHHOMY
A3bIKY B ()OPMHUPOBAHUU BHYTPEHHEH MO3HUIMHU JIMYHOCTH y CTapIICKIacCHUKOB. [IpencraBieH
TEOPETHYECKUH aHAITM3 KOHIICMIMH BHY TPEHHEH! TO3UIIHK JINYHOCTH, BBIACICHBI 0COOCHHOCTH
€e pa3BUTHS B CTaplIEM IIKOJFHOM BO3pacTe M ONpE/eleHbl BO3MOKHOCTH HHOCTPAHHOTO
s3bIKa KaK HHCTPYMEHTa (DOPMHMPOBAHHUS IIEHHOCTHBIX OPHUEHTALMH M CaMOOIpEeICHUs
ydammxcss crapmux kimaccoB. Ocoboe BHHMaHHE YJETE€HO CO3MAaHHIO IICHXOJIOTO-
MEAarorHuecKuX YyCJIOBHH, CHOCOOCTBYIOUMX 3((GEKTUBHOMY pa3BHTHIO BHYTpPEHHEH
MO3MIMH B 00pa30BaTEIbHOM IpoLecce.

KiroueBble croBa: BHYTpPEHHsISI MO3ULHUS JMYHOCTH, CTapIIXil MIKOJBHBIH BO3pacT,
MHOCTPAHHBIH SI3bIK, CAMOCO3HAHUE, CAMOOLICHKA, IICHHOCTHBIC OPHEHTAINH

Introduction
The senior years of high school are a period of intense personal development
that shapes an individual's life trajectory. The formation of an inner position,
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understood as a value-based system of attitudes towards oneself, others, and the
world, is a key objective of this stage of education. Foreign language learning, as a
subject, possesses a unique potential for developing reflexive abilities, broadening
cultural horizons, and fostering the establishment of students' inner positions.

Methods and results

The concept of “internal position of personality” was introduced into scientific
discourse by L.l. Bozhovich, who considered it in the context of a child's social
adaptation through learning activities. Bozhovich emphasized the importance of a
child's awareness of their place in the system of social relations and acceptance of the
demands made on them by society [1]. Subsequently, V.S. Mukhina expanded this
concept, focusing on the value aspect, connection with bodily experience, and
individuality of the personality. Mukhina viewed the internal position as the core of
self-awareness, determining a person's attitude towards themselves, the surrounding
world, and their actions. The internal position is considered a complex structure that
includes cognitive (thoughts, beliefs), affective (emotions), and behavioral
components, formed under the influence of the social environment, personal
characteristics, and quality of education. It is a dynamic formation that changes and
develops throughout a person’s life [3].

The peculiarities of the development of the internal position in senior school
age are associated with the tasks of professional and personal self-determination.
Adolescents actively seek their place in society, become aware of their values and
life priorities, which, in turn, affects their attitude towards studies and the choice of
educational path. An important role is played by the development of intellectual
abilities, the desire for independence, and a growing sense of responsibility. During
this period, active formation of self-awareness, critical thinking, and the ability to
reflect takes place. Adolescents begin to ask questions about the meaning of life, their
purpose, and the future. The formation of personality orientation, including motives,
interests, and goals, is closely related to the internal position, determining life
strategies and behavioral patterns. A developed internal position allows a high school
student to make informed decisions, take responsibility for their actions, and build
their life in accordance with their values and beliefs. Learning a foreign language in
high school is not only about acquiring linguistic skills, but also a powerful tool for
personal growth and the development of an inner stance. Success in mastering a
language contributes to increased self-esteem and self-confidence, expands the circle
of communication and contacts with representatives of other cultures, and fosters
tolerance and critical thinking. Learning a foreign language stimulates the
development of cognitive abilities such as memory, attention, thinking, and
imagination. Communicating in a foreign language provides an opportunity to rethink
one's own worldview, form a more adequate self-assessment, and develop creative
abilities. Studying a foreign culture broadens horizons and contributes to the
formation of a mature, socially adapted personality. Familiarity with another culture
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allows one to see and appreciate the diversity of the world, recognize the uniqueness
of one's own culture, and develop a sense of empathy towards people of other
nationalities [4].

However, at this stage of education, teenagers may experience difficulties
associated with increased emotionality, the search for identity, and unstable self-
esteem. Fear of public speaking, fear of making mistakes, and difficulties in adapting
to new learning tasks can negatively affect motivation and the development of an
inner stance. Overcoming these difficulties requires the creation of special
psychological and pedagogical conditions aimed at supporting and developing the
personality of each student [2]. To create an atmosphere of trust and mutual
understanding, it is important to consider the individual characteristics and needs of
each student. A variety of teaching methods and techniques should be employed to
enhance motivation and develop cognitive interest. The effective formation of an
internal position during the process of learning foreign languages requires the
establishment of a suitable educational environment based on humanistic principles
and oriented towards the individual needs of the students.

The main characteristics of such an environment include:

Positive Atmosphere: The teacher should foster an atmosphere of trust,
understanding, and respect that encourages students to open up and overcome the fear
of making mistakes. It is essential to support student initiative, stimulate their creative
activity, and create appropriate conditions for the successful completion of
educational tasks.

Use of Communicative-Oriented Methods: The focus should be on
developing communicative competence, the ability to use the language in real-life
situations. Various interactive teaching methods should be used, such as role-playing,
discussions, projects, and presentations.

Individualized Approach to Learning: It is necessary to take into account the
individual characteristics and learning pace of every student. It is important that tasks
are assigned according to the students’ level of knowledge and interests.

Authentic Materials: Utilize original texts, audio, and video materials that
engage students in the study of the language and culture. Through these materials,
students have the opportunity to experience the real life, culture, and traditions of the
target language.

Development of Metacognitive Skills: Teaching learning strategies that
promote independence and responsibility in the learning process, self-monitoring,
and enhancing self-assessment. Students should be able to analyze their errors, plan
their learning activities, and evaluate their performance.

Conclusion

The formation of an internal personal state among high school students is a
multifaceted and dynamic process in which learning foreign languages plays an
important role. Understanding the psychological characteristics of adolescents, their
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needs and aspirations, as well as creating a favorable educational environment, are
key factors for successful personality development and the formation of a positive,
stable internal position. An integrative approach, combining psychological and
pedagogical support, is necessary to create conditions conducive to self-realization
and successful adaptation of school graduates to adult life. Further research should
focus on developing specific methodological recommendations for foreign language
teachers aimed at fostering the internal personal position of high school students. It
is also necessary to conduct empirical research to assess the effectiveness of various
psychological and pedagogical conditions that contribute to the development of an
internal position in the process of foreign language learning.

References

1. Bozhovich L.I. Personality and its formation in childhood: a textbook. M.:
Publishing house “Enlightenment”. Institute of Psychology and the Editorial and Publishing
Council of the USSR Academy of Medical Sciences, 1968. 122 p.

2. Boyko A.V. Psychology of personality [Electronic resource] A.V. Boyko // Litres:
electronic library. 2005. URL: https://www.litres.ru/book/raznoe-4340152/psihologiya-
cheloveka-v-sovremennom-mire-tom-1-kompleksnyy-67592724/chitat-onlayn/?page=3

3. Mukhina V.S. Personality: Myths and Reality [Electronic resource] V.S. Mukhina
1 Russian State Library: electronic Library. 2017. URL:
https://search.rsl.ru/ru/record/01009993184

4. Rubinstein S.L. Fundamentals of general psychology [Electronic resource] S.L.
Rubinstein // Litres: electronic library. 2002. URL: https://www:.litres.ru/book/sergey-
rubinshteyn/osnovy-obschey-psihologii-50405712 /

Research supervisor: E.N. Kirichenko, Senior Teacher, Novosibirsk State Technical
University, Novosibirsk, Russia

VJIK: 37.022

DEVELOPING PROFESSIONAL COMPETENCE IN TEACHING
ENGLISH NEOLOGISMS TO STUDENTS OF LINGUISTICS
D.G. Rodina
Novosibirsk State Technical University, Novosibirsk, Russia
daryyarodina@gmail.com

Abstract: The article is devoted to the developing of professional competence in
teaching English neologisms in the framework of language education. The relevance of the
cognitive approach, a description of the organization of educational activities and examples of
tasks and exercises in accordance with Bloom's taxonomic model are presented. The results of
the experiment and the effectiveness of the developed training are analyzed.
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Introduction

Since the second half of the twentieth century, the rapid development of
various spheres of life has led to constant changes in all aspects of human activity.
When something happens, it can lead to the creation of new words (neclogisms) in a
language. This is due to the fact that languages are always changing and growing to
keep up with what people need and how they live.

The relevance lies in the problem of understanding of new lexical units as
linguistic and social phenomena in the framework of the training of students in the
program 45.03.02 “Linguistics”. One of the factors ensuring the success and
effectiveness of the professional activity of a modern translator or interpreter is the
ability to act confidently in the information environment, receive, process and
transmit significant information, the main source of which are authentic sports texts
with neologisms.

The research aim is to develop a set of exercises and tasks and to conduct an
experimental training system in teaching English neologisms to develop the
professional competence of students of linguistics. The objectives are describe the
cognitive approach and offer a specially designed set of exercises and tasks for
students of linguistics aimed at developing professional competence.

Theoretical framework

A.B. Shevnin defines the professional competence of linguists as “the total set
of knowledge, actions, skills, and operations necessary for a specialist to successfully
carry out professional activity” [4]. It includes linguistic, communicative, lexical,
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textual, interpretive and intercultural competencies. We adhere to the opinion of E.R.
Porshneva that the developing of professional competence takes place on the basis of
general professional competencies (GPC) in accordance with the Federal State
Educational Standard [3]. Educational Standard of higher education for the
Bachelor's degree in “Linguistics” includes the statement that a graduate should be
able to apply a system of linguistic knowledge about the basic lexical and word-
formation phenomena, about the patterns of functioning of the studied foreign
language (GPC-1) [2]. In this regard, knowledge of neologisms contributes to
development of students’ synthesis skills and the ability to work with unfamiliar
information, which is necessary in the professional activity of a linguist.

Based on the analysis of works by A.N. Shamov, O.A. Dorokhova, J. Swift
and J. Kelly, a main disadvantage in teaching new lexis is the inability of students to
analyze lexical units in terms of common and distinguishing features, matching them
with other parts of speech and predicting their meaning in a new context. In this
regard, it is worth noting the relevance of the cognitive approach, which categorizes
knowledge and focuses on interpretation and processing of the received information

[5].

The theoretical basis for a set of exercises and tasks is B. Bloom's taxonomic
model [1]. This model consists of three spheres of taxonomic categories — cognitive,
affective, and psycho motor (see Table 1). They establish a sequence of learning
objectives that are focused on achieving practical results.

Table 1
Bloom’s taxonomic model
Level Cognitive sphere Affective sphere Psycho motor sphere
1 Knowledge Perception Imitation
2 Understanding Realization Understanding the
external side of a skill
3 Application Answer Activity management
(reaction, actions) (algorithm, method)
4 Analysis Value organization of Understanding the
new information internal side of a skill
5 Synthesis Building a holistic value Automating skills
system
6 Evaluation Assessment of Expert skill level
emotional experiences
for value organization

The first level “Knowledge” suggests tasks and exercises that help students
memorize and reproduce information. This level includes completing sentences,
comprehension questions, matching exercises, reading necessary information.

The second level “Understanding™ involves students' conscious handling of
educational material and the ability to discuss, interpret, paraphrase, give examples
and make a short statement on the topic.
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The third level “Application” is about the use of acquired knowledge and the
ability to solve a problem situation, model a situation, structure information and
operate on it.

The fourth level “Analysis” assumes the ability to structure information,
isolate, combine, select, compare necessary components.

The fifth level “Synthesis” provides creating own speech-thinking product,
i.e. the exercises to write an essay on a covered topic or prepare an oral statement are
suitable for this level.

The sixth level “Evaluation” presupposes an assessment and a critical attitude
to the subject of discussion, the ability to express a value judgment, identify
advantages and disadvantages and correct mistakes [1].

Methods and results

In this part of the research, we present a set of exercises and tasks aimed at
developing of professional competence in teaching foreign sports neologisms.
Besides, the experiment is conducted within the framework of the discipline “Theory
of Language” and takes 7 seminars. This experiment is conducted with the second—
year students of the specialty 45.03.02 Linguistics “Translation and translation
studies” at Novosibirsk State Technical University. The total number of students
participating in the pedagogical experiment is 30 people from groups FL-26 and FL-
22.

At the establishing stage students took an entry test to determine the level of
initial knowledge on the topic of neologisms in sports discourse. According to the
results of this test, the students were divided into experimental and control groups of
16 (FL-26) and 14 (FL-22) people, respectively.

At the procedural stage the developed set of exercises and tasks was tested in
FL-26. The experimental training was divided into three modules, which included the
main topics: neologisms as a linguistic phenomenon and sports discourse, the word
formation of the English language and the functioning of neologisms in sports
discourse (see Table 2).

Table 2
Experimental training in sports neologisms
Mloedu Seminar Topic
1 Neologism and their features
1 -
2 Sports discourse
3 Word-formation: compounding and blending
5 4 Word-formation: shortening and affixation
5 Word-formation: semantic derivation and conversion
6 Word-formation: sound imitation and borrowings
3 7 Functioning neologisms in sports discourse
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All the seminars were based on Bloom's taxonomic model in order to comply
with all learning objectives and achieve the main goal of our experiment.

As an example, we consider the first seminar. The purpose of this seminar is
to familiarize students with the concept of neologisms as a linguistic phenomenon
and teach them to identify these lexical units by their main features. In this regard,
the first level of “Knowledge” corresponds to the task of reading the article and
selecting from there the options for defining a neologism. The second level
"Understanding™ contains the task to group selected definitions by distinctive
features. In addition, students need to guess and then discuss in groups the
characteristics by which neologisms are determined. The third level “Application”
suggests to define neologisms in the text according to the features. The fourth level
“Analysis” directs a student to compare neologisms with collocations, terms, general
vocabulary and archaisms. Students need to group the given words, write the
meanings and determine the thematic context. At the Synthesis level, students are
given situations, descriptions of unusual objects or non-standard actions so that they
create their own neologisms and consolidate the essence of this linguistic
phenomenon. At the Evaluation level, students are offered sports texts, where it is
necessary to identify different types of vocabulary in percentage terms, identify
thematic groups of neologisms and draw a conclusion about their usage trends in
English.

As an example from the second module, we analyze seminar 2 on such word-
formation models as blending and compounding. At the level of Knowledge, students
are given a theoretical presentation on the studied models of word formation on the
platform Genially. The level “Understanding” is characterized by distribution of
features according to compounding and blending. At the level “Application” students
should fill in the table with the compound words from the list corresponding to the
word-formation formulas, categorical meanings, word meanings. In addition,
students need to fill in the table with the missing parts of the blends. The level
"Analysis" assumes distribution sports neologisms according to the word-formation
models and writing their constituent elements. At the level of Synthesis students
analyze the morphemes of the given words, identify their meaningful parts and match
the neologisms and their definitions. At the level “Synthesis” students have to
imagine they are participating in a contest for the most creative humorous play and
come up with 5 new words formed by blending and compounding explaining their
origin forms and meanings. Finally, it is necessary to analyze statements and
examples with neologisms formed by blending and compounding and correct
mistakes.

As an example from the third module, we analyze seminar 7 on functioning
neologisms in sports discourse. The aim of this seminar is to identify strategies for
working with sports discourse and analyze meanings of the neologisms. The level
“Knowledge” suggests studying resources of sports discourse and modern thematic
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concepts. The level “Understanding” includes a task on giving own examples of
sports discourse with different participants. The level “Application” dictates to
complete the task where a student needs to structure given information hierarchically
according to the relevant events. The level “Analysis” provides the exercises on
defining sports neologisms in given texts and carrying out their morphemic analysis,
determining the model of word formation and writing the intended meaning. At the
Synthesis level, students are supposed to replace selected neologisms with a certain
type of vocabulary (collocation, phrasal verb, etc.). At the Evaluation level, students
need to quantify neologisms by thematic groups and models of word formation.

At the evaluation stage the students of the experimental and control groups
were given a test for neologisms in sports discourse. The results are presented below
(See Table 3).

Table 3
Results of the experiment
Module | Topics Entry test Final test
FL-22 FL-26 FL-22 FL-26
Neologisms and their 0 0 o 0
1 features 48% 35% 47% 64%
2 Word formation 550 45% 51% 75%
models
3 Functioning r_leologlsms in 48% 39% 45% 60%
sports discourse

According to the results of our experiment the students of the experimental
group (FL-26) improved their results by about 30% in each module. The students of
the control group (FL-22) showed almost identical results on the entry and final tests.
Therefore, the developed set of exercises and tasks using Bloom's taxonomic model,
contribute to the formation of professional competence.

Conclusion

There's a significant issue of developing professional competence inside the
system of translating the meaning of neologisms and working with new data. The
developed set of exercises and tasks using the cognitive approach promotes the
development of skills in analysis, forecasting, differentiation and generalization, as
well as information structuring and correct encoding and decoding of lexical units. It
should be noted that when developing exercises and tasks, those aspects that should
be included in the analysis by future specialists while working with sports texts were
taken into account. After completing the training, linguists develop a strategy for
deducing the definition and the correct semantic transmission.
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Introduction

Modern pre-service teachers are faced with many alternatives for career
development. In this context, it’s important to create such educational conditions that
will contribute not only to the formation of professional competences, but also
strengthen motivation for pedagogical activity. In the conditions of growing
uncertainty in the labor market and high competition among professions, the problem
of conscious professional choice becomes especially relevant, especially in the
pedagogical sphere, which explains the relevance of this study.

Motivation development in pre-service teachers is one of the key problems of
modern pedagogy. Motivation plays one of the key roles in the choice of profession,
determining the success and interest of pre-service teachers in the profession. The
development of motivational sphere in a pre-service teacher plays a crucial role for
success in pedagogical activity, so the presence of positive motivation in a teacher
makes him / her active in professional activity.

With the development of technology, changing requirements for educational
programs, traditional teaching methods are not always effective enough to maintain
a high level of motivation in students. Also in recent decades, the educational process
has changed rapidly, new methods and approaches have emerged that can maintain
the interest of students and stimulate their active participation in pedagogical
activities. One of such methods is case-study, which is used in various educational
institutions. The usage of case-study method in digital educational environment
allows to simulate real pedagogical situations, develop critical thinking and shape a
conscious attitude to future professional activity.

Theoretical framework

According to O.G. Smolyaninova the term case-study is a ‘methodology based
on the collection of text-based teaching and learning materials on particular topic, as
well as tasks related to a specific problem situation. These materials are given to
students for self-examination, with an opportunity for teacher consultation. The
students solve the problem, then there is a group discussion of the subject and the
most effective and creative suggestions are produced’ [6]. Case-study illustrates the
degree of assimilation of academic knowledge and practical skills from the
perspective of real-life situations and also promotes cognitive interest in students [1].
It facilities the acquisition of knowledge and skills of gathering and analyzing data
and also maintaining a lot of learning information that contains all kinds of options
for solving a case [11].

The key concepts for the case-study method are ‘situation’ and ‘analysis’
along with its derivative ‘situation analysis’. There are several semantic contexts in
‘situation” and it’s understood as a condition that has certain contradictions and is
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highly unstable [4, p. 2]. The situation is usually changeable and depends on the
activities of the teachers that involved in the situation. A well-designed case-study
takes teachers from the facts to the problem that is proposed to be solved. Hence the
situation facts must be understood by the participants, but it’s not necessary that the
students must be familiar with these facts [ibid]. A real-life situation makes the
student into a specialist acting in complex conditions and facing the necessity to make
decisions and develop an action plan to implement them [ibid].

Setting a problem and designing a case, it’s essential to plan student’s
activities to solve the problem properly. Case-study method tasks involve teamwork
i.e. each of the groups analyses the situation together and tries to find a practical
solution. Afterwards, students assess the proposed solution of each group and choose
the best one. During solving, students form a system of values, life positions and
practical skills: students learn to argue, prove and justify their point of view and also
decide collectively [5].

At the end of the lesson, a discussion or debate between the participants is
organized, summarizing the situations that have been played out. The degree of
students’ involvement in the discussion, their activity depends on how interesting the
material of the situation is for discussion, on the degree of theoretical training of
students, on the teacher's ability to involve students in the communicative script, on
the implementation of situation material as a framework for discussing educational
and managerial purposes, as well as from the degree of students’ motivation and
readiness to learn [3].

Thus, the learning process using the case method is a simulation of a real
event, combining an adequate reflection of the real reality, small material and time
costs.

Methods and Results

As teacher education aims at a specific teaching profession only, unlike
broader disciplines, students decide on a career in teaching from the beginning of
their studies [7]. Career choice is a process in which a person explores a career field,
matches it to his/her own skills and interests as well as develops career competencies
[2]. The choice of a teaching career usually is determined by a combination of
intrinsic, extrinsic and altruistic motives [10]. Extrinsic motivation may include
interests in a particular subject or its relevance to students. It also may involve job
stability and work-life balance. However, altruistic motive also plays one of the key
role in this choice [8].

Motivation of pre-service teacher educators should take into account the
influence of modern technologies. In the modern world, the digital environment
significantly expands the opportunities for professional development and self-
realization of pre-service teachers.

The use of digital educational resources in the educational process is not only
for making learning process more interactive, rather it also promotes the formation
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of students' positive attitude to the pedagogical profession. This factor becomes
significant if we take into account that the attitude of teachers themselves to
technologies directly affects the success of their implementation. D. Watson
emphasizes that the formation of positive attitudes of teachers plays a crucial role
both in promoting the integration of computer technologies and in reducing resistance
to their use [8]. Access to online courses, educational platforms and digital tools
allows pre-service teachers to develop their competences, apply modern teaching
methods and adapt to the requirements of the digital society, which increases
confidence in choosing a profession and contributes to the realization of its
importance.

It’s known that internal factors such as personal values, interest in teaching
level of self-efficacy and etc., as well as external aspects including social recognition,
financial rewards and working conditions are key elements that determine career
choice motivation. Value orientations also play an important role, including the
importance of social status, the opportunity to make a positive impact on society
through education, and the desire for professional development. Finally, learning
conditions, such as active participation of the students in the educational process,
availability of necessary resources and effective organization of learning activities,
also have a major influence on the career choice motivation.

Taking into account all the above-mentioned principles of cases and factors
of pre-service teachers' career choice motivation, a case was developed. The
developed case is intended for teaching 3rd year bachelors majoring in ‘Linguistics:
Theory and Methodology of Teaching Foreign Languages and Cultures’. Further the
case will be described as an attempt to present it on a digital platform such as
Progressme.ru:

Task 1:

An interactive scenario with a description of the situation is created: ‘Many
pre-service teachers are afraid of their future profession. They fear not being able to
manage classroom discipline, not being able to keep students' attention, and to
communicate with children and their parents. Such fears reduce the motivation to
choose the teaching profession and make them think about other professions’. Under
the description of the scenario, questions with the possibility of commenting and
evaluating are also added: What fears pre-service teachers may have? Identify why
these fears arise. Students are asked to write their answers in the ‘Case Response’
section.

Task 2:

The second assignment creates categories such as: 1) classroom management
and discipline, 2) working with children, working with parents, 3) methodological
insecurity, and 4) psychological resilience. Students categories the identified fears
previously identified into these categories.

Task 3:
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The last task asks you to read a short scenario: ‘A student interrupts you in
class and refuses to do the task. You need to react in this way. To keep control of the
situation and not to worsen the relationship with the student.’. The student is then
asked to make one of several reactions (response options), for example:

Calmly approach the student and remind him/her of the rules;

Raise your voice and reprimand;

Ignore the student and hope that he/she will calm down.

Afterwards, the student is asked questions to analyze:

How effective was the strategy?

How would you have behaved if you were the student?

What could have been done differently?

Conclusion

Thus, the case method allows to simulate real pedagogical situations that
require decisions, analysis and development of behavioral strategies. Case-study
facilitate the development of professional attitudes, critical thinking and self-
confidence in pre-service teachers. The combination of case method and digital
technologies represents a powerful tool to promote for professional and personal
growth of students of pedagogical specialties, contributing to the formation of
sustainable motivation to the chosen profession.
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AnHortanus: B cratee paccMmarpuBaeTcs pOJb HCKYCCTBEHHOTO MHTENNIEKTa B
COBEPILEHCTBOBAHUU HHOS3BIYHON YCTHOH peun CTYZIEHTOB YHUBEPCUTETA C HCIIOJIB30BAaHUEM
TaKWX CEPBUCOB KaK CHCTEMa PaclO3HaBAHHS PEYH M 4aT—OOTHI, CHIDKCHHH TPEBOXKHOCTU U
MIPEJOCTABICHUN TEPCOHATM3UPOBAHHONH oOpaTHOW cBs3W. B Hell Tarke o0cCykmaroTcs
IPEeUMyIIeCTBa M  HEJOCTaTKU  MCKYCCTBEHHOTO  HMHTCIUIEKTa,  IOATBEPXKACHHOE
HCCIICIOBAaHMUSAMH BIIHSIHME HA OCTJIOCTH PedH, a TaKXKe NPHUBOJSITCS apryMEHTHI B IIOJIB3Y
MHTETPAIIy CMEIIAaHHOTO 00yYeHHs B SI3bIKOBOE 00pa30BaHUE.

KiroueBsle ci10Ba: HCKYCCTBEHHBIN HHTEIUIEKT; yCTHASI peUb; U3yUYCHUE HHOCTPAHHOTO
SI3bIKA; YaT—OOThI; MTHOBEHHAsI OOpaTHAs CBS3b

Introduction

With the rapid advancements in digital technology, artificial intelligence (Al)
is playing a growing role in education, particularly in language learning. University
students now have access to Al-powered tools that help develop their speaking
interaction skills, particularly in the area of language. Learners usually have less
chances to practice and develop their foreign language (FL) speaking skills when
learning a language in the learning environment, because emphasis is usually placed
on grammar and writing only, with less practice or sometimes no practice in speaking
abilities. But thanks to Al, as learners now enjoy immersive and captivating
experiences by providing solutions to most problems that learners face when
developing their speaking skills, such as; speech recognition, interactive chat-bots
with automatic feedback systems [2].

The impact of Al on the development of speaking skills of learners is properly
examined in this article to discuss its benefit and the importance of integrating it to
our contemporary system of education.

Theoretical framework

Al-Powered Tools for Developing FL Speaking Skills

A number of tools with the help of artificial intelligence has proven to be of
great benefits in assisting learners to improve their speaking skills. Out of these
number of tools, virtual learning platforms, interactive chat-bots, have shown positive
results in learners speaking skills development.

— Speachling and Elsa Speak: these two applications have assisted students in
speaking skills development as they offer; instant feedback on intonation,
pronunciation and fluency [6]. These applications through some machine algorithms
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tends to evaluate the speech of a student by identify the errors and proffering solutions
to the areas that require development. These types of tools help to develop students’
improve students skills and also boost their confidence as they learn with less
pressure and self-paced learning environment.

— Chatbots like ChatGPT Voice Mode and Duolingo’s Al tutors help learners
to participate in virtual discussions that resemble real-life situations. Hence,
improving students’ abilities to communicate coherently and effectively [4].
Engaging with these tools regularly students improve their speaking skills in carrying
on meaningful conversations.

— Real-time transcription and automatic voice analysis help students improve
their speaking skills. These two Al-powered tools can be found on platforms such as;
Zoom, Google Meet and MicroSoft Teams [3]. Also, these platforms allow peer
collaboration for instructor feedback, hence making them important tools to improve
learners’ communication within a digital learning environment.

Table 1
Benefits of Al in FL Speaking Skills Development
Increased Accessibility | Learners from diverse backgrounds can practice speaking
anywhere, anytime

Enhanced Feedback Al—driven tools provide instant pronunciation and fluency
correction [4].

Greater Digital platforms allow adaptive learning, tailoring content to

Personalization learners’ proficiency levels.

Higher Engagement Gamified elements and immersive technologies increase student

motivation [5].

Students can gain from a more engaging, encouraging, and flexible method of
improving their speaking skills (see Table 1) by incorporating Al into language
learning. Despite not taking the position of human teachers, these technologies are
useful resources that improve educational opportunities and give students the chance
to enhance their speaking skills. Nevertheless, there are challenges and limitations of
Al in Foreign Language Speaking Skills Development (see Table 2).

Table 2
Challenges and Limitations of Al in FL Speaking Skills Development
Increased accessibility Poor internet connectivity can disrupt live speaking
interactions [2].
Technical limitations Al-powered conversations may lack the nuances of

human interaction.

Speaking anxiety in digital | Some students may feel uncomfortable speaking in
settings virtual classrooms [1].

Digital literacy gaps Not all learners possess technical skills to navigate
complex digital tools effectively.
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Methods and Results

In order to examine the influence of Al and how it affect the engagement and
performance of students in improving their speaking skills, a mixed methods
approach of observations, surveys and interviews were all carried out on students
using the Al-based learning tools (see Table 3).

Table 3
FL Speaking Skills Performance Before and After Using Digital Tools
Group Pre—use Post-use Mean p-value
(average score) | (average score) Difference
Group A 25 3.8 1.3 <0.001
Group B 2.3 35 1.2 <0.001
Group C 2.2 3.2 1.0 <0.005

Group A: Students using real-time speech analysis tools.

Group B: Students using video-based role-playing tools.

Group C: Students using basic audio recording tools for practice.

Key Findings:

Students improved the most in pronunciation and fluency when they engaged
with real-time speech analysis tools. Students engagement and confidence boosted
after using Al-Chatbots.

There were significant challenges in Al-assisted learning environments such
as Al biases and technical problems that students encountered when using these tools.

— Students who received instant feedback when using these Al leaning tools
improved more quickly than students who used traditional methods.

— The best result indicated that the combination of Al-driven feedback and
task-based learning were the most effective in the speaking skills development of
students.

Average Improvement in Speaking Skills After Using Digital Tocls

Mean Difference in Scores

Group A Group B Group C
Groups

Fig.1 Average Improvement in FL Speaking Skills by Group
— The study demonstrates that students speaking skills significantly improved
with the help of Al-enhanced language tools.
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Conclusion

Students can now practice pronunciation, become more confident and
improve their speaking skills effortlessly at their own pace, all thanks to Al learning
tools such as virtual learning environments, Chatbots and speech recognition tools.
Though Al has proven to offer many advantages, there are still some challenges that
it comes with that must be considered as well.

For AI’s potential to be fully effective on learners, teachers should introduce
a mixed learning approaches by combining interactive, task based teaching methods
with Al-powered tools. Additionally, equipping students with Al literacy skills will
ensure they use these technologies effectively. As Al continues to evolve, its role in
language education will expand, providing even more personalized and immersive
learning experiences that prepare students for real-world communication.
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AnHoTauus: B naHHOH cratbe paccMmarpuBaeTcs 3()p(EKTHBHOCTH HMCIOIB30BaHHUS
MyJIBTHMOJATBHOTO M TPAAUIMOHHOTO MOAXOJOB B OOYYEHHH, a TAaKXKE PaCKPBIBAIOTCS
pa3iuuus B YCBOGHMH U 3allOMUHAHUM HMIMOMATUYECKUX BBIPAKEHUH IMOCPEICTBOM HX
UCIIONB30BaHMsl YYHTEISIMH By3a. B pamkax JaHHOTO HCCIIeNOBaHUS MBI pa3paboTaiu
pa3JInuHbIE TUIIBI 33laHUH U TPOBEIIY BXOAHBIE U BBIXOJIHbIE TECThI AJIsI U3MEPEHUS KOHEUHBIX
pe3yNbTaTOB IKCIIEPHMEHTA.
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Introduction

The more the person of the 21% century knows, the more prepared he / she will
be for diverse alterations of the world. It is the role of educators to know how to pick
up the right key to every student in order to make their learning process more
effective in terms of knowledge acquisition, understanding and its retention. That is
why, teachers are also in need of modifications in their pedagogical approaches. They
should change the traditional teaching approach to more up to date one.

The relevance of the study stems from the necessity in the improvement of
teaching and learning process and of making it more effective for both teachers and
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students as everyone is interested in the results. The aim of our research is to figure
out the effectiveness of using multimodal and traditional approaches in terms of
acquisition and memorization of idioms by university students.

Research objectives are to analyze the differences of multimodal and
traditional teaching approaches and to carry out initial and final tests consisted of
different types of exercises to measure the results of the experiment.

Theoretical framework

In the beginning it is essential for us to compare two teaching approaches:
multimodal and traditional ones. The traditional approach has been used for decades
by teachers and can be encountered even now in modern learning settings. Its main
focus is on the drilling, rote memorization and the high role of an instructor. As for
the multimodal approach, it highlights an active engagement of students and the
implementation of different learning styles. In the table below there are key aspects
of both approaches with fundamental distinctions, especially oriented on vocabulary
learning (see Table 1).

Table 1
The comparison of multimodal and traditional approaches
Approach Key aspects of approach in terms of vocabulary acquisition
Traditional | 1. The memorization of definitions and translations are of utmost
approach significance [7].
2. Words are learnt in isolation [12].
3. The main focus is on visual (reading) and auditory (listening to
teacher explanations) modes of learning [8].
4, Active engagement or personalization of learning are limited
[11].
5. There is no use of technology or it is limited [2].
6. Teachers pay attention to repetition and rote learning without
meaningful use of vocabulary [7].
7. The same instructional methods are used with different groups of
students [8].
8. Words are usually chosen according to frequency lists or textbook
units [7].
Multimodal | 1. The focus is on different representations of words (using visual,
approach auditory, kinesthetic, etc. learning styles) through diverse sensory channels
[5].
2 There are multiple exposures through contexts (authentic texts,
discussions) [6].
3. Multiple modes (visual, auditory, kinesthetic, tactile, etc.) are
used.
4. Students are active participants in the learning process [9].
5. Technology can be used to provide rich contexts, immediate
feedback, and personalized learning experiences [4].
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6. Students connect new words to prior knowledge, create mental
images, use words in various contexts [10].

7. Learning styles, preferences, prior knowledge, learning speed are
taken into account by teachers [3].
8. Utility, relevance to learners’ goals, academic utility and learner

needs are necessary for the choice of vocabulary [1].

Analyzing the table above we can notice that there is a dramatic shift in
teaching methodology in the vocabulary instruction process. It moves from
memorization of definitions, excessive and constant drills, and translations of isolated
lexical units to learner-oriented approach with emphasis of the context, cultural
nuances, cognitive processes, students’ needs and preferences to learning styles.
Fundamental distinctions have been noted and taken into consideration for the
elaboration of different types of activities for the two groups of students: control and
experimental ones.

Methods and Results

The Novosibirsk State Technical University NSTU (NETI), Department of
Foreign Languages of the Faculty of Humanities gave us an opportunity to carry out
an experimental work in 2024 academic year. It was conducted within the framework
of the academic discipline “A Practical Course of a Foreign Language”. The
participants of experimental group were bachelor students of the 1st year of study,
and students of control group were of the 2nd year of study (Linguistics, the code of
the faculty is 45.03.02). The students were instructed about the purpose of this
experimental work. The experimental part was organized and held within the
framework of an “Industrial internship: Teaching” during the 3rd semester.

Designing exercises for initial and final tests, we took the categorization of
word knowledge by Nation into account [7]. He broke down word knowledge into
the following components:

- Form: pronunciation, spelling, understanding words parts (prefixes,
suffixes, roots);

- Meaning: form and meaning connection, concept and referents, associations
with other words;

- Use / context: grammatical functions, collocation, variations in register,
frequency, etc.

In that connection our designed exercises possess the following gradation or
structure: form-based, meaning-based and context-based exercises. All the intrinsic
features of the vocabulary, in general, are applicable to idiomatic expressions. We
should emphasize that it is more challenging to go through all these levels and acquire
all the components while dealing with idioms. They consist of several words, which
makes it more difficult to grasp even the first component, form. They cannot be
understood in their literal meaning. Students more frequently face challenges when
they try to figure out the figurative meaning of every idiom. That is why, meaning
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component can also induce problems. Context—based exercises basically tend to be
the most troublesome for students. If we consider learning idioms in terms of the
context, teachers need to pay a lot of attention to idioms usage. Students can
successfully use the idiom only when they have gone through almost all the levels of
vocabulary acquisition presented above.

Now we are going to present the results of initial tests with the help of the bar
charts and analyze the outcomes of the experimental and control groups (see Pic.1,
Pic. 2). The content, the categories of the exercises, the number of them were the
same for each group. However, the idioms and the topics, according to which they
were grouped, were different.

Initial Test: the results of the experimental

group
90,00 AT 7076 81,94
80,00
70,00
60,00
50,00
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Pic. 1. The results of the experimental group (Initial test)

Initial Test: the results of the control group
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Pic. 2. The results of the control group (Initial test)

The students of the experimental and control groups showed a low level of
ability to acknowledge the proper forms of idiomatic expressions. Approximately,
one-fifth of the respondents succeed in form-based category of exercises. We can see
that learners experienced difficulties revising the exact components of the
expressions and were predominantly unfamiliar with the particular idioms included
into the tests.

As for the meaning-based exercises, the percentage of correct and incorrect
responses in both groups of students were practically similar to the exercises focused
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on form. Only about 20 % of learners correctly identified the meanings of idioms. It
suggests that they either probably faced challenges with the interpretation of the
figurative meanings of expressions, or they simply encountered them for the first
time.

It is interesting to notice that context-based exercises were the most
problematic and complicated for students to do. They received the lowest scores in
that part of the tests: about 18% in the experimental group and 16% in the control
group managed to use the idioms in the appropriate context.

After teaching students using two approaches for a period of four lessons for
each group, their knowledge increased. However, we can emphasize that there is a
certain difference between the gained outcomes. To measure the results, we
conducted final tests for students. They consisted of the same categories of exercises
based on form, meaning and context. Below you can see the results of the groups (see
Pic. 3, Pic. 4).

Final Test: the results of the experimental group
120,00

100,00 97,92 02,86

90,48
80,00
60,00
40,00
20,00
9,52 714
2,08
0,00

Form Meaning Context
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Pic. 3. The results of the experimental group (Final test)

Final Test: the results of the control group
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20,00
10,00 6,25

0,00
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Right answers Wrong answers

Pic. 4. The results of the control group (Final test)
The bar chart reveals that form-based exercises were performed by groups
with quite good results. However, the experimental group (gained 97%) which was
taught with the help of the multimodal approach resulted in about 4 percentage point
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improvement compared to the control group (gained 93%). It can suggest that the
multimodal and traditional approaches may strengthen learners’ ability to grasp the
correct form of the idiomatic expressions.

We can observe more considerable difference in the next category of exercises
connected with meaning comprehension. The experimental group (gained 90%)
outperformed the control group (gained 71%) with difference in 19 %, which is
supposed to be quite substantial compared with the results on form-based exercises.
Therefore, it can be noted that the multimodal approach helped learners better
identify the figurative meaning of idiomatic expressions and memorize them.

The most substantial contrast in the performance can be traced in context—
based exercises. We can notice the remarkable improvement of the experimental
group’s results. It acquired 92% of correct answers in that category of exercises. As
for the control group, its percentage of right answers was about 60. It gives us the
understanding that students taught with the implementation of the traditional
approach are lack of context-oriented exercises or exposure to real-life situations
where particular idioms can be used.

Conclusion

Based on the results of the experiment, we observed that the incorporation of
the multimodal approach into the learning idiomatic expressions gives us fruitful
results. Both groups had the improvement of idioms knowledge. However, in
comparison with the traditional approach, the understanding and acquisition of
vocabulary tends to be more effective while using the multimodal approach. One of
the most crucial points which should also be mentioned is the impact of the
multimodal approach on motivation and engagement of students in the classroom.
Their oral feedback after the series of lessons allowed us to be completely sure that
the multimodal approach can take its place at university environment not only for
forming lexical competence, but also for teaching other ‘spheres’ of language.
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DIE ENTWICKLUNG DER LEXIKALISCHEN FERTIGKEITEN
IN DER DEUTSCHEN SPRACHE BEI DEN SCHULERN DER FUNFTEN
KLASSE MIT DER MULTILUNGUALEN VORGEHENSWEISE
A.S. Schetinkin
Nowosibirsker Staatliche Technische Universitit, Nowosibirsk, Russland
ArtemApoyan@yandex.ru

Abstract: Im Artikel wird sowohl die Entitét und die Eigenheiten der multilingualen
Vorgehensweise betrachtet, als auch die Begriindungen der Benutzung der multilingualen
Vorgehensweise. Es werden Beispiele der Benutzung der multilingualen Vorgehensweise fiir
die Entwicklung der lexikalischen Fertigkeiten der Schiiler der 5. Klasse angegeben, die
deutsche Sprache als zweite Fremdsprache lernen.

Schliisselworter: die deutsche Sprache; lexikalische Fertigkeiten; multilinguale
Vorgehensweise; Sekundarstufe |
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OOPMUPOBAHUE JIEKCHYECKHUX HABBIKOB HA HEMELIKOM
SI3BIKE Y YUAIIUXCS 5 KJTACCA
C IOMOILIBIO MMOJIMJIMHTI'BAJIBHOTI'O ITOAXOJA
A.C. llleTuHKuH
HoBocubunpckuii rocyaapcTBEHHBIH TEXHUYECKU YHUBEPCUTET
ArtemApoyan@yandex.ru

Ansortanus: B cTraThe paccmaTpuBaeTCs CYIIHOCTH U OCHOBHBIE OCOOEHHOCTH
MONWINHTBAaIbHOTO  TOAXO/A; BBIABUTAIOTCS OOOCHOBAaHHS Ui BO3MOXKHOCTH  €TO
HCTIONB30BaHUS TIPH 00y4YeHHH B 00IIe00pa30BaTeIbHON IIKOJIES; TIPUBOISTCS IIPUMEPHI €T0
HNpUMEHEHHN U1 GOpMHUPOBaHUS JISKCHUSCKNX HABBIKOB y yHYaIIUXCsl 5 Kilacca, U3yJarominx
HEMELKUH A3bIK KaK BTOPON MHOCTPaHHBIMH.

KiroueBble cllOBa: IOJNMIMHTBANIBHBIA IOIX0A; 00IIeoOpa3oBaTenbHas ILIKOJA,
JIEKCUYECKUE HABBIKU; HEMEIKHH SI3BIK

Einfiihrung

Wenn die Schiiler die zweite Fremdsprache lernen beginnen, stoBen sie auf
bestimmte Schwierigkeiten. Die Aneignung der Lexik ist Schwierigkeit, die wir
betrachten werden.

Bisweilen hat das Objekt gleiche Benennungen gleichzeitig, sowohl in der
englischen Sprache als auch in der deutschen Sprache, z.B. auto — das Auto.

So konnte man zum falschen Schluss kommen, dass alle Worter in den beiden
Sprachen gleichwertig sind.

Jedoch haben die meisten Worter der englischen und der deutschen Sprachen
verschiedene Bedeutungen, z.B. gift = das Geschenk, das Gift = poison. Nebenher
hat Objekt 3 verschiedene Namen in 3 verschiedenen Sprachen, z.B. kous — horse —
das Pferd.

Um solche Situationen zu vermeiden, muss man die multilinguale
Vorgehensweise benutzen, die den Aneignungsprozess der lexikalischen Fertigkeiten
beschleunigt.

Theorie

Laut S. Schwab bedeutet ,,die multilinguale VVorgehensweise im kulturellen
Kontext der Sprachausweitung, dass diese Sprachen nicht treffend in die Merkmale
eingeteilt  werden, sondern ist da ein  Phdnomen, wenn die
Kommunikationskompetenz der Sprachkommunikation gediehen wird“ [5, S. 5].

Die multilinguale Vorgehensweise ist ein Weg, Sprachkommunikation zu
erlernen.

K.D. Uschinskij, L.W. Schtscherba, I.A. Zimnaja und viele andere
Wissenschaftler bezeichnen Wichtigkeit der Muttersprache, wenn Menschen
Fremdsprache lernen. Das Problem der Polylinguismus und Bilinguismus in
Russland wird von den Wissenschaftlern im Bereich der Padagogikwissenschaft
erforscht.
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Die multilinguale Vorgehensweise wurde am Ende des zwanzigsten
Jahrhunderts und am Anfang des einundzwanzigsten Jahrhunderts erforscht, wenn
die Menschen zwei oder mehr Sprachen lernen begannen. Laut F.G. Jagalow
ereignete sich in dieser Zeit ,die erste Generation des multilingualen
Unterrichtswesens* [2].

Die multilinguale Vorgehensweise wird mit dem multilingualen Milieu
angelegt. Laut L.S. Znikina ist ,,das multilinguale Milieu ein Prozess der Adaptation
zum multikulturellen Milieu“.

Die richtige Kommunikation zwischen Entititen des Lehrprozesses ist sehr
wesentlich, um die Ehre zur Volksnatur zu kreieren [4]. Daraufhin um das
multilinguale Milieu zu benutzen, muss die Kommunikation zwischen dem Lehrer
und den Schiilern gebaut werden.

Die Grundsdtze der multilingualen Vorgehensweise sind folgende:
Muttersprachbenutzung, allmahliche Verwirklichung in drei Sprachen, Entlehnung
der linguistischen Eigenschaften der Sprache und Ausbildung der Noesis ,,Zum
Verstehen und zur Harmonie* [6].

In der Gegenwart soll das parallele Themenerlernen die Interdisziplinaritit im
Sprachunterrichtsprozess verwirklichen. Die Schiiler der 5. Klasse erlernen in der
ersten und der zweiten Fremdsprachen folgende Themen: ,,Meine Familie und
Freunde®, ,,Familienfeste”, ,, AuBeres und Charaktereigenschaften des Menschen®,
,Hobbys®, | Natur: Haustiere und Wildtiere*, ,Wetter”, , Heimat“, ,,Verkehr",
,Lander der Zielsprache* usw. [1].

Methoden und Resultate

Um die Benutzung der Formgebung der lexikalischen Fertigkeiten laut der
multilingualen Vorgehensweise aufzuzeigen, haben wir 3 Stunden in den 4
Lehrbiichern analysiert: ,,Spotlight von W. Ewans fiir Englischlerner und 3
Lehrbiicher fiir Deutschlerner — ,,Horizonte* von M.M. Awerin, ,,.Deutsch* von I.L.
Bim und ,,Wunderkindplus“ von L.N. Jakowlewa (Siehe Tabelle unten):

Tabelle 1
Ergebnisse
. Muttersprache- dreisprachliche Ausbildun
Unterricht 1-3 benutgung Veeri)rinchung Entlehnung der Noesisg

Spotlight Ja un nein Nein Ja Nein
Horizonte Ja Ja un nein Ja un nein Ja
Deutsch Ja un nein Nein Ja Ja
Wunderkindplus Ja un nein Ja un nein Ja Ja

Aus 4 analysierten Lehrbiichern koénnen wir nur ,,Horizonte benutzen, um

lexikalische Fertigkeiten mit Hilfe von der multilingualen Vorgehensweise zu
entwickeln. Jedoch miissen wir auch verstehen, dass nur die Kombination der
Erkenntnisse des Lehrers und der Ubungen aus den Lehrbiichern das beste Verfahren
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fir den Spracherwerb der Iexikalischen Fertigkeiten durch multilinguale
Vorgehensweise ist.

Wir legen das Beispiel der Ubung fiir die Benutzung der lexikalischen
Fertigkeiten durch multilinguale Vorgehensweise vor. In dieser Ubung muss man die
Worter und Wortgruppen in 3 Fremdsprachen mit den Bildern der Menschen aus 3
Léndern zusammenfiigen (Siehe Abbildung 1):
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Abb. 1. Beispiel der Ubung mit der multilingualen Vorgehensweise
(in ,,Horizonte* von M.M. Awerin)

Zusammenfassung

Zusammenfassend konnen wir kennzeichnen, dass die multilinguale
Vorgehensweise in Russland sehr sinnvoll erachtet wird. Das Konzept der
Zweisprache wird fiir die Schiiler eingefiihrt, die die Moglichkeit haben 2
Fremdsprachen zu lernen.

Dieses Konzept wird z.B. in dem Lehrbuch ,,Horizonte* von M.M. Awerin
eingefiihrt. Fiir die multilinguale Vorgehensweise braucht man freundliche
Atmosphire im Unterricht, Ubungen in einer Fremdsprache mit der Méglichkeit,
Muttersprache zu benutzen und das Kulturstudium der Lénder. Das alles wird
Péadagogen helfen, Schiiler zu lehren und zu erziehen.
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PODCASTS ALS WERTVOLLE INFORMATIONS-
UND BILDUNGSRESSOURCE IN DER PARADIGMA
DES FREMDSPRACHENLERNENS
M.A. Shtraukh
Nowosibirsker Staatliche Technische Universitit, Nowosibirsk, Russland
milexina.2023@stud.nstu.ru

Abstract: Im Artikel wird die Podcasting-Technologie und ihr methodisches Potenzial
fiir den Fremdsprachenunterricht untersucht. Es werden verschiedene Arbeitsmoglichkeiten
mit Podcasts im Unterricht vorgeschlagen; die Probleme der Auswahl authentischer
Materialien werden behandelt; Kriterien fiir einen Lehrpodcast werden entwickelt.

Schliisselworter:  moderner Fremdsprachenunterricht;  Podcasting-Technologie;
informativ-educationaler FuBabdruck; rezeptive und produktive fremdsprachliche Féhigkeiten
und Fertigkeiten; authentisches Material; Kriterien fiir einen Lehrpodcast
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MNOJKACTBI KAK ].[EHHI)IFI JJIs1 OBYYEHUS UTHOCTPAHHOMY
SA3BIKY: I/IH(DOPMA]_ll/IOHHO-OBPA3OBATEJII)HI)II7[ CJIEJ
M.A. Hltpayx
HoBocubupcknii rocynapcTBeHHBII TeXHUUeCcKnil yHUBepcuTeT, HoBocnbupck,
Poccus
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AHHOTanus: B crarbe paccMmaTrpuBaeTCs TEXHOJOTHSl IOAKACTMHIra M €€
METOIMYECKUH MOTeHnuan it o0ydeHHss MHOCTPaHHOMY S3bIKy. IIpe/toxeHsl BapHaHTHI
paboThl ¢ MOAKACTAaMHM Ha 3aHATHUH; PACCMOTPEHa NpoOJeMbl OTOOpa ayTEeHTHYHOTO
Matepuaia; pa3paboTaHbl KpUTEPUH y4eOHOTro MOAKaCTa.

KnroueBble c0Ba: COBpEMEHHOE 3aHATUE 110 MHOCTPAHHOMY SI3bIKY; TEXHOJOIHUS
MOJKACTHHTa; WH()OPMAIMOHHO-00pPa30BaTENbHBII CIE; PELEeNTHBHBIE M IPOLyKTHBHBIC
HMHOSI3BIYHBIC HABBIKU U YMEHHS; ayTEHTUYHBIA MaTepual, KpUTepHu yaeOHOTo IoaKacTa

Einfiihrung

Horverstehen und Benutzung von Audio-Materialien ist keine neue
Bildungstechnologie. Lernende haben seit fast einem Jahrhundert die Moglichkeit,
sich Audioaufnahmen dank der Entwicklung von Mitteln zur Aufnahme und
Wiedergabe von Material anzuhoren [12]. Die Frage nach der Anwendung von
Podcasts im modernen Bildungsraum als spezifische Audio-Technologie wird aktiv
von Methodist:nnen und Fremdsprachenlehrer:innen untersucht. Ziel unserer
Forschung ist es, die Podcast-Technologie und Podcasts als facettenreiches
Phinomen im Kontext der modernen Fremdsprachenlernen zu betrachten.
Entsprechend dem Ziel ist das Forschungsobjekt das methodische Potenzial von
Podcasts. Der Gegenstand der Untersuchung ist die Podcast-Technologie im
Bildungsprozess. Die Forschungsneuigkeit besteht darin, das Podcasting aus der
Perspektive der Fremdsprachenlernen als mehrstufige moderne Technologie zu
betrachten, die auf der einen Seite eine VVorbereitungsphase des Lehrers erfordert, die
bestimmte Unterrichtssequenzen und Einschitzungskriterien bendtigt, und auf der
anderen Seite mehrere Anwedungsverfahren der Technologie bei der Organisation
des Fremdsprachenunterrichtes umfasst.

Theorie

GemilB der grundlegenden Definition ist ein Podcast eine Serie von
Informations- oder Unterhaltungsinhalten, die im Internet in Form von Audio- oder
Video-Dateien bereitgestellt werden, die jederzeit direkt abgespielt oder
heruntergeladen werden konnen [1] oder ein einzelnes Material im Audioformat. Oft
werden Podcast und Video-Podcast in den Definitionen als allgemeine und spezielle
Begriffe betrachtet. Der Begriff ist aus dem Englischen entlehnt und vereint die
Worter ,,broadcasting” (Rundfunk) und ,,iPod* — eine Handelsmarke fiir eine Reihe
tragbarer Mediaplayer, da Podcasts genau durch die Einfithrung des ersten tragbaren
Audioplayers iPod von Apple entstanden sind [13, S. 1263]. Das technische und
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methodische Potenzial des Podcastings wurde von vielen in- und ausliandischen
Methodikern untersucht: L.I. Agafonova, Zh.S. Anikina, Yu.P. Azhel’, E.S.
Doroshchuk, K.Kluckhohn, A.E. Kuzina, O. McGarr, D. McKinney, T. Moore, K.
Rime, F. Rosell-Aguilar, G. Salmon, G. Stanley, T.L. Stupina, P.V. Sysoev, E.E.
Tkachenko, P.V. Trifonova, S.A. Trofimenko, A.A. VVolodin, A.V. Zelenovskaya.

Auf der Grundlage der bestehenden Erforschungserfahrungen von Podcasts
im Bildungsprozess haben wir uns mit den grundlegenden Modellen von der
Podcastsanwendung im Rahmen des Fremdsprachenunterrichts befasst. Eine relativ
einfache Form der Anwendung entspricht dem traditionellen methodischen Modell
des Horverstehens [14, S. 161].

Der Prozess ldsst sich in drei logisch aufeinanderfolgende Phasen unterteilt
werden. Die prdtextuelle Phase beschiftigt sich mit den Problemen der
Semantisierung  des  Vokabulars und der Wahrnehmung  komplexer
grammatikalischer Strukturen. In der Regel entwickeln Lehrkréfte die Aufgaben
dieser Phase selbst, jedoch gibt es mittlerweile mehrere Lehrpodcasts, die diese Art
von Aufgaben enthalten. Die zweite, auch textuelle Phase genannt, die unmittelbar
mit dem Podcastanhoren und Aufgaben, z.B. Beantwortung von Fragen, Testformat,
Ausfiillen von Tabellen, Erstellen von Schemas, zielt darauf ab, ein maximales
Verstindnis und eine Zusammenfassung der Informationen zu erreichen. Die dritte
posttextuelle oder Kontrollphase entwickelt die Fahigkeiten im Umgang mit dem
lexikalischen und grammatikalischen Material des Podcasts sowie die Fihigkeiten
von Informationswiedergabe, Analyse und Zusammenfassung.

Insgesamt ist das traditionelle methodische Modell typisch fiir rezeptive oder
rezeptiv-produktive Fahigkeiten, was bedeutet, dass sich die Lernende nur mit einem
einzelnen Text und entsprechenden Materialien beschéftigen.

Methoden und Resultate

Da wir Podcasts als das innovative Lernmittel zum Fremdsprachenerwerb
betrachten, ergibt sich die Notwendigkeit, ein neues erweitertes Lernmodell zu
betrachten, das nicht nur den Aspekt des Horens umfasst. Diese Technologie kann
unter dem Begriff Podcasting-Technologie zusammengefasst werden, innerhalb
derer auf der Grundlage eines gehdrten und analysierten Podcasts neue Aufnahmen
in Form von monologischen oder dialogischen AuBerungen auf einer bestimmten
Lern-Podcast-Plattform veroffentlicht werden koénnen. Dieses Modell wird als
erweitert bezeichnet, und die Phase ist produktiv / kreativ-produktiv. Da sie nicht nur
produktive Sprachfdhigkeiten umfasst, sondern auch Fiahigkeiten, die mit der
Planung, der Organisation von Informationen und der Nutzung von Informations-
und Kommunikationstechnologien, verbunden sind. Es sei darauf hingewiesen, dass
in diesem Modell vor dem Ubergang zu den produktiven Fihigkeiten groBer Wert
auf das Training der rezeptiven Fihigkeiten gelegt wird. Dementsprechend wird die
traditionelle Modellierung durch die Podcasting-Technologie ergéinzt, die als
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systematisches Modell angesehen werden kann. Sie ist in einer Ubersichtstabelle
dargestellt.

Tabelle 1
Modelle des Fremdsprachenlernens mit Hilfe von Podcasts als Lernmittel
Modell Anwendungsphase Aufgaben der Phase
v @ Rezeptive Entwicklung lexikalisch-grammatischer
z 2 Fahigkeiten; Suche nach Referenzmustern
IS 5 und Beispielen
§ § Rezeptiv- Entwicklung lexikalisch-grammatischer | @
£ 38 reproduktive Fihigkeiten, Fahigkeit des analytischen | %
= Denkens; sprachliche Féhigkeiten é
Produktive oder | Verbesserung  sprachlicher ~ Fihigkeiten; g
kreativ-produktive Entwicklung metakognitiver Fahigkeiten und | =
—~ | Phase Analyse; Forderung des kreativen Ansatzes | 2
Lo %’, beim Fremdsprachenerwerb, §
283 Motivationsentwicklung g
e85
[y ]
'_

Unabhingig vom Modell und der Phase der Anwendung von Podcasts im
Bildungsbereich steht der Lehrkraft die Aufgabe bevor, qualitativ hochwertiges
Material aus der Vielzahl der Podcasts fiir den rezeptiven und rezeptiv-reproduktiven
Teil auszuwihlen. Im Rahmen der Forschung und der Vorbereitung von Materialien
fiir einen Online-Kurs zur systemischen Lernmodell haben wir bestimmte Merkmale
von Podcasts weiterentwickelt und zehn akademische Kriterien mit einer
Evaluationsskala von 1 bis 10 zusammengestellt. Diese sind in der ersten Abbildung

dargestellt:
. ) . Lexiko-grammatische
Kohirenz des Inhalts Gestaltung

[ Gestaltung ] [ Ubereinstimmung der Dauer des Podcasts mit ] [Phonetische Gestaltung]

Struktur des

Podcasts

dessen Inhalt

L Objektivitit und
Aufhahmequalitit [ Wissenschaftlichkeit ]

Relevanz des Materials

Abb.1 Zehn akademische Kriterien von Podcastsmaterial
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Auf der Grundlage der festgelegten Kriterien fiir akademische Podcasts haben
wir zehn verschiedene Podcasts aus der Plattform Apple Podcasts analysiert, die
spéter in einem systematischen Modell im rezeptiven Abschnitt der Podcasting-
Technologie zum Thema ,,Bildung™ angeboten werden. Es ist anzumerken, dass
Podcasts als akademisch charakterisiert werden konnen, wenn mehrere Kriterien
gleichzeitig im hohen Bereich von 5 bis 10 liegen. Die Podcasts koénnen
untereinander anhand spezifischer Kriterien verglichen werden, abhéngig von den
Zielen der Lehrveranstaltung. Der Vergleich der Kriterien kann den Lernenden im
rezeptiv-produktiven Abschnitt zur Verfigung gestellt werden. In der zweiten
Abbildung ist das Ranking der analysierten Podcasts mit Angabe der Episoden
#17[3], #81[11], #181[4], #42[6], #44[8], #10[2], #58[9], #3[5], #6[10], #43[7] im
Hinblick auf ihr dominierendes Kriterium dargestellt:
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Abb.2. Podcast-Ranking nach Kriterien im Rahmen der Podcast-
Technologie zum Thema ,,Bildung*

Zusammenfassung

Nach der Analyse des systematischen Modells und der spezifischen Phasen
der Technologie kommen wir zu dem Schluss, dass Podcasting ein wertvolles
Bildungsinstrument darstellt, das zur Modernisierung des Unterrichtsprozesses und
zur Erweiterung des Bildungsinhalts beitrdgt. Der Einsatz von Podcasting im
Fremdsprachenunterricht ist insbesondere aus zwei Griinden relevant: Erstens
aufgrund der Authentizitit des Materials und zweitens hinsichtlich der Entwicklung
vielseitiger Kompetenzen. Durch eine angemessene Organisation der Arbeit mit
Podcasts werden die Horverstehenfahigkeiten verbessert und die Wahrnehmung
sowie die Reproduktion der Sprache durch Muttersprachler in den rezeptiven und
rezeptiv-reproduktiven Phasen optimiert. Authentisches Material, welches anhand
der vorgeschlagenen Kriterien ausgewihlt wurde, kann den Wortschatz erheblich
erweitern und das Verstidndnis der zu erlernenden Kultur férdern. Auf der Grundlage
der Ergebnisse der deskriptiven Methode zur Untersuchung des methodischen
Potenzials von Podcasts haben wir festgestellt, dass die bestehenden Plattformen
qualitativ hochwertiges authentisches Material fiir die Betrachtung in allen Phasen
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der Technologie im Bildungsbereich anbieten. Im Rahmen der produktiven und
produktiv-kreativen Phasen der Technologie wird Podcasting nicht nur zu einem
Mittel zur Informationsvermittlung, sondern zu einem vollwertigen Algorithmus fiir
die Forderung der Sprachkompetenz, der sich durch einen kreativen Ansatz und
Dynamik auszeichnet.
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Introduction
In the context of education sector, such processes as globalization,
internationalization, migration make the educational space increasingly diverse. To
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prepare future foreign language teachers to work in the new times conditions, it is
crucial to teach them the knowledge, skills and attitudes necessary to promote the
phenomena of multiculturalism and cultural inclusion in their classrooms. In that
case, the need for teacher education programs focused on multicultural education is
paramount.

This study is focused on the primary diagnosis of future foreign language
teachers to check their readiness to work in culturally inclusive environment and
further development of the electronic course learning materials to provide students
with professionally important competencies such as multicultural and culturally
inclusive necessary for the implementation of multicultural inclusive principles.

To design the electronic course “Multiculturalism and Cultural Inclusion”, the
Content and Language Integrated Learning (CLIL) approach in teaching is used,
aimed at developing: future foreign language teachers’ understanding the theoretical
aspect of cultural diversity and cultural inclusion; strategies and teaching activities
that take into account the learning characteristics of students with different cultural
background, multicultural and culturally inclusive competencies.

Theoretical framework

CLIL is a methodological approach based on combining knowledge, skills and
abilities from various fields in the learning process [1]. The 4C model — Content
(progress in  knowledge, skills and content understanding), Communication
(interaction in the process of communication), Cognition (the development of
language competence) and Culture (the acquisition of intercultural awareness)
designed by D. Coyle suggests that the CLIL effectiveness depends in the symbiosis
of all the model parts.

For successful implementation of CLIL, a number of methods must be taken
into account when developing the course materials. O. Meyer formulated the main
strategies that underline the successful implementation of the electronic course
“Multiculturalism and Cultural Inclusion™:

Primary diagnosis of students. In order to understand basic knowledge and
idea about the upcoming course content study, there is a need to create questionnaire.

The use of authentic materials in foreign language to study the content.
Students work with educational materials, videos, presentations and other sources to
master the course knowledge together with the expanding their language competence
(development of listening, speaking, reading, writing skills).

The development of active communication skills by interacting with teacher
and other students.

The use of scaffolding technique. Teacher creates “a support” for students to
master the materials in a foreign language. Structured information must be provided
to complete the assignments.

Integration of cultural aspect into the educational materials to form students’
cognitive abilities (critical thinking, creative skills) and language skills.
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The evaluation system and feedback. Teacher must create the criteria to
evaluate students’ assignments and provide the constant feedback.

The final diagnosis of students. The course should include the final assessment
of learning outcomes that will allow to evaluate the effectiveness of the course and
make the necessary changes [5].

Teachers using the CLIL approach are revising their strategies to work with
students. Instead of traditional lectures, they use active learning methods that
encourage students to independently research information in order to better assimilate
knowledge and put it into practice [2]. However, in the process of design the learning
materials using CLIL approach, teachers face the problem of a limited choice of
methodology. Each independently determines what to focus on in the learning
process: on the subject or on the language of education. In this regard, teachers are
forced to develop materials independently.

Thus, the main components of CLIL include the following criteria to develop
materials:

Cognitive — gaining theoretical knowledge about ideas, patterns, concepts,
principles of multicultural education and cultural inclusion; developing critical
thinking, the ability to solve and analyze problematic problems of the created course.

Motivational-reflexive — the desire to learn and use the principles of
multicultural education, as well as to self-development. The connection of theory
with practice and the integration of knowledge from different fields make learning
more interesting and meaningful for students.

Activity-based — developing the skills of future teachers to interact effectively
with students from different cultures. Students apply theoretical knowledge in
practice, developing and implementing educational materials and lessons that take
into account the cultural and individual characteristics of students.

Competence-based — prepares future teachers to work in a multicultural and
inclusive educational environment, enabling them to interact effectively with
students of different cultures and needs [4].

Methods and results

The learning materials of the electronic course “Multiculturalism and Cultural
Inclusion” were designed for 20 3' year linguistic students, studying at NSTU,
Department of Foreign Languages within the Faculty of Humanities, specializing in
“Theory and Methodology of Foreign Language Teaching”. The course was
completed through the discipline “Theory and practice of intercultural
communication” during the fall semester in 2024.

A system of learning materials was a tool for organizing different activities,
taking into account all the aspects that were described in the theoretical framework.
The work with the course consisted of two parts: classroom activity at the university
(the collective method of learning — studying the theory and discussing it by
completing different types of activities) and distance learning activity (independent

188



work with the material studied at the seminars, completion of control assignments,
and submission of these to the course author for check).

The electronic course consists of five key topics to study. In our study, we will
consider the first topic “The influence of globalization and internationalization in the
educational process” as an example of designing learning materials using CLIL
approach for future foreign language teachers.

Table 1

The lesson procedure

The objective: Students will gain a deeper understanding of the historical, societal, and
individual factors that shape globalization and internationalization in higher education.
Subsidiary objectives:
*To define the terms "globalization" and "internationalization" in the context of higher
education;
*To identify and explain the key drivers of globalization and internationalization in
education;
*To analyze the positive and negative impacts of globalization and
internationalization.

IN CLASS Theory part: Study the PowerPoint presentation together with the teacher.
Practice part:

Is cultural integration equal to cultural inclusion? Find the differences between these
two phenomena in groups using the table from the slide.

Students work in small groups using the table to fill in shown to them from the slide.
All theory can be found in previous slides. Then, students share their findings to the
teacher.

Give some examples of internationalization from our university or personal
experience.

Students work in the same groups and share their opinions. Then students discuss their
examples with the teacher.

Complete the interactive quiz, using the link from the slide.

Students together with the teacher complete the task using the interactive platform.
What are positives and negative impacts of globalization have you found out? Divide
into two groups.

Students divide into two groups, where the first group discusses positive aspects,
another one — negative ones. They use the materials from the theory part.

Watch the video “The future of education due to the globalization” and answer the
following questions:

What is the mission of university?

Why mobility of students and teachers in Asian countries will grow?

What future do you personally predict in the frames of globalization and
internationalization in the educational sector? —

Students watch the video and take notes to the following questions individually. Then,
there is a group discussion.
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way.

Watch the video “International forum on inclusion and equity in education” and add
some comments about the importance of equity and inclusion in the internationalized
education. Work in pairs.

Students watch the short video individually and then discuss in pairs the importance
of described concepts.

INDIVIDUALLY (DISTANCE LEARNING)

Watch the video “Globalization on Education Policy”, and then, highlight the main
advantages and disadvantages justifying them with your own arguments of how the
globalization influence the education.

Recommended procedure for students: To complete this activity, watch the video as
many times as needed. Take notes while watching the video, adding more details every
time watching it. Do not forget to support every advantage and disadvantage with your
own argument — it means that every point written from the video must be explained by
your own words to demonstrate your clear understanding.

Read the given text about globalization attentively and do the test, consisting of 5
questions.

Recommended procedure for students: read the text several times. Highlight the main
ideas of the text by taking notes and dividing text into semantic parts. When doing the
test, try to find the answers in the divided semantic parts of the text.

Write an essay (200-250 words) about the influence of globalization on educational
system in Russia. Consider the following questions in your essay:

How has globalization affected the role and training of foreign language teachers in
Russia?

How has globalization affected the interaction between teachers and students in
Russian universities?

What challenges of globalization foreign language teachers may face to in Russia?
Recommended procedure for students: read the additional information in the
‘recommended reading’ block. You may use your own Internet resources to collect all
the necessary ideas, information needed for your essay. Use the link in ‘recommended
reading’ that will explain how to write essay correctly. Do not forget to consider all
the statements suggested in your work.

The other four topics were composed and completed by students in the same
Additionally, before and after completion of the electronic course, participants

completed a questionnaire that enabled to evaluate the effectiveness of implementing
the CLIL approach in developing training materials.
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Table 2
The results of the questionnaire

The content of question Pilot results Final results
1.Defining multiculturalism 38,9% 89%
2.Defining cultural 33,3% 94%
inclusion

3.Problems in multicultural 22,2% 87%
education

4.Culturally responsive 25,9% 93%
teaching

5.Multicultural settings in 88% 97%
teaching

6.Uniformity in learning 90% 98%
7.Addressing prejudices 96% 97%
8.Defining  multicultural 31% 85%
competence

9.Defining culturally 34,6% 89%
inclusive competence

10.Principles of cultural 74% 91%
diversity and inclusion

Implementing the CLIL approach in the development of learning materials on
multiculturalism and cultural inclusion significantly enhanced learners’
understanding of key concepts in the course. The results demonstrate a marked
improvement in comprehension after integrating CLIL. The materials also reinforced
previously acquired high levels of knowledge. Therefore, the data indicates that CLIL
was an effective method for improving knowledge and understanding in this content
area.

Conclusion

The CLIL approach offers a powerful framework for creating effective
learning materials of the online course on multiculturalism and cultural inclusion. By
integrating content and language learning objectives, implementing authentic
materials, and incorporating interactive activities, this approach has the potential to
deepen students’ understanding of complex concepts, improve their language
proficiency, and enhance their multicultural and culturally inclusive competences.
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Introduction

The formation of a well-developed lexical skill is a primary task when
learning a foreign language. Having an extensive vocabulary “provides an
opportunity for adequate communication” [3, p.130], i.e. it allows us to engage in
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communication and express our thoughts more accurately in a foreign language.
According to E.G. Asimov, lexical skill involves the automatic selection of
appropriate words based on the speaker's intention and the rules of language usage in
conversation. It also involves the ability to quickly understand and connect words
with their meanings when listening [2].

In the modern era, taking into account the active development and
introduction of digital resources into the education system, the development of lexical
skills in a foreign language within the framework of blended learning is becoming
more effective and productive. Russian education is rapidly developing in the field
of information technology, in this regard, the Federal State Educational Standard for
45.03.02 Linguistics (bachelor's degree level) highlights the importance of using
digital technologies and functioning of the electronic information and educational
environment throughout the educational process [1]. The provisions fixed in this
document contribute to a more successful development of competencies needed by
future specialists.

Theoretical Framework

At present, students have convenient access to a wide range of educational
materials, programs, resources, as well as the ability to finish assignments and contact
teachers at their convenience, from any location. The future of digital learning
depends on the use of mobile communication and the increasing popularity of
smartphones as well as the development of numerous educational apps and programs
and technological advancements [4].

When it comes to learning and teaching foreign languages, it is essential to
consider the fact that every learner has personal learning style and attitude towards
learning and is motivated by different things. Educators hold a significant role in
guiding students and setting an example, but learners also need to focus on boosting
their enthusiasm and honing their unique learning methods. The emergence of
smartphones and language learning apps has sparked a growing interest among
students in the advantages these resources can offer. Mobile-assisted language
learning has gained popularity as a strategy that empowers learners to take charge of
their own learning with guidance from instructors, ultimately bolstering motivation,
involvement, and overall language proficiency [5].

Methods and Results

In our research we used the following methods: literature analysis and
comparative analysis.

The study examines how mobile apps can be used to improve students'
vocabulary skills by actively engaging them in practicing and expanding their
vocabulary or several skills at once. It also assesses the effectiveness of these apps in
helping university students who are learning a foreign language enhance their
language skills.
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For comparative analysis, we selected the following applications for teaching
vocabulary in  foreign language classes at a university: Quizlet
(https://quizlet.com/ru),  DuoLingo  (https://www.duolingo.com),  WordUp
(https://www.wordupapp.co) and Busuu (https://www.busuu.com).

The applications we selected were compared according to the following
criteria:

— Accessibility. It is important for every language learner to be able to use all
or most part of an app’s functions for free, it also matters what kind of advantages
users get with an access to a paid version of an app. Those apps which offer more
opportunities for language learning for free or have more beneficial subscriptions will
likely be favored by users.

— The main focus. Every app has a concept that defines what will be learned
by users and the manner of it, that is every app focuses in different language aspects
or, in contrast, offers comprehensive language acquisition though all aspects. For
those users who pursue certain goals in teaching or learning foreign languages it is
crucial to understand what an app is based on: vocabulary, grammar, pronunciation
or everything at once.

— Individual features. Different developers integrate different features into
their apps trying to stand out in the modern market. This competition breeds
advantageous diversity of choices for users. The apps simply suit users’ personal style
and current needs by offering tools to individualize the learning process.

— Learning / teaching styles. Each application offers a unique learning journey
for users, allowing them to either share their created content or keep it private, and
giving them the option to study languages independently with a personalized learning
schedule provided by the app.

— Number of languages supported. For those who only start learning a foreign
language it is essential to have an opportunity to familiarize themselves with an app’s
interface and functions on their native language. That will facilitate users’ first
learning steps and make it possible to use an app in general.
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Table 1

Mobile apps for teaching / learning foreign languages comparison

Name | Accessibility | Number Main Individual features Learning /
of lang. focus Teaching
supported style
Duo Free, but has 26 all Gamification Completely
Lin- optional lan- Organized, progressive | individual
go Super guage | lessons learning
DuoLingo aspects | Option to strengthen
subscription skills
Personalized learning
Colorful and user-frendly
interface
Multiple types of training
exercises
Includes a placement test
Word | Free, but has 42 voca— | Words lists and | Completely
Up optional bulary | knowledge map individual
WordUp Pro Scenarios learning
subscription Al tutor Lexi
Customized lessons
Selection of current
vocabulary level
Quiz- | Free, but has 18 voca— | Spaced repetition Both in
let optional bulary | Flash—cards class and
Quizlet Plus Quiz mode individual.
subscription Goal setting Users can
Variety of different ways | create
to learn flash—cards
Al that generates tests, | and share
summaries and defines | them or use
terms those
created by
others
Busuu | Free, but has 14 all Language learning | Completely
optional lan- sections are divided | individual
Busuu guage | according to user’s | learning
Premium aspects | current level
subscription Personalized  language
goals
Lessons incorporate

videos of native speakers
Personalized review
sessions
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As it seen from the table the common features of these resources are
personalization and large number of languages available for learning. They all offer
free learning and teaching opportunities, but they all include paid subscriptions that
greatly enhance learning opportunities for users. Each of these apps has its own
advantages that make them unique and more preferable for particular educational
purposes, at the same time each of them have some common features developed and
integrated through mobile assisted language learning history.

Conclusion

Overall, it is important to highlight the effectiveness of mobile applications in
enhancing vocabulary skills for university students learning a foreign language. By
utilizing language learning apps, students can engage in interactive and convenient
practice sessions focused on vocabulary, pronunciation, and grammar. Integrating
mobile apps into language learning curriculums, educators can achieve a more
engaging and personalized learning experience for students that can lead to
significant improvements in their lexical skills. Overall, the integration of mobile
apps in language education has the potential to enhance the overall language learning
process and support students in achieving proficiency in a foreign language.

The modern market of mobile applications for foreign language learners offers
a wide variety of content and features. Users can choose their own educational plan,
taking into account their own preferences and goals. Teachers can integrate
applications into the learning process, motivating students and reducing the time
consumption creating educational material.

Modern language education is undergoing significant changes under the
influence of digital technologies and resources. The development of mobile
technologies in general and MALL in particular determine the future of language
education. Users are able to learn everywhere and at anytime as a result of mobile
technologies rapid development.
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Intoduction

In recent years the use of digital tools has tended to grow in popularity as a
means of providing accessible and flexible education to a wide range of learners. In
the field of linguistics information technologies are used as tools to develop
phonological competence in students. Phonological competence represents a core
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aspect of language learning, and digital tools provide an opportunity to enhance this
competence through interactive and user-friendly online platforms.

However, the question of whether digital tools can be used to develop
phonological skills in language students remains open despite the growing awareness
of the importance of phonological competence in language learning.

The existing literature lacks comprehensive studies investigating the specific
impact of digital tools on the development of phonological competence in language
learners. Therefore, the integration of digital tools in developing phonologcal
competence remains an under-explored area of language education research.

The object of the research is the process of developing phonological
competence development in linguistics students with the use of digital tools.

The subgect of the research is the use of communicative-complex approach
for the development of phonological competence of linguistics students.

The aim of the research is to investigate the impact of phonological
competence development among students in linguistics applying digital tools.

Theoretical framework

Phonological competence is defined as a subset of linguistics competence with
a focus on the phonetic aspects of language. It encompasses the learner's capacity to
recognise, comprehend and reproduce the sounds of a foreign language in accordance
with its phonological rules. This competence is paramount for effective
communication, as it ensures correct articulation of sounds and comprehension of
spoken language, which is essential for successful interaction in the target language
[4, 5].

Digital tools are considered an integral component of phonological education,
providing interactive and engaging resources that have the potential to enhance
student motivation. These tools may encompass online pronunciation exercises,
phonetic transcription software, and multimedia content, which are designed to
facilitate comprehencion of phonological concepts. The utilisation of technology
enables personalised learning, wherein learners can progress at their own pace and
receive immediate feedback, a crucial element in the mastery of phonological skills

[3].

Pronunciation is an important part of language teaching that frequently gets
sidelined or even ignored. In recent times, a variety of tools and websites have
emerged to assist both educators and learners in mastering this skill [2].

There are numerous online resources available — such as dedicated websites,
interactive dictionaries, phoneme charts, and various digital tools — that can
effectively support pronunciation instruction. These resources cover essential
phonetic concepts, highlight common pronunciation mistakes, and address specific
areas like accents, the nuances of connected speech, and the application of photetic
transcription, among others.
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Methods and results

An online course has been developed for second-year Linguistics students.
The course consists of eight sessions that focus on rhythmic and intonation skills
while exploring various accents, including Received Pronunciation (RP), General
American (Gen Am), Californian and Estuary. The primary goal is to assess the
impact of digital tools on students' phonological competence, perticularly their ability
to recognise and produce various English accents through targeted exercises on the
Dispace platform.

The curriculum covers a comprehensive examination of vowel and consonant
sounds, stress patterns and intonation techniques, culminating in comparative
analyses of different accents. By the cource’s conclusion, students will acquire skills
to identify, describe and effectively produce varying English accents.

The aim of the experimental work was to test the hypothesis that the
development of phonological competence among linguistics students will be more
successful if digital tools are used in the training process.

The course contains eight lessons designed to facilitate the acquisition of
listening and pronunciation skills. The duration of each of the eight sessions is
approximately 30 minutes, during which time the skills are developed. In each
classroom session, students are assigned homework to be completed on the Dispace
platform. The assignments presented on the platform also require, on average, 30
minutes to complete.

The present course, entitled “Territorial and Social Variation of English
Pronunciation”, was developed on the Dispace platform, a digital learning
management system. The course was structured to provide a comprehensive
overview of its objectives and learning outcomes. The cource's introductory section
delineates its curriculum, the evaluation methods and supplemental resources that
were made available for further exploration. Each module was designed to present
theoretical concepts in an accessible format, followed by assignments that
incorporate various multimedia elements. The incorporation of regular evaluations,
in addition to self-monitoring tests, enables students to systematically track their
progress and comprehension throughout their educational journey.

Various training exercises are incorporated to enhance pronunciation and
accent recognition skills, allowing participants to engage meaningfully with the
content regardless of their prior exposure to audio or video materials. The integration
of theoretical materials through PowerPoint slides encriches the learning experience,
while accent identification exercises foster cultural awareness and sensitivity.
Practical transcription skills are also emphasezed, reinforcing participants'
understanding and improving their overall communicative competence. We have
combined all excercises into four groups which covers each criteria:

1. Knowledge of Pronunciation:
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In order to cultivate proficiency in pronunciation, exercises were employed to
demonstrate the distictions in articulation of analogous sounds within accents. The
exercises employed in this study encompassed two distinct categories: those that did
not necessitate prior listening to audio or watching video content, and those that
incorporated appropriate multimedia.

2. Theoretical Knowledge:

The course has been enriched by the incorporation of preliminary theoretical
material for each section. The material was also presented in PowerPoint
presentations before the exercises for each topic. The course also included a reference
list for further study of the material.

3. Accent Identification:

A range of exercises, incorporating multimedia resources, were deployed to
facilitate the development and refinement of accent recognition competencies.

4. Transcribing Skills:

The transcription skills of the participants were practiced using audio and
video materials.

Prior to the commencement of the training program, the students were
required to complete an entrance test in order to ascertain their level of phonological
skills. A total of 14 students from the FL-34 group perticipated in the aforementioned
test. The test comprised two sections. The initial section of the examination
comprised 15 items, each with a single correct response. The test was designed to
ascertain the students' ability to identify individual sounds (phonemes), their ability
to identify intonation, and their knowledge of the distinctive features of British and
American pronunciation. The second part of the test comprised three questions.
Students were tasked with watching a video, determining the accent of the speaker,
highlighting the specific pronunciation traits that define that accent, and providing a
transcription of the excerpt given.

After the completion of the course, students were offered a final test to
summarise the results. The final test had a similar structure to the placement test. It
also consists of two parts: 1) 15 test questions with one answer option; 2) watching
the video, identifying the accent, pointing out features, performing transcription of
the fragment.

The comparative analysis of both tests is presented on the Picture 1.
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Comparative analysis of the tests results
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Pic.1. Comparative analysis of the tests results

There has been an increase in all indicators, especially in such criteria as the
theoretical aspect of learning British and American pronunciation. This enhancement
was facilitated not only by the successful completion of course assignments, but also
by the training undertaken within the framework of Linguistics. The course was
organised as part of the discipline titled «The Theory of the English Language:
Theory of Phonetics». As a result, the development of competence based on the
specified criteria was carried out in a collaborative manner (see Pic. 1).

Acccording to the analysis we can say that participants demonstrate a high
level of proficiency in practical pronunciation skills for both RP and Gen AM. We
need to note that theoretical aspects need further elaboration to improve
comprehension and engagement. The use of multimedia resources and practical
exercises are effective in developing critical listening skills due to the high level of
accent identification. Low results in transcribing skills show necessity in specialised
training classes to develop this ability. Despite the successful results of the course,
there is a need in increasing the effectiveness of theoretical instructions and providing
additional support for transcribing skills.

Conclusion

The results of the study show the need in comprehensive approach for
phonological education that includes both theoretical and practical knowledge
application. Development of students' accent identification and transcribing skills can
help teachers to improve language proficiency and prepare students for
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communication in real world. The research need future explorations of the effective
methods integrating into the curriculum.
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Introduction

The flexibility of blended teaching and the support of diverse resources have
brought new opportunities to language education. However, during its
implementation, challenges remain in teachers’ ability to integrate digital tools, the
consistency of resources, and the effectiveness of classroom interaction. Exploring
the underlying causes of these issues and potential improvement strategies
contributes to the effective implementation of blended learning. Based on this, the
present study investigates the application of digital resources in university-level
blended language education.

Theoretical Framework

This study constructs its analytical framework from three perspectives: (1)
consistency of teaching resources, focusing on the coordination and alignment
between online and offline content; (2) instructors’ ability to use digital tools
effectively, which plays a key role in integrating online resources into teaching
practices; and (3) the dynamics of teacher—student interaction, which significantly
influence learners’ participation and academic performance.

Methods and results

This study employs thematic analysis to systematically review research on
blended language education resources published in journals indexed by CSSCI. Data
were sourced from the CNKI database. Through keyword searches, selecting, and
thematic categorization, focusing on three core themes: resource utilization, teachers’
digital competence, and the integration of online and offline instruction. The study
extracts key concerns and common challenges from current research.

The literature selection process was as follows:

1. Keywords: “blended learning,” “blended teaching,” “language education,”
“e-textbooks,” and “university foreign language teaching,” focusing on higher
education in the language instruction field.

2. Selecting criteria:

Exclusion of conference reports, book reviews, and non-research articles;

Removal of duplicate entries;

Inclusion of empirical and theoretical studies focusing on resource use,
teacher competence, and the integration of online and offline content.

3. Analytical framework: Extract and summarize the core ideas in the
literature on resource adaptability, teacher-student interaction, and teacher ability.

According to data from the Ministry of Education, as of 2022, the proportion
of universities adopting blended teaching reached 84.2% [0], indicating its
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widespread application in higher education. However, survey results show that the
alignment between online resources and in-class content is a key factor affecting the
quality of blended teaching. This study suggests that insufficient alignment between
online resources and in-class instruction may reduce the effectiveness of digital
content within the overall teaching framework, potentially hindering further
improvements in learning outcomes.

Current mainstream models of blended instruction include flipped classrooms
based on online courses, synchronous live-streamed classes, and combinations of
online assessments with offline instruction [0, O]. In terms of resource use, most
teachers rely on platform-provided resources and rarely develop customized
materials [0]. In some cases, online materials fail to align effectively with classroom
instruction, resulting in inconsistencies and weak targeting of content. Additionally,
due to the autonomy of institutions in curriculum design and the standardized nature
of online content, discrepancies in resource alignment are common. These findings
suggest that a considerable number of educators encounter difficulties in utilizing
digital resources efficiently, underscoring the necessity for specialized training
programs and consistent technical assistance.

Research further indicates that teachers’ digital literacy significantly affects
their ability to integrate online and offline resources. For example, Liu’s study reveals
that 59.4 % of teachers require at least six months to become familiar with digital
tools, while 5% require more than two years. Although 89.34 % use digital tools
during instruction and 78.69 % during lesson planning, usage drops significantly in
other phases such as review, assessment, and diagnostics [0]. This indicates that
digital integration appears to be more developed in classroom delivery, while its use
across the full teaching cycle remains limited and requires further enhancement.
Based on the literature review, this study finds that the development of teachers’
digital competence remains “partially advanced but overall lagging,” and that the
deep integration of educational technology still requires time and institutional
support.

In terms of student experience, 71.12% of students express satisfaction with
the blended model [0], citing greater flexibility. However, despite access to abundant
digital resources, lack of interaction limits the effectiveness of digital tools. Further
analysis shows that students with higher online participation tend to make more
noticeable progress in language learning [0]. This may indicate that increased
teacher—student interaction can enhance students’ online learning engagement.
Therefore, blended instruction should integrate more interactive elements such as
real-time discussions and timely feedback to increase engagement and learning
effectiveness. The study thus hypothesizes that the quality of teacher—student
interaction may be a key variable in realizing the full potential of blended learning.

The use of e-textbooks also presents limitations. Although some institutions
have synchronized e-textbooks with course content, students generally seek more
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interactive features. Current e-textbooks largely remain static, with limited
interactivity. Research shows that e-textbooks with rich interactive functions can
significantly enhance learning outcomes [0], but most still rely on static formats.
Furthermore, due to curriculum differences, standardized e-textbooks may not always
align perfectly with instructional needs, sometimes leading students to independently
organize and supplement learning materials. This study contends that optimizing the
flexibility and modular structure of digital textbook platforms offers a promising
approach to enriching both instructional delivery and student learning experiences.

Conclusion

Drawing on thematic analysis, this study systematically reviews the current
use of digital resources in blended language education at Chinese universities, with a
focus on the consistency of online and offline materials, teacher digital competence,
and the interactivity of e-textbooks. Findings reveal that universities still face
structural challenges in the integration of blended teaching resources.

This study emphasizes three key directions: (1) strengthening the flexibility
of digital teaching materials and ensuring coherence between digital platforms and
curricular objectives; (2) advancing educators’ digital skills through ongoing training
initiatives and building an integrated system of instructional support; and (3) shifting
from a “content delivery” approach to a “task-driven and interaction-guided” blended
teaching model to strengthen effective teacher-student engagement.

As this study is based on literature analysis and lacks empirical data, future
research may adopt methods such as surveys, interviews, or case studies to validate
the proposed arguments, expand theoretical applicability, and inform instructional
practice.
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Introduction

In an increasingly interconnected world, intercultural competence — the ability
to interact effectively across cultures — has become essential, particularly for foreign
students navigating academic and social challenges in host countries. This is
particularly true for international students, who frequently encounter particular social
and intellectual challenges as they adapt to life in a foreign nation. Education systems
are changing as a result of globalization and the quick advancement of digital
technology, providing fresh and innovative approaches to teaching students about
and valuing different cultures. This article analyzes the possibilities of digital tools-
like virtual reality (VR), augmented reality (AR), and online collaborative platforms
— in helping the development of intercultural competency. The main goals of the
study are fourfold: first, to clarify what intercultural competence means and examine
its educational underpinnings; second, to look into how various digital technologies
can be used to foster deeper cross-cultural understanding; third, to establish a clear
set of guidelines for choosing tools that are genuinely effective in this area; and
finally, to create practical activities and exercises that help learners build real-world
intercultural skills.

Theoretical framework

Understanding Intercultural Competence

Intercultural competence is a multifaceted concept that draws on insights from
anthropology, sociology, and education. It involves the development of knowledge,
attitudes, and skills that enable individuals to engage effectively and appropriately in
intercultural situations [1]. Rather than being a single trait, it encompasses various
dimensions — cognitive, emotional, and behavioral — that work together to support
meaningful cross-cultural interaction.

At its core, intercultural competence involves:

Knowledge: This includes an awareness of different cultural norms, traditions,
communication styles, and historical backgrounds. Understanding these aspects helps
individuals navigate cultural differences more effectively.

Skills: Practical abilities such as empathy, flexibility, adaptability, and the
capacity to manage misunderstandings or conflicts in multicultural settings are
essential. These skills allow for constructive interaction across cultural boundaries.

Attitudes: A fundamental component is maintaining an open and respectful
mindset. Embracing diversity, being curious rather than judgmental, and showing
tolerance toward cultural ambiguity all contribute to successful intercultural
engagement [2].

Critical Cultural Awareness: Beyond knowledge and skills, individuals must
be capable of reflecting on issues such as inequality, stereotypes, and cultural power
dynamics. This critical awareness encourages a deeper understanding of how one's
own background influences perception and interaction [3].

Teaching Intercultural Competence: Evolving Approaches
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Educators have long sought ways to help students build intercultural
competence, but the strategies used have evolved significantly over time.

Traditional Approaches: Earlier methods typically involved lectures, textbook
learning, or participation in cultural immersion programs. While these offer some
value, they often fall short in terms of active engagement and may be inaccessible to
many due to financial or geographical limitations.

Contemporary Strategies: Today, teaching practices have expanded to include
more interactive and technology-enhanced methods. Experiential learning, such as
role-playing or simulations, places learners in realistic scenarios that mimic
intercultural encounters. This hands-on approach helps them develop empathy and
practical problem-solving abilities.

Collaborative Learning: Technology now allows students from different
countries to work together in real-time. Platforms like Microsoft Teams, for instance,
enable cross-cultural collaboration on academic projects, encouraging mutual
understanding and shared learning experiences.

Integration of Technology: Digital tools have significantly enriched
intercultural education. Virtual reality (VR) offers immersive cultural experiences-
like participating in a Japanese tea ceremony or navigating a Middle Eastern
marketplace-without leaving the classroom. Artificial intelligence (Al)-powered
language apps provide tailored feedback, while augmented reality (AR) supports
context-based learning, bridging cultural gaps in engaging ways [4].

The Role of Digital Tools in Cultivating Intercultural Skills

The rise of digital innovation has transformed how we build intercultural
competence, making it more accessible, immersive, and interactive.

Virtual Reality: Through VR, students can be virtually transported to different
cultural settings. This kind of experiential learning fosters a deeper emotional
connection to other cultures and enhances empathy by placing users in someone
else’s shoes.

Collaborative Platforms: Tools like Zoom, Google Workspace, and Teams
allow learners from diverse backgrounds to connect, collaborate, and communicate
on shared tasks. These platforms create opportunities for dialogue, exchange of ideas,
and mutual learning [6].

Al and Gamification: Educational technologies that incorporate Al can
provide adaptive learning experiences based on a user’s needs. When combined with
gamified elements-such as challenges, rewards, and levels-they significantly boost
motivation and learner engagement [5].

Methods and results

Participants: The study involved 18 international students representing a
broad spectrum of cultural backgrounds. A majority of participants (72.3 %) came
from various African nations, followed by 16.7% from Eastern Europe, and 11.2 %
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from East Asia. This diverse group offered a wide range of perspectives, making it
ideal for exploring the role of digital tools in developing intercultural competence.

Digital Tools and Implementation

Virtual Reality (VR) was used to simulate culturally immersive environments.
Participants interacted through the Oculus Rift, with scenarios including navigating
professional settings in Japan. This allowed them to explore cultural norms and
behaviors in a controlled, virtual space.

Collaborative Platforms like Microsoft Teams facilitated international group
projects. One key project focused on global climate change, encouraging students to
collaborate across cultural lines and problem-solve in teams.

Augmented Reality (AR) was employed in the form of GPS—based cultural
treasure hunts. This feature turned local environments into learning spaces where
students engaged with cultural elements in a playful yet educational way.

Data Collection Methods included online surveys, reflective journals
maintained by participants, and evaluations conducted by instructors who observed
students’ progress throughout the program

Key Findings (see Tables 1-3):
Table 1
Tool Effectiveness
83.3% | found social media and language apps, useful for basic cultural awareness
50% rated VR as highly effective for empathy—building
44.4% | faced challenges with language barriers and cultural misunderstanding.

Table 2
Preferred Features
2.2% real-time translation was deemed critical
16.7% | interactive feedback was deemed critical
2.2% advocated blending digital tools with real-life experiences
Table 3

Competence Development
55.6% | reported improved communication skills post—intervention
27.8% | highlighted increased adaptability in multicultural settings

The study underscores digital tools’ potential to democratize intercultural
education. VR and collaborative platforms bridge geographical gaps, while Al
personalizes learning. However, limitations persist {see Table 4):
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Table 4

Limitations
Language Tools like Al translators require refinement to reduce
Barriers miscommunication.
Cultural VR content must avoid stereotyping and ensure accurate
Authenticity cultural representation.
Blended Participants emphasized combining digital tools with in—
Learning person exchanges for holistic development [1].

Conclusion

According to this study, digital tools play a key role in helping international
students develop intercultural competency. Technologies like virtual reality, Al-
powered apps, and telecollaborative platforms improve cultural knowledge,
communication, and adaptability, but their effectiveness depends on how well they
are integrated with structured curricula, real-world experiences, and institutional
support. Future research should examine long—term effects and improve Al's role in
personalized learning. In order to prepare students for global citizenship, educational
institutions must implement blended learning strategies.
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different methods for integrating modern technologies in order to improve translation
efficiency.
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Introduction

This article is devoted to the topic of linguistic anomalies' influence on the
defective texts, providing a comparative analysis of methods that were used by a
human translator and artificial intelligence (Al) to edit the translation created by a
machine.

Defective texts, also known as abnormal or deviant texts in the works of
Russian linguists, require throughout editing that is extremely time-consuming ans
challenging. However, this is a necessary stage in the translation process as it is aimed
to avoid the substandard results and cannot be omitted. Additionally, in today’s fast—
paced world clients prioritize deadlines over volume and quiality, forcing translators
to work in even more limited time frame and search for the ways to speed up their
work. Therefore, both the preliminary and subsequent editing and the analysis of
defective text anomalies' impact are important for improving machine translation
(MT) quality.
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Notwithstanding the fact that the increasing number of scientific papers
address the issues related to defective texts, neither domestic nor international
scholars have come up with a standardized term or methodology for editing official-
style texts, especially operation manuals.

Theoretical framework

Conducting a pre-translation analysis of the chosen text, like determining its
genre and stylistic characteristics, before seeking for errors in it was necessary.
Although (despite the fact that) it is customary to refer to the manual instructions as
a formal style, scholars still argue about this matter. The style of such text type
depends on the professional field and the audience it was created for. Furthermore,
each subcategory assumes the application of different linguistic features, thar
sometimes significantly differ from each other [4]. Undoubtedly, there are common
defining characteristics for all instructional texts, including clear wording, use of
standardized expressions and logical organisation, which contribute to the
information accuracy and functional efficiency [2].

Pre-editing is essential to rid the text of linguistic anomalies, that pose an
obstacle to create a high-quality text, which, with th regard of manuals, can lead to a
multifunction of appliances or cause harm to one's health. Pre-editing technics
include a set of procedures created to improve source texts for subsequent processing
by MT. It surves three main purposes: eliminating linguistic mistakes, optimizing
text structure and enhancing overall readability [1].

We encountered errors at different language levels when pre-editing the
selected text [3].

The errors at the grammatical level were mainly syntactical ones and
concerned punctuation of the text. A large number of spaces, dots and proper
numbering were missing (see Table 1).

Table 1
Punctuation errors found during pre-editing
Source text Pre-editing made by a live Pre-editing made by
translator artificial intelligence

A Hub with | A Hub with multifunction ports | Multifunctional hub
multifunction  ports | includes Thunderbolt 3, USB-C, | featuring Thunderbolt 3,
includes micro SD, SD,2xUSB3.1Gen.1. USB-C, microSD/SD card
Thunderbolt3, USB- slots, and dual USB 3.1
C, micro SD, SD, Gen.1 ports
2xUSB3.1Gen.1

At the lexical level, terminology problems were the common phenomena,
such as the usage of non-standard names for details and their incorrect abbreviations
(see Table 2).
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Table 2

Lexical errors found during pre-editing

Source text Pre-editing made by a live Pre-editing made by
translator artificial intelligence

USB-AF1 USB-AF1 (no errors were USB-A 3.1 Gen.1 Port 1
identified)

The source text did not correspond to the official style features, as it contained
informal language that is not appropriate for the instructive texts (see Table 3).
Table 3
Stylistic errors found during pre-editing
Pre-editing made by a live Pre-editing made by
translator artificial intelligence
For your convenience, please find | For optimal use, please
enclosed a comprehensive product | refer to this detailed
manual. product manual.

Source text

To make it easier for
you to experience the
product, here we
attached a detailed
product manual.

In this way, live translator and Al approach the presented task in different
ways. Human conducts deeper changes to ensure the logic and consistency of the
text. On the other side, artificial intelligence pays more attention to the brevity of the
text and the correct adaptation of the terms.

MT has become widespread in various professional fields, but in order to
avoid the obvious disadvantage of this method, human still need to edit the results
produced by the machine. The development of machine translation systems
intelligence and their availability have led to a rise in the importance of the post-
editor as a profession, which is becoming an integral part of the modern translation
labour market. Post editor's main task is to refine the data in the text, generated by
MT to a level that meets established standards of quality. Generally, the process of
post-editing considerably improves the linguistic and functional acceptability of the
text [5].

Text examination at the post-editing stage only confirmed that, the machine
makes a number of significant errors at the same linguistic levels, despite pre-editing,
that allows to reduce them.

At the lexical level both human translator and Al faced similar problems:
anglicisms, that have equivalents in Russian language, and incorrect choice of
terminology that does not correspond with the standards (see Table 4).
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Table 4
Lexical errors found during post-editing

Pre-edited text translated by MT Text after post-editing
Made by a live OCcOOEHHOCTH TPOYKTA TexHUYECKHe
translator XapaKTEPUCTUKH
Made by artificial TEXHUYECKHUE AETAJIA TEXHUYECKHUE
intelligence IMAPAMETPBI

We expected to see such grammatical errors as incorrect use of case or tense,
but they were not identified. However, Al stopped to insert full stops, resulting a
disrupted punctuation, and especially numbering (see Table 5).

Table 5
Grammatical errors found during post-diting
Pre-edited text translated Text after post-editing
by MT
Made by a live translator (2) O SN-02: (2) O Ne 2:
He nonnepxusaer He nonnepxusaer
3apsnky [1K; 3apsaaky [IK;
MOJICPIKUBACT TOIBKO MOJIICPKUBAET TOIBKO
nepeaavy JaHHBIX. nepesavy JTaHHBIX.
Made by artificial intelligence He noanepsxuBaer He noanepsxuBaer
3apanky 1K — Tonbko 3apsanky [IK (Tombko
nepesaya IaHHbIX nepesiaya IaHHbIX)

Stylistic errors turned out to be the most problematic one, as some sentences
did not match the technical discourse. Among them, we identified inappropriate,
informal expressions and frequent appeals to the readers, which do not meet the
professional tone of the text (see Table 6).
Table 6
Stylistic errors found during post-editing
Pre-edited text translated | Text after post-editing

by MT
Made by a live translator 1. 3amura ot meperpesa: | 1. 3amura oT neperpesa:
IMoxkmoun M Wrpaif, 3T0 | BCTPOGHHAs 3alldTa OT
Ooitee yao0HO B | meperpeBa o0ecmeynBaeT
HCIIOJIb30BAHKH. 6€301acHOCTh "
CTaOMITBHYIO paboty
HOYTOYKa.

Made by artificial intelligence | 3amura ot meperpesa u | 3ammra OT [eperpesa,
HPOCTOE YIPABICHHE plug-and-play

Therefore, the approaches to post-editing by human translator and Al proved
to be fundamentally different. Human demonstrates better competence in resolving
contextual uncertainties due to their knowledge of language and subject area. In turn,
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artificial intelligence systems are better at standardising units of measurements and
more informed in modern terminology. Such functional interoperability suggests that
the optimal interaction of two methods may achieve top-quiality results that meet
today's customer needs.

Methods and results

Analysis, description, systematization and comparison were used as a research
methods in this paper.

As a result of comparative analysis of errors identified by human translator
and artificial intelligence before and after translation of the manual text showed that
the most susceptible to semantic deviations are syntactical and lexical levels. These
errors subsequently lead to inaccuracy, inconsistency and unreadabilty of the
translation. Linguistic interference, source text's structural features and insufficient
pre—editing were determined the main causes of such oversights during the study.

Moreover, the study revealed the most useful strategies for editing defective
texts before and after translation, namely syntactic simplification, terminological
standardization, exclusion of elements depending on culture and context and usage
of unambiguous words, that significantly help to enhance the efficiency of translator's
work.

Conclusion

This paper provides important data about the comparative effectiveness of live
translator and Al in the aspects of pre- and post-editing of official-style texts.
Furthermore, it proves the overall value of pre-editing, which usefulness is
undeniable when it comes to terminology unification and structural consistency in
order to make the text more accurate.

Human cognitive abilities undoubtedly surpass artificial intelligence's
capacity to interpret the text, which is a determining factor when it comes to
localisation for a specific audience. Nevertheless, Al systems demonstrated a better
efficiency in terms of processing speed, choosing the right term and working with
large amounts of material, eliminating problems related to limited human endurance.

Therefore, the combined advantages of human and Al in word processing
allow to-editing done by artificial intelligence, followed by machine translation of
the updated material and finally post-edited by a human. This synergistic method can
prove to be a successful way to create high-quality official texts.
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Abstract: This paper takes the translation of Chinese classical literature as the research
object, exploring the manifestation and influence of cultural identity recognition in literary
translation. Firstly, it reviews the theory of cultural identity recognition, and then analyzes how
the cultural background of translators affects their translation motivation, strategy selection,
and handling of cultural imagery. Taking the translation of the ancient myth story Nuwa
Mending Heaven as an example, it deeply analyzes the specific manifestations of translators
in translation practice and reveals the influence of cultural identity recognition on the
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KHUTAVICKAS KTIACCUYECKASI JIUTEPATYPA B NEPEBO/IE:
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Amnnoranus: B nmanHo# cTaThe ncciemyroTcss 0cOOEHHOCTH ITEPEBOJOB KIIACCHIECKOM
KHTalCKOH JHTepaTyphl C aKIEHTOM Ha MPOSBICHUE KyIbTYPHOH CaMOHWIECHTH(HKAINU B
Iporecce JMTEpaTypHOTO TIiepeBojga M € BiusHuA. CHadanma pacCMOTPHM TEOPHIO
KyJIbTypHOH HMIEHTUYHOCTH. A 3aTreM Ha NIpHMepe mepeBoia apeBHero Muda «lloumnka
HebGecBoa Boruneit Hioii-Ba» mpoBOAUTCS NeTanbHBIA aHAIM3 KOHKPETHBIX MPOSBICHUM
KyJbTYpPHOH HMIEHTUYHOCTH B INEPEBOAUYECKON NpakTHKe. B 3TON cTaThe moauepkuBaeTcs
BO)KHOCTh 0OanaHca MEXAy COXPAHEHHEM KyIbTypHOM HICHTUYHOCTH M TPEOIOTECHHEM
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MEKKYJIBTYPHBIX pa3iM4Iuii. DTa CTAaThs MOJUEPKUBACT BXKHOCTB KYJIbTYPHOH HAEHTUIHOCTH
B NIPAaKTHKE NEPEeBOA U JaeT NepeBOAINKaM TTy00KOe MBIIUIEHHE 1 TOHUMAaHHeE.

KiroueBble cnoBa: KynbTypHas CaMOMICHTHGHKAIMSA; KHUTaHCKas KIIacCHYECKast
JMTEPaTypa; MePeBOJ JIUTEPATyPhI

BBenenue

Kiaccuueckas kutaiickast 1uTepaTypa, IpUBJIEKAIOAs BHUMaHUE YUTaTEIeH
o BceMy Mupy Omaromapss CBOGH YHHKaJIbHOW 3CTETHKE, CTaBUT IIEpe[
NEPEBOTYMKAMH 3a/1a4y COXPAHEHUs KyJIbTYPHBIX LIEHHOCTEHW M afaNnTallH TEKCTa
JUI MEXKyNbTypHOH KOMMYyHHMKalMu. B naHHON paboTe uccrneayercs BIMSHUE
KyJbTYpHOIH CaMOMICHTH(UKAIIMN Ha NEPEBOAYECKUE IPAKTHKH, B YaCTHOCTU Ha
MOTHBAIMIO TEPEBOAYMKOB, BBIOOp CTpAaTerMii M HMHTEPIPETAIMIO KYJIbTYPHBIX
apxeTunoB. Ha ocHOBe TeopeTHuecKoro aHaan3a U KOHKPETHBIX KEHCOB BBISBIIACTCS
JUaNIeKTHKA TO3UTUBHOTO U HEFATUBHOI'O BO3/IEHCTBUA KyJIbTYPHOI HICHTUYHOCTH,
YTO MO3BOJISIET C(HOPMYJIUPOBATH MPAKTHYECKUE PEKOMEHAAIMH [Tl ONTUMH3ALUH
MepeBO/Ia M IPEUIOKUTH HOBBIC IEPCIICKTUBBI HCCIICOBAHUN B TaHHOW 00JIacTH.

O030p JuTEpaTYphHI

B nmanHO# paboTe mpoBeseH 0030p TUTEpaTyphl, MOCBAIIEHHOW BOIIpOCcaM
KyJIbTypHOIl caMouAEHTH(GUKAUWN H €€ BIMSHHIO HA MEPEBOA KIACCHUCCKOH
KUTaHCKOW JuTeparypbl. lccnenoBaHus B JaHHOM 00JacTH JEMOHCTPHPYIOT
pa3HooOpa3ue MOAXO00B K MOHMMAHHUIO KyNbTYpHOH HMICHTUYHOCTH M €€ POJI B
MEXKYJIbTypHOH KOMMYHHKAIIHH.

I. TeopeTndeckne OCHOBBI KyJIbTYPHOIH CaMOMICHTU(UKAIIH

KyneTypHas camonpeHTHQUKAIMS paccMaTpUBaeTCs Kak KOMILIEKCHOE
SBJICHUE, CBS3aHHOE C YYBCTBOM NPHUHAIICKHOCTH HWHAMBHIA WM TPYNIBl K
onpeneiéHHOMY KyJbTYpPHOMY co001ecTBy. B cBoux paborax Dmsapa bepuert
Taiinop omnpenensur KynbTypy Kak «KOMIUIEKC 3HaHWH, penurud, Quiocodun,
MODaJIH, TIpaBa, 00bIYAEB M HHBIX CIOCOOHOCTEH, YCBOSHHBIX Y€JIOBEKOM KaK WICHOM
obmecTtBa». OTO TOHUMaHHE KyJIbTyphl KaK COBOKYITHOCTH MaTepUalbHbIX,
COIMANBHBIX M JIyXOBHBIX apTe(aKTOB JIETJIO B OCHOBY COBPEMEHHBIX TEOPHH
KyJbTypHOH HMJIEHTUYHOCTH. BakHO OTMeTHTB, 4TO (hopMHpOBaHHE KyJIbTYpHOI
caMOMJCHTH(UKAMKH  OOYCIIOBIEHO  MHOXECTBOM  (DaKTOpOB,  BKIIIOUast
HUCTOPUYIECKUH KOHTEKCT, S3bIK ¥ COIMAIBHYIO CPELy.

WccnenoBanusi, takue kak pabora AHb KyH, Jlu Cun u Jlaii CsosHb,
MOJYEPKUBAIOT, YTO  KYJIbTYpHas  HWACGHTHYHOCTH  (OPMHpPYETCS  4epes
B3aUMOJICIICTBUE HMCTOPUYECKMX KOpPHEHM W JMHAMHYECKON ajanTanud K
MEXKYJIBTYPHBIM BbI30BaM. [1, C. 195]. SI3bIK, B 4aCTHOCTH, BBICTYMAET KITFOYEBBIM
3JIEMEHTOM KyJIbTypHOH HISHTH(UKAIINH, TAK KaK OH HE TOJIBKO CIIY)KUT CPEJICTBOM
KOMMYHHKAIIUY, HO U SIBJISIETCS. HOCUTENIEM KyJIbTYPHOTO KOJa.

II. TIposBneHne KyJNbTYpHOH CaMOHMJICHTH(QHKALMH B  IEPEeBOAAX
KJIACCUYECKOM KUTalCKOU TNTepaTyphl
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B nurepatype oTMedaeTcs, 4To KyJIbTypHasi CAMOUACHTH(UKAIINS OKa3hIBAET
riiyOooKoe BIMSHHE Ha MOTHBAIMI0 NEPEBOAYMKOB, BBIOOp CTpareruii u
UHTEPIPETALUIO KyIbTypHBIX 00pa3oB. B crarse JIroi IlIummmaHs aHanu3upyercs, Kak
KyJIbTypHas HUAGHTUYHOCTh MEpeBOAYMKA BIHMSET HAa MHOTOBapUaHTHEIC
UHTEpIpeTanuy TekcTa «1kyH 10H». BaxkHO OTMETUTB, UTO NEPEBOAUMKH C Pa3HBIM
KyJIbTypHBIM O3KIpayHIOM MOTYT MHTEPIPETHPOBATh M aAaNTHPOBATh TEKCTHI MO-
pasHomy. [2, C. 69].

WHocTpaHHBIE TIEPEBOIUNKH, makue kak Ispa Ilayno, yacmo ucnons3yom
9/1eMeHmbl CBOell KYbMYPHOU Mpaouyuy O1s a0anmayuu KUmaicKux mekcmos, 4mo
cnocobcmeyem ux unmezpayuu 6 3anaouylo numepamypy. B TO Bpems Kak
HNEPEBOTUUKH KUTAHCKOTO MPOUCXOXKIAEHHUS, Hanpumep FOu I'yanudxcyn, cmpemames
COXpaHumb KyJIbMypHYIO AYMeHmMu4yHoCmb mekcma. DTO pa3lidude B MOAXO0Jax
00yCIIOBJICHO KaK JIMYHOW MOTHUBAIMEH, TaK U KyJIbTypHON MO3UIIMEH epeBOIIHKA.

[II. BnusiHue KyJbTYypHOH caMOMICHTU(PHKALMK Ha MEePeBO/| KIIACCUUECKOM
KHUTalCKOH JINTEPATYPhL

BiusHue KynbTypHOH caMOMJCHTH(HMKAIMM Ha TEpeBOJ KIaCCHYECKOMH
KUTallCKOM JUTepaTyphl MpPOSBIAETCS KaK B IMOJOXHUTEIbHBIX, Tak U B
oTpHLATENbHBIX acnekTaX. C OJHOM CTOPOHBI, KydbTypHas HICHTHYHOCTD
MEepEeBOAYNKA  CHOCOOCTBYET OOOTAIEHHWIO KyJNBTYPHOTO pasHOOOpasus U
yIIyONEeHUI0 MEXKYJIbTYpHOro moHMMaHus. C Opyroil CTOpOHBI, OHa MOXKET
OPUBECTH K MHCKAXEHHIO CMBICIA WIM BO3HUKHOBEHHIO KOMMYHUKAaTHBHBIX
OaprepoB.

B pabore Cynp JIMHBIIOTYEPKUBAETCS, YTO KYJIBTYpHAs HACHTHYHOCTH
MePeBOTINKA UTPACT KIIFOYEBYIO POJIb B II00ATH3aMU KUTAHCKOM TUTepaTypsl. [4,
c. 159] Onnaxko, xak otmeuaroT [lyH I'3ra, mpoekiwst cOOCTBEHHBIX KYJIBTYpPHBIX
mabJOHOB  MOXKET TMPHUBECTH K YNOPOLICHUIO WM  THIEPTPO(OUPOBAHUIO
OpUTHMHANBHBIX uaed. [3, c¢. 9] DTo mnoaTBepkmaeTcss MpHUMEpaMH, KOTAa
MEPEeBOTYNKH, PYKOBOJCTBYSICh COOCTBEHHBIMH KYJIBTYPHBIMH KOJAaMH, BHOCST
U3MEHEHNUS B TEKCT, KOTOPBIE HCKAXKAIOT €r0 NepBOHAYAIbHBIN CMBICI.

HccnenoBanus NOAYEPKUBAIOT Ba)KHOCTH OanaHca MEXTy COXpaHEHHEM
KyJIBTYpHOI ayT€HTHMYHOCTH M aJalTalueil K 3ampocam leneBod ayautopud. B
JTaHHOH paboTe NpeAnpuHsTa HONBITKA CHCTEMATH3UPOBATh 3TH MOIXO0/IbI U BHISIBUTH
UX NPaKTUYECKUE IPUMEHEHUS B KOHTEKCTE IIepeBOja KUTAHCKON JIUTEPaTyphl.

MeTonmo10rust M pe3yabTaThl

B nannoi#i paboTte mpuMeHseTCss KOMOWHUPOBAHHBIA TIOJXO0], COYETAFOIIHIA
KAueCTBEHHBI aHalu3 M KeHC-CTaaW, JUIsl HUCCIEJOBAHMS POJIM KYyJbTYpHOH
WIEGHTUYHOCTH B  MEpeBOJax  KJIACCHMUYECKOM  KHUTAMCKOM  JuTepaTyphbl.
Cucrtemaru3aiyst TEOPUH KyJIbTYPHOW HMICHTUYHOCTH BBICTYIAET TEOPETHUECKOU
OCHOBOW wuccnenoBanmsa. Ha npumepe mepeBoma muda «Iloumnka HebecBoma
boruneit Hroil-Ba» Ha pyccKkHMil SI3bIK aHAJU3UPYETCS BIUSHHUE KYJIbTYpPHOU
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UJICHTUYHOCTH HA TMEPEBOMYCCKHE CTpPATerMH, MOTHBAMIO UM 00paboTKy
KyJIbTYpHBIX 00pa3oB.
Tabuuma 1
Bnusiaue KynpTypHO# caMouIeHTH(hHUKAIIMH Ha IIPOIece MepeBoia
Cratyc MoruBanus Crparerus O6paboTka
NepeBoJuuKa nepeBoja nepeBoia KyJIBTYpPHBIX
obpazoB
MuoctpannsbIit HuTepec u Hayka Dopenusauus u OroBopkH WK
HEePEBOTUUK JIOMECTHKAIHS HHTEpIpeTaIuI
HanmonanbHb1i JIro60Bb 1 B ocHoBHOM Tpanckpunuus ¢
HEepeBOJUUK pa3BaHuE KYJIbTyphI (dopenmnzanys PUMEYaHHIMH
HccnenoBanue  BBIABWIO, YTO  KyJbTYpHas  CaMOHICHTU(UKAIUSL

[IEPEBOUMKA OKa3blBACT CHJIBHOE BIMSHHME Ha €ro npakTuky. MHocTpaHHbIE
MEepPEeBOIYMKY Yalle KOMOWHHPYIOT CTpaTrerud (OpedHHM3ald M JIOMECTHUKAIUH,
aflanTupyst KyJIbTypHBIE 00pa3bl K KOHIIENTaM [ENeBOI KyJIbTyphlI U1 COOTBETCTBHUS
OJKUJaHUAM yuTaTeneil. IlepeBoqUnKn KUTAaHCKOTO MIPOUCX0XKACHHS IPEATTOUYUTAIOT
(hoperHU3a1NI0, COXPAHSS YHUKAIBHOCTD HCXOAHOTO KOHTEKCTA Uyepe3 OyKBaIbHBIN
nepeBox W KOMMEHTapuH. KynbTypHBIH O3KrpayHI M CaMOMICHTHU(HKALUSI
HNEPEBOIUYMKA ONPEJENSAIOT, KaK OH B3aUMOJEHCTBYET MEXKAY HCXOTHOM U LENEBOH
KyJIbTypOH, COXpaHSs KyJbTypHbIE OCOOEHHOCTH OpUTHHala H olecrednBas
HNOHATHOCTb JJIS LIEJIEBOM ayAUTOPUH.

IlepeBogunkoM MOTHUBHUPOBAHO pacnpocTpaHeHue KUTaNUCKON
MH]OIOrHYecKoi KyJIBTYphl NpU TepeBole kiaccuueckoro muda «IlounHka
Heb6ecBona boruneit Hroii-Ba». B mpomecce mepeBoja MepeBOAYMK CO3/MACT AT
yuTaTeied CUCTEMY IpPEeBHEKHTAiCKOW MH(OJOrMH M TepenaeT yHHUBepcallbHbIC
HeHHOCTH MH(Da 0 coTBopeHnu Mupa. OCHOBHAsI CTpaTerys NepeBojia — OpUEHTAIMs
Ha COXpaHEHHWE OPUI'MHAIBHBIX OCOOEHHOCTEH TekcTa. B wacTHOCTH, mepeBOAYHMK
OPUMEHSET TPAHCIUTEPAlMI0O WM JOCIOBHBIA IEPEBOJ C MOCIETYHOIUMHU
KOMMEHTapusiMH, Hartpumep, «Hioif-Ba» kak TBopueckas OOTHHS, C MOSICHEHHEM €€
poIM M TOABHra «JICHKH JIIOAEH W3 TIUHBD), YTO MOMOTaeT PYCCKOSI3BIYHBIM
yuTaTeIIM JIydmie ToHATh TekcT. B «lloumnka HeGecBoma Bormmeit Hroii-Bay
cozepxarcss MU(OJIOTHUECKHEe O0pasbl, TaKWe KaK «UETBHIPE CTOJMa», KOTOpPHIE
COXpPAHSAIOT KHTAWCKyl0 KOCMOJIOTHIO, OIMCHIBAIOIIyI0 HE0O W 3eMIIIo,
NONJEPKUBAEMBIE CTONNAMHU. Takke B TEKCT€ INPUCYTCTBYIOT HCTOPUKO-
reorpaguueckue oopa3sl, Hanpumep, «Kromry», ¢ KoOMMEHTapHeM O IeBATH pETHOHAX
npeBHero Kuras, 9To cocTaBnsieT 6a30BbIil KOHTEKCT JJIS IEPEBOAA.

BroiBoabI

HccnenoBanue, coderaromiee TEOPETUUECKUH  aHANM3  KyJIbTYypHOHU
CaMOMJICHTH(UKAIMHU U IIPAKTHKY MIEPeBOA KJIACCUUECKON KNTAHCKOM JINTepaTyphl,
BBISIBUJIO €€ BIMSHHE Ha IepeBoueckuil npouecc. Ha npumepe pycckoro nepesoaa
muda o Hrioii-Ba mokazaHo, Kak KyJbTypHas CaMOMJICHTHU(HKALMS IEPEeBOJUNKA
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BIMAET Ha MOTHMBALIUIO, CTPATeTUH U HMHTEPIpETalMI0 apXeTunoB. MccnenoBanue
MOAYEPKUBAET POJIb KyJIbTYpHOH CaMOMICHTH(UKAIMKA B Pa3sBUTHH KYJIbTYpHOTO
pasHooOpa3us M MEXKYyJIbTYPHOTO NOHMMaHHMS, HO TaKKe YKa3blBaeT Ha PHUCK
UCKXCHUH 1 KOMMYHHKAIIHOHHBIX 0apbepoB.

OrpaHnYeHNUs UCCIIEJOBaHMUS CBS3aHbI C OTPaHNYEHHOCTHIO BEIOOPKH KEHCOB,
YTO HE MO3BOJIIET OXBAaTHUTh BCE IIEPEBOMUYECKUE IPAKTHKU. TeM He MeHee, paboTa
o0azaeT TeopeTHIeCcKOi M MPaKTHIECKOH IEHHOCTRIO. MccaenoBanne akiieHTHPYET
HEOOXOANMOCTh «OCO3HAHHON TMOPUIHOCTHY B TMEPEBOJIaX KIACCHUECKHX TEKCTOB,
COYCTAIOUIYI0 yBaXEHHE K KYJNbTYPHBIM KOpDHIM C HHHOBAI[HOHHBIMH
aJANTAllMOHHBIMU  CTPATEeTHSIMUA U1 YCHEHIHOW TIo0amu3anuy  KUTaHCKOTO
JUTEPaTypHOTO HACIEIHS.
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CULTURE AND IDENTITY IN THE TRANSLATION OF TOURIST TEXTS
BETWEEN RUSSIAN AND CHINESE
Chen Aijiu
Xi'an Fanfan University of Foreign Studies,Xi‘an,China
747797859@qg.com
Abstract: This article investigates the impact of translating tourist texts between Russian
and Chinese on cultural exchange and identity. Translation requires consideration of linguistic
and cultural differences and the use of diverse strategies for accurate information transfer and
in-depth cultural dialogue. It is found that translation strategies are crucial for representing
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cultural values and shaping identity. The study provides a theoretical basis and practical
recommendations for translating tourist texts in an intercultural context.

Keywords: translation of tourist texts;cultural exchange;linguistic and cultural
differences;identity;translation strategies

KYJbTYPA U UAEHTUYHOCTD B IEPEBOJAE TYPUCTUYECKHUX
TEKCTOB MEXJY PYCCKUM U KUTAUCKHUM SI3bIKAMUA
Usup Ali13i0
CuaHbCKU YHUBEPCUTET HHOCTPAHHBIX SA3bIKOB, Cuanb, Kuraii
747797859@qqg.com

AnnHoTanus: CtaTes HcCleAyeT BIMSHUE NepeBoJa TyPUCTUUECKUX TEKCTOB MEXKIY
PYCCKUM ¥ KMTalCKHM SI3bIKaMU Ha KyJIbTYpHBIH 0OMEH M MAEHTUYHOCTH. [lepeBox TpeOyer
ydeTa SI3BIKOBBIX U KYJBTYPHBIX Pa3IMYUil ¥ UCIIOIb30BAHHS Pa3HOOOPA3HBIX CTPATETHi IS
TOYHOW mepenadn MHOOPMAIMU M TIYyOOKOro KyJNBTYpHOTO IHaiora. BwIicHseTcs, 4To
CTpaTeTHy IePEeBOia UMEIOT KII0UEBOE 3HAUCHHE IJIS TPECTABICHNS KyIbTYPHBIX IEHHOCTEH
n QopMmupoBaHHs HICHTHYHOCTH. PaboTa mpennmaraer TEOPETHYECKYI0 OCHOBY U
MIPAaKTUYECKHe PEKOMEHIANU IJISI TEePeBOAa TYPUCTHUECKUX TEKCTOB B MEXKYJIBTYPHOM
KOHTEKCTE.

KiroueBsie ciioBa: epeBoJ TypUCTHYECKHX TEKCTOB; KyJIbTYPHBIH OOMEH; SI3BIKOBBIE
U KyJbTYpHBIE PA3JIHUusl; UICHTUYHOCTD; CTPATEeruy Nepesoia

BBenenue

C yckopeHmeM 1Iporecca TIio0amu3anuM, TypusM Kak  ¢dopma
MEXKYJIBTYpHOTO OOMEHa, IIPEOJ0JICBAIONICT0 TPAHUIBI TOCYAapCTB, KadecTBO
MepeBOJIa TEKCTOB TYPUCTHICCKUX MATEPHUAIIOB HAIIPSIMYIO BIMSACT HA TIOHUMAHUE H
BOCTIPHSATHE TYPUCTAMH KYJIbTYPHI CTPaHBl Ha3HAUeHUs. TypHUCTHYECKIE MaTEPUAITBI
SBIISTIOTCST MH(DOPMAITMOHHBIMH TEKCTaMHU, OOpamIeHHBIMH K YHTAaTeNsIM. PoMaH
SIk0OCOH B CBOEH KIIACCHUYECKOW TpHaae KIACCU(PUKAIMKA TEepeBoJa pa3meiril
MEPEeBO]] Ha BHYTPHUSI3BIKOBOW MEPEBOJI, MEXBI3BIKOBON MEPEBO M MEPEBOJ KOAa,
0c000 TMOMUEPKHYB BAXKHOCTh MEXBSA3BIKOBOTO IEPEBOJAa, TO €CTh Ipolecca
mpeoOpa3oBaHuUs OHOTO SI3bIKA B IPYTOM. DTa TEOpeTHUECKast paMKa IPEIOCTaBISET
MPOYHYI0 OCHOBY JJISl UCCJICIOBAHHS TOYHOW IMepeaayd KyJIbTYPHBIX JJIEMEHTOB
MEXIy pPa3IMIHBIMU si3bIkaMu. OJHAKO TIPU MEPEBOJIE TYPUCTUIECKUX TEKCTOB
MEXIY PYCCKHM M KUTaWCKHAM SI3bIKAMH, KOTOPBIC SIBJITIOTCS IBYMSI COBEPIICHHO
pPa3HBIMU  SI3BIKAMHU, Kak J(PQPEKTHBHO OCYIIECTBUTH Iepefady KyJIbTYpBI,
CTaHOBUTCS CJIO)KHOW ¥ BBI3BIBAIONICH MPOOIEMOIA.

IIpu mepeBome TYPHUCTHYECKUX TEKCTOB IEPBOOYCPEIHBIM TPEOOBaHHEM K
nmepeBoy SBISCTCS (YHKIMOHATBHOE COOTBETCTBHE. «JTO O3HAYaeT, 4TO
MEPEBOTYMK Ha OCHOBE IPABIWIIFHOI'O ITOHWMAaHHS HCXOJTHOTO TEKCTa JIOJDKCH
BHUMATEIBHO YYHTBHIBATH KYyIBTYPHBIH O3KTpayHI U S3BIKOBBIC IPHBBIYKH
quTaTelNeH 1eNeBOro A3bIKa, BEBIONPATh MOAXOISIINE CTPATETHH TIEPEBOIa U Pa3yMHO
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UCIIOJIb30BaTh MEPEBOIYECKUE HABBIKH, YTOOBI C/ENaTh MEPEeBO OoJiee TaJIkuM U
JIETKUM JUTsl TOHUMAaHHS U BOCTIPUSITHSI CO CTOPOHBI YUTaTENEH 11es1eBoro s3bikay [10,
c. 62].

O030p IMTEPATYPBI

B Hacrosiiiee BpeMst HCClleIoBaHMs 110 B3aUMHOMY NIEPEBO/Y TYPUCTHUECKHUX
TEKCTOB MEXIY PYCCKMM M KHTaHCKHM S3bIKAMH B OCHOBHOM COCPEIOTOYEHBI Ha
00paboTKe KyIbTYpHBIX (DaKTOPOB M CTPATETHAX MEpeBOJa. YUEHBIE CUUTAIOT, UTO
13-3a 3HAYUTENbHBIX pa3IndMiil B KyJIbTypHOM KOHTeKcTe Mexy Poccueit u Kutaem
MEPEBOAYMKN TOJDKHBI THOKO HCIONB30BATh METOIBI (DOHETHKO-CEMAaHTHIECKOTO
nepeBosia, cBOOOJHOTO IepeBoa, nepedopmynupoBanus u aHatorun. Hampuwmep,
IpU TIEpEeBO/IC Ha3BaHMI JOCTONPHMEUYATEIBHOCTEH METOJA COUYCTaHHS 3BYKOB U
CMBICIIa  TO3BOJISIET ~ COXPAaHUTh  Ha3BaHME M  OCOOCHHOCTH  KYJBTYpPBI
JIOCTONIPUMEYATEIBHOCTH, a TAKXKE CIIOCOOCTBYET JIy4llIeMy ITOHUMAaHUIO KUTAHCKON
KyJIbTYypbl HHOCTPaHHBIMH YHTaTeIsIMU. KpoMe Toro, ¢ mo3unuu ¢GpyHKIHOHAILHOMN
TEOpUHU TIEPEeBOJA, HEKOTOPHIE MCCICAOBAHUS YKa3bIBAIOT HA TO, YTO METOIBI U
CTpaTeTHH TEPEeBOJa JOJKHBI OMPEICIIATHCS OXKUIaeMOd (DYHKIMEH WIH IETbo
NepeBo/ia, yUUTHIBAsI 0COOCHHOCTH PAa3HBIX KYJbTYpPHBIX rpymm yurareieid. OnHako,
UCCIIEZIOBAaHUSA MO KOHKPETHOMY IIPOSIBICHHIO ¥ BIUSHUIO KyJbTypHOH
WICHTUYHOCTH B TEPEBOJIEC TYPUCTHUECKHX TEKCTOB BCE €Ie HEAOCTATOYHBI U
TpeOyIOT AajbHEeHIIero yriayOJeHHOTO H3yYeHHSI.

MeTomoJi0rusi ¥ pe3yabTaThl

B ngaHHOM WcCleOBaHMM — HCHOJB3YEeTCS METOJ| aHaju3a  TEKCTa,
COCPCAOTOUYCHHOTO HA JJIEMCHTAX KYJIbTYPbl U HACHTUYHOCTU B PYCCKOA3BIYHBIX U
KUTaNHCKOS3BIYHBIX TYPUCTHUCCKUX TEKCTaX. CpaBHI/IBaH TYPUCTHUCCKUE TEKCTHI HA
JABYX A3bIKaX, aHAJIU3 NPOBOJUTCA HAa TPEX YPOBHAX: JICKCHYCCKOM, CHHTaAKCUIECKOM
U CTUJIMCTHYCCKOM.

Ha nexcuueckom YPOBHE€ BHUMAHUE YACTIACTCA HCIOJB30BAHUIO JICKCUKH,
CBSI3aHHON C KyJbTYpHOH WAECHTHYHOCTBIO. JTO CBSI3aHO C TEM, YTO IEPEBOJ B
MEepBYIO0 OYepeqb KacaeTcsl 3HA4UEeHWs, W cJOBa NPHOOPETAalOT CMBICT TOJBKO B
KOHTEKCTE KYJIBTYPBl. «3JTO TpeOyeT OT MepeBOJYHKa IIyOOKOro KyJIBTYPHOTO
CO3HAHMS NPH BBHIMOJHEHUH S3BIKOBHIX omepauumit» [5, c¢. 16]. B pycckux
TYPUCTHYECKUX TEKCTaxX YacTO BCTPEUAIOTCS CIIOBA KMOHACTBIPHY U «HCTOPUYECKUH
HaMsTHHAK», YTO OTPaXKaeT 00raTyro HCTOPUYECKYIO U KyJIBTYPHYIO ocHOBY Poccun.
B kWraiickmx  TypHCTHYECKMX  TEKCTaX  4YacTO  MCIOJIB3YIOTCS  CJIOBa
CAOCTOIIPUMEYATCIIBHOCTH» MW (KYJBTYPHBIC TAMATHUKW)), YTO MOAYCPKHUBACT
BO)XHOCTh MCTOPUYECKOTO HACJEHs. JTH CIIOBA HE TOJIKO ONHCBHIBAIOT OOBEKTHI
TypHu3Ma, HO U HECYT B ce0e KyIbTypHBINH CMBICT B WACHTHYHOCTE. «be3 moHnmanuns
COIIMOKYJIbTYPHOI CTOPOHBI $I3bIKA HEBO3MOXXHO I0-HACTOSIIEMY OBJIAJIETh
s3pIkoM» [11, ¢. 63].

Ha cuHTaKcHueckoM ypOBHE aHATU3MPYEM OCOOEHHOCTH BBIPKEHHUS B IBYX
A3bIKax. TypuUCTHUECKME TEKCThl Ha PYCCKOM S3BIKE CKJIOHHBI HCIOJIb30BaTh
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CJIOKHBIC TOJYMHHUTCIBHBIC KOHCTPYKIUH, MOIPOOHO W3Jlaras HCTOPUIECKOEC
MPOIILIOE ¥ KyJbTYPHOE 3HAUCHHUE JTOCTONPUMEUATeIbHOCTeH. KuTaiickuil s3bIK ke
OoJiee MPEAIOYTUTENICH B UCIOB30BAaHIH KOPOTKUX IMPEUIOKCHUM, MepeIaronnx
KyJIbTYpHYIO aTtMmocdepy. Hampumep, pycckuii sS3bIK  MOXET  ONHKCATh
APXUTEKTYpHBIH CTHWIIb ¥ HCTOPUYCCKHE W3MCHCHUS LEPKBH B JIJIMHHOM
NPE/IOKEHHUH, B TO BPEMsI KaK KUTafCKUil S3bIK UCIIOIb3YET HECKOIBKO KOPOTKHX
NPe/IIOKEHHI ISl OTACIBHOTO OTKMCAHUS BHEUIHETO BUJIA, HICTOPUU U KyJIbTYPHOIR
ueHHocT. Takue pasnu4usi OTPaXKAIOT aKIEHThI B KYJIbTYPHOM BBIPAKEHHH JBYX
SI3BIKOB.

Ha cTunucTuveckoM ypoBHE CPAaBHAM YaCTO HUCIOJIb3YEMbIC CTHIIHCTHYCCKHE
CpE/ICTBA B TYPUCTHUYECKHX TEKCTAX HAa PYCCKOM U KHUTAWCKOM si3bIKaX. Pycckue
TYPUCTUYECKHUE TEKCTHI YaCTO HCIOJB3YIOT MeTadOophl, OJUICTBOPCHUS U IPyTUe
CTHJIUCTUYECKUE CPEJICTBA, MPUIaBas JOCTONPUMEUATCIbHOCTIM KHUBBIC 00pa3bl U
SMOIMOHANBHBIC OTTCHKH. KHUTaHCKUI S3BIK JK€ MPEAINOYHTAcT MapajIeinu3M,
napajyieibHble CTPYKTYPHl M JPYTrde CTHIUCTHYCCKHE CPEACTBA, YKPEIUIss
PUTMUYHOCTD SI3bIKA M KYJBTYPHYIO 3apa3uTelIbHOCTh. Hampumep, pycCKuil s3bIK
MOJKET CPaBHUTH 03€PO C 3EPKaJOM IPHUPOJBI, B TO BPEMs KaK KHUTAHCKHUI S3BIK
UCIIONB3YET TOPBI 3€JEHBI, BOJA MPO3pavHa, JIOJM TAJAHTIMBBI, M 3€MIIS JaeT
ypoKail Ui OMHCAHWS TAPMOHUHU HPUPOJBI U KYJIbTYpbL MCHONB30BaHUE 3THUX
CTHJIMCTUYECKUX CPEJCTB IepefaeT COOCTBEHHbIE KYJIbTYpHBIE LEHHOCTH U
UICHTU(PHUKALINIO.

Tab6muma 1

CpaBHHTENIBHBIN aHAIHN3 KYJIbTYPHON HICHTHYHOCTH B PYCCKUX M KATANCKHUX
TYPUCTHYECKHUX TEKCTaX

YpoBeHb Pycckue Kuraiickue OrtpaxeHnue
aHam3a TypUCTHYECKUE TYpPUCTHYECKHE TEKCTHI KYJBTYPHOM
TEKCTHI HICHTHYHOCTH
Jlexcuka MOHACTEHIPB, JIOCTONPUMEYATENFHOCTH, | TIyOHHA HCTOPUHU
HUCTOPUYECKUH KYJbTYPHBIE MAMSITHUKH, VS. HICTOPUYECKOE
MaMSTHHK, TIyOHHA HUCTOPUYECKOE HacIeaue Hacienue
UCTOPHH
CuHTtakcu CIIO’KHBIE KOPOTKHE TIPEIOKEHHUS, riryOuHa VS.
MO TYNHUTEILHBIE JTAKOHUYHOCTb, aTMocdepa
MIPEIOKECHUS, KyJBTypHas atMmoc(epa
o jpoOHOE OTHCaHne
Crunuctuka MeTadopsbl, AHTHUTE3bI, MAPATUICIIU3M, SMOIMOHATLHOCTh
OJINLIETBOPEHHS, PUTMHUYHOCTb, VS. PUTM H
KHUBOIT 00pas, CUMMETPHS CUMMETpUS
SMOIMOHAIbHAS
OKpacka
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BoiBoabI

Yepes feTanbHbIN aHAIM3 TYPUCTUUECKUX TEKCTOB HA PYCCKOM M KUTaHCKOM
A3bIKax, JaHHOE MCCIe0BaHuEe OOHApYXHMJI0, YTO 00a s3bIKa HCIOJIB3YIOT
JIEKCUYECKUe, CHHTAaKCHYEeCKHE M CTHJIMCTHYECKHE CpEeACTBa JUIsl Iepeiadn
COOCTBEHHBIX KyJbTYpPHBIX OCOOEHHOCTEH 1 naeHTHYHOCTH. [lepeBoa TEKCTOB — 3TO
TOJBKO BHEUIHUI aCHEKT, a TO, MOTYT JIM 3TH TEKCTHI 3 ()EeKTHBHO BO3AEHCTBOBATH
Ha ayJUTOPHIO U JOCTUTATh OXKHIaeMoro 3¢dexra, — BOT 4To TpedyeT TIyOoKoro
Pa3MBIIUICHAS. W TIPAKTHYECKUX neicTBuit [9, ¢. 97]. B mepeBoje TypHCTHYECKHX
TEKCTOB NEPEBOJYHK JOJDKEH TITyOOKO OHMMATh 3TH PA3IIMYHs, TOYHO NepeiaBaTh
KyJIbTypHOE COAEp>KaHNE OPUTHHAIIA, YUNTHIBAsI KYIbTYPHBIH KOHTEKCT W IIPUBBIYKI
YyHUTaTeNeH [EeJICBOT0 SA3bIKa, 9TOOBI 00ecrieunTsb 3G ekTHBHYIO Nepenady KyabTypsl
U UACHTUYHOCTH.
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VJIK 81-13

LA TRANSMISSION DE LA CHARGE EMOTIVE DANS LA
TRADUCTION LITTERAIRE
Dolgikh P.S.
Université Technique d’Etat de Novossibirsk, Novossibirsk, Russie
dolgihlpolina@gmail.com

Résumé: Dans cet article, on examine les défis de la transmission de la charge émotive
dans la traduction littéraire et I’importance de restituer les nuances affectives du texte source.
L’étude explore les procédés stylistiques et linguistiques employés pour exprimer I’émotion.

L'étude dégage les moyens de la création d’un impact émotionnel équivalent dans la
langue cible en analysant le roman «35 kilos d’espoir» d’Anna Gavalda et la traduction de ce
roman en russe faite par N.O. Khotinskaia.

Mots-clés: la charge émotive, la traduction littéraire, les moyens d’expression de
I’émotivité, I’expressivité, I’impact émotionnel

MEPEJAYA DMOTUBHOM HATPY3KH B XYJOXKXECTBEHHOM
HNEPEBO/JE
Jonrux I1.C.
HoBocubupckuii rocyzapcTBEHHBIM TEXHUYECKUI yHUBepcuTeT, HoBocubupcek, Poccust
dolgihlpolina@gmail.com

AnHOTauus: B naHHOW cTaThe paccMaTpuBArOTCS NMPOOJIEMbI Mepeiadydl SMOTHBHON
Harpy3Kku B XyJJ0)KECTBEHHOM I1€PEBOJIE€ U BaXKHOCTh BOCCO3/1aHHS AIMOLMOHAIBHBIX HIOAHCOB
HCXOJIHOT'O TEKCTa, U3Y4atOTCs CTUIMCTUYECKUE U TMHTBUCTUYECKHE IIPUEMBI, HCIIOIb3YEMbIe
JUISL BBIDAXKEHUS 3MOLIUH, a TaK)Ke aHAIU3UPYETCsl, KaK NePeBOAUUK MOXKET MaHUITYJIUPOBATh
STHMH CPEACTBAMH JUISI BOCCO3/AHUSI 3KBHBAJEHTHOTO 3MOLMOHAIBEHOTO BO3ACHCTBHS Ha
meseBoM si3bIke, Ha mpuMmepe nepesoga H.O. XotuHckoit pomana AaHBI ['aBanbna «35 ko
HaJICKABD).

KiroueBsle cmoBa: SMOTHBHAs Harpys3ka, XyAOXKECTBEHHBIH MEpeBOJ, CPEICTBA
BBIPa)KCHUS1 3MOTUBHOCTH, BBIPA3UTEIbHOCTh, YMOLOHATIBHOE BO3/ieiicTBIE

Introduction

La traduction littéraire constitue une opération complexe qui transcende la
simple transposition lexicale d’une langue a une autre. Elle requiert une récréation
artistique minutieuse, ou le traducteur s’engage a restituer non seulement le contenu
sémantique du texte source, mais également sa charge émotive intrinseque. Cette
derniére, caractérisée par sa subtilité et sa richesse, s’exprime a travers un éventail de
procédés stylistiques et linguistiques, incluant le choix lexical, la structuration
syntaxique, 1’utilisation des figures de rhétorique, et méme la ponctuation.
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Théorie

Cette étude s’appuie sur les travaux théoriques en littérature des auteurs
suivants: Petrova E.A., Jebzeeva Ju. N., Len'ko G. N., Mamedova S.Ja., Gorbatovskij
A.S.

Méthodologie et Résultats

Dans cette étude portant sur la transmission de la charge émotive dans la
traduction littéraire, on analyse le roman d’Anna Gavalda «35 kilos d’espoir» et sa
traduction en russe faite par N.O. Khotinskaia. On applique une méthodologie
combinant I’analyse de la littérature scientifique et I’analyse comparative, la méthode
de D’analyse textuel des procédés stylistiques, la méthode descriptive pour
caractériser les stratégies de traduction et enfin, une synthése de ces analyses. Les
résultats préliminaires indiquent une adaptation réussie de I’intensité émotionnelle,
avec une attention particuliére portée a la restitution de la voix narrative enfantine.
L’analyse comparative révele des choix de traduction subtils concernant le registre
de langue et les figures de style, visant a recréer un impact émotionnel comparable
chez le lecteur cible. L’étude met en évidence I’importance de 1’adaptation culturelle
tout en conservant 1’authenticité émotionnelle de 1’ceuvre.

Compte tenu de 1’importance croissante accordée a 1’exploration des états
émotionnels des personnages dans la littérature francaise contemporaine, I’étude
examine la traduction de ces nuances affectives, considérant 1’émotivité non
seulement comme une simple représentation des sentiments, mais comme un ¢lément
clé de I’engagement du lecteur. L’analyse se concentre sur les procédés linguistiques
et stylistiques employés par I’auteur pour véhiculer ces émotions, mettant en lumiére
les enjeux de leur transposition dans une autre langue et les stratégies adoptées pour
en assurer la fidélité et la puissance évocatrice.

Pour commencer, on a cherché a définir précisément le terme «émotivitéy.
Selon E.A. Petrova, I’émotivité est «un phénoméne linguistique, une caractéristique
des moyens langagiers utilisés pour exprimer des émotions dans un acte de parole,
exergant un impact émotionnel sur le lecteur ou manifestant une attitude émotionnelle
envers un objet» [4]. Ces émotions, ¢’est I’outil essentiel pour fagonner la profondeur
des personnages dans les ceuvres francaises contemporaines, facilitent la
compréhension de leur univers intérieur et de leurs expériences par le lecteur.
L’auteurs explorent la complexit¢ émotionnelle, défiant les conceptions
traditionnelles.

L’un des instruments utilisés par les auteurs pour transmettre I’émotivité dans
un texte est le recours aux moyens lexicaux. Selon Jebzeeva Ju. N. et Len'ko G. N.,
«Les moyens lexicaux ne reflétent pas toujours directement 1’état émotionnel des
personnages, mais ils contribuent a créer un arriére-plan et une tonalité émotive aux
ceuvres littéraires, tout en transmettant 1’imagerie et 1’expressivité des énoncés, ce
qui aide le lecteur @ mieux comprendre les émotions des héros» [2]. Cette étude a
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révélé que les moyens lexicaux tels que les métaphores, les épithétes et les
comparaisons jouent un role essentiel dans la formation de 1’arriére-plan émotionnel
du texte et constituent également un défi pour le traducteur. Malgré cela, les exemples
analysés en traduction faite par N. O. Khotinskaya ont montré que I’auteur transmet
assez bien la composante émotionnelle de ces moyens lexicaux. Par exemple: «V
9MO20 MANLUUKA 2071084 KAK peuieno, 3010mvle pyku u bonvuiyujee cepoyey. Dans
ce cas, «une téte en forme de passoirey a été rendu comme «20s108a Kak pewemon,
ce qui refléte assez bien la distraction du garcon a I’école. L’expression «doigts de
féer a été traduite comme «3010mbie pykuy», ce qui conserve ainsi une métaphore
équivalente. Enfin, «/’ampleur» du grand cceur du gargon a ét€ bien rendue comme
«bonvuyuee cepoyey. N.O. Khotinskaia n’a réussi qu’a caractériser le personnage
principal de maniére concise et percutante, mais elle a également transmis 1’attitude
sincére de 1’enseignante envers son protégé, en opposant le mécontentement de ses
défauts au profond respect qu’elle lui polrte.

La construction syntaxique, par sa diversité, joue également un role important
dans la création de I’atmosphere émotionnelle d’un texte. L’alternance entre phrases
bréves, qui insufflent la tension et le rythme, et les phrases élaborées, propices a
I’exploration des pensées et des sentiments, module 1’expérience du lecteur.
L'analyse de la traduction des moyens syntaxiques employés par N.O. Khotynskaia
révele une fidélité remarquable a I’intention émotionnelle du texte original. La série
de questions rhétoriques «...mais qu est-ce que je peux faire? Qu’est-Ce quUe je peux
leur dire dans ces cas-/a?» est rendue avec justesse comme «...no umo s moz2y
noderamv? UYmo um cxazamv?», en préservant ainsi l’impuissance et la
désorientation du personnage. L’exclamation «Tu parles!» est traduite comme «/a
umo 6évt!», un équivalent idiomatique qui capture I’ironie et le scepticisme exprimés.
L’anaphore «J ai détesté Mme Daret. J ai détesté le son de sa voix...» est fidélement
reproduite comme «Madam [Jape s mnenasuden. Henasuoen ee zonoc...», €n
renforgant I’intensité de I’aversion. Enfin, le parallélisme syntaxique de «C était la
premiere de ma vie. Voila. C’était ¢a, I’école. C’était le déebut du cauchemary est
habilement conservé avec «Bom mak. Bom mebe u wixona. Tax navancs xowmapy,
ce qui souligne la rupture et la désillusion. L’ensemble témoigne d’une attention
particuliére a la restitution des nuances émotionnelles et stylistiques de I’ceuvre.

Fréquemment, les monologues intérieurs des personnages deviennent le
principal vecteur d’expression de I’émotion, ayant pour fonction de transmettre au
lecteur les pensées et les sentiments du protagoniste. Comme le souligne S.Ja.
Mamedova, «le monologue intérieur est la pensée intérieure et les sentiments qui ne
sont pas destinés a étre entendus par les autres, lorsque le personnage se parle a lui-
méme. Le monologue intérieur donne acces au mouvement de la pensée du
personnage et permet en méme temps de voir son monologue intérieur aux autres
personnes» [3]. L’analyse de 1’ceuvre révele que ’auteur utilise les monologues
intérieurs du protagoniste comme 1’un des principaux moyens d’exprimer son état
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émotionnel. En explorant le dialogue intérieur du personnage, le lecteur s’identifie a
lui, en adoptant ses pensées et ses valeurs. Ainsi, dans ’extrait «...Quand j'y pense,
Jje me dis que cette année de bonheur est aussi a [ 'origine de tous mes malheurs parce
que c’est a ce moment-la que j'ai compris une chose tres simple: rien ne m’intéressait
plus au monde que mes mains et ce qu ‘elles pouvaient fabrigquer», nous observons le
personnage principal qui parvient a une conclusion cruciale qui servira de base a
I’intrigue. C'est un moment trés important et responsable, car le traducteur doit
transmettre avec précision au lecteur les pensées du personnage principal. Dans ce
cas, N. O. Khotinskaia traduit ce segment comme: « Tenepo s dymaio, umo om 3mozo
CUACMIUBO20 200A U NOULTU NOMOM 8CE MOU HECUACTbsL, ROMOMY YMO UMEHHO mMo20d
51 ROHSL OOHY BPOCMYIO 8elyb: DOJbULe 8Ce20 HA céeme MHe UHMePeCHbl MOU PYKU U
mo, umo oHu cnocobust cmacmepumoy. Le traducteur a réussi a conserver la clarté
de la pensée, la simplicité du langage et la charge émotionnelle paradoxale de ce
moment de prise de conscience.

Le contexte socioculturel joue un réle déterminant dans la configuration de la
palette émotionnelle des ceuvres littéraires, en impactant directement au processus de
traduction. Le traducteur, ayant la nécessité de tenir compte du contexte socioculturel
de I’ceuvre originale et de son adaptation au public cible, doit naviguer avec subtilité.
L’identification des méthodes permettant de transmettre des informations
culturellement significatives a travers les ressources lexicales de 1’expression
artistique s’avere essentielle pour reproduire avec précision les visions linguistiques,
culturelles et, ultimement, conceptuelles du monde [1]. La littérature francaise
contemporaine, a travers le prisme des expériences émotionnelles de ses personnages,
refléte activement les problématiques sociales et les transformations culturelles de
son époque. Les questions d’identité, de migration et de genre sont explorées a travers
les tourments intérieurs des personnages, conférant a leurs histoires une pertinence et
une résonance particuliéres. L’analyse du contexte socioculturel permet ainsi
d’appréhender la maniére dont les circonstances extérieures influencent 1’univers
intérieur des protagonistes et leurs interactions avec la réalité environnante. Dans sa
traduction, N.O. Khotinskaia a trouvé un équilibre quasi parfait entre le contexte
socioculturel de la vie d’un enfant francais d’aujourd’hui et I’adaptation de cette
réalité pour le lecteur russe. Pour cela, elle choisit les équivalents les plus appropriés,
que pourraient utiliser des enfants aussi simples que Grégoire, mais vivant en Russie.
Par exemple, N.O. Khotinskaia traduit des termes «un crétiny, «un nazey, «le fayot»
et «le grosy comme «uduomy, «HeyOauUHUKy, «nooxaiumy et «moncmsaxy, en
transmettant ainsi leur sens et les sentiments qu’ils véhiculent a travers des mots
familiers a chaque lecteur russe, sans pour autant franchir la ligne du jargon.

Conclusion

En conclusion, cette analyse met en lumiere la complexité de la transmission
de I’émotivité et des nuances socioculturelles dans la traduction littéraire. L’étude de
la traduction du roman «35 kilos d’espoir» d’Anna Gavalda faite par N.O.
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Khotinskaia révéle un travail minutieux et une sensibilité remarquable dans la
restitution de 1’univers émotionnel et culturel de 1’ceuvre. Que ce soit a travers le
choix des équivalents lexicaux pertinents, la conservation des figures de style, ou
I’adaptation subtile du contexte socioculturel, N.O. Khotinskaia a su créer un texte
qui résonne avec le lecteur russe, tout en préservant 1’authenticité et la puissance
émotionnelle du roman original. Son travail témoigne d’une maitrise de 1’art de la
traduction et d’une profonde compréhension de I’ceuvre qu’elle a traduite, faisant
d’elle une traductrice hors pair.
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Résumé: L'étude examine le potentiel de l'approche inductive et consciente de
l'enseignement du vocabulaire dans les classes ¢lémentaire. Les exigences en maticre
d'enseignement du vocabulaire des langues étrangéres dans les documents pédagogiques et les
spécificités de I'age des éléves de 1'école élémentaire sont décrites. Les résultats de 1'analyse

230



du matériel pédagogique sont présentés et des exercices d'apprentissage du vocabulaire
utilisant I'approche inductive-consciente sont proposés.

Mots-clés: compétence interculturelle; outils numériques; étudiants étrangers;
approaches pédagogiques; réalité virtuelle; apprentissage collaborative
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AnHOoTanusa: B uccienoBaHuMM  paccMaTpuBaeTcsl [OTCHLMAT  HMHAYKTHBHO-
CO3HATENBHOTO TOX0/[a K 00YYIEHHIO JISKCHKE B HaYallbHBIX Kaccax. OmucaHbl TpeOoBaHMs
K OOy4eHHIO HWHOSI3BIYHOM JEeKCHKEe B 0O0pa30BaTENbHBIX HOKYMEHTaX M BO3PACTHBIE
0COOCHHOCTH MIIAJIINX MIKOJBHUKOB. IIpeicTaBieHBl pe3ynbTaThl aHANM3a Yy4eOHBIX
MaTepuagoB W MpelaracTcs YHPaKHEHHS Ha H3Yy4eHHE JIEKCHKH C HCIOIb30BaHHEM
UHyKTUBHO-CO3HATENBHOTO IOAX0a.

KiroueBple croBa: Miajmie NIKOJBHUKHM; HWHOCTPAHHBIH S3BIK; (hOpMHpOBaHHE
JIEKCUYECKUX HaBbIKOB4 MHAYKTHBHO-CO3HATEIbHBIA IOAX0]

Introduction

La pertinence du sujet de recherche est conditionnée par la nécessité non
seulement de former des compétences lexicales dans une langue étrangeére chez les
¢éleves de

I'école élémentaire (maitrise des phénomeénes et des moyens linguistiques en
tenant compte de l'dge, des capacités et des besoins des ¢€leéves, des sujets de
communication sélectionnés), mais aussi de développer leur capacité a apprendre de
maniére indépendante et consciente (utilisation d'opérations intellectuelles —
comparaison, analyse, généralisation; formation de compétences pour travailler avec
de l'information). [1]

L'objectif de 1'étude est d'identifier le potenticl de l'approche
inductiveconsciente pour la formation des compétences lexicales en langue étrangére
a I'école ¢élémentaire. Pour atteindre cet objectif, nous avons accompli les taches
suivantes :(1) nous avons examiné les exigences fédérales en matiére de résultats
d'apprentissage a 1'école primaire, (2) nous avons décrit les caractéristiques de 1'dge
des ¢éleves de 1'école primaire, (3) nous avons décrit la méthodologie de formation
des compétences lexicales en langue étrangere, (4) nous avons identifié les
principales caractéristiques de l'approche inductive-consciente, (5) nous avons
analysé les taches d'apprentissage du vocabulaire dans le manuel de 3e année, (6)
nous avons développé des exemples d'exercices pour la formation des compétences
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lexicales dans les cours d'anglais de 3e année en utilisant 1'approche
inductiveconsciente.

Théorie

Selon le programme de travail fédéral pour la matiere «Langue
étrangere(anglais)», lors de I'étude de l'aspect lexical du discours en anglais en
troisiéme année, les éléves devraient étre capables de « reconnaitre et d'utiliser a 'oral
et a I'écrit au moins 350 unités lexicales», «des mots formés a 1'aide des principales
methods de formation des mots: affixation et collocation», des mots internationaux
[2]. Lorsqu'un enfant entre a 1'école, tout son mode de vie, son statut social, sa
position dans la collectivité et la famille changent radicalement. Désormais, l'activité
principale de I'enfant devient lI'apprentissage, le devoir social le plus important — le
devoir d'apprendre, d'acquérir des connaissances. Dés le plus jeune age scolaire, les
fondements du comportement moral sont posés, les normes morales et les régles de
comportement sont assimilées, et l'orientation sociale de la personnalité commence a
prendre forme [8].

A 1'école primaire, un enfant doit maitriser un systéme de certains concepts
scientifiques, et dans ce processus, non seulement la mémoire doit étre impliquée,
mais le développement des opérations de pensée est également requis de la part de
I'enfant. Lors des cours, y compris les cours de langues étrangéres, il s'agit non
seulement d'assimiler des connaissances et des compétences individuelles, mais aussi
de les généraliser et, en méme temps, de former des opérations intellectuelles.

La formation des compétences lexicales présuppose non seulement la prise en
compte des informations formelles et structurelles, mais aussi la connaissance des
régles situationnelles, sociales et contextuelles auxquelles adhérent les locuteurs
natifs [5].

La compétence lexicale est basée sur 3 opérations [3] (voir Fig.1).

Grace au développement ciblé des processus cognitifs des éléves des classes
3 et 4, ils peuvent effectuer les opérations suivantes:

— lire et comprendre le texte, appliquer consciemment la technique de division
du texte en parties sémantiques;

1-traduire 1'unité lexicale de long terme (appeler le mot);

2-combinaison de l'unité lexicale avec la précédente ou la suivante;

3-déterminer la correspondance entre le choix et la combinaison des
unités de la situation

Fig.1. Opérations parole-pensée sous-jacentes a la compétence lexicale en
langue étrangere
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— se concentrer sur le matériel pédagogique grace au développement de
I'attention arbitraire;

— recréer des images de la réalité sans les décrire directement ou sans
concrétisation particuliére, guidés par la mémoire ou un schéma général,

— maitriser les relations génériques entre des attributs distincts de concepts,
c'esta-dire la classification;

— comparer mentalement des parties du texte, en soulignant les points
principaux de ces parties, en combinant les points principaux du texte, et les parties
les plus importantes du texte [7].

Ces caractéristiques liées a 1'dge permettent d'utiliser dans les cours de langues
étrangeres, comme approche ou idée dominante dans I'enseignement du vocabulaire,
I'approche inductive-consciente, qui est basée sur «un travail intensif sur de
nombreux exemples, qui conduit progressivement a la maitrise des régles de la
langue» et a la formation de compétences lexicales et, plus tard, de compétences
d'expression. [6] Les éléves peuvent déja faire des déductions du particulier au
général, c'est-a-dire penser de manicre inductive. Cette approche implique un
parcours allant de la familiarisation avec I'utilisation d'unités lexicogrammaticales
dans le discours a la généralisation ultérieure du matériel sous la forme de régles et
de conclusions [3].

Méthodologie et Résultats

Dans notre travail, nous utilisons la méthode scientifique générale d'analyse
des résultats de la recherche sur le probléme étudié et le matériel d'enseignement.
Afin de développer des exercices pour la formation des compétences lexicales en
anglais pour les éléves de 3éme année en utilisant une approche inductiveconsciente,
nous avons analysé les exercices de vocabulaire dans le manuel «Click On». Nous
avons identifié les exercices qui peuvent entrainer des difficultés pour les éléves a se
remémorer de nouvelles unités lexicales en raison de leur manqué d'élaboration dans
les modeles de discours et de leur manque de lien avec leur expérience de vie (voir
Fig. 2).

b) Write the times, as in the example.

S FTR
t;/) €19

. \.l \ \’. o
.\

) R '// v
Fig.2. Exercice d'apprentissage du vocabulaire sur le théme “Time
of theday” [4].
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Notre exercice révisé (voir Fig. 3) présente les avantages suivants: (1) toutes
les formes de discours que les éléves peuvent utiliser pour nommer I'heure sont
proposées; (2) la représentation simultanée du cadran et des formes de discours
permet aux éléves de penser de maniére inductive et de dériver indépendamment des
régles lexicogrammaticales; (3) il existe un lien avec des situations de communication
spécifiques; (4) il est possible de relier les formes de discours aux routines
quotidiennes des ¢éléves. Il est nécessaire d'introduire au préalable le vocabulaire des
routines quotidiennes.

Exercise. Ilocmompume na kapmunku u ckascume, 8 KAKOe 6PeMsL Gbl
eécmaéme no ympam, 8 KaKoe 6pems vl 3aempaxaeme u m.o.

E.g.: It’s seven o’clock and I wake up.

bﬁ’lhl 39””“@ Qﬁr It’s ... o’clock
Before School Routine g
2 It’s 5 past ...
€« o] S
“ s & 1ts 10 past
wekeup  makebed  breckion se1
Q ™= ] It’s a quc
£l
brush hair I1t’s 20 pas
- I1t’s 25 past ...
4 ‘w I1t’s half past ...
aai

[ ~

WL

bath time reading pajamas

Fig.3. Exercice lexical développé a l'aide de 1'approche inductive-conscient

Conclusion

L'é¢tude des particularités de 1'dge des jeunes éléves et de I'essence de
I'approche inductive-consciente nous permet de conclure qu'il est nécessaire d'étre
critique a 1'égard du matériel pédagogique. Si nous prévoyons des difficultés dans la
maitrise du vocabulaire, il est nécessaire d'améliorer les exercices du manuel.
L'utilisation de

I'approche inductive-consciente dans les cours de langues étrangéres a 1'école
¢lémentaire peut non seulement contribuer a la formation réussie des compétences
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AHHOTauus: B naHHON cTaThe aBTOpP paccMaTpUBAET NOHATHE KPEOIM30BAHHOTO
TEKCTa, AHAJIM3HUPYET TMPEAJOKEHHbIE YUEHBIMH JIMHTBUCTAMHM pa3lU4HbIE KpUTEPUU
KHaCCHq)HKaHHﬁ KpEOJIM30BaHHbIX TCKCTOB, a TAKKE 0COOEHHOCTH TNEpeBOJia JaHHbIX TEKCTOB.

KimroueBsie ciioBa: erOJ'H/I30BaHHI>II71 TCKCT, KJ'[aCCI/I(I)I/IKaIII/ISI, 0COOEHHOCTH nepesoia

Introduction

Chaque année, un nombre considérable de textes créolisés de sujets différents
sont publiés. Ce genre littéraire captive le lecteur avant tout par la combinaison des
¢éléments verbaux et non verbaux.

L’actualité de cette recherche s’explique par la multiplication croissante des
textes créolisés dans des formats divers. Leur traduction se distingue des traductions
scientifiques ou artistiques traditionnelles, d’ou vient la nécessité de 1’étude plus
approfondie des spécificités traductives des textes créolisés afin d’améliorer la
qualité jusqu’a un niveau adéquat.

Théorie

Dans cet article on analyse les recherches des linguists connus tells que E.E.
Anissimova, Yu.A. Sorokine, E.F. Tarassov et d’autres.

Méthodologie et Résultats

L’objet de ce travail est le texte créolisé dans le discours médiatique. Le sujet
est le concept du texte créolisé, ses classifications ainsi que les particularités de sa
traduction. Tout d'abord, il est nécessaire d'examiner le concept du texte créolisé. Le
texte créolisé est “le texte dont le sens ne peut étre correctement compris qu'a travers
plusieurs systémes sémiotiques” [1]. Par exemple une chanson: le véritable sens ne
peut étre compris qu'en combinant la musique et le texte. Quant a E.N. Pishcherskaia,
elle écrit que le texte créolisé se distingue du texte monocodal par le fait qu'il possede
deux sous-structures ou plus: verbale et non verbale [2]. Si l'on considére la
classification des textes créolisés, on peut remarquer que les chercheurs ne sont pas
parvenus a un consensus. Seulement les affiches et les publicités sont généralement
reconnus par tous les linguistes comme les textes créolisés, car elles sont les plus
étudiées.

Une des classifications des textes créolisés est basée sur la nature des liens. Il
est d'usage de distinguer les types de texte suivants: des textes a liens explicites; des
textes a liens implicites.

Des textes a liens explicites — on entend un texte ou la relation entre les
¢léments verbaux et non verbaux est évidente et directement indiquée. Les textes a
liens explicites incluent les affiches publicitaires, les panneaux routiers, les notices
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médicales, etc. Ils sont efficaces dans les situations ou une perception rapide et
précise de l'information est importante.

Des textes a liens implicates — on entend un texte ou la relation entre les
¢léments verbaux et non verbaux existe, mais elle n'est pas évidente ni directement
indiquée. De plus, le texte nécessite une interprétation. Les textes a liens implicites
incluent les affiches artistiques, les clips poétiques, les affiches sociales, etc. Ils sont
utilisés lorsqu'il s'agit davantage de marquer les esprits, de surprendre le destinataire,
plutét que de transmettre un message de maniére claire. Par ailleurs, E.E. Anissimova
a proposé sa propre classification, qui est considérée comme fondamentale. Elle
distingue les trois catégories suivantes, avec de différents degrés de créolisation du
texte:

Texte a créolisation nulle. Dans ce cas, seulement les composants d'un seul
systéme sémiotique sont présents: soit un texte, soit une image (une peinture abstraite
sans titre, de la musique instrumentale sans paroles ou encore des panneaux routiers
sans aucune inscription);

Texte partiellement créolisé. Ici, le texte et 'image sont liés, mais en méme
temps, le texte reste autonome (les livres illustrés ou le texte est bien compréhensible
sans l'image; I’article de magazine avec un graphique, ou l'information principale est
présentée dans le texte);

Texte enticrement créolisé. Dans cette catégorie, il y a une synthése compléte
du texte et de 1'image (affiches publicitaires, bandes dessinées, clips, infographies et
posters motivationnels). [3]

Dans ce travail, les particularités de la traduction des textes créolisés seront
analysées a travers des exemples tirés de la bande dessinée «Darkwing Duck» de
Laurel Deyber et de sa traduction russe publiée par «Dynamite Entertainmenty.

Des exemples de coloration émotionnelle sont présentés dans la Figure 1.

"Daaaaaddd, everyone is waiting!" («ITa-a-am, Bce yxe 3axmaanuch!!»

La mise en évidence visuelle du mot "Daaaaaddd" accentue le fait que le
personnage s'adresse a son pére avec une intonation particuliére. L'auteur étire le mot,
en montrant ainsi les émotions du personnage et son désir d'étre entendu au plus vite.
La présence d'un point d'exclamation indique I'émotion de 1'énoncé. Par ailleurs,
I'utilisation du Present Continuous dans la phrase ajoute de la dynamique au discours.
Cela peut susciter chez le lecteur un sentiment d'implication, ainsi que I'impression
que l'action se déroule sur le moment donné. Lors de la traduction, tous ces éléments
doivent étre conservés afin que le sens soit correctement transmis.

DAAAAADDD,
EVERYONE 15
WAITING!

Fig. 1. Exemple de discours émotionnel
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Des exemples de synthése avec I'aspect visual sont présentés dans la Figure 2.

Fig. 2. Synthése avec 1'aspect visual

Dans cet exemple, on peut voir comment le texte est étroitement lié a la partie
visuelle des bandes dessinées. Cette particularité aide le lecteur a voir de ses propres
yeux ce qui se passe au moment ou le personnage parle, ainsi qu'a percevoir ses
émotions. Cela permet d'atteindre I'objectif communicatif et de transmettre le sens
voulu.

Des exemples de style individuel des personnages sont présentés dans les
Figures suivants.

Prenons plusieurs personnages. Le texte peut décrire leurs caractéres a travers
leurs maniéres de parler. Dans cet exemple, le personnage principal essaie de paraitre
sérieux et menagant. Cela se remarque par le nombre de comparaisons, ainsi que par
I'utilisation des hyperboles et des adjectifs inhabituels.

Comparons les exemples Ne 1, Ne 2 et Ne 3. Le personnage principal est un
héros mystérieux qui utilise de nombreux adjectifs qui le décrivent comme un
défenseur de la justice, le personnage des exemples Ne 2 et Ne 3 apparait au lecteur
comme un personnage simple, un ami du héros principal. En utilisant des
abréviations, de l'argot et des expressions figées, le personnage devient plus vivant.
Le style de son discours est principalement conversationnel et amical.

[ >

Fig. 3. Style individuel des personnages dans le texte Ne 1
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, D.W.!
BUT WHY DIDN'T

YOU JUST HAVE
ME DEPLOY THE
THUNDER-
LEMME Qler
HELP YOU
WITH THAT,
D.W.

Fig. 4 et 5. Style individuel des personnages dans les textes No 2 et Ne 3

Conclusion

On a dégagé les particularités de la traduction des textes créolisés. Ce sont:

1. La coloration émotionnelle du texte: I'utilisation de différents signes de
ponctuation; l'utilisation de différentes polices d'écriture; I'étirement des mots;
l'utilisation du présent; l'utilisation des abréviations.

2. Le style individuel des personnages: l'utilisation de différents adjectifs;
l'utilisation des expressions familiéres; l'utilisation des comparaisons; I'utilisation des
signes de ponctuation pour exprimer les émotions du personage.

3) La synthése avec l'aspect visuel.
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MOYENS DE TRANSPOSER EN RUSSE L’ASPECT COMIQUE
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Résumé: Cet article examine 1’actualité de la traduction des séries télévisées comiques
dans le monde moderne, ainsi que les difficultés de la traduction de I’humour de I’anglais en
russe. Une attention particuliére est accordée a la classification théorique. On analyse la
traduction de la série télévisée en format de faux documentaire «The Office», réalisées par le
studio de doublage «KyOuk B kyOe».

Mots-clés: la traduction, I’humour, la série télévisée, les difficultés de traduction, les
stratégies de traduction

CHHOCOBBI IEPEJAYN KOMHUYECKOI'O ACITIEKTA B CEPHAJIAX

C AHIVIMHCKOT O SI3bIKA HA PYCCKUI
C. II. JIutBuHKO
HoBocubupcknii rocynapcTBeHHBII TeXHUUECKUit yHUBepcuTeT, HoBocnbupck,
Poccus.
litvinkosp@gmail.com

AHHOTauusi: B gaHHOW cTatbe paccMaTpUBaeTCs aKTyallbHOCTh — IlepeBojia
KOMEAMIHBIX TelIecepruagoB B COBPEMEHHOM MUpE, a Takke TPYIHOCTH, BO3HHUKAIOLIHNE MPH
rneperaye IoMopa € aHIVIMACKOTO fA3blka Ha pycckuil. Taxke ynensercss BHUMaHHE
TEOPEeTHIECKHM KIIacCH(UKAIMAM IoMopa. B kadecTBe mprumepa aHATH3HPYIOTCS BapHAHTHI
mepeBojia ICEBIOJOKYMeHTaIbpHOTO Tenecepuana “The Office”, BemmonHenHsie cryauu
nyomsbxa «KyOuk B kyOe».

KnroueBble croBa: IepeBoJ, IOMOp, Telecepuall, IepeBOAYECKUe TPYIHOCTH,
CTpaTeruu nepesoja

Introduction

Dans la société contemporaine, la comédie en tant que genre possede une
capacité unique a refléter les particularités culturelles et les réalités sociales. Chaque
année, un nombre croissant de personnes a travers le monde préférent regarder des
séries du genre comique. Ces ceuvres ne remplissent pas seulement une fonction
divertissante, mais également une fonction socio-cognitive, en fagonnant les
représentations de la vie quotidienne, des relations interpersonnelles et des normes
sociales d'autres cultures, ce qui permet aux spectateurs d’élargir leur horizon. En
conséquence, la demande de contenu de divertissement, en particulier sous forme de
séries télévisées, ne cesse de croitre. En outre, la traduction de contenus
humoristiques constitue une entreprise particuliérement complexe, exigeant une
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maitrise approfondie des spécificités linguistiques et culturelles. L’humour repose
fréquemment sur des jeux de langage, des références culturelles implicites ainsi que
sur des subtilités contextuelles, rendant sa transposition dans une autre langue
particuliérement problématique sur le plan de I’équivalence pragmatique et
sémantique.

Théorie

En faisant cette recherche on a étudié les travaux des linguistes connus tels
que Komissarov V.N et Chiaro D.

Méthodologie et Résultats

Une grande partie de ce contenu est produite en anglais, ce qui rend la
traduction de ses éléments humoristiques a la fois pertinente et nécessaire. Toutefois,
I’adaptation de I’humour peut étre accompagnée de nombreuses difficultés
linguistiques et culturelles auxquelles les traducteurs sont confrontés réguliérement.
Ce sont :

- les différences culturelles ou de nombreuses blagues et des situations
comiques reposent sur le contexte culturel spécifique qui peut étre mal compris par
des spectateurs étrangers. Par exemple, les références aux traditions, aux fétes ou aux
normes sociales peuvent exiger une adaptation;

- les nuances linguistiques ot les jeux de mots et les calembours sont souvent
difficiles a traduire sans perdre le sens ou 1’effet humoristique. Par exemple, les noms
des personnages ou des lieux peuvent contenir des significations cachées;

- I’aspect visual quand lors de 1’adaptation des contenus audiovisuels, il est
également nécessaire de prendre en compte le contexte visuel global, ¢’est a dire les
décors, la personnalité des personnages, les gestes et les expressions faciales, qui
influencent la réception de 1I’humour.

Dans le domaine de I’étude de la traduction de I’humour, plusieurs
classifications ont été proposées afin de systématiser les stratégies de transposition
des éléments comiques lors de 1’adaptation interlinguistique. L’une de ces
classifications a été développée par Delia Chiaro, la chercheuse spécialisée dans
I’adaptation des textes humoristiques. Son modéle inclut les stratégies principales
suivantes:

1) maintenir [’unité humoristique inchangée;

2) remplacer 1’unité humoristique dans la langue source par une autre unité
humoristique dans la langue cible;

3) remplacer 1’'unité humoristique par une expression idiomatique dans la
langue cible. [3: p.6]

Selon cette classification, on peut identifier plusieurs procédés de traduction
adaptés a la transmission de I’humour d’une langue a une autre:

1. Le calque: cette méthode consiste a traduire littéralement les éléments d une
unité lexicale en remplacant les morphémes ou mots d’origine par leurs équivalents
dans la langue cible. [1: p.43]
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2. La compensation: il s’agit d’un procédé ou les éléments de sens perdus lors
de la traduction sont restitués ailleurs dans le texte cible par un autre moyen, sans
obligation de localisation identique a 1’original. [1: p.43]

3. La substitution lexicale: ce procédé repose sur I’ajout d’éléments lexicaux
explicatifs, facilitant la compréhension pour un public qui ne posseéde pas certaines
connaissances culturelles ou contextuelles. [1: p.243]

Examinons ces procédés a travers des exemples tirés de la célébre série
télévisée américaine “The Office” et de sa traduction faite par le studio «Cube en
cube»:

Exemple 1
L’anglais Le russe
Jim: Dwight, I’'m sorry, because, I've oxum: [yaiit, nmpoctu. He 3Ham, 4uto y
always been your biggest flan. TeOs TaK ¢ STOTO HOJIEKAET.
Michael: [laughing] Nice! Maiiki: [emeéres] Kiacc!
Ryan: You should have put him in custard- Paitan: A JIxum Hacrosiuit npohu
Y. TPOJUID.

Dans cet exemple, on peut observer comment des collégues du bureau se
moquent de 1’un des I’autre. Dans sa réplique, Jim dit un calembour: au lieu de dire
«fany, il dit «flany. Le mot «flan» signifie un dessert (une sorte de tarte sur péte
sablée), ce qui poursuit ainsi la série de blagues culinaires. Aprés le rire approbateur
du patron, I’'un des nouveaux employés, Ryan, reprend 1’idée et déclare : «You should
have put him in custard-y.» Cette réplique repose également sur un jeu de mots,
remplagant «custody» (garde a vue) par «custard-y» (a base de créme anglaise), ce
qui prolonge le discours comique autour de la nourriture. Les traducteurs ont décidé
de ne pas conserver le jeu de mots original, mais ont gardé¢ le théme de la plaisanterie
culinaire sur le dos de Dwight. Dans la version russe, Jim dit : «dyaiir, mpoctu. He
3HaJI, 4TO Y TeOsl TaK ¢ ATOro noAanekae, ou le verbe «noxnekaer» est utilisé au sens
figuré pour signifier «&tre agacé» ou «s’énerver a cause de quelque chose». Et dans
la réplique de Ryan «A Jxum Hacrosiumii npodu Tpoib», I’humour repose sur la
moquerie plutot que sur un calembour. Dans ce cas, les traducteurs n’ont pas réussi
a reproduire entierement le jeu de mots, mais ils ont su préserver 1’absurdité de la
situation. Il s’agit ici d’un exemple d’utilisation de la compensation.

Dans I’exemple suivant, on peut également observer un jeu de mots que les
traducteurs ont décidé de conserver:

Exemple 2
L’anglais Le russe
Jim: Is it me or does it smell like updog in JxuM: MHE KasKeTCsl MJTH 3/1€Ch TTaXHET
here? JIEJIAIICUHOMN?
Michael: What's updog? Maiikn: Yto 3a genancuna?
Jim: Nothing much. What's up with you? Jlxum: He pyraiitech, st e TOJIBKO
CIPOCHIL.
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Dans la version originale, le jeu de mots repose sur le mot inventé « updog »,
que Jim utilise volontairement dans la conversation, sachant que son interlocuteur lui
demandera ce que cela signifie. L’expression « What’s updog?» ressemble
phonétiquement a « What’s up, dog? », qui peut étre traduit comme « Quoi de neuf,
mec? » ou « Comment ¢a va, chien ?». « What’s up, dog?» est une expression
familiere utilisée dans des ghettos américains, ol on prononce ce mot comme
«dawgy». Dans la version russe, les traducteurs utilisent la technique du calque en
créant le néologisme «aenmamncuHay, un mot inventé qui rappelle phonétiquement les
phrases «Yro 3a nenarncuna?» et «Uro 3a gena, ncuHa?». Ainsi, I’humour repose sur
un jeu de sonorités similaire a celui de 1’original. Les traducteurs ont également
intégré une compensation.

Exemple 3

L’anglais

Le russe

Dwight: Shalom, I'd like to apply for a
loan.

Pam: That's nice, Dwight.
Dwight: OK, do me. Something
stereotypical so | can get it really quick.
Pam: OK, I like your food.
Dwight: Uh, “Outback Steakhouse”, I'm
Australian, mate!

Michael: Pam, come on, "I like your
food," no, come on, stir the pot. Stir the
melting pot, Pam! Let's do it, let's get ugly,
let's get real.

Pam: OK, if | have to do this, based on
stereotypes that are totally untrue, that | do
not agree with, you would maybe not be a
very good driver.

Dwight: [shocked] Aw man, am | a

woman?

yaiit: [llaioM, 1aTh B IOAT HE B 06JI0M?
[Ihm: Kak muito, dyaiT.
[Hyaiit: Teneps 1b1. JIyume crepeot,
YTOOBI 5T TIOHSLT

IIsm: MHe HpaBUTCS Ballla KyXHs.

Hyaiit: AMM, cTelK U3 MIoppes, 5

aBCTpaJIHel, OTIMIHO!

Maiikn: [Tom.. [I9M! HpaButcs Bama
kyxHs? He moiinér! Cocpenorouscs,
pasBopouu mypaseitnuk! lasaii! XKécrue,
Kak B PEaIbHOCTH.

IIsm: JlagHo, eciy Tak Halo, TO IO
CTepeOoTHIIaM, KOTOpBIE BCE HE TIPaBa U C
KOTOPBIMH 5l KATETOPHYECKH HE COTJIACHA,
TBI, BO3MOKHO, IJIOXO BOJWIIG MAIINHY.
Hyaiit: [moxupoBano]| bauH, g 9rto,
JKeHIIMHA?

Dans cet extrait, on observe une interaction entre les personnages reposant sur

I’humour fondé sur des stéréotypes nationaux et sur des stéréotypes de genre.
«Shalom, I"d like to apply for a loan» «Illamom, nates B gonr He B 06omM?» Dans cet
exemple, le traducteur utilise un langage informel, ce qui refléte une atmosphére
amicale et décontractée. Pour conserver le sens de la phrase originale, le traducteur
parvient & maintenir la rime, ce qui illustre le travail remarquable du traducteur. La
phrase de Dwight : «Uh, Outback Steakhouse, I'm Australian, mate!» est traduite en
russe comme: «Amm, cteiik u3 «Miopes», s aBcrpanuen, otandao!» Dans 1’original,
la blague repose sur la célebre chaine de restaurants américaine Outback Steakhouse,
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spécialisée dans les plats de viande et représentant les stéréotypes australiens.
«Murray» c’est une race bovine australienne connue pour sa viande de qualité. Bien
que cette tentative d’adaptation fasse référence a un élément australien, elle perd une
partie de I’effet comique original, car le public russe risque de ne pas comprendre
immédiatement pourquoi Dwight pense a I’ Australie.

La phrase «you would maybe not be a very good driver» est traduite comme
«TBI, BO3MOKHO, TUIOXO0 BOJMIIL MamuHy» et la réaction de Dwight «Aw man, am I
awoman?» est transmise en russe comme «biuH, s 4to, xkeHmuHa?!» Le mythe selon
lequel les Asiatiques conduisent mal est d’origine américaine, tout comme le
stéréotype a propos des femmes qui savent conduire. Cette blague reste
compréhensible pour le spectateur russe.

Conclusion

On peut conclure que la transmission de 1’aspect comique dans les séries
télévisées de l’anglais en russe constitue un processus complexe et exigeant,
combinant de diverses difficultés linguistiques et culturelles auxquelles les
traducteurs peuvent étre confrontés. En se fondant sur la classification de Delia
Chiaro, on a pu identifier des transformations traductologiques telles que le calque,
la compensation et 1’adaptation dans la version russe de la série télévisée en format
de faux documentaire «The Office», réalisée par le studio de doublage «Cube en
cube».
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Abstrakt: This study is devoted to the peculiarities of translation of popular science
texts in the field of physics and cosmology from German into Russian and English. On the
material of A. Einstein's work “Uber die spezielle und die allgemeine Relativititiitstheorie” the
key difficulties, terminological nuances and translation strategies are considered. The study
will be useful for translators, linguists and specialists working with scientific texts in German,
Russian and English.

Keywords: Popular science translation, physics texts translation, cosmology texts
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OCOBEHHOCTH NEPEBOJA HAYYHO-IIONIYJAPHBIX TEKCTOB
B OBJIACTH ®U3UKHN U KOCMOJIOTHHU C HEMEIKOI'O AA3BIKA
HA PYCCKHUW U AHTJTUCKUN (HA OCHOBE MATEPHUAJIA
(I"JBER DIE SPEZIELLE UND DIE ALLGEMEINE
RELATIVITATSTHEORIE)

N.J1. MakcumoB
HoBocubupckwmii Tocy1apcTBEHHBI TEXHUIECKHH yHUBepcuTeT HoBoCcHOMpCcK
igor75138@gmail.com

AnHortaums: JlaHHas CcTaThsg TOCBSIEHAa OCOOEHHOCTSIM MepeBoJa Hay4HO-
HOMYJIIPHBIX TEKCTOB B 00JacTH (U3UKU M KOCMOJIOTHH C HEMELKOTrO sI3bIKa Ha PYCCKHH M
arrmitckuii. Ha Matepuane pa6otsr A. Ditamreitaa «Uber die spezielle und die allgemeine
Relativitétstheorie» paccmaTpuBarOTCsl KIIOYEBBIE TPYJHOCTH, TEPMUHOIOTHIECKHE HIOAHCHI
M cTpaTernu mnepeBoja. lccnenoBanue OyneT ITOJE3HO NEPEBOJUMKAM, JHHTBHCTAM H
CIIeIHaNicTaM, pabOTalOMNM C HaAyYHBIMU TEKCTaMH Ha HEMEIKOM, PyCCKOM ¥ aHTJIMHCKOM
SI3BIKAX.

KiroueBble ciioBa: Hay4yHO-TIOMYJSIPHBIN TNEpEBOJ, MEPEBOJA TEKCTOB 1O (H3HKe,
IepeBO TEKCTOB IO KOCMOJIOTHH, IEPEBOJ C HEMELIKOTO Ha PYCCKHH, IIEPEBO ¢ HEMELIKOTO
Ha aHIVIMHCKUH, Hay4HBIH EPEBO

Introduction
The study is devoted to the translation peculiarities of Albert Einstein's
popular science book “Uber die spezielle und die allgemeine Relativititstheorie”
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from German language into Russian and English, with emphasis on the accuracy of
the physical laws transfer, examples and experiments.

This study examines the specific linguistic and stylistic features of the popular
science texts translation.

Unique vocabulary and terminology often found in science-popular texts.
These features must be correctly and properly interpreted and transfered as an
important task for the translator in the field of physics and cosmology.

The relevance of the presented work is conditioned by the fact that nowadays
the topics of physics and cosmology are inseparable components of each other, as
well as this topic is gaining popularity not only in Russia, but also in the world.
Despite the great interest in this subject, not many works are devoted to analyzing its
translation.

The object of this study is a popular science text.

The transformations used to achieve equivalence and adequacy of translation
are studied as the subject of the research.

The peculiarities of popular science texts translation in the field of physics and
cosmology from German into Russian and English are studied as the aim of the
research.

Translation studies highlights two classifications of translation
transformations by V.E. Shchetinkin and V.N. Kommisarov.

Theoretical framework

V.E. Shchetinkin distinguishes transformations into lexical (concretization,
generalization, antonymic translation, amplification, adaptation, semantic agreement,
explication, compensation), stylistic (technique of modulation), grammatical
(omissions, substitutions, additions, permutations) [6].

V.N. Komissarov suggests lexical, grammatical and complex types of
transformations. Lexical transformations include transcription and transliteration,
calques, and lexical-semantic substitutions, for instance: concretization,
generalization, and modulation. Grammatical transformations include literal
translation, sentence splitting and merging, as well as grammatical substitutions like
changes in word form, part of speech, or sentence structure.

Complex transformations include antonymic translation, descriptive
translation, and compensation. [5, 1990].

In this article, the Kommisarov’s classification is applied.

Methods and results

First of all, the translation of passive constructions is one of the key
challenges, especially given their frequent use in popular science texts. For instance.
As an example, the sentence is provided:

German (original language): Die Anforderungen, welche an die Prizision der
Aufnahmen und deren Vermessung gestellt wurden, waren also keine geringen [2, p.
86].
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Russian: Taxum o6pazom, npedvsasiaiomes Hemaivie mpebosanus K
MOYHOCIU CLEMOK U uX uzmepenuio.[3, p. 77].

English: Thus great accuracy was necessary in making the adjustments
required for the taking of the photographs, and in their subsequent measurement [4,
p. 107]

In Russian, the translator opted for this form because impersonal and
indefinite-personal constructions are more commonly used to express passive
meaning. The German passive with werden is rendered this way to avoid
awkwardness and ensure the text sounds more natural.

In English, the translator has avoided a literal translation of the passive
construction because in English it is more natural to say “great accuracy was
necessary” than “requirements were placed”.

When translating compound sentences, the technique of transposition is
frequently applied to align with the syntactic norms of phrase construction in Russian
and English:

German (original language): Analog ist es bei allen physikalischen Aussagen,
bei denen der Begriff “gleichzeitig” eine Rolle spielt [2, p. 14].

Russian: To ace camoe 6yoem umems mecmo u npu 6cex nOI0ACEHUX DUUKL,
6 KOmopbix uepaem poiv nowsmue “‘oonogpemennocmu’” [3, p. 17].

English: We encounter the same difficulty with all physical statements in
which the conception “simultaneous” plays a part [4, p. 17].

The Russian translator uses this technique for adaptation. The German
“Analog ist es...” (AHANMOrMYHO 3TO eCTbh...) in Russian is replaced by “To xe camoe
Oyner umethb Mecto...”, shifting the construction. The phrase “bei denen der Begriff
‘gleichzeitig’ eine Rolle spielt.” (...B KOTOPBIX HOHITHE «OTHOBPEMEHHOCTBY) is also
changed: “,,B KOTOpPBIX UIpaeT poOJIb MOHATHE ‘OAHOBpeMeHHOCTH by rearranging the
subject and predicate. This makes the translation natural, preserving the meaning.

The English translator uses this technique to adapt the sentence structure. In
German “Analog ist es bei allen physikalischen Aussagen...” is at the beginning,
whereas in English “We encounter the same difficulty with all physical statements...”
it is moved. Also “bei denen der Begriff ‘gleichzeitig’ eine Rolle spielt.” is changed
to “in which the conception ‘simultaneous’ plays a part.” by rearranging the subject
and predicate.

In the original text, the author employs a wide range of sophisticated
vocabulary and complex sentence structures that need to be clear to the target
audience. In such cases, the translator uses the technique of modulation to convey the
meaning in a way that is more accessible and natural for the recipient.

German (original language): Ein exzentrisch auf der Kreisscheibe K' sitzender
Beobachter empfindet eine Kraft, die in radialer Richtung nach aufen wirkt [2, p.
52]
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Russian:  Hab6niooamens, skcyenmpuuecku cudswyuil nHa Oucke K/,
nouyecmeyem Cuiry, 6IeKyuwyio e2o no paouycy 8 npomusonoL0ICHOM OM YeHmpa
nanpasnenuu [3, p. 50].

English: An observer who is sitting eccentrically on the disc K" is sensible of
a force which acts outwards in a radial direction, and which would be interpreted as
an effect of inertia (centrifugal force) by an observer who was at rest with respect to
the original reference-body K [4, p. 65].

The Russian translation changes the phrase “die in radialer Richtung nach
auflen wirkt”-“nmeifcTByromyro CHapy)Xd B pagdaJbHOM HampaBieHHH to “B
MPOTHBOTIOIOKHOM OT IIeHTpa HampaBienun for the convenience of reading the
sentence and its perception by the recipient.

In the English translation, the word “empfindet” (feels) is translated as “is
sensible of”’, which is a more formal construction in English.

German (original language): Ich gebe mich als Physiker einer Tduschung hin
[2, p. 14].

Russian: A, kax ¢uzux, mewty cebs urmosueii [3, p. 18].

English: I allow myself to be deceived as a physicist [4, p. 17].

Instead of a direct calque from German as “oOmansiBaTh cebs”, Russian
translation uses “remuth cebs mmtro3uei”’, thereby rendering the original text in a
more literary style to reflect the author's intended mood.

In the English translation, the German active construction with the reflexive
verb “hin geben” (to indulge in something) is changed to the passive voice with the
construction “to be deceived”, which is most understandable to the English-speaking
reader.

The following section focuses on complex lexico-grammatical
transformations. To convey sentence meaning more precisely and ensure textual
cohesion, the translator often employs the technique of addition. For instance:

German (original language): Die klassische Mechanik bedurfte erst einer
Modifikation, um mit der Forderung der speziellen Relativitdtstheorie in Einklang zu
kommen [2, p. 29].

Russian: B xanaccuueckoti mexanuxe nompe608a/z00b, 00HAKo, Hekomopoe
GMOOMS’MGH@HM@ ()/'Z}l moceo, llm06bl OHA Moc2la 6blmb cozeiacoeaHa c meopueli
omnocumenvrocmu [3, p. 31].

English: Classical mechanics required to be modified before it could come
into line with the demands of the special theory of relativity [4, p. 38].

The russian translator adds a pause with the particle “omnako” to emphasize
the need for a change in classical mechanics.

The English translator uses the technique of addition by adding the phrase
“before it could come into line” to clarify what is not in the original.

The technique of omission is used to minimize the text and reduce the burden
on the reader.
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German (original language): Nach einiger Zeit wird dir vielleicht folgende
Antwort in den Sinn kommen [2, p. 14].

Russian: Yepes nexomopoe epemsi mebe, Obimb Modicem, npudem Ha MulCib
maxoti omgem [3, p. 17].

English: After some time perhaps the following answer would occur to you [4,
p. 17].

In Russian, the word “folgende” is omitted, as it is not necessary for
understanding in Russian.

There is no change in the translation into English. The sentence structures in
German and English are similar.

The translator also makes use of contextual substitution, a technique applied
to maintain the original meaning, style, and natural flow of the expression in the target
language.

German (original language): Formuliert man die allgemeinen Naturgesetze,
wie sie sich aus der Erfahrung ergeben, indem man sich a) des Bahndammes als
Bezugskérper bedient, b) des Wagens als Bezugskorper bedient, so lauten diese
allgemeinen Naturgesetze genau gleich in beiden Fillen [2, p. 39].

Russian: Ilpu ¢opmyruposanuu o0bwux 3aKk0H06 npupodsl 8 Mom 6ude, Kak
OHU BbIBOOAMCA U3 onselma, 6ce paeHo, 6epym au a) nOJIOMHO, KAaK ucxoonoe meio,
unu b) 6azomn, Kax ucxoomoe meno, — ¢ MoM u Opy20M Cryyae 3mu odujue 3aKOHbl
npupoobl 2nacsim cosepuienno oounaxoso [3, p. 40].

English: If we formulate the general laws of nature as they are obtained from
experience, by making use of (a) the embankment as reference-body, (b) the railway
carriage as reference-body, then these general laws of nature (e.g. the laws of
mechanics or the law of the propagation of light in vacuo) have exactly the same form
in both case. [4, p. 50].

In Russian example “wie sie sich aus der Erfahrung ergeben” - literally
translates as "kak oHM cieyroT u3 onbiTa", but in the Russian translation it is adapted
as ‘as they are derived from experience’. This is a more natural wording for the
Russian language, preserving the original meaning.

In the English translation example, contextual substitution is expressed by
translating “lauten genau gleich” as “have exactly the same form”, where the
emphasis shifts from the “sound” of the laws to their “form”, which makes the
translation more natural.

Conclusion

An analysis of the original text in German and its translations in Russian and
English highlights main points, such as:

Translating such texts includes challenges that are related to genre
conventions, cultural context, lexical choices, and specialized terminology.
Difficulties also stem from complex syntax and frequent passive constructions.

3
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Translators apply various transformations-lexical, grammatical, and technical
— to convey the text’s features. Special attention is given to terms, genre-specific
vocabulary, and the author's subjective tone. German and English share some
syntactic similarities due to their common language family.

In popular science translation, balancing explicit and implicit information is
often difficult, particularly with cultural references, proper names, and abbreviations.
Translation choices should consider the target audience and aim for optimal clarity
[1, p. 127].

Despite the unclear status of the popular science style, studying its translation
remains important. As interest in science communication grows, translators must
develop strategies to make scientific content more accessible.
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METHODS AND TOOLS FOR OPTIMIZING MACHINE TRANSLATION
OF SCIENTIFIC MATHEMATICAL TEXTS FROM ENGLISH
TO RUSSIAN
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Abstract: The article deals with methods and tools aimed at optimizing machine
translation of scientific texts in mathematics, including preliminary work with the text and its
post-processing. A comparative analysis of the effectiveness of various approaches was carried
out.
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METOAbI  UYHCTPYMEHTBI OIITUMU3AIIMU MAIIMHHOT O
NEPEBOJA HAYUYHBIX MATEMATHYECKUX TEKCTOB
C AHI'JIMACKOI'O HA PYCCKHH S3BIK
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AnHoTtanus: B cratee paccMaTpuBalOTCS METOABI M MHCTPYMEHTEI, HAllpaBIICHHBIE Ha
ONTHMH3ALMIO MAIIMHHOTO IIepeBOJia HAy4YHBIX TEKCTOB II0 MaTeMaTHKe, BKIIOYas
HpeIBapUTeIbHYI0 paboTy ¢ TEKCTOM U ero nocrodpaborky. IIpoBeneH cpaBHUTENBHBIH
aHanu3 3¢ QEeKTHBHOCTH Pa3JIMYHbIX MTOJX0I0B.

KiroueBble c10Ba: aBTOMAaTU3HPOBAHHbIH NEPEBO/I, MALLIMHHBIH IEPEBOJI, CTHINCTHKA,
TpeaBapuTenbHas paboTa ¢ TEKCTOM, MOcTOOpaboTKa TeKcTa

Introduction

The use of machine translation is becoming increasingly popular in the work
of the translator. This is due to the fact that the use of technology greatly accelerates
and facilitates the work on translation of text at the expense that a person does not
work with the text from scratch. In other words, the automated translation approach
is used.

Automated translation takes the lead in choosing a tool for professional text
translation worldwide. According to 2023 Global Market Insight alone, the volume
of translation support tools in 2023 was estimated at US$1.16 billion, with an average
increase of more than 14.3% between 2024 and 2032 [1].

Although automated translation is very advanced today, it still needs to be
improved in order to achieve high quality translations of texts, especially complex
and specialized ones. Thus, the translator may face such problems as violation of
genre and stylistics of the text, incorrect ratio of units of original language (OL) and
target language (TL) or general sense in context, existence of non-equivalent terms
in the text, incorrect translation of terminology, inconsistency with the rules of
translation, violation of the pragmatic norms of translation, incorrect output of
formulas and special characters in the text of the translation. Cultural and linguistic
features of scientific texts also play a significant role in this when interpreting into
different languages, which are edited by the translator after machine translation.

The aim of the article is to highlight ways and methods for optimizing machine
translation of scientific mathematical texts taking into account the characteristics of
the selected language pair (English—Russian).
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Theoretical framework

Detailed study of the features of automated translation, as well as the selection
of practical recommendations for optimizing the process of working with machine
translation, was the subject of study in only a few studies: A.V. Guslyakova, S.W.
Koryagin, Warren Weaver, Peter Toma, Philipp Koehn et al. It should be noted that
research is mainly foreign scientific work.

Methods and results

To begin with, let’s define an automated translation — it is the translation of
texts on computer using computer technologies. [2] Translation performed only by
computer, i.e. without human participation, is called machine translation. [3] It
follows that there is a direct dependence of poor machine translation with the
difficulties of automated translation.

The main features of a scientific text is clear and accurate transmission of
information, as well as the use of a large amount of cognitive (objective) information,
due to which there is a high density of information in the text or its compressibility.
The density of information is considered high if there is a large humber of terms,
abbreviations, statistics, formulas and others in the text. [3]

It is known that the stylistic features of writing scientific texts for different
languages differ. For example, implication, or «implicit verbal expressions» as
defined by A.D. Schmitzer. Translators from English should eliminate the forms of
implication that are not acceptable for Russian. While English translators should use
them as a way of compressing (compressing) text or stylistically. [4]

The main and relevant characteristic for scientific texts is the saturation of
terminology [5]. For this, the specialist often turns to glossaries, dictionaries similar
to texts, consult with the customer and or a specialist in mathematics.

Another feature is the prevalence of a passive voice in English compared to
Russian [5]. So, in translation it is worth paying attention to this.

This article proposes the following ways to improve the quality of automated
translation:

Choosing the most convenient and appropriate machine translation system for
a text;

Preliminary work with the text: pre-translation analysis, complete deciphering
of abbreviations and acronyms, elimination of polysemy words or clarification of
their meaning in context;

Machine translation is known to translate short phrases best. Therefore, it is
recommended to shorten or split too long or complex sentences;

Load the glossary into the machine translation system, if this is provided for
by the program, preferably with autocorrection;

Correction of spelling, spelling or grammatical errors before starting to work
with the text;
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Promote the further development of machine translation systems (for
example, provide feedback to improve the quality of program work, use large texts
for deep machine learning and etc.);

Teamwork. There is a human factor that can allow the presence of some error,
for example, due to fatigue. It is important to distribute tasks and cross-check each

other in order to improve the quality of translation;

To prove the effectiveness of the recommendations, we apply them in table 1.
The text was taken from the textbook "Optimization for Data Analysis" by Stephen
J. Wright, Benjamin Recht, published in 2022. The work was carried out with a team
of students of NSTU. (See table 1)

Table 1
Implementation of recommendations
Original Text Machine Commentarries Machine Commentarries
Translation translation with
(Deepl recommendations
Translator) being
implemented
Before stating | ITepeo mem, kax | The end of the IMepen Tem Kak The work was
a damb sentence is not oyenueamo done in a team
convergence pe3ynomam translated at all, npumeHerue of translators
result for KOHGepeeHyuU but the correct MeTona and text
Nesterov’s JUTSL METO1a symbols in the Hecreposa « editors, which
method Hecreposa formula are BBIPAIICEHUIO made it
applied to NPUMEHUMENbHO preserved. (4.8), scnomnum possible to
(4.8), we K (4.8), mot (underlined) ompe/ieNeH e avoid errors.
recall the HANOMHUM CIIEKTPAILHOTO
definition of ompe/ieieHIe Translation paauyca The
the spectral CIIEKTPAIBHOTO performed by Mmarpuipl T, translation,
radius of a pammyca such a 0603HaTaemMoe acceptable for
matrix T, marpuipl T, translation p(T) u teaching aids
which is o6osnagaemoro | transformation, svipasicaemoe in Russian. (in
denoted by p(T)u as the loan gopmynoti p(T) italics)
p(T) and OIIPEIEIEHHOTO translation =max{[\| | A,
defined as cneoyowum violates the YTO ABIACTCS The text was
follows: obpaszom: integrity of the COOCTBEHHBIM divided into
p(M): = p(T):= max{[A| | text and its 3HaueHueM T}. shorter parts,
max{|A| | Ais | A—eigenvalue of | stylistics, usual (4.16) etc.
an eigenvalue T} for teaching
of T}. aids in Russian
(highlighted in
italics)
Conclusion

Machine translation, with a competent approach and human participation, can
become a valuable tool for the translator, increasing efficiency and speed of work,
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but cannot replace it completely, especially in the field of precise and complex
scientific texts. Practical recommendations to optimize the translation process was
given and their effectiveness was identified. Further research may be directed to the
development of improved models of machine translation, capable of taking into
account the context and subtleties of the mathematical language.
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FUR DIE NACHBEARBEITUNG VON MASCHINELLER UBERSETZUNG
BEI SPRACHPAAREN ENGLISCH-RUSSISCH, DEUTSCH-RUSSISCH
K.A. Melnikova?l, G.V. Zolovkina?
L.2Nowosibirsker Staatliche Technische Universitit, Nowosibirsk, Russland
ksenijmelnikova@yandex.ru, zolovkina@corp.nstu.ru

Abstract:  In  diesem  Artikel wird eine vergleichende Analyse des
Nachbearbeitungsaufwands fiir die maschinelle Ubersetzung fiir Sprachpaare Englisch-
Russisch- und Deutsch-Russisch dargestellt, wobei der Schwerpunkt auf den Unterschieden in
der Ubersetzungsqualitit zwischen diesen beiden Sprachen liegt. Es wird untersucht, wie gut
die maschinelle Ubersetzung mit den einzelnen Sprachpaaren umgeht und wie sich dies auf
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den Zeit- und Arbeitsaufwand fiir die Fehlerkorrektur auswirkt. Die Ergebnisse zeigen die
Stirken und Schwichen der maschinellen Ubersetzung fiir die angegebenen Paare.

Schliisselworter: maschinelle Ubersetzung; Arbeitsaufwand; Englisch-Russisch;
Deutsch-Russisch

CPABHUTEJIbHBIA AHAJIN3 TPYJO3ATPAT
HA NOCTPEJAKTUPOBAHUE MAIINMHHOI'O MNEPEBOJA
JJISI SI3BIKOBBIX AP AHIJIMUCKUM-PYCCKUM,
HEMELKUIA- PYCCKHUM
K.A. Memsruxosal, I'.B. 3omoBkuHa?
12HoocuGupckuii rocy1apcTBeHHbIN TeXHHYeCKUi yHUBepcuTeT, HoBocuOupCK,
Poccus
ksenijmelnikova@yandex.ru, zolovkina@corp.nstu.ru

AHHOTanus: B craThe mpencTaBiIeH CpaBHUTENBHBIN aHAIM3 TPyJO3aTpaT Ha MOCT-
pelakTUpPOBaHUE MAIIMHHOIO IlepeBoJa A A3BIKOBBIX Iap aHMIMIcKuii-pycckuil u
HEMELKUH-PYCCKHii ¢ pOKycoM Ha pa3NUuUsIX B KauecTBe epeBoaa. Vcecaeayercs, HaCKOIbKO
XOPpOILIO MALIMHHBIN NEpeBOJI CIIPABIIAETCS € KaXKA0M S3bIKOBOM MapoM, U Kak 3TO BIMAET Ha
BpEMSI U yCHIUSI, HEOOXOAMMBIE JUIS MCIPABIEHUS OIMHOOK. Pe3ynpTaTsl IEMOHCTPUPYIOT
CHJIBbHBIC U CI1a0ble CTOPOHBI MAIIMHHOTO NIEPEBO/Ia IS YKa3aHHBIX Tap.

KnroueBble ciioBa: MAaIMHHBIA IEPEBOJ; TPYAO3aTpaThl; AHIIMHCKUNA-PYCCKUIL;
HeMeLKU-pycckuit

Einfiihrung

Es ist bekannt, dass das maschinelle Ubersetzungssystem heute neben dem
eingebauten Worterbuch Tausende von &dhnlichen Texten zu einem bestimmten
Thema vergleicht. Die Qualitit der Ubersetzung ist direkt betroffen [1]. Da Englisch
eine der an den weitesten verbreiteten Sprachen der Welt ist (siehe Abbildung 1,
Daten aus “Statista”), bedeutet dies, dass es viele Texte auf English gibt, die mit dem
maschinellen Ubersetzungssystem verarbeitet werden, und das wiederum bedeutet,
dass die Qualitit der Ubersetzung besser sein sollte als die einer deutschen
Ubersetzung [2].
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Abb. 1. Anzahl der Sprecher (Muttersprache oder Zweitsprache) im Jahr
2025 (in Millionen)

Daher wird der Versuch, maschinell aus dem Englischen ins Russische zu
iibersetzen, weniger zeitaufwendig sein als die maschinelle Ubersetzung aus dem
Deutschen ins Russische. Diese Forschung schligt vor, diese Aussage zu testen. Die
Studie wird helfen, die Stirken und Schwichen der maschinellen Ubersetzung mit
einem bestimmten Sprachenpaar zu identifizieren, was dazu beitragen wird, den
Ubersetzungsprozess zu optimieren.

Theorie

Der Ubersetzer kann mit Problemen wie Genre- und stilistischer
Textverletzung, Missverhiltnis von Einheiten der Ausgangssprache (AS) und der
Zielsprache (ZS) oder gesundem Menschenverstand im Kontext, VVorhandensein
nicht #quivalenter Begriffe im Text, falscher Ubersetzung der Terminologie
konfrontiert sein, Inkompatibilitit mit den Ubersetzungsregeln, Verletzung der
pragmatischen Normen der Ubersetzung, falscher Ausgabe von Formeln und
speziellen Symbolen im Text der Ubersetzung. Es wird vorgeschlagen, die Qualitit
der Ubersetzung anhand dieser moglichen Fehler zu bewerten.

Methoden und Resultate

Die Forschung schldgt vor, drei der beliebtesten maschinellen
Ubersetzungssysteme fiir den Vergleich zu verwenden (Dies ist Google Translator,
Yandex Translator und Reverso) [3]. Ausgewdhlter wissenschaftlicher und
technischer Text "Optimization for Data Analysis" von Stephen J. Wright und
Benjamin Recht wird in der Analyse verwendet. Dieser Text wurde im Jahr 2022
verdffentlicht. Und auch wird der Text “Grundlagen der Analysis” (von Klaus
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Barbey und Reiner Kallenborn herausgegeben) betrachtet. Zuerst werden wir die
Ubersetzung aus dem Englischen ins Russische analysieren (siehe Tabelle 1):

Tabelle 1
Ubersetzung aus dem Englischen ins Russische
Originalsprache Google Yandex Reverso Kommentare
Translator Translator
A function V: RY Oyukuus V: @Oynkuus V: ®ynkuust V: Rd | 1. Die Fettschrift
—Risa Rd - R Rd = R sBisercs zeigt Fehler in der
Lyapunov SIBIISIETCS MoBblmatony | ¢gyuxyue Ubersetzung von
function for an pynryueri ast pyuxkuus | Jlanynosa ons Formeln, die vom
algorithm if JIanynoea ons | JIanyHOBa 0ast | aneopumma, Ubersetzer
Lyapunov anzopumma, aneopumma, ecnu pynkyuu korrigiert werden
functions can be ecau pynkyuu | ecnu pynxkyuu | Jlanynosa miissen.
used to show JIanynosa Jlanynosa mozym 6vimb 2. Eine wortliche
convergence of an | mMoxHO Mocym 6bimb UCNOTb308AHYL Ubersetzung der
iterative process. UCIOJIB30BaTh | UCHONB308AHBL | Ol Maschine wird in
IS ons JEMOHCTpPALHH Kursivschrift
JEMOHCTpAIM | JIEMOHCTpAlX | KOHBEPreHIUH bereitgestellt. Es
M CXOJIMMOCTH | U CXOJAMMOCTH | UTEPATUBHOTO gibt eine
UTEPaTHBHOTO | MTEPAlMOHHO | Mporecca. Wiederholung der
nporecca. o mporecca. gleichen Beben.

Die vorgeschlagene Ubersetzung lautet:
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Dyuxyus V: RS — R saensemcs
@yuryue Jlanynosa 0ns aneopumma, eciu cCxooumMocms UmepayiuoHHo20 npoyeccd
Modicem Oblmb NPOOEMOHCMPUPOBAHA.

Hier wird korrekte Terminologie verwendet, Wiederholung entfernt, Formel
manuell korrigiert.

Bewertung der Qualitit der maschinellen Ubersetzung aus dem Deutschen ins
Russische (siehe Tabelle 2):




Tabelle 2

Ubersetzung aus dem Deutschen ins Russische
Originalsprache Google Yandex Reverso Kommentare
Translator Translator
Wir bilden zu O6pazyem | Jlns TCM Mel | Mot Oenaem 1. Die fett
TcM das TOTOJIHEHHE obpasyem oononnenue x | gedruckte Schrift
Komplement in TcM B M: JOIIOJIHEHHE TMBM: zeigt einen
M: Kompl T={x | Compl T = B M: Complt Kompl T = uniibersetzten
€ M : x/ET}, {xeM: T={xeM: | {xXM:x/T} | mathematischen
also diejenige X/ET}, X/ET}, 3TO Begriff, eine
Menge, die genau TO €CTh TO €CTh TaKOE | KOJHYECTBO, falsche
aus den MHOECTBO, MHOYECTBO, KOTOpOe Wortfolge, eine
Elementen von M | cocrosiiee KOTOpoe COCTOUT falsche Definition
besteht, die nicht HMEHHO U3 COCTOUT HMEHHO U3 einer Genus im
Elemente von T Tex HMEHHO U3 9JIEMEHTOB Wort.
sind. JIIEMEHTOB JJIEMEHTOB M, koTopoe 2. Falsche
M, KoTOpbIE M, KoTOpbIE He Wortkombination.
He He Jaementsl T (Kursivschrift)
ABJAAIOTCA | DjieMeHTaMu | SIBJISIIOTCSI. 3. Falsche
sapasitorest | T sBasiiorest. Formelausgabe.
SIIEMEHTaMHU
T.

Die vorgeschlagene Ubersetzung lautet: O6pa3syem gononsenne k TEM B M:
Compl T = {xeM : xX/€T}, rae MHOXKECTBO COCTOMT U3 TE€X IEMEHTOB M, KOTOpBIE
HE SIBJISIIOTCS dlieMeHTaMu T.

Hier werden ein richtiger Begriff, korrekte Genera, handkorrigierte Formel,
Translationstransformation (Modulation) verwendet.

Zusammenfassung

Eine vergleichende Analyse des Arbeitsaufwands fiir die Nachbearbeitung der

maschinellen Ubersetzung fiir Englisch-Russisch und Deutsch-Englisch Sprachpaare
ergab signifikante Unterschiede in der Effizienz der maschinellen Ubersetzung je
nach dem Sprachpaar. Die Ergebnisse zeigen, dass die Nachbearbeitung einer
maschinellen Ubersetzung aus dem Deutschen ins Russische sehr schwierig ist, da
sie mehr grammatikalische Fehler (z. B. Wortreihenfolge, falsches Geschlecht)
erzeugt. Neben der Ubersetzung aus dem Englischen ins Russische gibt es eine
falsche Ausgabe von Formeln und falsche Verwendung von Begriffen in der
Ubersetzung aus dem Deutschen ins Englische. Beim Ubersetzen soll man unbedingt
die wortliche Ubersetzung korrigieren.
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THE IMPORTANCE OF INTONATION TRANSFERRING

THROUGH AUDIOVISUAL TRANSLATION OF FILMS
A.l. Sadovskaya
Novosibirsk State Technical University, Novosibirsk, Russia
annasadovskaya05@mail.ru

Abstract: The article tells about the importance of intonation transferring as a key
element of the audiovisual translation of films. Special attention is paid to emotional variations
of the characters’ phrases in the film translation.

Keywords: intonation, emotions, translation, tones, emotional function of the
intonation

BAXKHOCTDB NIEPEJAYN NTHTOHALIUUA ITPU AYINOBU3YAJIBHOM
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KIIFOYEBOTO JIEMEHTA ayJHOBH3YaIBHOTO IepeBosa GuiabMoB. Ocoboe BHIMaHUE YASISIETCS
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KiroueBble cioBa: MHTOHAIMA, SMOLMH, NEPEBOA, TOHAIBHOCTb, SMOLMOHAIbHASL
(GYHKIMS MHTOHALMH

Introduction

The purpose of the research is to show how intonation transferring affects
translation solutions. The emotive function of intonation helps find the right word for
translation more accurately.
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Theoretical framework

In conversations and speech perception intonation plays a prime role and it is
a part of the language system. For this reason, Paul Tench started his book “Intonation
Systems of the English Language” with words of gratitude to the researchers who
revealed that intonation should be viewed as an integral aspect of language [3, p. 7].
Paul Tench considers the structure of the Intonation system. The researcher describes
functions of intonation: the rising tone makes sense when waiting for an answer in
interrogative sentences. The falling tone shows finality in affirmative sentences.

However, this area of study is still in its early stages. From the 19th century,
the subject was of interest to a vast number of scientists. David Crystal is one of the
main researchers of intonation. He noted that the intonation is connected with the
various aspects of the language. David Crystal asked twenty people to pronounce the
same phase but with various emotions: haughty, puzzled, amused, pleased,
questioning, worried, dismayed, disapproving, vexed, conspiratorial, impatient,
satisfied, grim, excited, precise, angry, matter-of-fact, bored, irritated, apologetic. In
this way, David Crystal found out intonation patterns while the experiment, pitch
variations, stress placement, and rhythm change accordingly. In subsequent studies,
this practice helped to discover four significant features: semantic, grammatical,
attitudinal, and social functions of intonation. The semantic role is how individuals
perceive meaning in communication and reflects a set of speaker premises of certain
areas. The definition demonstrates that context is one of the important intonational
tools, it helps express the speaker's thoughts clearly.

The grammatical function studies the combination of morphology, syntax,
singular and plural forms, tenses, and negative forms. They are used to
increase brightness and contrast. For instance, singular and plural forms emphasis the
importance of the number of objects; using present, past, and future tenses can
highlight temporary contrasts between current and past actions. Negative forms
usually focus on what is not happening or does not exist. The attitudinal role of
intonation concerns the speaker's emotions and relationships to an object or situation.

The social function of intonation is to provide information about people, their
social positions, and genders, “but of all the functions of intonation, it is the least well
studied, either for child or adult language use” [2, p. 261]. In this way, intonation
suggests the study of a wide range of disciplines.

In the books “The Intonation Systems of English” by Paul Tench [3] and
“Prosody and Intonation Systems in the English Language” by D. Crystal [1, p. 305]
it is shown the range of emotions and what tones correspond to each category (see
Table 1).
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Table 1
Tones and Their Emotional Meanings worked out by D. Crystal

Tones Labels
Level Absence of emotional involvement; bored; implication of routines
Fall-rise A strongly emotional tone; doubt, worried

High — rise Surprise; exited; shrill

Rise Definite emotional inquiry—specific labels being query; puzzlement; surprise
Rise—fall Impressed; exited; amused
Fall Surprise; warmth

Methods and results

Using the film's examples namely sound design, literary devices, and
directional methods, we can identify the meaning of intonation and how it can help
translators translate characters' speeches.

Let us turn to the film “The Boy in the Striped Pyjamas” which is a
2008 Holocaust historical drama written by Mark Herman. The film is about the
actions of Nazi—occupied Poland and the officer's son Bruno. A huge amount of
people believe that years of war are challenging. People felt a storm of emotions
during that time. The article considers the first part of the film where there is a full
range of intonation and emotions during turning points in the character's life.
Specifically, through the example of a historical film, we can see how the emotions
and psychological state of the characters affect intonation and translation solutions.

We conducted a translation survey among ten second-year students of
Linguistics at NSTU. The students were already aware of the film plot. The students
were asked to make the translation of some scenes (see Table 2).

In the phrase “Mum, what’s going on?” (see Pic. 1). Bruno is showing his
misunderstanding as his life turned upside down. This sentence creates a
contrast between life before and the grim Nazi regime. This phrase corresponds to a
high-rise tone ([~]) which shows the shock and anxiety according to David Crystal's
table. In the original Russian translation, it was translated as, «B uvem deno, mama? »
The respondents translated the phrase quite similarly (see Table 2).
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- Hello, sweetheart.
- Mum, what's going on?

Pic. 1. Emotion of misunderstanding

Let us turn to another example: “Children, look. Look! Our new home.” (see
Pic. 2). Itis a very emotional phrase that describes the scene where the family is going
to move to the new house. The phrase creates a sense of something new and
completely changing life. Dividing the phrase into two parts helps to determine the
tone:

1) Edit is Bruno's mother, and she wants to attract children's attention, so
“Children” is the rising tone ([2]).

2) The second part is rise-fall ([~][x]), Edit feels a sense of complete
amazement and anticipation.

In the Russian version of the film the translation is like this: «Cuompume,
oemu, cmompume! Haw noswiii domy». Respondents translated this phrase with the
same meaning but in quite another way (see Table 2).

Children, look. Look! Our new home.
Pic. 2. Emotion of amazement and anticipation

One more example of a phrase that could be considered is “Master Bruno,
how are you today?” (see Pic. 3), and Bruno's answer is “Fed up.” It is a contrasting
phrase. Edit is interested in her son's feelings because the relocation for them is a
fateful event that causes problems. “Master Bruno, how are you today?” — low rise
tone. It is a lovely question for her son. “Fed up” is the phrase the boy shows his
dissatisfaction with the environment, feeling lonely, without friends, and his usual
environment. It is just a level tone as his face is without emotions and a sad tone.
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«locnooun Bpyno, xax nacmpoenue?» and «Bcé oocmano» This is the
translation in the Russian version of the film, however, Bruno's answer was translated
using different explanations due to the rich interpretation of the Russian language

(see Table 2).

n

- Master BrJno, how are you today?
% - Fed up.

Pic. 3 Emotion of despair

Table 2

Translation poll

Source text Target text Variants of Respondents’ translations
“Mum, what’s going | «B yeM neno, | «Mam, uro mpomcxomur?»; «Mam, dYTO
on?” Mama?y» cITyauiioch ?»; «Mawm, 3Ta 9To Takoe?»
“Children, look. | «Cmotpute, merwm, | «letn, meru, cmorpure! Hamr HOBBIH mom»;
Look! Our new | cmorpure! Ham | «/letn, mocmotpure. CMmotpute ckopee! D10
home.” HOBBIH JIOM.» Hall HOBBIN Iom»; «Jletu, rsgubre. CMOTpUTE,

Haml  HOBBIM  noM!»; «/[letn, cmoTpure.
Cmotpute! Hamr HOBBIH 1oM!»
“~Master Bruno, | «-T'ocnogua bpyHo, | «—T'ocniogun bpyHo, kak BBl ceromHs?

how are you today?
—Fed up”

Kak HacTpoeHue?
—Bcé nocrano»

— B oTtyasHuny,

«Tocnonun BpyHo, kak BbI?
—3amyyqancs»;

«— Bnanener bpyno, kak Br1?
—Ycrany;

«Tocnogia BpyHO, Kak BBl ceromHs?
—CBIT IO TOPJION;

«Tocnogia bpyHo, Kak BBI?

—Bce nocrano»

By conducting experiments among students and analyzing the official
translations we can conclude that the students produced the translation while paying
attention to facial expressions, tone types, and plot descriptions. By focusing on all
intonational features, nine out of ten students translated the phrases identically, only
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replacing some expressions with synonymous phrases (see Table 2). And only one
student had difficulties translating the words “Fed up .

Conclusion

The utterance «Bui menss docmanuy is how one of the respondents translated
the phrase. The phrase “Fed up” is pronounced with the level tone and shows a lack
of emotional involvement. On the other hand, J.D. O’Connor and G.F. Arnold in their
book “Intonation of Colloquial English” showed that the words were suitable for the
low drop [7, p. 57]. It has no head and can be described not only as boredom (see
Table 1) but also as grimness or surliness on the part of the speaker. The possible
variants of translation could be less emotional in this way.

Considering examples of spoken English in the film “The Boy in the Striped
Pyjamas”, we can conclude that the same utterance with different intonations can
have different meanings. Audiovisual translation requires careful attention to pitch
patterns, which can be different from other languages. To improve the quality of
audiovisual translation it would be better for translators to include emotional context
in their notes.
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Résumé: Cet article est consacré aux particularités de la traduction des moyens
artistiques et picturaux de l'anglais en russe. Le roman de Robert Heinlein «The Door into
Summery et ses traductions en russe faites par Alexander Bransky et par Lev Abramov ont été
choisies pour I'analyse. L'étude aborde les questions liées a la recherche des moyens optimaux
pour transmettre les idées de 1'auteur et reproduire I'impact stylistique du texte original.

Mots-clés: la traduction, les tropes, la métaphore, la comparaison, les figures de style,
la traduction équivalente

OCOBEHHOCTHU NEPEBOJA CPEJACTB XYJIOKECTBEHHOMN
BBIPASUTEJIBHOCTH C AHIJIMMACKOI'O HA PYCCKHM SI3BIK
J1.C. lleronena
HoBocubupckuii rocyaapcTBEHHBI TEXHUYECKUI yHUBEpCUTET, HOBOCHOMPCK,
Poccust.
sheg.dasha@gmail.com

AmnHoTanus: JlaHHas CTaThs MOCBSIIECHA OCOOCHHOCTSAM MepeNadyd XyI0KECTBEHHO-
M300pa3UTENBHBIX CPEICTB C AHTJIMHCKOTO sI3bIKa Ha pycckuid. /[y aHamu3a ObUT BeIOpaH
poman Pobepra Xaiiniaitna «The Door into Summer» u ero nepeBobl Ha PYCCKHI S3BIK,
BBINOJIHEHHBIE AnlekcanipoM bpanckum u JIbBom AGpamoBbiM. CTaThst 3aTparuBaeT BOMPOCHI
TONCKa ONTUMANBHBIX CIOCOOOB TEepeJadyd aBTOPCKOTO 3aMBICIa W BOCIIPOW3BEACHUS
CTHJIMCTHYECKOTO BO3JICHCTBHS OPUTHHANA Yepe3 00pa3HbIe CPECTBA B IIEPEBO/IE.

KimroueBsie croBa: epeBo, TpoIisl, MeTadopa, CpaBHEHHE, CTIITUCTHIECKIE QUTYPHI
peun, SKBUBAJICHTHBIA IEPEBO

Introduction

L'analyse des techniques artistiques permet non seulement de mieux
comprendre le style de 1'écrivain, mais aussi de réaliser comment des questions
philosophiques et sociales éternelles peuvent étre exprimées a travers la littérature.
Robert Heinlein utilise des contextes scientifiques et philosophiques pour discuter
des questions profondes concernant la nature humaine, la liberté, le progrés et la
responsabilité personnelle, ce qui rend ce sujet particuliérement pertinent a notre
époque.

“The Door into Summer” est I’ceuvre qui associe des idées novatrices et des
techniques artistiques vivantes qui rendent le texte plus riche en émotions et plus
accessible a un large public.
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Théorie

L’étude des traductions se base sur les recherches des linguistes connus,
notamment sur les recherches de V.N. Komissarov.

Méthodologie et Résultats

La traduction artistique présente un certain nombre de particularités liées a la
spécificité¢ d'un texte littéraire. Selon les recherches des plusieurs linguistes, par
exemple selon les recherches de S. Akhmedova, il s'agit d'une forme de créativité.
C’est I'idée de 1'auteur qui pousse le traducteur a rechercher des moyens linguistiques
expressifs. Par conséquent, la traduction doit non seulement transmettre fidélement
le contenu du texte, mais aussi conserver 1'impact esthétique du texte original [1, p.
4]. Selon les recherches de V.N. Komissarov, les principaux problémes de traduction
sont: 1) la traduction des expressions phraséologiques; 2) la transmission des jeux de
mots; 3) la prise en compte de la spécificité culturelle [2, p. 265].

A.A. Smirnov estime que la traduction équivalente doit reproduire
intégralement l'intention et le message émotionnel de l'auteur, tout en conservant
I'ensemble des moyens figuratifs, des couleurs linguistiques et des motifs rythmiques
utilisés par 1'écrivain. Dans le méme temps, ces éléments doivent étre considérés non
seulement comme un but, mais comme des outils permettant de créer un effet
artistique holistique. Pour qu'il y ait équivalence artistique, la traduction doit
correspondre aux critéres suivants:

1. Exactitude

Le traducteur doit restituer l'intention de l'auteur aussi fidélement que
possible, en conservant les idées clés et les nuances sémantiques du texte original.
Les ajouts et les explications arbitraries doivent étre évités.

2. La concision

La traduction doit étre concise et dépourvue de redondance. Il est important
de transmettre l'idée principale de I'ccuvre de maniére concise, sans mots inutiles,
mais sans perdre le contenu.

3. Clarté

Malgré sa briéveté, le texte de la traduction doit rester clair et facile a
comprendre. Il convient d'éviter les constructions complexes et ambigués qui rendent
la compréhension difficile.

4. Conformité aux normes linguistiques

La traduction doit étre conforme aux regles de la langue littéraire russe. En
raison des différences de syntaxe entre l'anglais et le russe, il est souvent nécessaire
de modifier la structure des phrases, de réarranger ou de remplacer des mots afin de
conserver le naturel du discours. Cela est di a la différence d'ordre des mots, de
vocabulaire et de caractéristiques grammaticales entre les deux systémes
linguistiques.

L'un des moyens artistiques les plus fréquemment utilisés par l'auteur est la
métaphore. Le roman “The Door into Summer” est imprégné d'images et de
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métaphores. L'une des principales caractéristiques de la métaphore est sa nature
bidimensionnelle. Deux composantes se distinguent dans sa structure sémantique: le
sens reflétant la propriété de l'objet principal et l'image associée a un sujet
supplémentaire. Examinons les traductions de cette technique a partir des exemples
concrets tirés de l'ceuvre.

Exemple 1

“But there was winter in my heart and I was looking for the door to summer”
[5,p. 2]

«Ho B cepaue y MeHs Bce paBHO OblIa 3UMa, U 51 HCKaJI ABEpPh B JieTo» [3, P.
2]

«Ho mocenuBIIasics y MeHs B cep/lle 3MMa I'Hajla MEHs HCKaThb JBEPb B JICTO»
[4,p. 2]

La phrase est entiérement construite sur une métaphore: “winter in my heart”
elle représente la dépression, et “door to summer” représente le désir de changement.
Au lieu de dire directement que le personnage se sent malheureux et veut changer,
l'auteur utilise une comparaison poétique. Cela rend I'image plus profonde et plus
significative. Le contraste entre le froid de I'hiver et la chaleur de I'été augmentent la
tension émotionnelle. L'antithése souligne non seulement la différence entre les deux
états, mais définit également la dynamique du texte: le passage d'un état a l'autre
devient le mouvement principal de l'intrigue.

Bransky conserve la métaphore originale pratiquement inchangée, en utilisant
des calques. Cette approche garantit la transmission exacte de l'intention de l'auteur,
mais affaiblit un peu I'expressivité émotionnelle de 1'image. Le verbe “look for” est
rendu de maniére neutre, sans charge stylistique supplémentaire.

Abramov utilise une approche plus artistique. La métaphore “winter in my
heart” est transformée en une image plus dynamique «IocenuBLIAsCS Y MEHS B
cepaie 3umay, ce qui renforce le sentiment de durée et d'obsession de cet état. Le
verbe “look for” se transforme en l'expression «ruajga MeHs KCKaTh», ce qui donne a
l'action du personnage un caractére plus forcé et plus intense.

Ainsi la traduction de Bransky peut étre qualifiée plus exacte mais un peu
neutre, la version d'Abramov est un exemple de transformation créative, ou la
métaphore acquiert une plus grande imagerie et une profondeur émotionnelle plus
grande. Les deux approches ont le droit d'exister: la premiére est plus conforme au
principe d'équivalence, la seconde au principe d'expressivité artistique. Le choix
dépend toujours de la stratégie de traduction et des priorités du traducteur.

Exemple 2

“I could pay to have him kept in a kennel until he died (unthinkable!) or I
could have him chloroformed (equally unthinkable) — or | could abandon him or...”

[5, p. 4].
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«S1 Mor Obl, KOHEYHO, OTIATUTH COACPKAHKE B KOIIAYBEM TAHCHOHE JI0 KOHIIA
ero aHei (HeBeposTHO!); MOT OBl YCHINUTB €ro (BOBCE HEBEPOSITHO!) MIIN BEIOPOCHUTD
ero Ha ynuiy (coBceM yx HeBeposiTHO!)» [3, p. 5].

«51 GBI MOT 3aIIATUTh, YTOOBI €T0 JePIKATIH B KOHYpE 0 KOHIIA €ro THEH, 4To
COBEPIICHHO HEMBICIMMO, WM CIATh BETEPUHAPY, YTOOBI €r0 YCBHINHIIHN, YTO TOXKE
COBEPIICHHO HEMBICIMMO, WK TIPOCTO GpocuTh ero» [4, p. 4].

La répétition de la conjonction “or” dans la phrase réalise la fonction
d'escalade, dont l'essence est une augmentation graduelle de la force des émotions.
Dan Davis, réfléchit au sort de son chat Pete dans les conditions ou il doit prendre
une décision difficile. La conjonction “or” est répétée plusieurs fois, créant un
enchainement de décisions possibles mais inacceptables. Les expressions
“unthinkable!” et “equally unthinkable” rendent le monologue encore plus profond,
exprimant un rejet émotionnel brutal des options proposées.

Dans la traduction de A. Bransky, il y a un écart notable par rapport a la
structure syntaxique originale: la conjonction répétée “or” est remplacée par une
combinaison d'un point-virgule et la conjonction «unu». Cette approche, bien qu'elle
viole le parallélisme strict du texte original, permet au traducteur d'obtenir une plus
grande expressivité émotionnelle en introduisant trois exclamations puissantes
différentes — «HEBEepOATHOY», «BOBCE HEBEPOATHOY» €t «COBCEM YK HEBEpOSTHO». En
méme temps, Baransky adoucit la connotation négative du mot «kennel» en le
traduisant par «xomauunii maHcHOH», ce qui modifie 1égérement la perception de la
situation.

L. Abramov s'efforce d'étre plus proche de la structure syntaxique du texte
original, en conservant systématiquement la répétition de la conjonction «wiu».
Cependant, cette approche, plus formelle, s'accompagne d'une unification des
évaluations émotionnelles - les deux versions sont caractérisées par la méme
eXpression «COBEPIIEHHO HEMBICIMMOY, ce qui réduit l'effet de tension. Sur le plan
lexical, Abramov a réusi a conserver la connotation négative du mot “kennel” en le
traduisanr comme «KOHypa.

Les deux traductions présentent un probléme commun — I'omission de la ligne
pointillée finale, qui affaiblit considérablement l'effet d'incomplétude de la réflexion,
si important dans le texte original. L'analyse comparative nous permet de conclure
qu'aucune des variantes considérées ne peut étre considérée comme pleinement
adéquate pour transmettre toutes les caractéristiques stylistiques du texte original, ce
qui confirme I’opinion de l'inévitabilité de l'interprétation créative dans la traduction
littéraire.

Le but de la traduction consiste a la conservation de la charge fonctionnelle et
de l'effet artistique et non seulement a la reproduction formelle d'une figure de style.
L'analyse des traductions montre que la transmission adéquate des moyens expressifs
de la langue met en lumicre des difficultés considérables dans la pratique de la
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traduction. Les principales taches consistent a éviter les distorsions sémantiques et a
obtenir un texte trés proche a la langue source.

Conclusion

Les résultats obtenus permettent d'affirmer que la traduction du texte littéraire
doit étre produite par les traducteurs ayant une formation professionnelle complete.
Il faut avoir non seulement des connaissances approfondies des particularités
linguistiques, mais aussi un sens aigu de la stylistique, la maitrise et l'arsenal des
techniques de traduction, des compétences en maticre de sélection de
correspondances linguistiques précises. Cette approche multidimensionnelle garantit
la création d'une traduction artistique et compléte, capable de transmettre
adéquatement toutes les nuances du texte original.
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Abstract: This article examines the challenges of translating Ray Bradbury's Dandelion
Wine, evocative and, emotional tone, and the preservation of the novel's nostalgic atmosphere.
By comparing key passages and their Russian and French translations, the article analyzes the
translator's role in conveying idiomatic expressions, cultural references and sensory details,
highlighting the balance between fidelity and adaptation in literary translation.
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amanraiys, Paii bpaabepu

Introduction

Ray Bradbury's Dandelion Wine is a nostalgic exploration of childhood and
the passage of time, set in 1920s Illinois. The novel's rich sensory imagery and
cultural specificity make it a challenging text to translate. This article explores the
difficulties of translating Dandelion Wine, focusing on how translators handle
idiomatic expressions, cultural references and Bradbury's emotional language.
Through examples from Russian and French translations, the article examines the
translator's role in bridging cultural gaps and preserving the essence of the original
text.

Theoretical framework: the research is grounded in the works of Eugene Nida
(Dynamic Equivalence), Lawrence Venuti (Foreignization), as well as translation
studies by Susan Bassnett and Peter Newmark.

Methods and Results

Ray Bradbury’s Dandelion Wine is not merely a novel-it is a warm, fragrant
memory bottled in words. Set in 1928 Illinois, it captures the essence of a Midwestern
summer with poetic nostalgia. The novel is a semi-autobiographical journey through
childhood, imagination and the bittersweet beauty of impermanence. Translating
such a text is not only a linguistic challenge but also a cultural one. The translator
becomes both an interpreter and a co-creator walking the fine line between preserving
the spirit of the original and making it resonate with readers from a different cultural
background.

Bradbury’s language is evocative and layered, often blurring the boundaries
between prose and poetry. Take one of the book’s opening lines: “Dandelion wine.
The words were summer on the tongue”. This simple sentence evokes not just taste
but warmth, memory and sensory association. The Russian version, «Buno u3z
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00yeanyukos. Imu ciosa — 6Kyc aema Ha sizvikey, 1s faithful but slightly more
grounded. The metaphor becomes more concrete focusing on the “taste of summer”
rather than the abstract idea of “summer on the tongue.” The French translation —
«Vin de pissenlits. Ces mots avaient le goiit de I’été sur la languen—preserves the
Iyricism but leans toward elegance, perhaps softening the emotional punch. These
choices demonstrate that translation is always interpretation-especially when a phrase
carries both cultural and emotional resonance. As Bassnett notes, "Translation is not
just a matter of replacing one set of signs with another; it involves a deep engagement
with the cultural context™ [1].

Understanding Bradbury’s childhood vision is key. He writes not from an
adult’s analytical distance but from a child's emotional immediacy. Douglas
Spaulding, the protagonist, experiences the world in bursts of awe and intensity.
When Douglas realizes he is alive, he declares, “I'm alive. I'm really alive!” The
phrase is deceptively simple, yet it marks a philosophical turning point. In Russian:
«A ocus! A oeiicmeumenvno oicus'» The translation is accurate lexically but
introduces a subtle shift in tone. The English "really" is short, emphatic and
emotionally charged, while the Russian «deiicmeumensnoy is longer, more rational-
sounding and less immediate. As a result, the emotional spontaneity of the original
may feel slightly subdued. The translator’s challenge lies not only in preserving
meaning but in conveying the rush, the exhilaration, the almost spiritual epiphany of
being. This kind of emotional moment must be rendered with sensitivity to rhythm,
tone and cultural resonance-not just vocabulary. As Nida argues, “the translator must
ensure that the effect produced by the translated text is equivalent to that produced
by the original” [6].

The historical context also plays a vital role. Written in the 1950s and set in
the 1920s, Dandelion Wine reflects the idealized memory of a pre-technological
America-safe, slow and sun-drenched. This vision may not be immediately familiar
to readers in post-Soviet or Francophone cultures. Translators must decide whether
to retain this foreignness or domesticate certain images. For instance, the reference
to the “screen door” slamming may be unfamiliar. In American culture, a screen door
is a light-framed secondary door with a mesh screen, common in summer homes,
which creaks or slams shut with a distinct sound-often evoking nostalgia, childhood
and the rhythm of small-town life. In Russian, a literal translation like “dgepya ¢
cemkoll” or “mockumnuasn 0sepy”’ conveys the object’s function but not its cultural or
auditory resonance. The image lacks the sonic and emational texture present in the
original. As Venuti suggests, "Foreignization seeks to make the foreignness of the
original text more apparent” [7], which can sometimes result in a tension between
preserving cultural authenticity and maintaining reader engagement. The translator
must weigh whether to explain, adapt or simply let the foreign detail speak for itself.

Bradbury frequently uses idioms and colloquialisms to build setting and voice.
The phrase “He’s off his rocker” is deeply American in tone and era. Translating it

271



into Russian or French demands more than fluency; it requires cultural substitution.
The Russian variant «On pexuyncs» carries a sharper tone, which loses the original
lightness and humor of the English version. In French, “Il a perdu la boule” maintains
a similar level of informality but it lacks the American cultural flavor of the 1920s.
The challenge here lies in capturing not only the literal meaning but also the spirit of
the time and the cultural nuances behind the expressions. The translator must
choose idioms that reflect the 1920s-30s mood, or risk losing the historical context
that shapes these phrases. This aligns with Newmark’s perspective that “cultural
context is an integral part of translation and must be handled with care” [5].

From a theoretical standpoint, translation theorists like Eugene Nida and
Lawrence Venuti offer valuable insight. Nida proposed the idea of “Dynamic
Equivalence”translating meaning rather than words. Venuti, on the other hand,
emphasized the importance of “foreignization,” preserving the strangeness of the
source culture rather than making the text completely “domestic”. In Dandelion
Wine, this tension is constant. Should “Lemonade and nickel cigar” become
«rceauxa u mopooicenoe no name koneex» in Russian? Does that recreate the
American 1920s or does it flatten it into Soviet nostalgia? Venuti describes this
dilemma: "The translator must balance between foreignization and domestication,
creating a text that is both accessible and true to its foreign origin™ [7].

More than any technical difficulty, the true challenge lies in translating
nostalgia-a deeply culture-bound emotion. Bradbury’s longing for a past that may
never have existed is at the heart of the novel. The smell of freshly cut grass, the
sound of cicadas, the lazy buzz of summer evenings-these are not just background
elements, they are the substance of the story. Nostalgia is hard to recreate because it
relies on shared cultural memory. Translators must therefore create analogues that
feel emotionally authentic, even if they are not literal. As Nida points out, “the
translation by the interplay of cultural frameworks, and the translator must find a way
to make the text resonate in process is shaped another cultural space” [6].

Another significant moment occurs when Douglas realizes that life is not only
about light but also about darkness and tragedy. After witnessing the death of one of
his friends, Douglas declares, “You can’t just live in the light, you have to live in
the dark too”. This statement marks a pivotal moment in his understanding of life’s
complexities. In Russian, this could be translated as: «Henws3a scums monvko 6
ceeme, naoo yxcums u ¢ memuome». This phrase reflects acceptance of both joy and
sorrow in life. For the translator, the challenge here is not only to convey the literal
meaning but also to capture the emotional depth and the philosophical shift in
Douglas's character. In both the English and Russian versions, the sentence works
effectively but the emotional undertone may differ in terms of cultural reception. In
Russian, such reflections are often seen through a more somber lens due to historical
hardship, while in American culture they are tied to personal growth and resilience.
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The translator, therefore, needs to maintain the balance between the literal meaning
and the cultural resonance of the words.

One of the most poetic moments in the novel is this: “It was a June morning,
as fresh as milk, and as clean as a new-washed floor.” This metaphor is highly
sensory, very domestic and purely Bradburian. Translating “fresh as milk” into
French-«frais comme le lait»-or into Russian — «ceesrcuit, kakx monoxo» — preserves
the words, but may confuse the cultural connotation. In some cultures, milk is not
strongly associated with freshness or morning. The translator again must choose
between staying close to the image or reimagining it to preserve effect.

Conclusion

The translation of Dandelion Wine is a complex negotiation between the
author’s and translator’s identities, requiring sensitivity to both language and culture.
A successful translation creates not just a new text but a new experience that captures
the emotional essence of the original. In Bradbury’s case, it means preserving not
only the dandelion wine but also the feeling of summer.

This paper has identified key aspects of translating Dandelion Wine:

1) Emotional resonance: The translator must preserve Bradbury's nostalgic
and sensory-rich language while adapting it to the target culture.

2) Character style: Capturing the colloguial and youthful tone of the
characters requires cultural substitutions that maintain the original’s emotional
impact.

3) Cultural context: Translating the idealized, pre-technological America of
the 1920s involves balancing foreignization and adaptation to ensure the setting
remains authentic.
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Einleitung

Die Ubersetzung und Anpassung von Speisekarten ist ein wesentlicher
Bestandteil der Arbeit von Restaurants, die auf ein internationales Publikum
ausgerichtet sind. Angesichts der Globalisierung und der wachsenden Zahl von
Touristen wird die Bereitstellung von Speisekarten in verschiedenen Sprachen zu
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einem wichtigen Erfolgsfaktor fiir jedes Gastronomieunternehmen. Dies gilt
insbesondere fiir Restaurants, die traditionelle Kiichen wie die deutsche anbieten, bei
denen spezifische Begriffe und Zutaten einem breiteren Publikum oft unbekannt sind.
Der Prozess der Ubersetzung und Anpassung von Speisekarten erfordert nicht nur
lexikalische Genauigkeit, sondern auch eine sorgfaltige Beriicksichtigung kultureller
Unterschiede, didtetischer Vorlieben und der unterschiedlichen Wahrnehmung von
Lebensmitteln in verschiedenen Léndern. In diesem Artikel werden die wichtigsten
Prinzipien und Empfehlungen vorgestellt, die dazu beitragen, Speisekarten
zuginglich, verstindlich und attraktiv fiir Géste aus aller Welt zu gestalten.

Die Ubersetzung und Anpassung gastronomischer Inhalte stellt einen
bedeutenden Aspekt der Linguistik und interkulturellen Kommunikation dar. In der
Forschung zur Speisekarteniibersetzung wird nicht nur auf die prézise
Bedeutungsiibertragung geachtet, sondern auch auf kulturelle Besonderheiten in der
Wahrnehmung von Speisen in verschiedenen Léndern.

So betont Wenzel Knauer [3], dass eine erfolgreiche Ubersetzung von
Speisekarten die gastronomischen Traditionen und Erwartungen der Zielgruppe
beriicksichtigen muss. Er weist darauf hin, dass eine wortliche Ubersetzung von
Gerichten oft zu Missverstindnissen oder einem Verlust an Attraktivitit fiir
auslindische Giste fiihrt. Ein Beispiel dafiir ist das deutsche Gericht ,,Leberkése*,
das wortlich als ,,Leberkése* oder gar ,,.Leberkise* libersetzt werden kdnnte, obwohl
es weder Kése enthélt noch geschmacklich stark an Leber erinnert.

Weitere Studien [4; 1] heben die marketingbezogene Funktion von
Speisekarten hervor. Die Autoren betonen, dass richtig angepasste Beschreibungen
von Gerichten die Verkaufszahlen steigern und bei Gésten bestimmte Erwartungen
an Geschmack und Qualitdt der Speisen wecken konnen. Besonders wichtig ist der
Einsatz emotional geférbter Sprache und beschreibender Elemente, die Gerichte
ansprechender erscheinen lassen.

Die Arbeiten von Hauser [2] und Reinhard [5] widmen sich der Problematik
der Ubertragung kulinarischer Realien im interlingualen Raum. Sie argumentieren,
dass es in manchen Fillen sinnvoll ist, originale Namen der Gerichte beizubehalten
und sie mit kurzen Erkldrungen zu ergénzen. Dies trigt zur Wahrung der nationalen
Identitdt der Kiiche bei und macht sie gleichzeitig filir internationale Géste
verstindlich.

Einen weiteren wichtigen Aspekt stellen Studien zu didtetischen und
religiosen Erndhrungsvorgaben dar [6]. Die Autoren schlagen vor, in iibersetzten
Speisekarten spezielle Kennzeichnungen wie ,,V* fiir vegetarische oder ,,GF* fiir
glutenfreie Gerichte zu verwenden sowie kulturelle Aspekte der Erndhrung zu
beriicksichtigen — etwa die Kennzeichnung von Halal- oder koscheren Speisen.

Theorie

Ein zentraler Aspekt im Prozess der Ubersetzung und Anpassung ist die
Beschreibung von Speisen und Getrénken, die sie fiir Géste mit unterschiedlichen
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sprachlichen Hintergriinden zugénglicher und verstdndlicher macht. In diesem
Abschnitt wird erlautert, was dieser Prozess beinhaltet und welche Besonderheiten
bei der Ubersetzung von Speisekarten aus dem Deutschen beriicksichtigt werden
miissen.

Die Ubersetzung einer Speisekarte ist weit mehr als das bloBe Ersetzen von
Wortern von einer Sprache in eine andere. Sie ist ein komplexer VVorgang, der sowohl
sprachliche Prizision als auch kulturelle Anpassung erfordert. Fehler in der
Ubersetzung koénnen nicht nur zu Missverstindnissen fiihren, sondern auch das Image
des Restaurants negativ beeinflussen. Fiir ein korrektes Verstindnis eines Gerichts
ist es entscheidend, die Zutaten, die Zubereitungsweise und die Art der Prasentation
prézise zu libermitteln, um Missverstindnisse bei den Gésten zu vermeiden.

Zudem gibt es zahlreiche Begriffe in der deutschen Kiiche, fiir die es keine
direkten Entsprechungen in anderen Sprachen gibt. Worter wie ,,Bratwurst® oder
»Sauerkraut™ sind fiir Personen, die mit der deutschen Kiiche nicht vertraut sind,
moglicherweise unverstindlich. In solchen Féllen empfiehlt es sich, entweder eine
kurze Beschreibung des Gerichts anzufiigen oder den Originalbegriff mit einer
erklarenden Anmerkung zu versehen.

Bei der Ubersetzung und Anpassung von Speisekarten miissen kulturelle
Unterschiede in der Wahrnehmung von Lebensmitteln beriicksichtigt werden.
Manche Gerichte oder Zutaten, die in Deutschland beliebt sind, koénnen bei
internationalen Gésten Skepsis hervorrufen. Speisen wie Blutwurst oder Sauerkraut
bediirfen daher einer zusitzlichen Erkldrung — besonders fiir Géste, die mit der
deutschen Kiiche nicht vertraut sind.

Ebenso variieren Geschmacksvorlieben von Land zu Land erheblich.
Wihrend in Deutschland salzige Speisen sehr beliebt sind, bevorzugen andere
Kulturen siilere oder schirfere Aromen. Daher ist es sinnvoll, nicht nur den Namen
eines Gerichts zu tibersetzen, sondern auch dessen Beschreibung so anzupassen, dass
die Aspekte hervorgehoben werden, die fiir andere kulinarische Traditionen
interessant sein konnten.

Die Anpassung beschrinkt sich oft nicht nur auf die Ubersetzung, sondern
erfordert auch ein Verstindnis dafiir, wie bestimmte Speise- und Getrdnkenamen in
einem anderen sprachlichen und kulturellen Kontext wahrgenommen werden.
Traditionelle deutsche Gerichte wie «Sauerbraten» oder «Wiener Schnitzel» konnen
in internationalen Speisekarten durch kurze Erkldrungen ergénzt werden, um ihre
Bedeutung und Zusammensetzung verstindlicher zu machen. In manchen Féllen
reicht es aus, den bekannten Namen beizubehalten und lediglich eine kurze
Beschreibung hinzuzufiigen.

Auch bei Getrinken, etwa deutschen Biersorten oder Weinen, sollte auf eine
passende Beschreibung geachtet werden — insbesondere, wenn sich das Restaurant
an ein internationales Publikum richtet. Statt lediglich «Weifiwein» zu schreiben,
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kann eine Beschreibung mit Angaben zur Herkunft, Rebsorte und typischen
Geschmacksnoten den Giésten ein besseres Bild vom Getrénk vermitteln.

Das zunehmende Interesse an gesunder Erndhrung und speziellen
Erndhrungsformen wie Vegetarismus, Veganismus oder glutenfreier Kost sollte bei
der Ubersetzung und Anpassung deutscher Speisekarten unbedingt beriicksichtigt
werden. Es ist empfehlenswert, in den iibersetzten Speisekarten Informationen
dartiber bereitzustellen, welche Gerichte fiir bestimmte didtetische Anforderungen
geeignet sind, und gegebenenfalls entsprechende Kennzeichnungen wie «V» fiir
vegetarisch oder «GF» fiir glutenfrei einzufiihren.

Eine Speisekarte ist nicht nur eine Auflistung von Speisen und Getridnken,
sondern auch ein wichtiges Marketinginstrument. Sie sollte optisch ansprechend und
inhaltlich klar strukturiert sein. Einheitlicher Stil und Format sind entscheidend, um
die Orientierung fiir den Gast zu erleichtern. Die Namen der Gerichte sollten kurz
und priagnant sein, die Beschreibungen informativ, aber nicht iiberladen, sodass der
Gast schnell erfassen kann, was ihn erwartet.

Methoden

Zur Untersuchung der Ubersetzung und Anpassung deutschsprachiger
Speisekarten wurde eine qualitative Analyse bestehender Ansitze zur Ubersetzung
gastronomischer Texte durchgefiihrt.

Die Hauptmethoden der Untersuchung sind:

» eine vergleichende Analyse deutscher Speisekarten und deren
Ubersetzungen in andere Sprachen, um hiufige Fehler und gelungene Anpassungen
zu identifizieren.

« eine Inhaltsanalyse der Speisenbeschreibungen, um Strategien zur
Sinnvermittlung und Kundenansprache zu erkennen.

» Analyse kreativer Interpretationen, die auf die Verstirkung des
Marketingeffekts, die Steigerung der Attraktivitiat der Gerichte und die Anpassung
kultureller Gegebenheiten fiir ein internationales Publikum abzielen.

Resultate

Als Untersuchungsmaterial dienten Gerichtpositionen aus der Speisekarte des
deutschsprachigen Restaurants ,,Kutscherschrinke®, das offentlich zugénglich ist
(siehe Tabelle 1):

Tabelle 1
Ubersetzung von Artikeln auf der Speisekarte des Restaurants
Kutscherschrinke
Deutscher Wortliche Adaptierte Kreative
Name Ubersetzung Ubersetzung Interpretation
Leberkise MeYEHOYHBIN CBHIp 3are4y€HHbIN MICHOM 0aBapcKuil MSICHOU
pyner JIeTIKaTeC
Schweinshaxe CBUHAas 3areuéHHasl CBUHAs TPaIUIIOHHOE
pyJibKa HOXKa 6aBapckoe 611010
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Sauerkraut KHCIast KBaleHas JIOMAIITHSS KBaIIeHAs
Kamycra Kamycra KaIycTa Mo-HEMEITKH

Apfelstrudel KJIaCCHYECKHUH TEMIBIN I0I0YHBINA
SIOJIOUHBII ITPYACTb | sIONOYHBIA MITPYACNb | IITPYJIEIh C KOPHIEH
Weillbier OeJoe IUBO CBETJIOE MIIEHUYHOE | apOMaTHOE HEMEIKOe

IIMBO MMIICHUYHOC ITHBO

Auf Basis der Analyse wurden drei Hauptansitze zur Ubersetzung
deutschsprachiger Speisekarten identifiziert:

Wortliche Ubersetzung — bewahrt die urspriingliche Struktur des Namens,
kann jedoch fiir ausldndische Giéste unverstdndlich sein (z. B. Leberkise —
"IMeyénounviii coip").

Adaptierte Ubersetzung — iibertriigt die Bedeutung des Namens in einer
verstandlicheren Form (z. B. Leberkdse— "3aneuénnwiii mscroti pyrem').

Kreative Interpretation — beinhaltet marketingorientierte Elemente zur
Kundenansprache (z. B. Leberkéise — "Basapcruii msicnou oenuxamec'™).

Zusammenfassung

Die Ubersetzung von Speisekarten ist nicht nur eine linguistische Aufgabe,
sondern ein kultur- und marketingbezogenes Instrument, das das Image eines
Restaurants maBgeblich beeinflusst. Die effektivste Strategie ist eine adaptierte
Ubersetzung mit Elementen kreativer Interpretation: Sie gewihrleistet Klarheit,
Attraktivitdt und zugleich die Bewahrung der Authentizitét.

Bei der Ubersetzung von Speisekarten sollten folgende
berticksichtigt werden:

- lexikalische Genauigkeit und gastronomische Spezifik;

- kulturelle Unterschiede in der Wahrnehmung von Speisen;

- diatetische und religiose Einschrankungen;

- Asthetik und Marketingaspekte der Beschreibung.

Ein professionell iibersetztes Menii fordert somit die erfolgreiche
Kommunikation mit einem internationalen Publikum und kann ein entscheidender
Wettbewerbsfaktor fiir die Gastronomie sein.

Aspekte
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Abstract: The article is devoted to the analysis of ways to translate Russian-language

annotations into English. As the analysis has shown, the most common method of
achieving translation correspondences is the use of translation transformations.
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I'PAMMATHUYECKUE NIEPEBOJYECKHUE COOTBETCTBUSA
B AHHOTAIUSAX UCCIEJOBATEJIBCKUX PABOT IO JETAJIAM
MAIIWH B SI3bIKOBOM IMAPE PYCCKHUIM-AHTJIMACKAM
3.P. CyneiimaHoBa
HoBocubupckuii rocyaapcTBEHHBI TEXHUYECKUH YHUBEPCHUTET, T. HoBoCcHOHpCK,
Poccus
elys42@mail.ru

Ansotanust: CraThs MOCBAIIEHA aHAIM3Yy CHOCOOOB MEPEBOJa PYCCKOS3BIYHBIX
aHHOTAIM Ha aHrIMickuid  s3pIk. Kak  Tmoka3am MpoOBENSHHBIM aHAM3, CaMbIM
pacpoOCTpaHEHHBIM METOJIOM JIOCTHKECHHS IEePEBOAUYECKUX COOTBETCTBHH TNpH Tmepenadye
AHHOTAITUI ABJIAETCS UCIIOJIL30BAHUE TIEPEBOIUCCKHIX TPAHCHOPMAITHIA.

KitoueBple cnoBa: aHHOTalMs, IEepPEeBOJYECKUE COOTBETCTBHS, IEPEBOIUECKHE
TpaHChOopMaIu

Introduction

The crucial role of annotations in scientific communication is undeniable: they
provide a concise overview of a research paper’s core content. Facilitating effective
international collaboration in mechanical engineering, especially between Russian—
speaking and foreign researchers, hinges on the precise translation of these
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summaries. Translations must accurately convey all essential information to foster
true understanding and shared progress. This paper is devoted to the analysis of
translation correspondences in the annotations of research papers on machine parts
in the Russian—English language pair.

The purpose of the work is to investigate and analyze the various methods of
translating annotations from Russian to English.

The object of the research is the Russian—language annotations of research
papers concerning machine parts and their translations.

The subject of the research is grammatical correspondences between Russian
and English annotations in research papers focusing on machine parts.

Theoretical framework

The abstract, as an object of linguistic research, is a link between the research
and its potential audience.

D. N. Ushakov describes the abstract as “a summary of the contents of the
book, an article with a critical assessment of it and a bibliographic index, a review of
it” [1, p. 17].

N. I. Kolesnikova, in turn, focuses on the functional side of the annotation,
pointing out that it only lists the issues considered in the original source, but does not
disclose their content. [2, p. 157].

The analysis of various definitions allows us to conclude that the concept of
“annotation” is multifaceted and depends on the context of its use. There are several
key aspects inherent in most definitions, such as: brevity, descriptiveness, and the
ability to evaluate.

In the process of translating annotations from Russian into English, various
problems may be encountered, including:

1. Lack of direct equivalents. Some Russian terms and concepts do not have
exact analogues in English, which requires the search for adequate substitutes or the
use of descriptive structures.

2. Polysemy. Many words in Russian have multiple meanings, which can lead
to translation ambiguity. The context of the annotation must be taken into account to
select the correct value.

3. Grammatical challenges. Russian and English grammar have significant
differences that can complicate the translation of complex sentences and structures.

4. The formal style of the language. Annotations should be written in an
official style, which implies the use of specific vocabulary and grammatical
structures.

5) Brevity and conciseness. The abstract should be concise and informative,
which requires the ability to concentrate information and avoid unnecessary details.

In this study, the emphasis is on the grammatical aspects that require the use
of specific translation transformations to achieve adequacy.
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Methods and results

Effective annotation translation requires more than just linguistic proficiency.
Translators in this field need a comprehensive grasp of the subject matter and the
ability to establish precise translational equivalencies. To solve them, the translator
needs to use various kinds of transformations. This work is based on the classification
of transformations proposed by V.N. Komissarov. [3].

Table 1

Transformations at the grammatical level

Original Translation

OnucaHa CTPYKTypa CHCTEMBI
HOAPECCOPUBAHMS TPAHCIIOPTHOTO CPENICTBA
(TC) ¢ pekynepanueii MEXaHUIECKOM
9HEPIHU KoJieOaHUH IT0IPEeCCOPEHHOM Macchl

The paper describes the structure of a
vehicle suspension system with the
recovery of the mechanical energy of
sprung mass vibrations into electrical

B 9JIEKTPUYCCKYIO SHEPTHIO [4].

energy [4].

Transformations at the grammatical level include permutations and various
substitutions of word forms.

The permutation technique is due to the fact that different languages have their
own sentence structure features. If the word order is free in Russian, then it is stricter
in English. So, we see that when translating a Russian sentence that begins with a
predicate, a permutation was used and the predicate in the English sentence occupies
the second position. Furthermore, it's important to observe that the original sentence
applies a passive verb construction, whereas the English translation uses an active
voice predicate.

When translating, permutation techniques are not limited to individual words;
they also apply to entire phrases. Russian and English exhibit contrasting word order
within phrases, with Russian placing the defined term before its definition, and
English reversing this. Consequently, precise translation necessitates modifying the
the phrase structure, as demonstrated by the transfofmation of «cucrema
MOJIPECCOPHUBAHUS TPAHCIIOPTHOTO cpecTBay into “vehicle suspension system” and
«TI0JIpeccopeHHast Maccay into “sprung mass.”

Table 2
Replacing word form
Original Translation
C TOMOIIBI0 MATEMATHYECKOH MOJIETH With the help of a mathematical
OIpeJIeNieHa MOIIIHOCTh, KOTOPYIO CIOCOOHA model, it is

PEKYTIepHpOBATh CHCTEMa TTOAPECCOPUBAHHUS
TPAHCIIOPTHBIM CPEICTBOM IIPU JBIKEHHUH TIO
JIOporaM HEeOJHOPOIHOTO KadecTBa
(acdanbpTOBOMN M TPYHTOBOH) C Pa3IUIHOI
cKopocThio [4].

possible to determine the power, which
can be recuperated by the vehicle
suspension system when driving on
roads of variable
quality (aspalt and dirt) at different
speeds [4].
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The word form has been changed in this sentence. The verb in the original
text is used in a certain form — the perfect action of the past tense. During the
translation, it was transformed into an indefinite form — the infinitive. This is
probably done in order to focus on the action, rather than on its implementation in
time. The infinitive allows you to highlight the act of action itself, abstracting from
the specific moment of its commission.

Table 3
Part-of-speech replacement
Original Translation
YcTaHOBIIEHO, YTO NPH JBHKEHHU IPY30BOTO It has been found that when a truck
TC co ckopoctsio 40...50 kM/4 1O moves at a speed of 40...50 km/h along
acarbTOGETOHHOM J0pOre CPEIHss an asphalt
peKymnepupyemast MOIHOCTh CHCTEMbI concrete road, the average recoverable
cocrasisier 0,011 kBT, a npu ABMKEHHUH 1O power of the system amounts to 0.011
rpyHTOBBIM Joporam — 0,206 kBT [4]. kW, and when driving along dirt roads it
is 0.206 kW. [4].

The example highlights a grammatical shift: the noun “movement” is recast
as the verb “moves”. To prevent repetition, the noun is subsequently represented by
a gerund, frequently seen in scientific texts. Translation analysis shows that direct,
word-for-word translations of annotations frequently lack the necessary equivalence.
The dissimilar grammatical frameworks of English and Russian further complicate
efforts to produce clear and understandable translations.

Conclusion

Employing a diverse range of grammatical transformations is essential for
ensuring coherence and accuracy when translating scientific abstracts from Russian
to English. Skillful application of these techniques not only enhances the quality of
the translation but also facilitates broader knowledge dissemination within the
scientific community. This, in turn, expands the potential readership and bolsters
confidence in the translated materials. The findings of this study are applicable to the
work of translators specializing in scientific and technical texts.
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Annoranus: B cratee paccmarpuBaioTcst mpoOieMbl KyIbTYPHOH HISHTHIHOCTH B
MpaKTHKE TMEpPeBOJia POCCUUCKON KMHONMPOIYKLIMM Ha KUTaWCKHMM s3bIK. Ha KOHKpeTHBIX
TpuUMepax II0Ka3aHbl OCHOBHBIE MPHUHIUIIBI IIEPEBOJA, OPUEHTHPOBAHHOTO HAa IIENEBYIO
AyZANTOPHIO, ¥ CIIOCOOBI BKITIOYEHHS 3JIEMEHTOB PYCCKOH KYJIBTYPHI B Ay AHAJIBHBIN PsIII.

KnroueBsle cioBa: KMTalCKMH S3bIK; POCCUHCKass KMHONPOAYKIMS; UACHTUYHOCTD;
KyJIbTYpPHOE KOHCTPYHUPOBAaHUE

Beeaenue

C yrayOneHneM pOCCHHCKO-KUTaHCKOTO KyJIBTYpPHOTO OOMEHa HEYKIOHHO
pacTér BIMSHME POCCUMCKOM KHMHONPOAYKLMM Ha KuTaiickoM pbiHKe. IlepeBon
PYCCKHX (HIBMOB U CEPHAJIOB SIBISIETCSI KIIFOUYEBBIM MOCTOM KOMMYHHKanuu. B
npolecce IepeBoJa HASHTUYHOCTh M KOHCTPYMPOBAaHHE OIpelessieT BhIOOp
HNEpeBOJUYECKUX CTpaTerMii M KauecTBO aJanTalMu. MJIEeHTUYHOCTb OTpaxaer
CaMOCO3HAHUE WHAMBHJA WIM TPYINbl OTHOCUTENBHO CBOEH KyIbTYpHOU
OpUHAANIEKHOCTH. B  mepeBose poccHiCKOM KHHONPOAYKLMU —MPOSIBISAETCA
JIBOMCTBEHHOE OCMBICIICHHE U Iepeiada KyJIbTYypPHBIX KOJOB UCXOJHOIO U LIEIEBOr0
A36IKOB. KOHCTpyHpOBaHHE KyJBTYphl CBS3aHO C BOCCO3JaHMEM O00pa3oB u
CHMBOJIOB OpWTMHAJA, aJanTalys WX K peaausM LENeBOH KyIbTypsl. lyOokoe
WCCIIEIOBAaHUE B3aUMOJICHCTBUS 3TUX JBYX AacClEKTOB B IIEPEBOJIE POCCHUHUCKOU
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KUHONIPOAYKIUN HUMEET Ba)KHOE 3HAYCHME JUIS TOBBIIICHMS KauecTBa IepeBOja.
Ilens wuccnenoBaHuss — BBIABICHHE BHYTPEHHHUX MEXaHM3MOB U Mojenei
B3aUMOJICHCTBUS MJCHTUYHOCTH U KOHCTPYHUPOBAaHUS KyJIbTypbl. Ha KOHKpeTHBIX
ImpHUMepax MoKa3aHbl MEXAHU3MBbI IEPEBOIUECKON IPAKTUKH.

MeTom010r1s1 M pe3y/IbTaThI

WneHTH4HOCTE  ABISETCA BaKHBIM  BBIPQXKEHUEM  CAMOCO3HAHHMA U
KOJUICKTHBHON MACHTU(HUKALINH, OTpaXasl KyJIbTypHOE MHOTO0Opa3ue, BHYTPEHHHUE
pasnmmumst. s ycremmHoM mepenadd Kak IOBEPXHOCTHOTO, TaK M TIIyOHMHHOTO
CMBICIIa TEKCTa MEPEBOAYNKY HEOOXOIMMO B TOJHON Mepe OBNAAETh KyJIbTYypPHBIM
KOHTEKCTOM OpHUTMHAIIa, TOYHO MOHATH aBTOPCKUH 3aMBICEIN M y4€CTh BOCIIPUATHE U
KyJIbTypHbIE OXHAaHUs ueneBod ayauropuun [1, c. 129-132]. B mnepeBone
NepeBOIYMKY TpeOyeTcss IiyOoKoe MOHUMaHHe KYJIbTYPHBIX peajuii OpHI'HHala,
ABTOPCKOT'O TIOCJIAHHUS U OXHUJIAHUH 3puUTeNel LeJIeBOro s3bIKa, YTOOBI TOYHO
BOCTIPOM3BECTH UACHTUYHOCTh HCXOJHOTO TEKCTa.

B ¢unbme «MockBa cne3aM He BEpHUT» JEMOHCTPHPYETCS CTOMKOCTh U
PEIIUMOCTh POCCHUSH Iepel JKU3HEHHBIMM TpyIAHOCTSMHU. IlepeBon Ha3BaHUSA
¢unbma Ha kutaiickuii a3k (« B2 87 £l A 48 {5 BB B ») nmonnocteio coxpanser
KIIIOYEBOM TONOHUMUYECKUH 27€MEHT «MOCKBa» U OCHOBHYIO UICHK) «HE BEPUTH
cie3amM». JTO MO3BOJIAET KHTAHCKON ayTUTOPUH YJIOBHUTH IJIABHYIO HICIO (HIbMA.
[lepeBoa Ha3BaHMS BBI3BIBACT OTKIMK B KHTaiickoMm oOmiectBe. Takum oOpazom,
JIAHHBIH TIepeBOJI IOMOTAeT 3PUTEISIM IIPEOI0NIETh KyIbTypHbIE Oapbhepsl U Tiry0Oxe
MOHSTH CMBICHT (QHIIbMA.

Ha mpumepe ceprana «Maxxop» MOXHO HNPOCIEIUTh YCIEIIHYIO Iepeaady
UIEHTUYHOCTH Yepe3 epeBol. B poccuiickoi KyIbType ClI0BO «MaXKop» 0003HadaeT
crienudUIecKuil ColManbHO-KYJIBTYPHBIH 00pa3: 0oratoro MOJOAOrO 4YeJoBeKa,

TONb3yIoNIerocs npuBuIerusmu. [lepeBos Ha3BaHUs Ha KuTaiickuil s3bik (« 45 F

EE'))) TOYHO COOTBETCTBYCT 3TOMY 3HAUCHUIO, [TIOCKOJILKY B KUTaNCKOM SI3bIKE JaHHOC

MOHATHE TAaKXKEe AacCOIMHUPYETCS C COCTOSTEIBHBIMH, HO O€30TBETCTBEHHBIMU
MOJIOJBIMH JIOABMHU. Takod mepeBo] oOecnednBaeT KyJIbTYPHYIO CBSI3HOCTH, YTO
CHOCOOCTBYeT KynbTypHOH amanTanuu. IlepeBon, COOTBETCTBYIOMIMH S3BIKOBBIM
HOpMaM M JIOTHKE BBIPAKEHHS HAa KUTAWCKOM, YCIENIHO TepenacT MH(POpMaIHio,
JEMOHCTPHPYS IOHUMAaHHE TIEPEBOJINKOM KyNbTypHONH HISHTHIHOCTH OpHTHHAJA
1 ero 3G HEKTUBHYIO HHTEPIIPETAIHIO.

WpentnyHocTh  BKIIOWaeT B ce0s  ero  KyJbTYpPHBIH  O3KrpayHm,
npodeccHOoHANBHBIIN CTATYC, JIUYHBIH OMBIT U S3BIKOBYIO KOMIETEHINIO, — BCE ITH
(haxTOpHI B ONpEJIEICHHON CTENIEHN BIUSIOT HA IEPEBOAYECKYIO JeITeNIbHOCTE. To,
KaK MNEepeBOJYMK BOCIPHHHMMAET CBOKO POJb B IPOLECCE IMEPeBOJa U KaK OH
COIJIaCyeT CBSI3U MEXJAy aBTOPOM OpUTHMHANa, AyAUTOPUEH U KyJIbTYPHBIM
KOHTEKCTOM, OMpenesseT KOHEYHbIH pesymbrar mepeBoga [2, c. 11-13].
IlepeBomuuk, Oyaydu IICHTPAITbHOH (GUTYpOH B MHOTOCTOPOHHEM IPOIECCE
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MepeBosia, JCMOHCTPUPYET W30UPATENbHOCTh, ABTOHOMHOCTh, AKTHBHOCTH U
KpPEaTUBHOCTh, YTO HAJESICT ero MpaBOM MPUHUMATH CAMOCTOSITCIIBHBIC PEIICHUS,
BJIMSIOIIMC HA BRIOOP CTPATErMy U UTOTOBOE KAa4ecTBO mepeBoaa [3, ¢. 35-39]. Ilpu
MEPEBOJIC POCCUICKONH KHHOMPOAYKIMH TEPEBOTYMK, OPHCHTHPOBAHHBIA Ha
COXpaHCHHE KYJBTYPHBIX OCOOCHHOCTCH OpWUTHMHANIA, MOXET BHIOpATh CTPATETHIO
9K30TH3allMd. B TO e Bpems, CTpeMsCh K aJanTaldd TEKCTa Ul LEeNeBOU
ayJIMTOPHUH, OH MOXKET MPUOCTHYTh K CTpaTeruu Hatypanuzauun. Hanpumep, Gpuinbm

«DKHTaXx» B TPSAMOM MepeBojie Ha KuTaiickuii s3pik o3HawaeT (HLZH A R), uro

JWIIaeT Ha3BaHUE SMOIMOHATBHON Harpy3ku. OHAKO B KUTAHCKOM IepeBose ObLI
BBIOpaH BapuaHT (« X iBEZX»), KOTOpBIH CO3MAET CUIBHBIN BU3yaTbHBIA 00pas u
nepenaet arMocdepy HampsDKEHHOTO —JKIIEHA, 4YTO JIydIle COOTBETCTBYET
OKHIAHUSIM KWUTAHCKUX 3puresiel. Takol BbIOOp JEMOHCTPHPYET BIHSHHE
MIepeBOAUMKA HA BOCTIPHUATHE IIeNeBoi aynuropun. Co3gaHue IepeBOTHOTO TEKCTa
HanpsMyI0 CBSI3aHO C JOMHHHUPYIOLIEM KyJIbTypHBIM CO3HAHMEM M 3aBHCHT OT
HNOTEHIHATIBHOTO KYJIBTYPHOTO CO3HAHHS TepeBoaunka [4, c. 172—188].

KoncTpyupoBaHue KyapTypsl B IIpoliecce IEpeBOAa  IpeIrosiaraet
KOHCTPYHpPOBaHME MPEICTABICHHBIX B OpHTHHAJE O0Opa3oB CpEeACTBAMH sI3bIKA
MepeBoJia, YTO IO3BOJIAET 3pUTENSAM BOCHPUHHMATH IIEHHOCTH OPUIMHAIBHOTO
IIPOU3BENICHUS B PAMKAaX CBOEH SI3bIKOBOM U KYJIbTYPHOU CUCTEMBI.

Ilpu mnepeBoje pycckux (GUIBMOB U CEPHAIOB MEPEBOJUUKY Ba)KHO
OPTaHWYHO WHTEIPHPOBATh KyJbTypHBIE IEMEHTHl OpPUTHMHAJA B IIEJIEBOH TEKCT.
Hanpumep, B poccuifcknx KHHONPOAYKIMAX HEPEIKO MPUCYTCTBYIOT 3JIEMEHTHI
MPaBOCJIABHOM KyJIbTYpHI. B Takux cirydasx nepeBoAYMK MOXKET JIOTIOTHUTD TEPEBO]
MOSICHATENIbHBIMI TPUMEYAaHUSIMH. DTO TIOMOTAeT ILENEeBOH ayIUTOPHH TIryOske
HOHSTB KYJIbTYpPHBIH KOHTEKCT.

[Ipr peKOHCTPYKIMM KyJIbTYpHOTO KOHTEKCTa IIEPEBOMYMK JOJDKEH
TIIATENBHO aHAJM3UPOBATh OPUTHHAJIBHYIO KYJIBTYPHYIO CpPEIy M BOCCO3/1aBaTh €€ B
MepeBoJie, MCIONb3ys MOAXOAMINE JEKCHYECKHEe M CTHJIMCTHYECKHE CpPEICTBA.
Ilepenaua KyJbTYpHOTO KOHTEKCTa CIOCOOCTBYET CO3IAHUIO ayTEHTHYHOI
aTMocdepsl U 1eTaeT BOCIPUATHE IPOU3BeIeHHs 0oJiee IITyOOKHM U IOCTOBEPHBIM.

IlepeBogunK CTAHOBHUTCS HE MPOCTO HOCHTENIEM SI3BIKA, a KYJIbTyPHBIM
MIOCPE/IHUKOM, KOTOPBIH ITOMOTAaeT IPEo0JIeBaTh Oapbepbl, BOSHUKAMOUINE H3—32
pa3nu4Mii B BOCHPHUATHH, TPAAMUMSAX M COLHMANbHBIX HopMmax [5, c. 49-51].
KoHncTpyupoBaHue KynbTypsl B HEPEBOJE ayAMOBH3YaIbHOM MPOAYKIUM CO3AAET
wiatdopMy I Ananora ¥ B3aMMONOHUMAaHHUS MEX/Ty Pa3IMYHBIMHU KYJIBTYPaMH.

B3auMoCBsI3p UIAEHTUYHOCTH M KOHCTPYUPOBAHMS KyJbTYyphl B IEPEBOJE
poccuiicKol KWHONMPOAYKIUY HA KUTaWCKUH SI3BIK

WneHTHaHOCTh TpeacTaBiseTcss HabopoM o0Opa3oB CO3HaHWS, IEHHOCTEH,
YTBEP)KICHUH, KOTOPBIE Pa3feisioTcs MHIWBUAOM WIH COOOIIECTBOM M KOTOPHIE
OTIPEJICIISIOT OIIYIICHHsI, SMOIMM W TOBEACHHE dYelIOBeKa W/WIM TPynmsl [6].
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WneHTHYHOCTh NEpeBOAYMKA BIUSET HA €ro BOCIPHATHE M 00pabOTKY MCXOIHON
KyJIbTypbl, 4YTO, B CBOIO OYEpe/Ab, OIpEACISCT HaNpaBlICHUE KYJIbTYpHOTO
KOHCTpynpoBaHus. Eciy mepeBoIYMK HMMeeT TyOOKoe IMOHMMaHHE U CHIIBHOE
YyBCTBO NPHHAMICIKHOCTH K PYCCKOH KyJbType, OH OyAeT CKIOHEH COXPaHATh
KyJIbTypHBIE 0COOCHHOCTH UCXOIHOTO SI3bIKA, IPUMEHSS CTPATETHIO K30 TH3ALUH.

JInqHOCTHAA WICHTHYHOCTh MEPEBOAYMKA — 3TO €r0 BOCIPHATHE CBOCH
YHUKQJIBHOH TICHXOJOTHH W IIEHHOCTH CYIIECTBOBAaHMSA, YTO CBA3aHO C TaKHUMHU
WHIUBHIYaJIbHBIMA OCOOEHHOCTSIMM, KaK CTHJIb MBIIUICHAS, XYIOXECCTBCHHBIC
TPEIIIOYTEHIS ¥ IPUBBIUKH BRIpakeHHs [7, c. 113—118]. 3To momoraer Ham riryOxe
MOHATh, KakKk MEpPeBOAYMK, HCXOI U3 CBOCH WICHTUYHOCTH, BIWSET Ha
MHTEPIPETALNIO HCXOJHOTO TEKCTA.

B mpomecce mepeBoga MepeBOAYMK, CO37aBasi KyJIbTypHbIE 00Opa3sbl
UCXOJHOTO TEKCTa, IOCTOSHHO YIriyOnseT CBOE INOHMMAaHHE KaK KyJbTYpBI
UCXOJIHOI'O SI3bIKa, TaK M KyJbTyphl IEJIEBOIO S3bIKA, YTO CIIOCOOCTBYET
(dbopmupoBaHUIO ero coOCTBEHHOI MIeHTHUHOCTH. [lepeBoa cymiecTBYeT B SIBHOM
WK CKPBITO# (hopMe B Kax10#t ayiie nepeBoauuka [8, ¢. 105-107]. [lepeBogueckas
MpPaKTUKa TI03BOJIACT TMEPEBOAYUKY IMOCTEIEHHO C(HOPMHPOBATh YHUKAIBHYIO
KyJIbTYypPHYIO HIEHTUYIHOCTb, CTaB IIOCIAHHIKOM KYJIbTYPHOTO OOMEHa MEXIy HaMH.

[TonoxuTenpHOE  B3aUMOJCHCTBHE  HWICHTUYHOCTH M KYJIBTYPHOTO
KOHCTPYMPOBAHUs CHOCOOCTBYET YJIyUIICHHIO KadecTBa IepeBona. IlepeBox He
TOJBKO TOYHO OTpakaeT KyJIbTypHOE COAEp>KaHWe OpUTHHAJA, HO U COOTBETCTBYET
KyJIbTYpPHBIM TPAJULHAM LEJIEBOTO SI3BIKA.

Hanpumep, B mepeBosne Ha3BaHuMsA cepuana «Kak s cTam pycckum» OBLT
nepeaan OCHOBHOH CMBICT KapTUHbI, OJHOBPEMCHHO BCTpauBasi 3HAKOMBLIC

KMTafCKUM 3pUTENIAM Ky IbTypHbIe 3eMenThl. Haspanue (5= 1C) sicno o603nauaer,
YTO 3TO HCTOPHS O POCTE M M3MEHEHHMSX, YTO MEPEKITHKACTCS C MepeKHBAHHUSIMH
riiaBHOTO Tepos B Poccun. B To xe Bpems Bripaxenue (4} &) namexaer uHa 1o,

410 B (uiibMe OYIyT MOKa3aHbl YHHKAIbHbBIE 0OCOOCHHOCTH POCCHHCKON KYJbTYpHI,
0o0bIYal W XapaKTepHbIE YEpPThl PYCCKUX miofeil. Takoil mepeBoJ MO3BOJSET
KATAHCKUM 3pUTEIISM yKe 110 Ha3BaHHIO TOHATh OCHOBHBIE TEMBI M CTHJIb CepHaa.
O¢ddexTnBHOE coUeTaHWE WACHTUYHOCTH W KYyJIBTYPHOTO KOHCTPYHPOBAaHUS
yIIydIIaeT KauecTBO IepeBoia.

BoiBoabl

B mnpaktuke mnepeBoga POCCHHCKOW KHHONPOAYKIMU UACHTUYHOCTh U
KOHCTPYUPOBAHHUE KYyJIbTYPhl TECHO CBSI3aHbI U B3aUMHO BIUSIIOT JPYyT Ha Apyra.
WnenTtudHOCTh SBISETCS OCHOBOM Il MOHUMAaHHMA M Iepefadd KyJbTYypHOIO
COJIEpXKAHUS OpUTHHANA, a KOHCTPYHMPOBAHUE KYyJIbTYpPBl — 3TO CpPEICTBO
PEKOHCTPYKIIMH B PACIIPOCTPAHEHHSI OPUTHHAIBHON KyJIbTYPHI B [IENIEBON KYJIBTYpE.
B mpomecce mepeBoja MEPEeBOAYUK JOJDKEH OCO3HABAaTh BaKHOCTH 00EHX
COCTaBJIAIONINX, TJIyOOKO TOHUMAaTh KyJIbTYPHBIH KOHTEKCT OpHIMHAIa U
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0COOCHHOCTH WACHTHYHOCTH, UCIIOJIB30BaTh MOJIXOSIINE CTPATEIHH IepeBoia s
KyJbTYpHOTO KOHCTPYHMPOBAHHUS, CIOCOOCTBYSl KyJBTYPDHOMY OOMEHY MEXIY
Poccueit u Kurtaem. Takxke crnenyeT ydMTBIBaThH B3aUMOJEHCTBUE MEXIY
UCHTUYHOCTBI0 U KYyJIBTYpPHBIM KOHCTPYHUPOBAHHEM, IOCTOSHHO KOPPEKTHPYS
MEepeBOAYECKYI0 CTPATErHio JJIsl MOBBIIICHUS KayecTBa MEPeBOAa, YTOObI BHECTH
Oonpmwii BKJIAL B PacHpOCTpPaHEHHE POCCHHCKONW KHHOMpOoAyKunu B Kwurtae u B
KyJIBTYPHBII 0OMEH.
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Abstract: This article examines lexical issues in translating Russian abstracts on metal
processing into English. Analyzing translation transformations reveals both successful and
suboptimal implementations affecting terminology accuracy and text perception. The study
highlights the need for improved translation methodologies in this specialized field.
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AnHoTauus: CtaThs TNOCBSIIEHA JIEKCMYECKMM MpoOjeMaM IepeBoja pPYCCKUX
aHHOTaMi 1o 0OpaboTKe MeTalIoB HA AHIVIMHCKMH. AHaIM3 IepeBOTYECKHX
TpaHCd)OpMaLII/Ifl BBIABJISICT YAAQYHBIE W HCYNAYHBIC PCIICHUSA, BJIUAOIMIHUE HAa TOYHOCTb H
BOCIIpUATHE. HO,H‘ICpKI/IBaeTC}I HCO6XOHI/IMOCTL COBEPIICHCTBOBAHNA METOAUK IEPEBOAA.

KimoueBpie croBa: mepeBon, aHHOTamWH, o00pabOTKa METaUIOB, JIEKCHKA,
TpaHC(OPMAIHH, BOCTIPHATHE, HAYIHO—TEXHUIECKUH EPEBOL

Introduction

In the context of globalization and increasing integration within the scientific
community, the translation of scientific works has become a critical step in their
proliferation. An abstract serves as a concise characterization of a document,
outlining its purpose, content, type, form, and other pertinent features [1]. Abstracts,
as succinct representations of the essence of research, play a vital role in attracting
attention to a work and establishing its relevance [2]. However, the translation of
abstracts from Russian into English within the specialized field of metal processing
presents unique challenges. This article aims to investigate the lexical aspects of
translating abstracts related to metal processing, specifically how the selection of
terminology and lexical units influences the accuracy of meaning transfer and the
perception of the text by an English-speaking audience. The article renders the most
prevalent issues associated with the translation of terms describing processes,

288


mailto:ulka2003zxcv@mail.ru
mailto:ulka2003zxcv@mail.ru

materials, and equipment in metalworking and proposes strategies for optimizing
lexical choices to enhance the effectiveness of communication.

Theoretical framework

This research is theoretically based on the fundamental premises presented in
the works of V.N. Komissarov and N.V. llyicheva, among others, and relevant GOST
(State Standard) specifications.

Methods and results

The object of this study is research article abstracts in the field of metal
processing. This study uses analysis of terms and collocations, comparative analysis
of original and translated abstracts. The data for this study consists of research article
abstracts published in the peer-reviewed, scientific, technical, and industrial journal
“Metal Working and Material Science” (“Obrabotka Metallov (Technologiya
Oborudovanie ¢ Instrumenty)”). The journal’s inclusion in the Emerging Sources
Citation Index (ESCI) of the Web of Science database indicates its influence and
scientific interest. The founder of the journal is Novosibirsk State Technical
University.

A review of metal processing abstracts revealed the key lexical challenges that
arise when translating research article abstracts:

1. Transfer of Specialized Terminology. Scientific texts are characterized by
a high density of terms that reflect a pursuit of precision and unambiguity.
Inaccuracies in translation of terms can distort meaning and lead to misinterpretation
of the text.

2. Differences in Rigor of Term Usage. It has been noted that the Russian
scientific and technical style is more rigorous in the use of terms and conventional
formulations than English [2]. The translator needs to adapt the text to the norms of
the English style, possibly simplifying the structure and avoiding excessive formality.

3. Choice Between Synonyms of Different Origins. In the English language,
there is a tendency to simplify vocabulary, replacing terms of Latin (French) origin
with simpler words of Anglo-Saxon roots [6]. The translator must consider this trend
when choosing lexical equivalents, balancing accuracy and accessibility.

4. Stylistic Adaptation. The translator needs to act not only as a linguistic
intermediary but also as a stylist, adapting the text to the norms and expectations of
the target audience [2]. This includes choosing appropriate lexical units that
correspond to the formal nature of the scientific style, as well as considering neutral
and specialized bookish vocabulary [1].

5. Transfer of Generalized Meaning of Words. It is important that the
translated words retain the generalized meaning necessary for formulating universal
laws and patterns [1]. This requires a careful analysis of the context and the selection
of lexical units that can convey a general scientific concept, rather than a specific
object.
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Despite extensive research in the field of translating abstracts of scientific
publications, the lexical specificities of translating abstracts in the highly specialized
area of metal processing remain under-investigated. In particular, the lack of a
detailed analysis of the impact of terminology and lexical unit choices in Russian-to-
English translation on the perception of the text by English—speaking specialists is
seen. Therefore, the novelty of this research lies in examining the lexical
transformations and their influence on the adequacy and accuracy of information
transfer in metal processing abstracts, as well as in identifying optimal strategies for
ensuring comprehension and positive reception of the text by the target audience.

To address the aforementioned lexical challenges, the skillful application of
translation transformations is critically important. As a result of analyzing metal
processing abstracts, we have identified that translators frequently employ
transformations described by V.N. Komissarov. These transformations include
transliteration (e.g., for the names of specific equipment), calquing (for terms that do
not have direct equivalents), generalization (replacement of a term with a more
general concept to ensure clarity), concretization (clarification of the meaning of a
term to avoid ambiguity), and modulation (semantic development, a change of
perspective in translation to conform to English language norms and ensure better
text reception) [5]. Despite the existence of a theoretical framework and
classifications of translation transformations, the practice of translating metal
processing abstracts demonstrates that translators do not always consistently and
accurately apply these tools. In some cases, insufficient consideration of context leads
to suboptimal choice of transformation and, as a consequence, distortion of meaning
or reduced readability of the text. An analysis of examples reveals that the incorrect
or insufficiently skilled use of transliteration, calquing, generalization,
concretization, or modulation can negatively impact the accuracy of terminology
transfer and, ultimately, the perception of the text by an English—speaking audience.
Therefore, further research focuses on identifying specific examples of unsuccessful
transformation applications and developing recommendations for their more
effective use.

Table 1

Calque
Original text Translation
B pamkax [aHHOW Hay4HOU paboThI OBLIO In this research, graphic modeling was
BBIOpaHO 2pagosoe modenuposanue, selected as the most appropriate method for
MIOCKOJIbKY OHO 00JIee HATJISIHO U representing the future design of the tool.
MOHSATHO O0TOOpaXkaeT OyayIIyto
KOHCTPYKLIHIO HHCTPYMEHTA. ..

In this example, the phrase “rpadoBoe monenupoBanme” was literally
translated as “graphic modeling” by calquing each word (“rpadoBoe” — “graphic,”
“mozmenuposanue” — “modeling”). However, despite the formally correct calquing,
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in the context of metal processing and tool design, this translation is incorrect and
distorts the meaning. This is because, in the Russian original, the term “rpagosoe
MmonenupoBanue” implies the application of graph theory to construct a mathematical
model describing the tool design. The English term “graphic modeling,” in contrast,
refers to visual modeling, the creation of graphic representations, such as 3D models.
More accurate and generally accepted English equivalents for “rpadosoe
MonemupoBanue” in this context are “Graph modeling” or “Graph-based modeling.”
The use of the term “graphic modeling” in the translation can mislead the reader
regarding the nature of the modeling method used, as it may be perceived as a
description of visualization rather than the mathematical apparatus (see Table 1).

Table 2
Calque
Original text Translation
OCHOBHBIM ITyHKTOM Pa0OTHI The main point of the work is to solve a
SIBJISIETCS pEIICHHE HOBOM 3a/1auM, B new problem which considers an
KOTOPOHM paccMaTpHBaeTCsl HEOHOPOIHBIH inhomogeneous core fixed at one end.
CTEepIKEHb, 3aKPETUIEHHBIN Ha OJJHOM
KOHIIE.

The translation of “ogHoponubie cTepkHu” as “homogeneous cores” through
direct calquing is terminologically incorrect and distorts meaning. While “core”
denotes central parts (cable cores, processor cores) or reactor/geological cores, it’s
unused for structural elements in mechanics. Accurate equivalents for “crepxers” in
deformable solid mechanics are “rod” (for computational models), “bar” (for
structural elements), or “shaft” (for rotating elements). Given the text’s focus on
mechanical deformations of structural elements, the translator should have used
standard terms like “homogeneous rods” (theoretical calculations) or “homogeneous
structural members” (general case). Using “core” introduces misunderstandings,
misrepresents the research, undermines credibility, and hinders database searches.
This exemplifies a “false friend” scenario where literal calquing results in
terminological inaccuracy (see Table 2).

Table 3
Concretization
Original text Translation
...TIpu 00pabOTKE BHICOKOMIPOYHBIX U ...for machining high-strength and
TPYIHOOOPaOATHIBAEMBIX MATEPHAIIOB. difficult-to-machine materials.

The instance at hand demonstrates a concretization transformation: the general
concept of “obpaborka” has been translated as the more specific “machining.” In
Russian, “o6paboTka” possesses a broad meaning, encompassing various methods of
material modification, including thermal, chemical, and mechanical treatments,
among others. Conversely, the English term “machining” denotes a specific type of
processing — namely, mechanical processing involving material removal, such as
milling, turning, and drilling.
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Within the context of the original article, which, as noted, concerns the
thermal treatment of high—strength materials, the use of “machining” represents an
inaccurate, concretizing translation. This choice narrows the meaning of the source
text and potentially misleads the reader regarding the employed method. A more
accurate and universally applicable translation in this case would be “processing,”
which, similar to the Russian “o6paGotka,” covers a wide range of technological
operations, including thermal treatment (see Table 3).

Table 4
Generalization
Original text Translation
...0BLIO BBIOpaHO rpadoBoe ... graphic modeling was selected as the
MOJIEIMPOBAHHUE, TIOCKOJIBKY OHO 0oJiee most appropriate method for representing
HAIJISAHO U MOHATHO OTOGpaxaeT the future design of the tool.
OyIyIIYI0 KOHCTPYKIIMIO HHCTPYMEHTA.

This example illustrates a generalization transformation: the Russian word
“roncTpykis’” has been translated into English as “design.” “Konctpyxkriwmst” implies
a detailed, engineering elaboration of an object, encompassing material
specifications, component dimensions, assembly principles, and precise technical
drawings. “Design,” in contrast, is a more general concept, covering the concept,
functionality, and aesthetics, but not necessarily entailing the detailed development
of all technical aspects.

Within the context under consideration, where the detailed elaboration of a
tool model is particularly emphasized, the use of “design” in the translation represents
an inaccurate generalization. Given that the source text focuses on the structural
elements and assembly principles of the tool, a more accurate and adequate
translation would be “construction.” Employing “design” in this instance can lead to
misunderstandings and create the impression that only a general conceptual design is
being discussed, rather than a detailed engineering elaboration of the construction.

The results obtained indicate the need for further optimization of lexical
aspects in the translation of abstracts within the field of metal processing. Despite
existing methodologies, examples of incorrect application of lexical transformations
demonstrate that additional efforts are required to ensure the accuracy and adequacy
of information transfer (see Table 4).

The results of this study can be applied in the following areas:

1. Improving Translator Training. Based on an analysis of the identified
lexical challenges, specialized training modules and practical guides for translators
can be developed, focusing on metal processing terminology and optimal lexical
selection strategies. This will enhance the quality of abstract translation and minimize
instances of incorrect application of transformations.

2. Enhancing Abstract Translation Quality. The developed criteria for
assessing adequacy can form the basis for creating specialized recommendations and
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glossaries for translating terms and phrases frequently encountered in metal
processing abstracts. This will assist translators in efficiently resolving challenges
related to selecting appropriate vocabulary and ensuring the text’s comprehension by
the target audience.

Conclusion

Accurate lexical translation is crucial for effective communication in the
technical domain, and this work provides insights for improving translation quality
in the specific field of metal processing.
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Abstract: The article examines the translation transformations that were used in
Russian to English translations of the New Year speeches of the President of the Russian
Federation. An analysis of translation transformations has been carried out and, based on it,
the frequency of their use in the translations of the New Year speech has been revealed.

Keywords: New Year speech, translation transformations, transposition, substitution,
addition, omission

HNCHOJIB30BAHUE NEPEBOJYECKHUX TPAHC®OPMALIMIA
IIPU HEPEBOJAE HOBOT'OJAHEI'O OBPAIIEHUSA ITPE3UJEHTA
POCCUICKON ®EJEPALIUN C PYCCKOI'O HA AHIJIMMCKHUM

SA3BIK
T.C. BOJ‘IO)KaHI/IHal, A.B. Adanacnea
12 Canxr-Tlerepbyprekuii rocy1apcTBEHHbINH SKOHOMUUECKHI YHIBepcHTeT, CaHKT-

Ietepbypr, Poccus
evita22@bk.ru, arishka-a2606 @mail.ru

2

AnHoTanus: B cTaThe paccMOTpeHBI epeBoI4ecKre TpaHC(HOPMALUH, KOTOPbIe OBUTH
HCTIONB30BaHBI TIPH TIEPEBO/Ie HOBOTOIHETO oOpalieHus mpe3uaenTa Poccun ¢ pycckoro Ha
aHrMACKUA s3bIK. [IpoBeneH aHanmm3 mepeBOTYEeCKUX TPaHCHOPMALUA M Ha €ro OCHOBE
BBISIBJIEHBI aCTOTA UX MCHONB30BAaHMS IIPH IIEPEBOIEC HOBOTOIHETO OOPAIIeHHSI.

KiroueBsle cnoBa: HoOBoromHee oOpamieHHe, IT€PeBOAYECKHE TpaHC(HOpMaIHH,
epecTaHOBKa, 3aMEeHa, 100aBICHHE, OMYyIIEHHE.

Introduction

On the New Year’s Eve, the leaders of the countries address the citizens of
their countries with the speech. The New Year speech is of great international
importance, therefore its translation into a foreign language is also important.

The main task of translation is to achieve maximum accuracy and consistency
with the original. For this purpose, translation transformations are used —
transformations that ensure the adequacy of translation.
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Theoretical framework

Speaking about translating transformations, it is worth noting the theory of
L.S. Barkhudarov reduced all types of transformations to four elementary types,
namely: transpositions, substitutions, additions, omissions [1].

The translation of a New Year speech by the head of a state is a very important
process that requires high skills from the translator. Therefore, the translator is facing
the task to effectively apply the necessary transformations to achieve adequacy of the
translation.

In translation the New Year speech of Vladimir Putin, President of the Russian
Federation, it is necessary to take into account the Russian mentality and the unique
details of the paradigm existing in the country, and to make the translation warmer
and richer with the possibility of conveying all the features of the original language.

Methods and Results

Let’s look at the text of the New Year speech posted in 2022 on the official
website of the President of the Russian Federation and examples of a comprehensive
transformation followed by an analysis of the appropriateness of their use.

“From the bottom of my heart (1), | wish a very happy (2) New Year to every
participant in the special military operation (3), to those who are here next to me
now (4), and who are on the frontline (5), those getting ready for action at training
centres (6), those who are in hospitals or (7) already back home, having fulfilled their
duty (8), to all those now on combat duty in strategic units (9), and all personnel
of the Russian Armed Forces (10) ” [4].

— lexical substitution, compensation. The original “cordially” in the
translation has been replaced by “From the bottom of my heart” / “ot Bcero cepaua”.

— lexical substitution. The original “coming” is translated as “very happy” /
“CUACTIIMBBIM”.

— literal translation.

— transposition. The “now” adverb in the translation is at the end of the
sentence, after the addition.

— omission. The translation completely omits the phrase “and on the front
lines”.

— transposition. The addition “to then join the battle” in translation is placed
before the adverbial modifier. Lexical substitution, generalization. The original “to
then join the battle” is translated more generally “for action” / “ s nevicTBus’”.

— literal translation.

— transposition. The predicate “yxe BepHyscs nomoit” / “already back home”
in translation comes before the perfect gerund construction.

— omission. The predicate “carries” is omitted in the translation.

— addition. The coordinating conjunction “and” / “u” has been added in the
translation. Lexical substitution, compensation. “BoopyxéHnubie cunbr” is translated
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as “Russian Armed Forces”, with the clarification that these are the Armed Forces of
Russia.

The Russian and English languages have different syntactic structures, and
direct translation often leads to illiterate sentences. Rearrangement helps to overcome
these differences. Usage of transposition allows to rearrange a sentence, so that they
match English grammar and sound natural.

The substitution in translation of the New Year speech may occur due to
differences in the language structure, style, and cultural norms of the Russian and
English languages.

The use of lexical substitutions is explained by the fact that direct word
correspondences between Russian and English do not always exist. Official speech
often includes specific vocabulary that may not have an exact match in English.

The addition used in the translation allows the translator to avoid ambiguity,
since sometimes what is meant in the Russian text must be explicitly stated in
English. In the example below, a conjunction is added to ensure grammatical
correctness in the English sentence. The addition helps to make the translation from
Russian to English more accurate and clearer.

Generalization allows to replace words with more universal alternatives,
making speech accessible to a wider audience. Thus, the official message becomes
more neutral and evokes an emotional response from the target audience.

The use of a literal translation provides a natural and understandable
translation, emphasizes the original phraseology and preserves the author’s style of
the text.

Transpositions, substitutions, additions and omissions enable the translator to
overcome both linguistic and cultural barriers, providing effective translation.

In the translation of the New Year speech, such translating transformations as
substitution are most often found, their share is 54,7 % of the total number of
translating transformations used in the text.

The following types of lexical substitutions can be distinguished in
translation:

Generalization: “cybwvexm” / “region”, “manooywue” / “cowardice”,
“snoxa” / “period”, “msaocenewwuir” / “serious”, “ononuenywvr” / “servicemen”,
“docmotinoe” / “good”.

Specification: “mpyonee ececo” / “the heaviest burden”.

Compensation: “uémko omoenun” / “drew a clear line”, “cepoeuno” / “from
the bottom of my heart”/

Substitution is used to change the plural form of a noun to a singular one:
“gonHenusmMu, mpegozamu u nepedicusanusmu’”’ / “‘uncertainty, anxiety and worry”.

There is a part-of-speech substitution — a verb for a noun: “6si1u Hadescno
obecneuenvt” / “reliable guarantees”.
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However, it should be noted that parts of a sentence and antonymic translation
were not used in the translation text.

In 32,1 % of cases, when translating text from Russian into English, the
addition is applied.

The use of transpositions in text translation accounted for 30,2 % of the
number of translating transformations used.

The omission is 24,5 % of the total number of transformations used.

Conclusion

Thus, it can be concluded that most often translating transformations are used
in combination with each other. Considering the character of complex
transformations, the use of translating transformations is necessary to maximize the
transmission of information embedded in the original text, as well as to avoid errors
in conveying the meaning of the text.
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translation transformations and their influence on the perception of the text by the target
audience.

Keywords: children's literature, translation, proper names, syntax, translation
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AnHoTauus: B cratbe paccMaTpuBarOTCS OCOOEHHOCTH IIepeBOJa  IETCKOM
JUTEepaTypbl, OCHOBaHHbIE Ha aHanm3e npousBenenus "Ellie the Homesick Puppy". Oco6oe
BHUMAaHHUE yJeIsieTcs epeBOay UMEH COOCTBEHHBIX M CHHTAKCHUECKUM MPEoOpa3oBaHHAM.
ABTOp HcciemyeT Hamboliee PacIpOCTpPaHEHHBIE NEPEeBOMYECKHE TpaHCGHOPMALUH H HX
BIMSIHUE HA BOCIPHUATHE TEKCTa LENeBOM ayauropuell. PaccMaTpuBaioTcs npuUMeEph
TIEPEeBOTUIECKUX PEIICHUH M UX 3(GQEKTHBHOCTh B Iepefgade CMBICIA U SMOIMOHAIBHON
OKpacKH{ OpHTHHAJIA.

KiroueBsle ciioBa: AeTcKas JIMTEpaTypa, epeBojl, UMEeHa COOCTBEHHbIE, CHHTAKCHUC,
HepeBoJUECKUe TPaHC(HOpMaUH

Introduction

Children's literature significantly influences a child's perception of the world.
Translating these works demands a personal approach that considers the age and
cultural context of the target audience. The translator's responsibility goes beyond
conveying the storyline; they must also retain the emotional undertones while
adapting the text to suit linguistic nuances [2]. This article aims to explore the key
challenges in translating children’s literature and evaluate the translator's approaches
used in the adaptation of Ellie the Homesick Puppy.

In children's literature, proper names often possess emotional or symbolic
significance [3]. They may illustrate a character's traits or trigger particular
associations. A translator must carefully choose whether to preserve the original
name or modify it to resonate with the target audience.

Theoretical framework

Translation of children's literature is regarded as a special field of translation
studies that requires an interdisciplinary approach. According to the research of
Mineralova 1.G. [2], the main aspects of children's literature translation are
preservation of emotional coloring, transfer of cultural realities and language
adaptation for the target audience. Sessorova S.A. [3] emphasises the importance of
pragmatic adaptation of the text, which is especially relevant when working with
children's works.
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Sigov V.K. [4] states that successful translation of children's literature requires
the use of various translation transformations, including syntactic changes and
substitutions. These approaches make it possible to preserve the artistic integrity of
the text and make it accessible to young readers.

Methods and Results

The most common way to keep the sound form of a name is usage of
transliteration and transcription [1].

Examples: Megan — Mezan; Ellie — DOanu; Bella — Fenna.

To avoid tautology and to adapt the text to the target audience a translator uses
contextual substitution.

Examples:

Ellie stood up with her paws on Megan's shoulder — Manvuuxa ynéprace
AAnamu 8 nie4o X03UKu.

Ellie yawned. Megan and Bella kept fiddling around with these boxes and
talking, and no one was talking to her for a walk. She was bored — Co6axa 3esnyaa.
Jlesouxu npodonxcanu 6Oonmames, U HU O0HA He NOOYMALA OMNPAGUMbC HA
npoeyaKy. Janu cKy4ana.

‘Actually, I told Mum I'd be back around now’, said Bella, hugging Megan
and Ellie both at the same time — — Mama omnycmuna MeHs HeHAOOI20, MAK YMO
MHe nopa, — npousnecia Benna, obnumas noopyey u cobaky.

When the proper name is not meaningful and does not carry a significant
semantic load, omission or substitution are used.

Examples:

You haven't got to go to a new school though, lucky Ellie — Te6e xoms 6b1
He npuodémcsi X00Umsv 8 HOBYI0 UIKOTLY .

At the same time, the omission of diminutive forms, such as Ellie—pie, can
lead to a loss of emotional colouring.

You heard me say the W word, didn’t you, Ellie—pie? — Tl ycrviuana cioo
«npoayakan?

The following problems in translating proper names are highlighted:

Loss of emotional colouring — in the absence of equivalents of diminutive and
pet forms (Ellie—pie — absent).

Cultural differences — some names may be associated with cultural realities,
which requires adaptation.

The recommended approach in such cases is to use similar forms in the target
language that retain the emotional message [4].

Syntactic transformations allow adapting complex structures of the source text
to the peculiarities of the target language. This is especially important in children's
literature, as it facilitates the perception of the text by the target audience — children.

Methods used include:

Splitting sentences — used to simplify long phrases.
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Examples:

She'd almost cried when they gave it to her, thinking how they'd all tried so
hard to make it special. — Jesouxa uymo ne pacniaxanace, xo2oa eii epyuaiu
omxpeimky. OHa NOHUMANA, YMO OPY3bsl GLOJNCUTIU 8 HeE MHO20 mpyod U Jiobeu.

Mum and Dad were far too busy to take her for a proper walk, and Megan
wasn’t allowed to go out on her own, so Ellie was full of energy, and she couldn’t
work it off properly. — Podumenu 6viau sansmot, nosmomy e mMo2iu OMnpasumvCsl
C Hell Ha NPo2YIKy, a eyiame o0Hou Meean ne paspewanu. Ilosmomy Dniu Hekyoa
0bL10 Oemb dHepeUro.

Megan rang Bella’s doorbell, thinking back to the last time she’d done that —
on the final day of school, when Bella had been running so late she hadn’t come out
of the house when Ellie barked — Mezan nossonuna ¢ dsepv Bennvl, écnomunas
nocnedHutl pas, koeoa denana smo. Ilocrnednuil denwv 6 wkone. [loopyea onazovieana
U He @blulIa U3z 0oma, Ko2oa DU 3a1asd.

Compression is the reduction of text by removing redundant information.

Examples:

You were just about to squish Ellie with that! — Ceiivac pazoasuws Danu!

Let’s go back to the car — we’ll drive round — Hoém 6 mawiuny.

The problem was, Ellie didn’t want anywhere new — Ho u smoeo ue
xXomeinocs.

Combining sentences — helps keep the narrative flowing.

Examples:

Megan's dad stumbled down the stairs, twisting his ankle. He landed painfully
at the bottom. — ITooseprys 100b121CKY, Mydicuuna noremen 6Hu3 u 60ILHO SPDOXHYIC
y NnooHoICUS JlecCmHuybl.

She doesn’t know we’ve moved, Dad! She’s trying to get back to our old
house! — U ne 3Hala, Ymo Mvl nepeexaiu, noO3momy nonvlmajlacob G6EPHYMbCs 6
cmaputii oom!

Bella loved her, and she loved Megan. Bella would know where Megan was!
— Bom kmo ntodum eé u Meaan u yorc mouno 3uaem, 20e xossuxa!

The analysis of translation has shown that the use of contextual substitution
and compression contributes to the creation of a more accessible text for children
audience. At the same time, the omission of diminutive—adjective forms entails
the loss of emotional colouring and may reduce the expressiveness of the text.

However, the translator Nina Lebedeva demonstrated an effective use of
syntactic transformations, which allowed to maintain the narrative dynamics and
facilitated the children's perception of the text.

Conclusion

Translation of children's literature requires flexibility and creativity. The
application of appropriate translation transformations makes it possible to preserve
the main artistic and emotional elements of the original. The use of contextual
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substitutions, compression and sentence splitting contributed to the successful
adaptation of Ellie the Homesick Puppy for Russian-speaking readers.
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Introduction

Allusions are broad subjects that are used in almost every existing media — be
it books or films — at all times. It implies or references one or multiple facts from
culture, myths, literature or history that became crucial for texts or speech [2].
Allusions, however, can pose significant problems for translators, especially for a
young one, who yet have to discover some contexts or cultural background details.
This article addresses translation methods, which can help to translate allusions
better, and analyzes their use.

Theoretical framework

Allusion is a hard subject to talk about — partly because of how hidden they
can be. To correctly identify them researchers/audience require to have background
knowledge of a wide variety. Sometimes it even implies specific topics, related to
certain jobs or uncommon areas of lives/cultures. Things that allusions denote,
however, can also be international and/or precedent phenomena that can be
understood relatively easily. This kind of allusions are the most common ones and
can be found in almost every work. However, sometimes they can be tricky — for
example, being connected to a specific area/time period/etc or being hidden too good
to be seen on the spot — so the translator misses it. Some professionals think that
specific elements of allusion can be left behind in favour of the detonative point of it
[1], but some argue it to be too crude of a method. One thing, however, can be said
for sure — allusions need their own method of translation and individual approach.

Methods and results

Animation film “Puss in Boots” was created in 2011. It is closely connected
with the «Shrek» franchise and follows one of the characters from that movie — Puss
in Boots. The plot follows him in a risky venture to get magical beans and find the
Golden Goose [3]. As the story unfolds, viewers learn more about Puss’ mysterious
past, meet Kitty Softpaws and various fairytale characters, adorned with unique
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jokes. The film got itself a good hame and was loved by audiences of any age — and
of course it was a financial success too.

Translation of allusions requires additional transformations and editing of
original material — without them it can be hard to convey an allusion. This work
examines 13 allusions, ways they are translated into Russian and preservation of the
allusions in the translated version. Most of them were translated explicitly (4).

Table 1
Examples of the translation
1 Just a fugitive from the law Bezney om npasocyoust Hu cekyHObl Ha
Mmecme
2 And as the light of my path grew Mos nymesoonas 36e30a cusia éce sipue, a
brighter... 36e30a
Humpty's road grew ever darker Llanmas onyckanace 6ce Huice
3 If you're going to UYmo6 cnycmumo napul, OPYIACOK,
blow your top, you il 6 6801 MANLEHbKULL POJHCOK
blow your horn
instead, right?
4 | You got any idea what they do to eggs Kom, 3nan 6v1 moi, kax ¢ miopome Can—
in San Ricardo prison? Puxapoo ob6xoosmcs ¢ nawum 6pamom

However, a lot of allusions were lost in the process and, as a result, Russian
viewers missed them.

For instance, examples 1 and 4 contain allusions to movies, but without
professional knowledge or an extremely wide background in this topic it's nearly
unrecognizable even for the ones who do have required proficiency. In case 3 we can
see it again — translation had completely missed the point and, therefore, the allusion
was lost to the viewers. Of course, we can still suggest the meaning just by looking
at its form, but the jokes around it don't make sense anymore.

We also have found examples of implication, which was almost every time
connected to the domestication (four out of five cases). It can be explained by
examining these cases: they contain very specific cultural elements that don't have
russian analogs. For example, in 8 we see the name Zoltar, which does not ring any
bells for the average Russian viewer but has meaning for Americans — it's an allusion
to the film «Big» to the fortune-teller robot in particular. This character is beloved
and recognizable, so allusion is fairly simple to the native speakers. Translators were
able to keep the allusion by switching the characters: they used Godzilla, who is more
widely known in Russia. Therefore, allusion was domesticated, but still had a movie
in its core. The same principle was used in examples 5 and 7. Continental breakfast,
the standard hotel breakfast, was changed to its closest analogy from Russian and egg
salad sandwich became Russian salad to avoid confusion and misunderstanding from
Russian audience.
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Table 2
Examples of the translation

5 | We'd like a complimentary continental U mvt paccuumvisaem na 6ecnaammbiii
breakfast 3aempak

6 glaucoma Kamapakma

7 I should make you into an egg salad THopybums mebs na canam onueve,
sandwich! mepzagey!

8 Zoltar Kom3sunna

The only stand-alone implication can be seen in 6. Allusion plays with cats
diagnosis — glaucoma is a very common cat disease in the USA. It affects animals’
eyes and builds pressure upon them, which can lead to blindness if left untreated. In
Russia, however, this disease is relatively unknown by the public, so translators
changed the disease and played on similar pronunciations (cataract and the word cat).
They’ve not only kept the allusion, but also added a joke, which is really close to
ones in the movie.

We also found only five equivalent translations. Most of them use analog to
convey the meaning (examples 11, 12, 13) so the viewers, who do know these cultural
phenomena or films, will understand the allusions. However, in sample 10 allusion
was cut out, leaving behind only part of the line to keep the joke. It can be connected
to the complexity of this allusion: it uses American TV as its basis and jokes with the
idea of making a boxing show («Tuesday Night Fight») a dancing one. Something
similar to the cases of domestication we can see in example 9, where translators again
change characters mentioned in the allusion for them to be recognizable to the
Russian viewers.

Table 3
Examples of the translation
9 The Furry Lover Iywucmerii donacyan
10 If it is to be a dance fight, then I will Pas y eac manyesanvnas bumea, snavum,
Tuesday—Night— ce200ms1 51 mebsi 3aMmanyyio 00 cMepmu
Dance—Fight you to the death!
11 I am a lover, not a fighter A 3a 1106066, a He 3a 6OUHY
12 You made the cat angry. You do not Bbol pazoznunu koma. 3ps, ouens 3ps, ol
want to make the cat angry! PA303 U KOMA.

13 First rule of Bean Club...you do not Iepsoe npasuno 60606020 kiyba. He

talk about Bean Club. Second rule of | paccraszvieams o 606060m Kybe. Bmopoe

Bean Club...is you don't talk about npasuno 60606020 knyba. He
Bean Club pacckazvleams 0 606060M Kiybe

Out of 13 examples discussed earlier, 8 were translated using modulation.
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Table 4

Examples of the translation

1 And don't even think about
skimpin' on them baby muffins

U oadice ne dymaii 3anvikusams om Hac
MANICHbKUE KeKCUKU

2 And as the light of my path grew
brighter... Humpty's road grew ever
darker.

Mos nymesoonas 36e30a cusna ece
Aapue, a 36e30a Lllanmas onyckanace 6ce
HuHce

3 If you're going to
blow your top, you
blow your horn
instead, right?

Ymob cnycmumeo
napul, Opys#cox, Oyl
6 C60Ul MATIeHbKUI
DOJHCOK

4 I am a lover, not a fighter

A 3a 11060860, a He 3a 0UHY

5 You made the cat angry. You do not
want to make the cat angry!

Bet pazosnunu koma. 3ps, ouens 3ps, 6vl
PAa3031unU Komda

6 | We'd like a complimentary continental

U mbi paccdumosleaem Ha becniamuulil

breakfast 3a6mpax

7 glaucoma Kamapakma

8 I should make you into an egg salad THopybums mebs Ha canam onueve,
sandwich! mepsasey!

It can be connected to the complexity of allusions. Sometimes they can't be

properly translated to the foreign language at all without losing something crucial.

Despite that, however, we have only two cases where translators use one
transformation (samples 4 and 7) and most of them combine at least two or more.
The most commonly used are contextual translation (1, 3, 5 and 6) and grammatical
equivalence (2, 3, 8). The first one is probably for the reason that some material is
strongly connected to the context and the second is because of the grammatical
structure of the recipient-language. Tho grammatical equivalence is not always
appropriate, so in some cases (as in 8, for example) translators use antonymic
translation to change the structure of the sentence.

Among numerous additions to the modulation we also encounter saved
metaphor and kept style of original (sample 3), which used to at least make allusion
stand out if not to keep it completely.

Calque or loaned translation was used at least 5 times and all of them were
combined with other transformations. To convey the meaning as clearly as possible,
translators used literal translation combined with concretization to further explain
allusion (examples 10, 12). At the same time, some cases doubled the technique — in
case 9 (modulation+modulation) it helped to keep translation consistent in style,
while in case 11 (transcription+transcription) it was just the easiest way for both
audience and the translators.

Omissions can also be found in translation, though not so often — e.g. 13,
where allusion was omitted. However, translators of our work rarely used this
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technique. It can be connected to structure and clarity of allusion, which can easily
be broken, when we remove something from the original.
Table 5
Examples of the translation

9 Friskie Two—Times HUezpusviii [lsasxcovlniod
10 Ginger Hitman Puoiorcuti youiiya
11 Jack and Jill Jowcex u [icunn
12 The Furry Lover Tywucmotii Oonoicyan

13 If it is to be a dance fight, then I will
Tuesday-Night-Dance-Fight you to the
death!

Another three examples don't have a general category — rather, every one of
them creates its own and reflects rare and unique translation problems. E.g. here we
have a semantic neologism, ”Korsmmia”, created as translators’ reaction to the
specific situation. Example 14 works in a similar way, but it uses syntactic similarity
to emphasize allusion to the audience without changing it. 15 illustrates
generalization, which most likely refers to the russian prison slang (we can assume
that upon line about “6pat”, which is a common way to address each other among

the russian prisoners).

Pas3y eac manyesanvnas 6umsa, snauum,
ce200Hs 5 meds 3amaHyyio 0o cmepmu

Table 6
Examples of the translation

14 First rule of Bean Club...you do not
talk about Bean Club. Second rule of
Bean Club...is you don't talk about
Bean Club.

llepsoe npasuno 60606020 Kkiyoa.
He pacckasvieams 0 606060m Kiybe.

Bmopoe npasuno 60606020 knyoba.
He pacckasvisams 0 606080m K1ybe.

15 | You got any idea what they do to eggs
in San Ricardo prison?

Kom, 3uan 661 mol, kax 6 miopome Can—
Puxapoo 0bxoosmes ¢ Hawum dpamom

Conclusion

Most of the allusions in “Puss in Boots” were translated using explication and
modulation. Almost all modulation was accompanied by other translation
technique(s), and even if allusions were lost, translators kept something for the
audience to at least assume its existence. Calque was almost less than half of
modulation, but it was still noticeable, so we can safely assume that translators
wanted to keep their work as close to the original as possible.

Explication, on the other hand, contradicts this and sometimes can interfere
with the audience's view of the allusions or even work in general.
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Pic. 1. Statistical data

Allusions are complicated and pose various problems for translators to deal
with, which requires individual approach and knowledge on multiple disconnected
topics out of one's expertise.
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Abstract: The article examines the peculiarities of translating the names of fairy-tale
characters of Russian fairy tales into English, the difficulties faced by the translator in the
translation process, as well as the it provides the analysis of the main translation
transformations used for the names of fairy-tale characters.
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of fairy-tale characters.
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Anzortanus: B cratbe paccMarpuBaioTcs 0COOEHHOCTH TEPEBOAA MMEH CKA30THBIX
TIepCOHAXKEH PYCCKHX HApOJHBIX CKAa30K HA AHTVIMHCKHH S3BIK, TPYJHOCTH, C KOTOPBIMU
CTaJIKUBAeTCS TIEPEBOAUMK B IIPOIIECCE NTEPEBO/IA, A TAKKE aHATN3 OCHOBHBIX MEPEBOIUECKIX
TpaHchopManuii npy nepeaade MIMeH CKa30YHbIX I'epOeB.

KnrodeBsle cioBa: CcKa3Ka, pyccKas HapojHas CKa3Ka, IEpeBO, MepeBoadecKas
TpaHchopManusi, IMEHa CKa30YHBIX TePOEB

Introduction

A fairy tale is considered a folk story that has been passed on “by word of
mouth” and “from one generation to another”. The Russian fairy tale serves as a
comprehensive repository of cultural knowledge and is an exhaustive source of
information about the national flavor, unique spirit and characteristics of the Russian
people, reflecting the eternal questions of existence, therefore, Russian folk art is
valuable for representatives of other cultures.

The genre is characterized by national specifics which cause difficulties in
translation. Therefore, the research topic is valuable and relevant.

Theoretical framework

The translation of the names of fairy-tale characters is a problem, since they
require not only direct translation, but also adequate interpretation [4]. The Russian
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fairy tale stands as an interconnected component within a broader folklore framework
of which the characters move from one fairy tale to another, creating unified lexical
domain of Russian fairy tales. The confined nature of the fairy tales microcosm is so
limited that almost every character is singular and unique, and the class of objects is
usually narrowed down to one representative of the class. If there is a wolf, a fox, or
a hare in a fairy tale, then there is almost never another wolf, fox, or hare. This
situational-contextual limitation, artificially created by the genre, brings the common
name closer to the proper name, and sometimes practically eliminates nominative
differences.

Although folktale characters frequently appear in multiple tales,
contemporary translators face the challenge of compiling a “dictionary” of these
characters’ names. The lack of a single translation option leaves room for creativity
for the translator who can use the full range of translation transformations when
transferring proper names. During the study, it was decided to use the classifications
of translation transformations by V.N. Komissarov [5] and L.S. Barkhudarov [3], as
we consider them the most suitable for translating Russian fairy tales.

“Russian Fairy Tales” by A.N. Afanasyev, the most comprehensive collection
of Russian fairy tales, which consists of eight volumes [1] and an English translation
by the British translator Paul Williams [7], were selected to analyze the translation of
the names of fairy-tale characters.

Methods and results

In the fairy tale “Kolobok™ (table 1), when translating the names of animals
that occur in “kolobok™, the translator uses various transformations. In the first case,
the translator uses the omission transformation and translates the “xocoil 3aiuux” as
“hare”. In the second case, “xocoranwiii” is translated simply as “bear”, replacing the
adjective with a noun. You can see that in both cases the Russian fairy-tale flavor is
lost and instead of “kocoti 3atiuux™, a simple “hare” is obtained, and “xocaranviir”
becomes an ordinary “bear”. We do not consider this transformation to be successful.

Table 1
Examples of the translation of fairy-tale characters in “Kolobok”

“Kolobok” from “Russian
Fairy Tales” from the
collection of A.N. Afanasyev

“Kolobok” translated to
English by Paul Williams

Translation
transformation

— He ems MeHs1, kocoi
3aiuuk! [1, c. 34]

Don’t eat me, hare [7, c. 46].

Omission

T e TeGe, kocomamomy,
checTh MeHs [1, ¢. 35]

Don’t eat me, bear. I’ll sing
you a song [7, c. 47]

Replacement of parts of
speech

The following examples are interesting from the point of view of translation,

since there are complete name replacements in the translation of the fairy tale
“Repka” (table 2). “Buyuxa” becomes “Granddaughter Anya” — the translator uses a
dictionary equivalent of the word “suyuxa” and adds the typical Russian name
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“Anya”. The dog “)Kyuxa” translates as “Danya”, which is a complete replacement
for the name. “Kowrxa Mawwxa” becomes “cat Sanya” in English translation, which
is also a complete replacement of the proper name. We believe that the translator
could have chosen such transformations for two reasons: firstly, to Russify the
translation, since the translation uses typically Russian names (“Anya”, “Danya”,
“Sanya”), and secondly, the translator could change the names in order to convey the
rhythm and rhyme of the tale. We consider Paul Williams' translation to be quite
successful, because on the one hand, the translator preserves the integrity of the text
(rhyme, rhythm) and Russifies the names in the translation of the fairy tale, but on
the other hand, the translator adds something that was not in the fairy tale originally
and this can lead to a different understanding of the fairy tale.

Table 2
Examples of the translation of fairy-tale characters in “Repka”
“Repka” from the collection “The Turnip” translated to Translation
“My First Russian Fairy English by Paul Williams transformation
Tales” edited by
K.D. Ushinsky; Retold by
A.N. Tolstoy
Tlo3Bana 6Gabka BHYyuKy [6, C. Then Grandma called their Dictionary translation +
4]. granddaughter Anya [7, c. adding
19]
Knukayna Bay4xa XKydky Then Anya called their dog Replacement
[6, c. 5]. named Dénya
[7, c. 19]
Knuknyna Xyuka komky Then Danya called their cat Replacement
Marky [6, c. 6]. named Sanya
[7,c.19]

In the example, when translating the names of minor characters in the fairy
tale “Kroshechka-Khavroshechka” (table 3), the translator uses a loan translation:
“Oonoenaska” becomes “One-Eye”, “/lsyenaska” becomes “Two-Eyes”, and
“Tpuznaska” becomes “Three-Eyes”. We consider this translation technique to be a
good one, a complete analog that conveys the meaning of the spoken names.

Table 3
Examples of the translation of fairy-tale characters in “Kroshechka-
Khavroshechka”

“Kroshechka—Khavroshechka” “Khavroshechka” Translation

from “Russian Fairy Tales” translated to English by transformation

from the collection of Paul Williams
A.N. Afanasyev
Crapuas 3Banacs OnHorIasKa, The eldest was called Loan translation
cpemusist — JByriaska, a One-Eye, the second
Menbmast — Tpurnaska [1, c. Two-Eyes and the third
94] Three—Eyes [7, c. 104]
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Conclusion

To summarize, translation of the names of fairy—tale characters in Russian
fairy tales raises a problem, since the fairy tale is part of a huge complex of folklore
works. We have reviewed and selected examples of the translation of the names of
fairy-tale characters. We consider 3 of them successful, 2 unsuccessful, and 3
sufficiently successful. The main problem is the lack of uniformity — there is no single
translation option, which may hinder the reader's understanding of the tale.
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AHAJIM3 IEPEBOJA KUTAUCKOM KJIACCHKU HA PYCCKHUM SI3BIK
HA IMTPUMEPE TEOPUU SKBUBAJEHTHOCTH B.KOJIEPA

Yxan bonnnHb
CHaHbCKUN YHUBEPCUTET MHOCTPAHHBIX sA3bIKOB, Cuanb, Kurait
Email: 2368704538@qqg.com

Amnnoranns: Kak rpamoTHO pacckas3piBaTh 0 Kutae m oCymiecTBISTh Ka4eCTBEHHBIN
TIepeBOJI KUTAMCKOH KJIACCHKK Ha MHOCTPAHHBIC SI3BIKM — aKTyalbHas nmpodsiema. Ha ocHoBe
TeopuH 3KBUBaTIeHTHOCTH B. Konepa i KOHKpETHBIX IPUMEPOB, HCCIEAYIOTCS UCIIONb3yEMbIe
CTpaTeTHMH U TPHEMbI IepeBOAa AN COXPAHEHMS KyJIbTYPHBIX OCOOCHHOCTEH KHTaWCKHX
TEKCTOB IIPH COOIOAEHUU HOPM PYCCKOTO SI3BIKA.

KiroueBrsie cnoBa: Teopust skBuBasieHTHocTH B. Konepa, kuraiickas kiaccuka,
CTpaTerHy U IPHEMBI IlepeBoia

Beeaenne

KuTaiickas kiiaccuka UMeeT JOJITYI0 HCTOPHIO, JIAKOHHYHYIO BBIPAXKEHHYIO
A3BIKOBYI0 (hopMy M TIyOOKOe KyIbTYpHOE COJEpKaHHE, OTpakass OCOOCHHOCTH
cBoero BpeMeHH. OHa SBIISIETCS BOTIOIIEHUEM JIyXa U MYyJIPOCTH KHTalCKOW HALlUH
3a IATh ThICSY JieT. OTHAKO HEKOTOPBIE €€ BBIPAKEHUSI 3HAUNTEIHFHO OTIMYAIOTCS OT
COBPEMEHHOT'O KHMTAaiCKOro s3bIKa, YTO JENAeT HEePEBOJ CIOXHOW 3amaueil. akum
00pa3oM, IepeBOTUNK TPH NEPEBOJIC KNTAWCKON KIIACCHKH JOJDKEH OMMPAThCs Ha
NpaBWJIbHBIE TEOPETHYECKHE OCHOBBI MEPEBOJAA, HCIOJB3Ysl COOTBETCTBYIOIIUE
METOAbBI U CTPATETUH, LITO6I:-I IMOMOYb HMHOCTpPAHHBIM YHUTATCIAM JIyUIIEC IMOHATH
KHUTalCKYIO KyJbTYPY U BbI3BaTh OTKIIUK B UX CEPALIAX.

O030p AuTEPATYpPHI

B. Konep BBIACIFACT IIATh THUIIOB DJDKBUBAJCHTHOCTU:. JACHOTATHUBHAsA
OKBUBAJICHTHOCTh, KOHHOTATUBHAsA JKBHUBAJCHTHOCTb, TEKCTOBO-HOPMATUBHAA
9KBUBAJICHTHOCTH, MparMaTHYecKasi SKBUBAIECHTHOCTh U (OPMAIBbHO-3CTETHYECKAS
9KBUBaJICHTHOCTh. B. Koisiep y4uThIBaeT 3KBHBaJIEHTHOCTH 3a IpEAEIaMH s3bIKa,
3HAYUTENBHO paclupsis e€ Juana3oH, 4To CIOCOOCTBYET 3HAYMTEILHOMY ITPOTpeccy
TEOPUH OKBUBAJIEHTHOCTH B TIIEPEBOJE W MPEAOCTABISET TEOPETUUECKOE
PYKOBOJICTBO JUISl NEpEeBOAA KHUTAMCKOW KIIACCUKM B KOHTEKCTE MEXKKYJIbTYpPHOM
KOMMYHHUKAaIWH.

MeTonoJi0rusi U pe3yJabTaThbl

1. JleHoTaTuBHAs SKBUBAJICHTHOCTH B IIEPEBOJIE

HOII ((HeHOTaTHBHOﬁ OKBHUBAJICHTHOCTBHIO» TIOHHUMACTCA COOTBCTCTBUC
OKCTPAJTMHIBUCTHYCCKOTO COACPKAHUA TCEKCTA. HpI/I aHaJIn3¢C BSaHMOHeﬁCTBHH
JIEKCUYECKOHN 3KBUBAJIEHTHOCTH M JUCKYPCUBHBIX (DAKTOPOB OCYIIECTBISIETCS BBIOOD
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TEKCTOBBIX JIEKCHYECKUX EIUHHUI, COOTBETCTBYIOIINX CIIOBAPHBIM 3HAYCHHSIM.
JenoraruBHas 9KBUBAJICHTHOCTb OpHEHTHPOBaHA Ha nepenaqy
9KCTPAJIMHIBUCTHYECKNX (DAKTOB B TEKCTE, HPU 3TOM OCHOBHBIM OOBEKTOM
WCCIIEIOBAHUS BBICTYNAET JIEKCMKA Ha YPOBHE sA3bIKOBOM mapbl? Uro Kacaercs
OTHOIIECHUH MEXJy MCXOIHBIM M NpUHHMAromuM si3bikamu, B. Koiep Beigensier
MATh KOHKpeTHBIX TuHoB: Popma «ommH K omHOMY» (l:1), @Popma «ommH KO
MHOTHMY», Popma «MHOTHE K 0qHOMY» (M:1), @opma «oauH k Hyro» (1:0) 1 Dopma
«oJH K 9acth» (1:9acts).

IIpumep 1

Opueunan: FgA/A.

Ilepesoo : JJocmuzcams coenacusi npu HAIUYUU pasHo2iacuil.

Ananus: B maHHOM citydae HCTIONB3yeTCs MOJENb «OJUH KO MHOTHMY (1:M).
Jlexcempi« 1y (rapmonus) u «A[Fl» (pasnmume) 06NagaroT IMMPOKHM CHEKTPOM
PYCCKHX SKBHUBAJICHTOB: HAIIPUMED, «MUPHBII», «CTIOKOHHBIN», «IPYKECTBEHHBIIN;
«HEOJMHAKOBBIN», «pa3HbBI», «Pa3IH4HbI». [lepeBogumKk IOKeH OBII TOYHO
IIEPENIATh  CMBICIOBBIE HIOAHCHI: B KOHTEKCTE KHUTAHCKOM KyIbTypel « FH »
MOApa3yMEBACT AOCTIKEHHUE B3aMMOIIOHIMAHHS MEX/ly CTpaHaMH IIPH COXPaHECHNU
KyJIbTYPHOH YHMKAQJIBHOCTH, II0O3TOMY JIEKCEMa IEPEBEICHA KaK «JOCTUTaTh
cornacusi». Beipaxkenue « A [A]» uHTEPNpPETHPOBAHO Yepe3 KOHCTPYKLMIO «IpH
HaJIMYMM Pa3HOIVIACHI», YTO OTpa)kaeT HJICK KyJIbTypHOTO MHOrooOpasus u
I[I/IHJ'IOMaTI/I‘IeCKI/Iﬁ MPUHIUIT KEAUHCTBA B Pa3IndUAX».

2. KoHHOTaTHBHAsI SKBUBAJICHTHOCTh B IIEPEBOJIC

KonnoTtatnBHas >KBHBAJIECHTHOCTH MoJaApa3zyMeBacT ONTUMAJIBHYIO NI€pEaady
UMIUTUIUTHBIX ~ CMBICJIOB uepe3 BepOamm3oBaHHyl (opmy. JlaHHBIH BHT
9KBUBAJICHTHOCTU MPEACTABISIET CO00 OAHYy M3 Hamboiiee CIOXHBIX MpoOIeM
NepeBo/ia, TA€ KIIOYEBBIM acleKTOM HCCIIEIOBAaHMS BBICTYNAeT BHIOOD JIEKCHKH,
0COOCHHO CHHOHUMHWYECKHUX PSIIOB.

B. Koxep mpeanaraer neTanbHyl0 KiIacCH(UKAIWIO IIOAKATETOPHI
uMIUIAKaTyp: CTHIMCTHYECKHE WMIUIMKATYpbl; COIMOJICKTHBIE WMIIIMKATYPBbI;
MennanbHele HUMIUTHKATYPHl; O((EeKTHO-OpHEHTHPOBAHHBIE WMIUIMKATYpBl U
O1eHOYHBIE UMITIIUKATYPHI.

IIprmep 2

Opueunan: CXF5)576 U052 R, T2 5.

Ilepesoo: Pegopmvi u 8epxoseHcmeo 3aK0HA — KAK 084 KPblid Y RIMUYbL, KAK
08a xoneca y apoui.

Anamus: Jlexcema « %~ » (TpaHCIIOPTHOE CPEICTBO) HMEET MHOIKECTBO
PYCCKHX CHHOHHMMOB: «aBTOMOOWIIBY», «MAIlIMHa», «BO3», (KOJSICKA», «IIOBO3KaY,
«Tenera», «apba», «dkumax». [lepeBOMYNK, YUUTHIBas HCTOPUYECKUN KOHTEKCT
KATaHCKOTO  KJIACCHMYECKOTO0  TEKCTa, HCKIIOYMI  COBPEMEHHBIC  TEPMUHBI
(«aBTOMOOWIIBY, «MAIMHA») KaK aHaXpOHM3MbL. KIFOueBBIM KpUTEpHEM BBIOOpa
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CTaJlo  CMBICIOBOE  SIPO  BBICKa3plBaHMs:  MeTadopa  IMOJUEpKUBAET
B3aMO3aBHCUMOCTh peopM W NpPaBOBOH CHUCTEMBI, AHAJOTUYHYIO CHMOMO3Y
KpPBUILEB MTHLBI M KOJNEC JIpEBHEH IOBO3KH, 4YTO SABJIAETCS (YHAAMEHTOM
HallMOHAJILHOTO Pa3BUTHSI.

3. Ilparmaruueckasi 5KBUBaJIEHTHOCTh B TIEPEBOJIE

[IparmMaTudeckast 5KBUBAJICHTHOCTD, TAK)KE Ha3bIBAEMas «<KOMMYHHUKAaTHBHON
a/IeKBaTHOCTBIO», MPEANONaraeT NPHOPUTETHOE BHUMAaHHWE K BOCIPHATHIO U
HOTPEOHOCTSIM PELUIUEHTA MIEPEBOJHOTO TEKCTAa — YUTATEN WK ciaymaTens. [Ipn
MepeBO/iec KUTAHCKUX JINTEPATYpPHBIX KAaHOHOB IEPEBOMYMK NOIDKEH YUYHTHIBATH
Pa3IUMs MEXy KHTAHCKUM U PYCCKUM SI3BIKAMH M MX KYJIbTYPHBIMU KOHTEKCTAMH,
BBIOMpAs MOOXOJSIINE METOIBI (HAIIPUMEpP, CMBICIIOBOM NEPEBO/], KaTbKHPOBaHNE
WY TIOSICHUTEIIbHBIN NepeBof). BaxkHO HaXOIUTh TOYKH CONPUKOCHOBEHUS MEKIY
KyJIbTypamMH, 4YTOOBI YHTATENlb MOT IIOJHOLEHHO TIOHATh MIEH M CMBICI
KJIACCHYECKOr0 TEKCTa, NOCTHYh KOMMYHUKATUBHOTO 3({eKTa B PyCCKOSI3bIYHOM
MPOCTPAHCTBE, BBI3BATh IMOIMOHANBHBIA OTKIMK W o0ecnednTh 3((HEKTUBHYIO
neperady KUTaliCKOM KyJIbTYpBL.

ITpumep 3

Opueunan: #5785, ZEiJ7 o

Ilepesod: Pabomams ne nokiadas pyk 00 nocieoHe2o 8300Xd.

Ananmz: Ota ¢paza u3 «lIpencraBieHne o BBICTYIUICHUH BOWCK B ITOXOI»
Uxyrs JIssHa 03HAaYaeT caMOOTBEPKEHHOE CIy)KEHHE TOCYAapCTBY A0 IMOCIEIHETO
nbixanus. IlpsiMoii nepeson BhlpakeHus « # 45 JL %2 » (OykB. «CKIOHHTbCS M
UCTOLINTh CHJIB») CIOXEH Ui Bocupustus. IlepeBomunK, OpHEHTHpYsCh Ha
MparMaTu4eckyl0 OSKBHBAJICHTHOCTb, HCIIOJIB30BAT  pPYycCKuil  (pazeosorusm
«pabortare He mMoOKJIamas pyk» («paboTaTh HE mepecTaBas»), KOTOPBIH TOYHO
nepeaaéT OCHOBHYIO MJEI0 M 3MOIMOHAJIBbHBIN MOCHUI OpuruHana. Takoi mojaxon
JIeNaeT TEeKCT OJIKe PYCCKOSI3BIYHOMY YHTATENo (CIyIIAaTeN0), CHOCOOCTBYET
pacnpocTpaHeHHI0 KUTAWCKOW KYJIbTYPbI U YCHIMBAET KOMMYHHUKATHBHBIH 3 QeKT.

4.TexcTyanbHO-HOpPMAaTHBHAS 9KBUBAJICHTHOCTh u dbopmanbpHas
9KBUBAJICHTHOCTH B IIEPEBO/IC

dopmanbHas 3KBUBAJIEHTHOCTb, Kak oTrMmeuaeT B. Kousep, mpenmonaraer
«cxoncTBO  (OPMBI B LIEJIEBOM  TEKCTE, JIOCTUTAaEMOE  HCIIOJIb30BAaHHEM
CYIIECTBYIOIIMX B s3bIKE ()OPM MIIM CO3JaHHEM HOBBIX MpPU HEOOXOIMMOCTH». B
KUTaHCKOW  KJIaCCHKEe IIMPOKO NPHMEHSIOTCS  CTHIIMCTHYECKHE  TNPHEMBIL:
HapaJuiesin3M, auTuTe3a, pupma, snudopa, anadopa, HoBTOp u Ap. B Takux ciayydasx
NEepEeBOAYMK JOJDKEH MaKCHUMalbHO COXpaHATh (OpMaibHblE OCOOEHHOCTH
OpHTHHAJIA, YTOOBI IOCTHYb CTPYKTYPHOTO COOTBETCTBUSI.

IIpmmep 4

Opuzunan: = 5AFELE, TN FERE, JGEAGE

Ilepesoo: Hu 6ocamcmeom, HU novecmamu He coONa3HUumy, Hu HYHCOOU, HU
VHUDICEHUAMU He NOKOAebamb, Hi Y2pO30tl, HU CUNOL He CIOMUMYD.
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Amnanu3: IlepeBoquuK BOCHPOHU3BEN MapauIeIbHYI0 CTPYKTYPY OpUTHMHAlA,
UCIIOJIB30BaB TPUOK/IbI KOHCTPYKLUIO «HHU..., HH..., HE...». DTO COXPaHAET PUTMUKY U
YCHUJIMBAET JKCIPECCHMBHOCTh TEKCTa, Jeiasi apryMeHTauuio Oojee CTpPOroi wu
nonHoi. Takoii moxxox cOOTBETCTBYET NPUHIUITY (OPMAaIbHON SKBUBAJICHTHOCTH,
nepeaaBas He TOJbKO CMBICH, HO M 3CTETUKY PUTOPUYECKOTO MpHEMA.

BroiBoabI

B nponecce nepeBona KUTaCKOW KJIACCUKU HA PYCCKHI SI3bIK NEPEBOAYUK
JOIDKCH MPHUAEPKHUBATHCA CIEAYIONINX KIIOYEBBIX IPHHIMIIOB: BO-TIEPBBIX,
HEOOXOANMO  COXpaHATh BEPHOCTh OpPUTHHANY, JOCTHras JCHOTaTHBHO-
KOHHOTaTUBHOH 3KBHBAJCHTHOCTH. BO-BTOpBIX, TpeOyeTcs YUHUTHIBATH >KaHPOBBIC
O0COOCHHOCTH TEKCTa M CTWINCTHYECKHE MPHEMBI, peann3ys TEKCTyaJIbHO-
HOPMaTHBHYIO ¥ (hopMasibHYI0 SKBUBAJICHTHOCTh. B-TpeThbHX, Ba)XHO OCO3HABaTh
JIMHIBOKYJIBTYpHBIE pasnuuud Mexay Kurtaem u Poccuei, mpoBojs yMepeHHYIO
KyJbTYPHYIO aJalTalyo JJIsl JOCTHKEHUS IIParMaTHYeCKOM 3KBUBAJICHTHOCTH.
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THE SLAVICIZATION OF THE “GOD OF WINE”: A STUDY
OF THE PHENOMENON OF IDENTITY GRAFTING IN RUSSIAN
TRANSLATION OF DRINKING IMAGERY IN LI BAI'S POETRY
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Abstract: This study explores in depth the phenomenon of identity grafting in the
Russian translation of Li Bai's drinking imagery. By systematically analyzing the cultural
connotations of drinking imagery in Li Bai's poetry and the specific manifestations of identity
grafting in the process of Russian translation, the study reveals the deeper cultural reasons
behind the phenomenon and its impact on cultural communication and cross-cultural
exchanges in the process of replacing or reconfiguring the original cultural imagery.

Keywords: Li Bai's Poetry; Russian Translation; Identity Grafting; Cultural
Communication; Intercultural Communication

CJIABSHU3ALUSA «bOI'A BUHA»: UCCJEJOBAHUE ®EHOMEHA
NPUBUBKU UIEHTUYHOCTU B PYCCKOM INIEPEBOJE OGPA30B
IIUTHA B 10I3UU JIN BAA
Uskan Koo, Yxan JTnammn?

'CuaHbCKUil yHMBEPCUTET MEKTyHAPOIHBIX Heclen0Banuii, Cuanb, Kuraii

2Cuann, Kuraii CUHBIBSHCKHUI Mearornaeckuii yausepcutet, Y pymun, Kurait
1159881217@qq.com, 161926337@qq.com

AnHoTauus: B jmaHHOM McclieoBaHUM yriTyOleHHO n3y4aeTcsi ()eHOMEH NMPUBHBKU
UAEHTUYHOCTU B PYyCCKOM IIepeBojie MUTelHbIX 00pa3oB JIu bas. Cucremarndeckuil ananus
KYJBTYPHBIX KOHHOTAIlM{ MHUTEHHBIX 00pa3oB B CTUXOTBOpeHWsX JIu Bas m KOHKpeTHBIX
MIPOSIBJICHUM IPUBUBKY UACHTUYHOCTU B IIPOLIECCE PYCCKOIO MEPEBOJA MO3BONIAET BBIIBUTH
TIIyOWHHBIE KyJNBTYpHBIE NPHUYMHBI 3TOTO SIBICHHS M €ro BIMSHHE Ha KyJBTypHYIO
KOMMYHUKAIIMIO M MEXKYJIbTYpHbIE OOMEHBI B IIpOLEcCe 3aMEHBI WM PEeKOH(HUIYypalnuu
OpPUTMHAJIBHBIX KyJIbTYPHBIX 00pa30B.

Kmrouesbie cnoBa: Iloasus Jlu bBas; pycckuil mepeBoj; NpUBUBKA HASHTUYHOCTH;
KyJIbTypHasi TPAHCMHUCCHS; MEXKYJIbTypHasi KOMMYHHKALIHSA

Beenenue

Kak 3HaMeHUTBIH MO3T-POMAaHTUK JUHACTUUM TaH, €ro MNpPOU3BEACHUS
MPOM3BOJAT CHJIBHOE BIIEUATIEHHE HA KyJIbTypy BHHOIENUS, IIO3TOMY B MCTOPHH
KUTallCKOM JUTepaTypbl OH U3BecTeH Kak «beccmeprTHslll BHHOuepnuii». B ero
CTHXaX 4acTO BCTpPEYaroTCsi 00pasbl, CBA3aHHBIE C MMUTHEM, YTO HE TOJIBKO HPHUIAET
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€ro MpoM3BEICHUSIM OOraThlil KyJbTYPHBIH MMOJTEKCT, HO U CTAHOBHUTCSI 3HAKOBBIM
SJIEMEHTOM TPAAULMOHHOW KHUTaHCKOW KynbTyphl. C HENpPephIBHBIM DPa3BUTHEM
riobanuzanuu ctuxu Jlu bas ObulM MMPOKO TepeBeAEeHbl Ha MHOTHE SI3BIKU U
pacmpocTpaHeHbl 1O BCeMy MHpY, ocobeHHo B Poccum, rme mnepeBox H
pacrpocTpaHeHUE ero CTUXOB ObLIM 0COOCHHO OOLUTMPHBIMU M MHTEHCUBHBIMY [ 1, c.
60].

B mpomecce mepeBoma M pacHpOCTpaHEHUS BO3HHKIO  SIBICHHE,
3aCIy KMBAIOIIEe BHUMAaHUs, — IPUBUBKA HICHTUIHOCTH. Tak Ha3bIBaeMasi IPUBUBKA
UIACHTUYHOCTH O3HA4YaeT 3aMeHy WM PEKOHCTPYKIMIO OPUTHMHAIBHBIX KyJIbTYpPHBIX
00pa3oB B mpomecce mepeBoga. B pycckoMm mepeBope ctuxorBopeHui JIu bas
nomoOHOH 00pabOTKEe YacTO MOABEPTarOTCS €ro 00pasbl MUTHA. JTO SBICHHE HE
ClIydalfHO: 3a HHMM CTOSIT I'TyOOKHe KyJIbTYpHBIE M SI3BIKOBBIC pasnuuus. M3-3a
3HAYUTENbHBIX KYJIBTYpHBIX pasnuuuil Mexny Kwurtaem u Poccueil pycckue
MEepPEeBOIYMKY M UNTATEIN MOTYT HE 0 KOHILIA OHSTh ¥ IPUHATH 00pa3bl BBITHBKH B
crtuxax JIu basd, mosToMy B mpouecce NEpeBoja OHU B OIPEIEICHHON CTENCHU
aIaNTUPYIOT WM PEKOHCTPYUPYIOT MX, YTOOBI MPHCIOCOOHUTHCS K KYJIBTYPHBIM
OPHUBBIYKAM U ICTETHUCCKAM OXKUAAHUAM PyCCKHUX unuTaTesei [2, c. 106].

Xo0Ts1 BO3HUKHOBEHHE (DEHOMEHA «IIPUBUBKH HICHTUIYHOCTHY CIIOCOOCTBYET
pacrpoCTpaHEHUIO U NMPHUHATUIO No33uK JIu bas B Poccun, oHO Takke MOPOXKIAET
HeKoTopsle mpobrembl. C 0JJHOH CTOPOHBI, 3TO SBIEHHE MOXET MOBJIHATH Ha TOYHYTO
nepenady cruxorBopeHus. OOpasel nmutkst JIn bas — BakHas WacTe ero mossuw,
Hecymias B cebe OoraTelii KyJIbTYPHBIH MOJATEKCT M SMOLMOHAIBHYIO 3KCIIPECCHIO.
Ecmn B mporecce mepeBoma oOHa OyIeT 3aMeHEHa WM PEKOHCTPYHPOBaHa,
OPUTHHAJIBHBIA CMBICTT M SMOIMOHAJIBHAS OKpacka CTHXOTBOPEHHS MOTYT OBITH
HapymieHsl. C Jpyro CTOpOHBI, NPHBHMBKA HWAEHTHYHOCTH CKaXXeTcd W Ha
MEXIyHapOJHOM  pPacnpoOCTPAaHEHWHU KUTAHCKOM KyJIbTypel. B ycioBusx
rno0ann3ai TOYHOCTh M IEJIOCTHOCTh Iepeladyd KyJIbTYpbl OCOOEHHO BayKHBI.
Ecnu B mporecce nepeBoga 06passl muths JIu bast 6y ayT HEpaBUIBHO MOHSTHI HITH
HEBEPHO HCTOJIKOBAHbI, 3TO MOXET HEraTUBHO CKa3aTbCsl Ha MEXIYyHapOJHOM
UMHJKE KUTAHCKON KYJIbTYPBIL.

HccnenoBanue heHOMEHa NPUBUBKY HISHTHYHOCTH B 00pa3ax nutus JIu bas
B PYCCKOM IIEPEBOJE HMEET BaKHYIO HAYYHYIO LEHHOCTb M IIPAKTHYECKYIO
3HaYUMOCTh. brarongaps riry0oKoMy M3Y4EHHIO 3TOTO SIBICHHUS MBI MOKEM JIydIle
NOHATH BJIMSIHWE KYJBTYPHBIX pPa3iMydid Ha TEPeBOJ W H3YyYUTh CIIOCOOBI
3¢ (eKTHBHOTO pacTpOCTpaHEHHs KyJIbTYPhl TPH COXPAaHEHWH KYJIBTYPHBIX
ocobeHHOCTEeH. B TO e Bpems 3TO momoraer HaM 3aJyMaThCs O TOM, KaK JIydIle
3aIUIaTh U IepeaBaTh HAIIH COOCTBEHHBIE KYJIBTYPHBIC TPAAWUIIUN B yCIOBHAX
riobanu3anuu. Kpome Toro, s y4eHBIX—TIEPEBOJINKOB 3TO HCCIEOBAHHUE MOXKET
CTaTh [10JIE3HBIM CIIPABOYHBIM MaTEPUAIOM IS IEPEBOIUECKON IPAKTUKY, IOMOTast
HepeBoAYNKaM OoJjice TOYHO INMOHMMAaTh W MHPEOAOJIEBaTh TPYIHOCTH MEPEBOJA,
BBI3BaHHbIC KYJIBTYPHBIMHU Pa3InuusiMu [3, c. 66].
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O030p JMTEpaTypPBI

HccnenoBaHus OTEUECTBEHHBIX YUCHBIX O MUTEIHBIX 0Opasax JIlu bas nmeror
rIIyOOKWiT MCTOpPUYECKHH Oara’k, B OCHOBHOM OHHM COCPEJOTOYEHBI Ha YPOBHE
BBISIBJICHUS X KyJbTYpPHOT'O MOATEKCTA, TUTEPATYPHOTI'0 UCIIOTHEHUS U KyJIbTYpPHBIX
MOCJIEICTBUH. DTH HWCCIIENOBaHUs Jald HaM OoraThle NMEpCHEeKTUBBI U ITyOoKHe
3HaHWA UI1 OHUMaHHMS KyJlbTypsl BuHa B mo33uu JIn bas. Koraa peus 3axogur o
(heHOMEHE IPUBHUBKH MACHTUYHOCTH K oOpasam nutus JIn bast B pycckom nepesoze,
OTEYECTBEHHBIC HICCIICAOBAHNS, CBA3aHHBIE C 3THM, NIPEACTABIAIOTCS OTHOCUTENBEHO
HEMHOTOYHCIICHHBIMH 1 HE COJEPKaT CHCTEMATHYECKUX U BCECTOPOHHUX aHAIN30B
U obcyxnenuit. Takoe TMOJIOKEHUE NI MOXKET OBITh OOYCIOBIIEHO CIIOXHOCTBHIO
MIEPEBOIOBECHUS M TPYAHOCTSIMH KPOCC—IIMHI'BHCTHYECKUX M KPOCC-KYJIBTYPHBIX
HCCIIeIOBAaHUH, HO TaKk)Ke yKa3bIBaeT Ha TO, YTO 3Ta 00JacTh BCE €llle Hy)KJaeTcs B
JajpHelIneM yriryOieHun U pacumpenud [4, ¢. 97].

B Poccun, siBasttoielics BaXXKHbIM MECTOM paclpocTpaHeHus no33uu Jiu bas,
nepeBoJl M HccienoBanue molsuu Jlu basg cuHONMOramMm Takke HMEIOT JOJITYIO
ucroputo u Ooratble jgocTikeHHs. YTo kacaeTcs (eHOMEHa TIPUBHUTHS
WIACHTUYHOCTU NuTeiHbIM oOpa3aMm Jlu bas B pycckoMm mepeBojie, TO 37eCh TaKkxkKe
HaOJII0aeTcss OTHOCHTENBHBIN HEIOCTaTOK MCCIICIOBAHUM POCCHICKHX YUYCHBIX.
XoTs B HEKOTOPHIX HCCIEJOBAaHMAX M 3aTParuBaroTCS BOMPOCH IIEPEBOAA
ctuxotBopeHunii Jlu bBas Ha pycckuil S3BIK, OHHM, KaK MpaBWIO, OOJbBIIC
COCPEZIOTOYCHbl HAa TEXHHKE MEepeBOoja W JIMHIBHCTHYECKOM aHaJIn3e, HO He
TIOCBSIIIEHBI TIIyOOKOMY M3y4YEeHHUIO (DeHOMEHA NMPHUBUBKU MICHTHYHOCTH, KOTOPBII
BO3HHKAET B TPOIIECCE MEPEeBOAa KyIbTYPHBIX 00pa30oB. DTO sBICHHE KacaeTcs He
TONBKO TOYHOM Tepenadyd TO33UH, HO ¥ BIMSET Ha MEXIyHapOIHOE
pacmpocTpaHeHne U MPUHATHE KUTAUCKO# KyIbTypsI [ 3, c. 36].

Kak B 0TeueCTBEHHBIX, TaK U B 3apyOEIKHBIX HCCIEJOBAHUSIX, OCBAIIEHHBIX
(heHOMEHY IPUBUBKHU MICHTUYHOCTH B 0Opazax nutus JIu bas B pycckom nepesoze,
UMEIOTCS HEJOCTaTKu W mnpoOenbl. MIMEHHO B 3TOM 3aKiIIOYaeTcs BaXKHOCTh M
LIEHHOCTh JAaHHOH paboThl. ['TyO0KMii aHaIN3 3TOTO SBICHUS MTO3BOJINT HE TOJBKO
6oJiee OJTHO TTOHATH KYJIBTYPHBIN ITOJTEKCT U TyXOBHBIH cMbIci 10331 JIu bast, Ho
U BHECTH IOJIE3HbIE JOIOIHEHUS U PACHIMPEHUS B TEOPUIO U NMPAKTHUKY IEPEBOJA.

Mertononorus u pe3yabTaThl

«IIpuBuBka wunentuunoctw» (IIM) — 3TO TeopeTHueckas KOHUEMLMS,
npeIokeHHas npodeccopoMm MunimH JIn, KOTopasi B OCHOBHOM HMCIOJIB3YETCS IS
W3yYEeHHsI TOTO, KaK OTJENbHBIE JIFOIN MM TPYTIITEI CTPOST U TPAHC(POPMHUPYIOT CBOIO
WICHTUYHOCTh IIyTEM CTPAaTEerHMYecKoro BBHIOOpPA ¥ HWHTETPAIlMHM  Pa3IIMIHBIX
KyJIBTYPHBIX 3JIEMEHTOB B KPOCC-KYJIbTYPHOM KOHTEKcTe. [IprBHBKa MACHTHIHOCTH
— 9TO CTpaTerusi PeKOHCTPYKINHA COOCTBEHHON MACHTHYHOCTH IIyTEM HHTETPALuU
WK TpaHChOPMAIMK DIEMEHTOB HWACHTUYHOCTH M3 PA3INYHBIX KyJIbTYypPHBIX
KOHTEKCTOB, YTOOBI COOTBETCTBOBaTh KOHKPETHON COLMAIbHOW Cpelne WIN
KyJIbTYPHOMY KOHTEKCTY. DTOT MPOLECC MOXO0X Ha MPUBUBKY PAcTEHUi, TO €CTb
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NPUBUBKY «BETBEi» OJHON KyJIbTYpBl K «CTBOJAM» APYIMX KYJIBTYp C LEJIbIO
CO3JJaHUSI HOBBIX (OPM HMICHTHYHOCTH. [IpyMEHEHHWEe TEOpHH IPHUBUBKU
UIGHTUYHOCTH B MEXKYJIBTYpHONH KOMMYHUKAIUM, JIMTEPAaTYypHOM IEpeBOjE U
JIpYTHX 00NacTsSX TaKkKe MOXET IOMOYb IOHSTHh HJICHTUYHOCTh M KYyJbTYpHYIO
TpaHCHOPMALIHIO B Pa3IUYHBIX KYJIBTYpPHBIX cpenax. [6, c. 230]

[IprBUBKa MAEHTHYHOCTH W MACHTUYHOCTH — 3TO IMPOLECCHI afanTallH K
M3MEHEHUSIM OKpYyXarolled cpenpl. B kpocc-KynbTypHOH cpene MHIMBUABI WU
TPYNIBI TOCTOSHHO KOPPEKTHUPYIOT CBOIO MAECHTUYHOCTH MOCPEACTBOM IPHUBUTHSA
WICHTUYHOCTH, YTOOBI JIydIlle aJanTHPOBATHCA K HOBOH KyIbTypHOU cpeme. B
KpOCC-KyIbTypHOH  Cpeae  JIIOAW  MOTYT CTalKUBAaThCs C KOH(MIMKTaAMH
UICHTUYHOCTH, TAKUMH KaK Pa3iInyus B KyJIbTYypPHBIX LEHHOCTSX, MTOBEJCHIECKUX
HOpMax u T.J. [IpyBUBKa HAEHTHYHOCTH MOXKET CMSITYUTh 3TOT KOHQIIUKT U IOMOYb
JFOJISIM HalTH OallaHc, MHTETPUPYS Pa3iIMYHbIEe KYJIbTYPHBIC 3J1eMeHThl. Tpu Moaenn
TEOPUU NPUBUTHUS MACHTHYHOCTH (CIHsSHUE, neopMalus U pereHepauus) MOTyT
OBITh XOPOIIO NPUMEHEHBI JJIs aHaiu3a (pEeHOMEeHa NPHUBUTHS HICHTHYHOCTU B
pycckom mepeBose «O6pa3os nmuthsa» Jlu Bas [7].

MeTon0J10THs ¥ Pe3yabTAThI

O6pazbl nuThs JIu bast mocTUratoT KyJIpTypHOH afjaniTalliy ¥ TPaHCOpMaInu
Yyepe3 TPU MO PUBUBKY UICHTUYHOCTH (CIMAHUE, HATSHKEHHE U pereHeparus)
B TIpOlIECCe PYCCKOTO repeBofa. Teopus NpUBUTHS WASHTHYHOCTH MOIYEPKUBAET,
YTO MHAMBHUIBI WIN TPYMIBI CTPOST CBOIO HJICHTHYHOCTH IIyTeM H30MpaTelbHOU
MHTETPALMH Pa3INYHBIX KYJIbTYPHBIX 3JIEMEHTOB B KPOCC-KYJIbTYPHBIX CUTYalHUsX.
Ota TeopHs NOAXOMT AJIsl aHAIIU3a TpaHchopMalMu 00pa3oB B KPOCC-KYJIbTYPHOM
nepeBoJie, TOCKOJIBKY HEePEBOJ MO CYTH SIBJIETCS KPOCC-KYJIBTYPHBIM IIPOIECCOM
KOHCTPYUPOBAHUS UACHTHYHOCTH.

Bo-nepBbIX, MOJIeNIb aMabraMaliil — 3TO HpsMas HHTETpanys IEMEHTOB
HJCHTUYHOCTH W3 PAa3HBIX KYyJBTYp AN CO3MaHUS HOBOH, THOpHIHON (OpMEI
uneHtuyHoctu. [Ipumep:

CRBER) Gy

TEFFHNER, KA—IR=AM.

«BpInbem» C.A. TopomnmeB nepeBoaw beruka mpupekeMm, 3amedemM
6apamika, Tpu coTHH — pa3oM! — OTIPOKMHEM YallIH.

«BpImbeM» — 3TO Ha3BaHME MY3BIKAIBHBIX IIECEH 3MOXU A0 AMHAcTHU TaH,
OOJIBIIMHCTBO M3 KOTOPBIX IOCBSIIEHBl IWTHIO BHHA M IEHUIO IeCeH. B 3Tom
cruxorBopernu Jlu baii «ucmonbs3yer Ha3BaHME JUIS UTPBI», YTOOBI YTONUTH CBOU
Heyanu U BBIPA3UTh HErOJIOBaHUE. B CTUXOTBOpEHUM OYECHb HAIJIAJHO IMOKa3aH
HeczepskaHHbIN XapakTep JIu basi: ¢ ogHOM cTopoHBI, OH yBepeH B cebe 1 rop/] co0oi,
C Jpyroil — Tociie B3JIETOB M IAJCHWH CBOETO MOJIMTHYECKOTO OyAyIIero oH
MPOSIBIIIET YyBCTBA CHHCXOIUTEIBHOCTH W HACHAXKACHUS. TOPOIIEB COBEPIIHI
CBOETO POJia KPOCC—KYJIBTYPHYIO «IIPHBHUBKY HICHTUYHOCTH» IPH pabOTe C 3TUMHU
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JBYMs CTUXaMH, KOTOpBbIE OUYEHb XapaKTEepPHbl AN KUTAUCKOM KyJIbTyphl H
repoOMYIeCcKOro HacTpoeHus [8].

C oaHOI CTOPOHBI, OH MBITAaeTCA CTaTh YYAaCTHUKOM IHPOB U BeCENbs TOM
3MOXH, B KOTOPO# KT KUTalckuii moaT Jlu baii, mouyBcTBOBaTh NIYMHYIO, OYpHYIO
aTMoc(epy MOJIrOTOBKH ITUPOB, KOT/IA «BapiId OapaHOB U PE3aln CKOT», U MOHAThH
SMOIMOHANBHYIO CYTh HMOTPEOHOCTH BECENNThCA. bblUKa TpH pexeme, 3amedeMm
Gapamka» ( 3 & /N 4, $& % £ 7% ) COOTBETCTBYeT KOHKPETHOMY
MIOBE/ICHUYCCKOMY OINMCAHUIO OPUTHMHAIBHOTO TEKCTa, YTO MPEICTABIAET COOOM
,»KOHBEPTEHITHIO HICHTUIHOCTEH , OMM3KYI0 K MCXOTHOMY KOHTeKcTy. C npyroi
CTOPOHBI, C TOYKH 3PEHUS WICHTHYHOCTH PYCCKOH ayIWTOpHH, YUYHTHIBAS
BO3MOXKHOE OTCYTCTBHE Yy PYCCKHX YHTATeNIe WHTYHOUH OTHOCHTEIHHO
IpeBHekuTaiickoil Mepbl «300 4yamek», a TakkKe TEHIECHUUIO K HPEYyBEIHMUYEHUIO
KOJIMYECTBA B PYCCKOM SI3bIKE, MbI Hcmoib3yeM (pa3y «Tpu cotHu pasom! Hem
gamm» (= H — — FF ! — F T #), coxpansas umcio «TpucTa», 4TOOLI
nepeAaTs INPEyBEIWYCHHYI0 HHTEHCHUBHOCTh OPUTHMHAJIBHOTO CTUXOTBOPEHHS, HO
TAKKe HUCTOJNB3Ys «pasomM» (— | F°), 4TO COOTBETCTBYET PHTMY M AKIECHTY
Pa3sTOBOPHOTO PYCCKOTO fA3bIKa, YTOOBI YCHUJIHUTh MMITYJIC BBINMBKH 32 OIHMH pas.
IlepeBomuuK Taxke HCIOIB3YET «Pa3oM» (Bce cpasy), 4YTO COOTBETCTBYET PUTMY H
aKIEHTYy PYCCKOTO Pa3rOBOPHOTO SI3BIKA, YTOOB! YCHUINUTh UMITYJIBC MUTHS Cpasy, U
TMOKO MEPEBOIUT « —1K» Ha «ONPOKUHEM», YTO 03HAYAET «JIUTh, IUTh BCE CPasy»,
YTO TPEACTaBIIeT COOOH CIUSHHE KyJIbTypHOH OOPa3sHOCTH M 3MOIMOHAJIBHOI
nepeaayn depe3 obOpalieHHe K WICHTUYHOCTH JBYX CTOPOH ypaBHEHHsS. B To xe
BpeMsl  NEpPEBOAYMK  IEPEIUCHIBACT MPa3AHUYHYIO MIOTIOHKY KaK
aTNOKaJIMNTHYECKOE THPIIECTBO, MPHUBHBAS JKECTOKYIO ICTETHKY 3acTONbsl H
IBSTHCTBA B PYCCKOM HapoaHOM 31oce «Mropes moxoa». Pycckue unrarenn MoryT
HE TOJIBKO OIIyTHUTHh KOHTYPHI JPEBHEKUTAHCKOW TNPa3THUYHOW CHUTyaluu, HO U
MPOHUKHYTHCS CEPACUHBIMH M TEPONUECKUMH YyBCTBaMH, IIEpEJaHHbBIMH MTOMOH B
3HAKOMOM SI3IKOBOM PHUTME, YTO ITO3BOJISIET JIyUIlle COXPAHUTH CyTh OPUTHHAIBHOTO
TEKCTa M aJalTUBHO TPAaHCHOPMHUPOBATH €TO IIPHU KPOCC-KYJIBTYPHOM IIEPEBOE, a
TaKXKe WHTETPUPOBaTh W CcOAJIAHCHPOBAaTH HH(MOPMAIMOHHBIE IMTOTPEOHOCTH
Pa3NUYHBIX UISHTHIHOCTEH U MIEPCIIEKTUB B IIEPEBOIHOM TEKCTE.

Bo-BTOpBIX, MOIETMPOBaHIE HA CITydail HETPEIBUIACHHBIX 00CTOATENBCTB —
3TO THOKOCTh, TIIO3BOJIIOIAS AaJaNTHPOBATh XapaKTEPUCTHKH JIMYHOCTH K
KOHKPETHBIM KYJIbTYpPHBIM KOHTEKCTaM B OTBET Ha W3MEHEHHS B OKpPYKAIOUICH
cpene. [Tpumep:

CH MY Ciiig)

=M KIE, A ER

«ITon myHOW OIMHOKO MBIO» C.A.ToponeB nepeBogun Tpu damu
OTBOPAT IUpPoKuil Tpakr,

Bonbmoit uepnak — Mbl BHOBB [Ipupooii cranem.
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Topomies HUCKyCHO CIpaBHICS C 3aAadeil MPUBUBKU WACHTHYHOCTH TPH
nepeBojie 3TUX JABYyX cTpok u3 «IIute B onuHOYecTBe moxa jyHoi» Jlu bas.
OrtrankuBasce oT nuuHocTH Jlu basi, aBTOpa MCXOQHOrO 53bIKA, OH JIOJDKEH OBLI
rIIyOOKO MPOHHMKHYThH B IYHIEBHOE COCTOSIHUE I03Ta B TO BpPeMs, KOTJa OH ITHJI B
OJIMHOYECTBE MOA JYHOH, omrymas Mup. I103T ncnonp30Ban BUHO Kak CPEACTBO IS
n3ydeHnst ¢punocopun xm3Hu [9]. «Tpu wamm oTBOpAT mupokwit TpakT» — 3TO
NPUKOCHOBEHHE K 3aKOHAM MHpa, Kak OyITO OH CIIeTKa ITbsiH, a «boibmmoi uepnax —
MBI BHOBB [IpHuponoii ctanem» — 3T0 ycuiieHHe chepbl TapMOHUH C TMPUPOAOH U
CBOOOIBI OT OOBIICHHOCTH TIOCIIE YIIOTpebIeHus 6obInoro KoiandecTsa Buna [10, c.
33]. [lepeBoumMK OKEH B IEPBYIO OUSpelb OPHEHTUPOBATHCS Ha TMYHOCTH Jln Bas,
HUCTOYHHMK €ro TBOPYECTBA, 4YTOOBI IOHATH TJIYyOOKHMH JTyXOBHBIH IOATEKCT
CTUXOTBOPCHUS U NIEPEAATH OIYIICHNUEC TPAHCICHACHTHOCTU OT BMHA K A33H, a TAKKC
€IMHCTBO Heba U uenoBevecTna. [Ipu nepexoe K 1e1eBoi A3bIKOBOI ay JUTOPHH, TO
€CTh K PYCCKUM YHTATeNIsIM, BO3HUKAaeT mNpoOiemMa pa3nuuuii B KyJbType H
MPUBBIYKAX BBIPaKEHHs, KOTOPYI0 HEOOXOIMMO pellaTh afanTHBHO. B pycckoit
KyJIbTYpE€ OTCYICTBYET TIOTOBas JIEKCUKA, OKBUBAJICHTHAs TPaJULMOHHBIM
KUTalCKUM JIa0CCKUM NOHATUAM «Benukuii nyts» u «IIpupona», 4Tto npu npsaMom
TnepeBojie MOXKET 3alyTaTh dyuTatens. [103ToMy MepeBomuMK TepeBoauT «if K IH»
KaK «OTBOPST MIHMPOKUH TpakT» (OTKPHITH MIMPOKYIO AOPOTY), 3aUMCTBYS PYCCKOE
CJIOBO «IIMPOKasi IOpora» Kak mMeradopy OTKpPBITOH JOpPOTH. (OTKPHITH IIMPOKYIO
JIOpOTY), 3aMMCTBYS PYCCKHI 00pa3 «IIMpoKast 10pora» Kak MeTadopy OTKPBITOTO
1IapCTBa, TyTH K UCTHHE, SBISIETCS MPUBBIYHBIM JJISI PYCCKOTO YMTaTENIsd 00pa3HBIM
MIOCTPOCHHEM, IO3BOJIIOIINM HM3HAYAIGHO BOCIPHUHSATH IYIIEBHYIO OTKPBITOCTH
To3Ta Toce BBIMUBKE; i « 5 H #A» mepesomurcs kak «Mbl BHOBB IIpuposoit
cTaHeM» (MbI BHOBb CIIMBAE€MCSI C IPUPOJION ), YTO 03HAYAET «MbI BHOBb CIIUBAEMCSI C
npuponoi». Mcrnosb3oBaHHE — CI0OBA  «CHOBA»  IIOAYEPKUBACT  OLIYLIEHUE
BO3BpalICHUA U COOTBETCTBUA, UYTO HE TOJIBKO COOTBETCTBYET MHTEpPECAM OpUTUHATIA
CTUXOTBOPEHUA, B KOTOPOM HCOJHOKPATHO MOAYCPKHUBACTCA UCTHUHHOC 3HAYCHUC
BUHA M €JUHEHHE C TNPHPOJOH, HO M aNaNTHPYeTCs K MOTPEOHOCTH PYCCKOTO
YUTATEIA B IPOCTOM IMOHMMAaHHUU CMBICTIa CTUXOTBOPECHU. I'ubko TNEPEKITI0YasICh U
nepecakuBas JUIHOCTh JIn bas xak TBopma riy0okux (GriIocopCKHX MBICIEH U
MOTPEOHOCTh PYyCCKUX YUTATEIel B MIPOCTOTE MOHMMAHMS, [IEPEBOAYMK COXPAHSIET
OUapOBaHHE  OPUTHMHAIBHOIO  CTHUXOTBOPEHHWs, HO TpU  ITOM  JIOBKO
IpUCIIOCA0INBACTCS K Pa3IMuMsAM B KYJbTYpe M BBHIPRKEHHH, BBITIOIHSS MHCCHIO
MEKKYJIbTYPHOH KOMMYHHKAIMHY, TaK YTO YUTATEIH U3 JPYTUX CTPaH TaKKe MOTYT
CMYTHO OILIyTUTh JyXOBHOE notTpsicenue JIu bas, korja oH B oqMHOUYECTBE MONUBAI
BHUHO MO TYHOH.

PeFeHepaTI/IBHaH MOJACJIb 3aKJIIYacTCA B TOM, YTOOBI MEPEOCMBICIINTE U
YKpEIUTh OPUTHHAJBHYI0 HACHTHYHOCTE B HOBOH KyJIBTYPHOH Cpeae, YTOObI
MpUAaTh € HOBYIO KU3HEHHYIO cuily. B pamkax 3Toil Moenu nepeBOAYUK MOKET
PEKOHCTPYHPOBATh KYIbTYPHYIO HACHTUIHOCT. IIpumep:
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TR i)

SHEN T, ERE2EETR.

«TpynnHoctu B fopore» C.A.ToponueB nepeBoann BuHo orOopHOE Ha
TBICACY MOHET,

Ena oTMeHHas Ha IeCsTh ThICSY YOXOB.

IepeBoast aToT KiNaccuueckuit ¢parment mnosmel Jlu bas «TpynHocTn
B JIOpOTe», IEPEBOMYMK, I10J00HO KPOCC-KYJIBTYPHOMY «apXHTEKTOPY MOCTOBY,
JIOBKO HCIIOJIb3YeT IPUBUBKY UICHTHYHOCTH /TS pereHepalny cMbicia Tekcra [11, p.
6]. B pycckoM s3BIKE HET OOMIEYMOTPEOHTEIHHOTO CJIOBa, KOTOPOE HAIPAMYIO
COOTBETCTBOBAJIO OBl TAaKMM KHTAHCKHM KyJNbTYPHBIM apTedakTaMm, Kak «30J70Tas
OyTbUTKa» WM «HE(QPHUTOBAS Tapelikay, MOITOMY KECTKHH IepeBox Obul ObI He
TOJBKO HEJIOBKMM, HO WM OTTOJKHYJ OBl UYHTATENs] W3-3a HE3HAKOMOCTH CIIOB.
IepeBogunk wmcmone3yer cioBa «BuHO oTOOpHOEY», «Enma oTMeHHas», KOTOpHIE
Jerye MOHATb W KOTOPBIE MOTYT OTPaKaTb CMBICI NPEBOCXOJHOTO KadecTBa, W
HAYMHAEeT C IOBCEHEBHBIX MOHATHH, KOTOPBIE JIETKO BOCIIPUHUMAIOTCSA YUTATEIIIMH,
Y 3aBepllIaeT NepBbld payH perenepauuu. llepBrolil aTan perenepauuy 3aBeplleH, B
ONICAHUM LIGH JPEBHEKMTAHCKHE NEHEeXHblE eAMHHUIE! « 1T » u «fH /i Ek»
COBEPIIEHHO  HE3HAKOMBI  pPYyCCKOMY  UHTaTeNio, I03TOMY  IEepeBOTYHK
TpaHcOpMHUPYET HMX B OTHOCHUTEIBHO NPHUBBIUHBIE Ui PYCCKOH KYJBTYpBHI
JICHEe)KHBIE M3MEPEHUS «H a THICSYy MOHET», Ha JIecsTh ThIcA4 4oxoB[12]. 3mech
«40X)» MPUHUMAETCS 33 ACHE)KHYI0 €IWHUILY, aHATOTUYHYIO pyOII0, 9TO MPU3BAHO
MPOWIIIOCTPUPOBATH THOKYIO TPaHC(OPMAILIHMIO B IEPEBO/IE), YTOOBI YATATENH MOT
UHTYUTHBHO IIOYYyBCTBOBATh CTENEHb JOPOTOBU3HBI €Ibl M BHHA M OCYLIECTBUTH
CKQ4OK OT HE3HAKOMOM KyJNbTyphl K 3HAaKOMOH, 3aBepIIMB BTOPOH Kpyr
pereHepanuu; B 1IeJIoM, OTOPOCHB 4acTh KyJIbTYPHON 00pa3Hoi 000I0UKH, COXPaHHUB
CYyTh pOCKOIIHOTO ©OaHKeTa W (QYHKIHMIO IIOJAEPKKH OSMOLMWH, TepeBo]
nepecTpanBaeT aTMoc(hepy HadaabHOW CLEHBI CTHXA B PyCCKOM KOHTEKCTE, YTOOBI
cKkopOHas cueHa HabuBaHUA NMOAYIIKM B muckMe Jlm basg morma Bo3poauTecs Ha
9K30THYECKOH ITOUYBE, U IyCTh PYCCKHUH S3bIK JTO MO3BOJISIET YNTATENIO TIPOHUKHYTh
32 3TUM YyBCTBOM 3HAKOMOCTH BO BHYTPEHHHH MHp I03Ta, JJOCTHYb
MEXKYJIBTYPHOTO SMOIMOHAIBHOTO PE30HAHCA M OCO3HATH MEXPETHOHAIBHYIO
HETIPEPHIBHOCTD KH3HH TEKCTA.

OTH TpH MOJENH TIIOKa3bIBAIOT JMHAMHUYHBIA Mpoluecc TpaHchopMmalyn
KyJbTypHBIX 00pa3oB B Ipoliecce IepeBojia M TO, KaK MEPEeBOJUUKH JOCTHUTAIOT
KyJIbTYpHOH ajanTalMd ¥ BOCCTAHOBJIEHUS MJCHTUYHOCTU IOCPEACTBOM
CTpaTernueckoro BbIOOpa. Teopust NMPUBUTHS HICHTUYHOCTH OTKPHIBAET HOBYIO
MEPCIIEKTHBY ISl UCCIIEJOBAaHUHN B 00JIACTH MEXKKYJIHTYpHOT'O [IEPEBO/IA U [IOMOTAET
rIry0ske TIOHSTh MEXaHN3M TpaHC(HOPMaIMU KyJIbTypHBIX 00pa30B B MEXKKYJIBTYPHOU
KOMMYHHKauy. JlaHHOe ncciegoBaHme IpeaiaraeT MeTo I U HJIel0, KOTOPBIE MOTYT
OBITb HWCIIONB30BAaHBI I H3YYCHUS JAPYIUX SBICHHH  KPOCC—KYJIBTYPHOTO
nepeBoja.[13]
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BoiBoabI

OTU TpU MOJENH MOKA3bIBAKOT IUHAMUYHBIN MPOIECC TpaHCHOpPMALUU
KyJIbTYPHBIX 00pa30B B Mpolecce MepeBojia M TO, KaK MEPEBOJYUKU JOCTHIAOT
KyJbTypHOM ajanTallid MW BOCCTAHOBJIEHUS HJEHTUYHOCTH IIOCPEJICTBOM
cTpaTeruueckoro BbIOOpa. Teopuss MPUBUTHS UIACHTUYHOCTH OTKPBIBACT HOBYIO
MEPCIEKTUBY I MICCIICIOBAHNI B 00IaCTH MEXKYIBTYpHOTO IIEPEBOAA M TIOMOTAET
riry0xe MMOHATh MEXaHNU3M TPaHC(HOPMAIH KyJIETYPHBIX 00pa30B B MEKKYIIBTYPHOI
KOMMYHMKauu. JlaHHOE UCCle0BaHNE NIPEIaracT METOA U U1, KOTOPhIE MOTYT
OBITH MCIIONTBE30BAHKI ISl U3YUCHUS APYTHX SABJICHUH KPOCC-KYJIBTYypHOTO ITEPEBO/IA.
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STUDY OF THE TRANSLATOR'S IDENTITY IN THE ERA
OF DIGITAL TECHNOLOGIES AND ARTIFICIAL INTELLIGENCE
Yang Jie
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Abstract: In the context of digital intelligence and Al-driven transformation, the
identity of translators is undergoing a paradigm shift from “linguistic mediators” to
“intercultural-technological mediators”. This study, situated within the era of digital
intelligence, focuses on the core proposition of translator identity, analyzing their cultural
agency practices in human-Al collaboration. The findings reveal the necessity of establishing
a new equilibrium between technological empowerment and humanistic values: on one hand,
enhancing efficiency through human-machine synergy, while on the other, strengthening core
competencies in intercultural communication, ethical oversight, and technological adaptation.
This research proposes a “Dynamic Identity-Culture Negotiation Model”, emphasizing that the
integration of digital literacy and humanistic expertise will form the cornerstone of translators'
future competitiveness, offering novel insights for cross-cultural communication.

Keywords: digital intelligence; identity; cultural construction; human-machine
collaboration

HNCCIEJOBAHUME UWAEHTUYHOCTU HIEPEBOJYUKA B 3110XY
OUPPOBBIX TEXHOJOTUU U UICKYCCTBEHHOI'O UHTEJIVIEKTA
Su Lze
CHaHbCKHI YHHBEPCUTET HHOCTPAHHBIX A3bIKOB, CHaHb, Kurait
764140173@qg.com

Annoranus: B koHTeKkcTe IU(POBH3ANNY U Pa3BUTHI UCKyCCTBEHHOTO MHTEIIEKTa
npodeccHOHANIbHAS UICHTHYHOCTh IEPEBOAYMKA TPAHC(HOPMHUPYETCSI OT POJIH «I3BIKOBOTO
IOCPEAHUKA» K MO3UIMU «MEXKYJIbTYpHOTO TEXHOJIOTHYECKOro KOOpIMHaTOpay». JlaHHOoe
HCCIIeIOBaHUE, TIOMEIIasl aHAIN3 B PEaIUH AMOXH U(POBBIX TEXHOJIOT Ui, KOHIIEHTPUPYETCS
Ha KIIIOYeBOH mpobieme mpodecCHOHANbHOM caMOUICHTHUKALNH, aHATH3UPYS TPAKTUKH
KyJIbTypHOH CyOBEKTHOCTH MEPEBOJIMKOB B YCIOBHAX UEIOBEKO-MAMIMHHON KOJITAOOpaIiH.
Pe3ynbraTel IEMOHCTPHPYIOT HEOOXOMMUMOCTh YCTaHOBJICHHS HOBOTO OajaHca MEXTy
TEXHOJIOTHIECKOH SMaHCHNanuell W TyMaHHTAPHBIMH IEHHOCTSIMH: C OJHOIl CTOpOHHI,
noBeIIIeHNe 3¢ dekTHBHOCTH 4epe3 cumbmo3 ¢ MU, ¢ npyroil — ycuieHHe KIFOYeBBIX
KOMIIETEHIIUHA B MEXKYJIbTYPHOH KOMMYHHUKALUH, 3THYECKOM ayIUTe U TEXHOJOI'MYECKOH
aganrauud. [lpennoskeHHas «AMHAMHYECKas MOJENb COIJACOBAHUA HISHTUYHOCTH M
KyJIbTYpbl» OTKPBIBAE€T HOBBIE MEPCHEKTHBBI ISl OCMBICICHHS MEXKYJIbTypHOTO
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B3aUMOJICHCTBUS, TTOYEPKHUBasi CHHTE3 II(POBOH IPaMOTHOCTH M TyMaHHTAPHOU 3Py AUINI
KaK OCHOBY KOHKYPEHTOCIIOCOOHOCTH NepeBOAIHKA OYAYIIETO.

KiroueBsle croBa: nudpoBoi HHTEIUIEKT; UASHTHYHOCTD; KyJIbTypHast KOHCTPYKIIUS;
YeJI0BEKO-MAIIMHHOE COTPYAHHYECTBO

BBenenue

B ycmoBmsax rayOokoil mHTerpanmuu  IM(POBBIX  TEXHOJOTHHA U
HCKYCCTBEHHOTO WHTEJIEKTa c(epa MepeBoAa MNEPeKHUBACT OECHPEIEICHTHYIO
TEXHOJIOTHUECKyI0 TpaHchopMmanuto. CormacHo «OT4eTy O pa3BUTHH S3BIKOBOM
uanyctpun Kuras 3a 2023 rox», ypoBeHb NpUMEHeHHs HHCTpyMmeHTOoB MU-
mepeBoja B 00pabOTKE KOMMEpPYECKHX TEKCTOB moctur 78%, a ypOBCHb
[IPOHUKHOBEHUS CAT-MHCTPpYMEHTOB (KOMITBIOTEPHO-aCCUCTUPOBAHHOTO
nepeBojia) npesbIcii 85%. TpaaunuoHHas MOJIENb «MHIUBUIYATHHOTO IIEPEBOIAY,
OCHOBaHHAasi Ha YeJIOBEYeCKOM (hakTope, TMOCTENEHHO YCTYHNaeT MecCTO
TEXHOJIOTHUECKOH 3KOCHCTEME «YeJIOBEKO-MAaIIMHHOTO B3auMoJeHcTBUA». OTa
TpaHcopManust He TOIBKO MOBBICHIA 3()(EKTHBHOCTh MEPEBOAA, HO U MTOCTaBHIA
(yHmaMEeHTaNbHBIM  BONpOC  Tepel  Npo(ecCHOHANPHOH  HMAEHTHYHOCTHIO
MEPEeBOAYMKOB: KOTJa MAIIMHBI CIIOCOOHBI BBIOJHATH ©0a30BYI0 S3BIKOBYIO
KOHBEPTAIMIO, KaK CJIEIyeT MEePEOCMBICIUTD KIIOYEBYIO IIEHHOCTH IEPEBOIYNKA?

Kaxk JOJDKHA MPOUCXOAUTH PEKOHCTPYKLUS npodecCHOHANBHOM
CaMOMJCHTH(DUKAIIMK MEX/Iy TEXHOJOTMYECKUM BBI30BOM M TI'yMaHUTapHBIMHU
MPUHIUIAMU?

HampasieHue nepeBoja  sABIsETCS  JaBHEM TeMOM B 3alajHOU
nepeBoIoBeIIecKoil Hayke. HampapieHue nepeBoia OTHOCUTCS K BEKTOPY Iepeiadun
CMBICIIa, TO €CTh MIEPEBOJY C POJHOTO SA3bIKa (MIJIM IIEPBOTO S3bIKa) HA HMHOCTPAHHBII
(mmu BTOpOIT s13BIK), WM HAa060poT [1, c. 59]. TpaauimoHHast Teopus IepeBoja
HajesaIa NEePeBOJYMKA POJIBI0 «I3BIKOBOIO IOCPEIHUKA», IMOMYEPKUBAs €ro
(yHKIHMIO IpeoOpa3oBaHus TEKCTA MEX/Y HCXOIHBIM U [EJIEBBIM si3bIKaMu. OJHAKO
B BIOXY LU(POBBIX TEXHOJOTWH MEXKKYNbTYpHash KOMMYHHKALUs TNpHOOpETaeT
MyJbTHUMOJANBHBIA XapakTep, YCIOXKHAIOTCA CLEHAapUUd M pacTeT CIOpoC Ha
OTepaTHBHOCTD. IlepeBoMUMK CTaIKMBaeTCs ¢ HEOOXOIMMOCTHIO OJHOBPEMEHHOTO
pelIeHUs] MHOXKECTBA 3aJay: MHPUMEHEHUS TEXHOJOTHUECKUX MHCTPYMEHTOB,
aJanTanyuy KyJIbTYPHBIX Pa3IHYUil, ONTUMHU3AINY KOMMYHHKAIIMOHHOTO 3¢ (deKxTa u
ApYyTHUX. EJ]I/IHaH HICHTUYHOCTD «A3BIKOBOT'O MMOCPECIHUKA» YIKE HE MOXKET OXBATUTH
BCIO MPO(EeCCHOHANBHYIO CIIEITUPUKY .

B pmaHHOM KOHTEKCTEe HAcTofAIIee WCCiIeqoBaHne (OKycupyercs Ha
CIIEAYIOMNX KITIOYEBBIX BOIIPOCAX: KaKHE CYIIHOCTHBIE M3MEHEHHS MPOHM30IUIN B
HIACHTUYHOCTH NEPEBOYNKA 11O BIIMTHUEM TexHoyioruii? Kak uenoBeko-MalmmHHOE
B3aUMO/IeiicTBIE IIpeoOpa3yeT NPaKTHKU KyJIbTYPHOU CyOBbEKTHOCTH TIepEeBOTYNKA?
Kaknm o00pa3oM MepeBOJYMK MOXKET JOCTHYh JWHAMHUYECKoro OanaHca
npodeccHoHAILHON UIICHTUYHOCTH Yepe3 PEeKOHCTPYKLNIO KomreTeHIMH? OTBeTh
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Ha 3T BOIIPOCHI Ba)KHBI HE TOJILKO JUIS MPO(ECCHOHATBLHOTO Pa3BUTHUS OTAEIbHBIX
NEepeBOJTYMKOB, HO U U1 YCTONYMBOI 3IBOJIOIMM MEPEBOJUECKON HHIYCTPHUU B
910Xy LU(PPOBBIX TEXHOJIOTHH.

MeTon010r1s1 M pe3yIbTaThI

B omoxy uu@poBBIX TEXHOJOTMH W MCKYCCTBEHHOTO HWHTEJUIEKTa
TpaHC(hOpMAaNHs POJI TEPEeBOIUNKA O0YCIOBICHA B OCHOBHOM TpeMs (PaKTOpaMu:
TEXHOJIOTHSIMHU, PHIHKOM U KYJIBTYPHBIM OOMEHOM.

TexHONmOrMYeCKNe  MHHOBAIlMM  SIBISIOTCA  KIIOUEBBIM  (DaKTOPOM.
Pacnpoctpanenne  uHcTpymentoB — MM-mepeBoma  3HAUMTENBHO — MOBBICUIIO
3¢ exTHBHOCTh 00paboTKU TeKcTOB. Hampumep, B cdepe 37IeKTpOHHONH KOMMEPIINT
CKOPOCTBH IIEPEBOJA YBEIHUYMIACh B HECKOJNBKO pa3. Kpome TOro, MHHOBAIMH B
MOJICTISIX IEPeBOJa, TaKHe KakK HCIOJIb30BaHKWE OJOK4YeiiHa, Chenaju IpoLecc
nepeBojia Gonee mpo3pauHbIM. OfHAKO BO3PACTAIOT U PHCKH TEXHOJIOTHYECKOTO
OTUYXJEHH: upe3MepHass 3aBHCHUMOCTbh OT TEXHOJIOTHH MOXET TPHBECTH K
Jierpajallvy S3bIKOBBIX HABBIKOB IEPEBOAUUKOB.

CorjacHO cTaTHCTHKE, B IIOBCEIHEBHBIX TeKcTax OOIIEro xapakTepa
TOYHOCTh HelpomammHHOro nepeBona (NMT) yxke mpesbimaer 85%, a CKOPOCTh
IepeBosia B HECKOJIBKO Pa3, a TO M B JIECATKH pa3 BBIIIC, YEM y delloBeKa. Takas
BBICOKasl 3(Q(PEKTUBHOCTh M30aBIIET NEPEBOTYNKOB OT HEOOXOAMMOCTH TpPATHUTh
BpeMsI Ha MPOCThIE W PYTHHHBIEC 33a4H, ITO3BOJISISI MM COCPEIOTOUYMTRCS Ha Oolee
TBOpPUECKOIl W IeHHOW paboTe, Takoil Kak IOCTPEAAKTUPOBAHHE, Iepenada
KyJIbTypHBIX HIOAHCOB W YIPABICHHE IIEPEBOMYECKUMH NPOEKTaMH. OITO
CIOCOOCTBYET Mepexo.ly OT TPaAUIIHOHHON POJIN «I3BIKOBOTO MOCPETHUKA» K POIH
«YHPaBJIIONIETO KAYECTBOM IEPEBOAA» U «KYIBTYPHOTO KOOPAUHATOPA.

OpHako HCCIEe0BaHMA IOKA3bIBAIOT, YTO MOCTPEJAKTHPOBAHUE 3a4acTyIO
TpeOyeT OT MepeBOIINKAa MEXaHHUECKOTO MCTIPABICHHS MOBTOPSIOIINXCS OIINOOK,
YTO MPEBpaIlaeT M3HAYaIbHO TBOPUYECKHUI MPOLECC B CEPHIO MPOCTHIX OIEpalui,
NPUBOAS K TEHACHIMHU «JIECKHIUTUHTa» (II0TepH MPpOoQecCHOHaIbHBIX HaBBIKOB) [3, C.
127].

W3MeHeHMsT pPBIHOYHOTO CIpoca TaKXKE WIPAlT KIIOUYEBYIO  POJb.
I'moGanuzanus mnpuBena K pe3KOMY pOCTy NOTPeOHOCTH B MEXKKYJIBTYPHOU
KOMMYHHUKAIUH, @ KOMIIAHUH BCE Yalle TPeOYIOT «JIOKaJIN3AI[MOHHBIX SKCIIEPTOB) —
CIEIUAINCTOB C TIIYOOKMMHM 3HaHMAMH B NPO(ECcCCHOHAIBHBIX O0JIACTAX U
MEKKYJIbTYPHBIMH KOMIETEHIMSIMU. boiee Toro, KIMEHTH TeNepb MPEbsBISIOT
Ooree BBICOKHE TPeOOBaHMS K KayeCTBY MEpeBOja: aKIEHT CMECTHJICS C MPOCTOH
S3BIKOBOH TOYHOCTH HA KYJIFTYpPHYIO aIallTalnIoO.

Banbrep beHpsiMuH ompenensul poib TEPEeBOAYMKAa KaK CBOEOOpa3HBIN
KyJBTYPHBIH «maccax» [2, c. 18] — MocT, depes KOTOPBI CBET OJHOW KyJIbTYphI
nmajaer Ha aApyryto. OgHako meiap 37ech HE B TOM, YTOOBI OJHA KyJBTypa
pacTBOpmIach B APYIOH, a B TOM, YTOOBI, COXPaHs;SI MX CAMOCTOSTEIBHOCTh U
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pa3nuuusi, MepeoCMBICIUT, U 00OraTHUTh COOCTBEHHYIO KYJBTYpY 4Yepe3 HOBYIO
npu3My.

B cdepe kynapTypsl rnobanmuzanus WHIYCTPUM MpUBENa K TOMY, YTO
TpaHCHAIMOHAILHOE PACHpPOCTpaHeHHe (PUIIBMOB, JHUTEPATypHBIX IMTPOU3BEICHUMH,
BUJICOUTP U JIPYTUX KYJBTYpHBIX IPOAYKTOB cTajio Hopmoi. IlepeBox Takmx
MaTepHajoB TpeOyeT OT IMepeBOAYMKA YMEHHS TOYHO IIepelaBaTh KyJBTYPHBIC
HIOQHCHI, XYJOXXECTBEHHBIH CTWIIb U AMOIIMOHAIBHYIO OKPAacKy OpHIHHAIA, YTOOBI
YIOBJIETBOPHUTD 3alIPOCHI AYAUTOPHUH C PA3HBIM KyJIBTYPHBIM O3KTPAayHIOM.

Tpancdopmanus cioco00B KyIbTypHOHU Iepeadu Takke TpeOyeT BHUMAHNS.
B »snoxy 1mm@pOBBIX TEXHONOTHH CTPEMHUTENBHBI POCT HOBBIX KaHAJIOB
KOMMYHHKAIIUA — CONHANBHBIX CeTeH, TaThopM UIT KOPOTKHX BHIIEO, OHIAWH-
TPAHCISAIUN — ceal KyJIbTypHBI 00MEH 00Jiee MTHOBEHHBIM, HHTCPAKTHBHBIM H
pa3Ho00pa3HbIM. JTH M3MEHEHHUs! pacliupuiid (GopMaThl MepeBoja: Ternepb OH He
OrpaHUYMUBACTCA TPAJUIIUOHHBIM TCKCTOBBLIM BapHaHTOM, a BKJIFOYACT Cy6TI/ITpLI,
IyOJIDK, KOMOMHHUPOBAaHHBIE TEKCTOBO-BH3YyaJIbHBIC PEIICHUs U ApYyTrue GopMbl.

Hampumep, npu mnepeBojie KOPOTKHX BHUJICOPOJHMKOB IMEPEBOJIYUK JOJDKEH
TapMOHHWYHO aJaalTHpPOBAaTh TEKCT K BHACOPAAY H PUTMY, ‘ITO6I)I JOCTHUYb
MaKCUMaJIbHOTO 3¢ (eKTa BOCIPHATHA. ITO TpeOyeT BIAJACHUS MYIbTHMOaIbHBIM
MIEPEBOJIOM, TIPEBpAIlas CIICHHAINCTa B «MYJIBTHMONAIBHOTO MEPEBOMUNKA» H
«co3aarens KOHTCHTay.

TpexmepHass IEKOHCTPYKIUS HWACHTUYHOCTH TIEPEBOMYHKA B  JIOXY
mudpoBeIX TexHONOTHA 1 MU

HO3I/IHI/IOHI/IpOBaHI/IC NEPEBOAYMKA MPETECPIETIO 3HAYUTEIIbHBIE U3MCHCHUA,
YTO NOAYEPKUBAECT MHOKECTBEHHOCTDL €I'0 l'[pO(beCCI/IOHaJ'H)HI)IX poneﬁ " YKPCIIACT
CYyOBEKTHYIO MO3UIIMIO B IepeBoAueckoM mpouecce [9, ¢. 132]. TpaauimosHas pob
«SI3BIKOBOTO TIOCPEIHUKA» YK€ He OTpakaeT MHOrooOpasue (pyHKIHMN epeBo1InKa
B TEXHOJIOTUYCCKYIO 30Xy, 4YTO Tpe6yeT MHOIOMEPHOI'0 aHajin3a CYHIHOCTHBIX
3JIEMEHTOB €T0 MPOPECCHOHATBHON UACHTUIHOCTH. B JaHHO# cTaThe MPOBOAUTCS
TpexMepHas eKOHCTPYKIMS HICHTHYHOCTH TMEPEeBOMYMKA dYepe3 IMpH3MY:
TEXHOJIOTMYECKOI IMaHCHIIAINHU, TYMaHHUCTHYECKOH IIEHHOCTH, KO3BOJIIOLIMOHHOTO
pa3BUTHS, pacKpbiBasi KIIIOYEBBIE XapaKTEPUCTUKH W BHYTPEHHIOIO JIOTUKY
npodeccroHaNbHOIN HASHTHYHOCTH NIEPEBOAYHMKA B 3MIOXY IU(PPOBOTO HHTEIIEKTA.

TexHonoruyeckoe n3MepeHne: peKoHPHUryparus rpaHull NpodeccHoHAIEHOM
KOMITETEHIINT

KiroueBble KOMIETEHIIMU TPAJAUIIMOHHOTO MEPEBOAYMKA COCPEIOTOYCHBI Ha
S3BIKOBOM TIpeoOpa3oBaHMM (TaKOM KaK aHalW3 JIEKCHKH, CHHTaKCHYecKas
PECTPYKTYpH3alns), TOTAa KaK B 310Xy HU(MPOBBIX TEXHOJIOTHH M UCKYCCTBEHHOTO
WHTEJIJIEKTa  OT  TepeBoAuMka  TpebyeTcst  oOiajaHue  CIIOCOOHOCTHIO
«TEXHOJOTHYCCKOI'O BOIUIOIICHHUSA» —TO €CThb OOCTHXXCHHC (byHKI_H/IOHaJ'lBHOI\/’I
MHTETPAli TEXHOJIOTHMH W YeJIOBEYEeCKOTO Tella IIOCPEACTBOM YeJIOBEKO-
MAaIIMHHOTO CcOTpyAHMYecTBA. KOHKPETHO 3TO TpPOSBISETCS B CIOCOOHOCTH
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paboTath ¢ MUPPOBHIMU HHCTPYMCHTAMH M MBIIUICHUH, OCHOBAHHOM Ha JTAHHBIX.
IIpoucxoauT mepexoi OT «IEePEBOIa MO OMBITY» K «IPUHATHUIO PEIICHUN HA OCHOBE
JIAHHBIX», HAMpUMeEp: aHAIM3 JaHHBIX MPOEKTa Yepe3 CHCTEMY YIpaBIICHUS
nepesogamu (TMS) s onTUMH3AIMM CTpPATETHH pa3[elieHUs TpyAa MeEXAy
9YEeIOBEKOM M MAIIMHOW, WCIONb30BaHue Python [yis BBISBICHHS YacTo
BCTPEYAIONINXCS  OMMOOK TepeBoga MW oOpatHOoro oOy4YeHHsS  MOmeJeH
HUCKYCCTBEHHOTO MHTEIUIEKTa. llepeBoaumk Oojplie HE SBIACTCS IPOCTO
CHENHAANACTOM MO SI3BIKY, & CTAaHOBHUTCS "TIPOEKTUPOBIIMKOM TEXHOJIOTHIECKHUX
mporieccoB.

Tymanumapno-yeHHOCmMHOe U3MepeHue: COXpaHeHue CyObeKMmHOU No3uyuu
Ky1bmypbl

TpamuuuoHHass Teopus TMepeBOAa TMOAUYEPKUBAET MPHUHIMI «BEPHOCTH
OpHUTHHAITY», YTO MOJABJISACT KYJbTYPHYIO CYOBEKTHOCTh IEpPEBOTYMKA. B 3moxy
U(PPOBBIX TEXHOJOTHHA M UCKYCCTBEHHOTO MHTEIUICKTA, XOTS MAIIMHHBINA MEPEBOJ
MOJKET BBINOJHATh S3BIKOBOE IpeoOpa3oBaHue, TITyOMHHOEC KOHCTPYHPOBAHHE
KyJIETYPHOT'O CMBICTIa TIO-TIPEXKHEMY TpeOyeT yuacTus nepeBoqunka. VccienoBanus
MOKA3bIBAIOT, YTO MAaIIMHHBIA TMEPEBOJ| IEMOHCTPUPYET HEYJOBIETBOPUTEIbHBIE
pe3ynmpTaTel B mepemadue  Meradop, KyJIbTypHO-HarpyKeHHOW  JIEKCHKH,
U/ICOJIOTHYECKUAX ACTEeKTOB M CJIOKHBIX CHHTAaKCHUYECKHUX CTPYKTYp, a TaKxKe
CTpaJaeT OT TaKuX INpoOJIeM, KaK «Cepbe3Has TOMOTCHH3AlWs IIePEBOJOB U
TEHJCHIMsI K MOHOTOHHM3alMM MepeBoadeckoro ctwi» [6, c¢. 33] B Takux
YYBCTBUTEIBHBIX 00JACTAX, KaK MEAWIMHA W TpPaBO, IEPEBOAYUKH JTOJKHEI
MPOBOANTH JTHUECKYI0 KanuOpoBky WH-mepeBoga. B koHeuHOM cueTe, XOTS
UGPOBHU3AIINS U HHTEJUICKTYaIH3aIlHs IEPEBO/Ia 3HAUUTEHHO CHU3UIIM HATPY3KY U
CJI0HOCTB pabOTHI IEPEBOTUNKA, OHU BCE €IIIe HE MOTYT MOJHOCTHIO 3aMEHUTH €TO0,
MOCKOJIBKY HE 00JaJaloT CHOCOOHOCTSIMHM K XYJ0XKECTBEHHOMY BOOOpa’keHHIO,
TBOPUYECTBY, ICTETUIECKOMY BOCIPHATHIO, KPUTHUECKOMY aHAIU3Y U JIOTHYECKOMY
MmpiuieHno [7, c. 13]. IlepeBomumk Takke JODKEH BBIXOAUTH 33 PAMKH
MOBEPXHOCTHOTO SI3BIKOBOTO COOTBETCTBHSI, IOHUMAsT «HESIBHOEC 3HAHHE) MCXOTHOMN
KYJIBTYPBI, TAKOE KaK MeTadophl, JLUTFO3UH U COLMANbHBIE HOPMBI. ['yMaHUTapHO-
LEHHOCTHOE U3MEPEHHUE SIBJISETCS KIIOUEBBIM OTJIMYHMEM MEPEBOAYMKA OT MAIIUHbI,
U ero npoQecCHOHANTbHAs WICHTHYHOCTh CTPOUTCS HA CaMOBOCIPHATHH Kak
«XpaHUTENS KyJIbTYPBD» — HE IIPOCTO IMOCPEIHUKA S3BIKOBOTO MPEOOpa30BaHuUs, HO U
«KOHCTPYKTOpa CMBICNIa» H «ITHYECKOTO CTpa)ka» KyJIbTypHOro oOMeHa. JTa
HUJACHTHYHOCTh OCOOEHHO SIPKO TPOSIBISIETCS B JUTEPATYpHOM TIEpEBOAE: depe3
TBOPUYECKHHA TPYJ TO BOCHPOM3BEIACHHUIO CTHIIA W Tiepeade dMOIMA MEePEeBOTINK
MIPHUIAET TIEPEBOIY CAMOCTOSITEILHYIO Xy I0KECTBEHHYIO IIEHHOCTb.

Kosgontoyuonnoe  usmepenue: mpancopmayus — 4ei08eK0-MAUUHHBIX
OMHOUWIEHUL U MEINCKYIbIMYPHO20 83AUMOOCUCTNEUS

TpaauIIMOHHBIA TMEPEBOJYMK KaK «A3BIKOBOM MOCPEIHUK» CTPEMHIICA K
9KBHUBAJICHTHOMY MPEOOPA30BAHUIO MEXKIY UCXOHBIM H ICJICBBIM S3bIKOM; B 3IIOXY
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(poOBOro  HMHTEIUIEKTa MNEPEeBOAYMKY HEOOXOJMMO  CO3/aBaTh  «TPEThE
MPOCTPAHCTBO» MEXKJy TEXHOJOTMYECKOH PallMOHAJIBHOCTbIO U I'yMaHHTapHBIMU
LEHHOCTSMH, CIOCOOCTBYSI IIEPErOBOPAaM M I'€HEpalui MEXKYJIbTYPHBIX CMBICIOB.
[lepeBogunk gokeH oOnanaTh CIOCOOHOCTBIO K COBMECTHOH 00paboTKe
MYJBTUMO/IAIbHBIX TEKCTOB U CTPAaTETUsIMU JUHAMHUYECKOH KyJIbTYpHOH aflanTalluy.
IIpy nokanusanuu MEpeBONOB AN KOPOTKHX BHJIEO M BHICOUTD IEPEBOAUUKY
HEOOXOANMO COTJIACOBBIBATH MHOXKECTBO MYJBTHMOJAIBHBIX CHMBOJIOB, BKIFOUAs
A3BIK, N300pakeHNs U 3BYK. Harmpumep, npu nepeBoae 03BYUKH AJIS1 aHTIIOS3BITHON
UTpbl HEOOXOANMO CHHXPOHM3UPOBATh JJIMHY HEPEBOJA C NMPOAODKUTEIBHOCTHIO
PEIUIMKA W [BWKCHHUSAMH TyO TIEepCOHaka, COXpaHAs IPH 3TOM KyJbTYPHBIC
XapaKTEpUCTHKH POJIM, M KOPPEKTUPOBaTh CTPATErMIO MEPEBOJAa HAa OCHOBE
oOpaTHOH CBA3M B pealbHOM BpeMeHH. Tak, TMepeBOJUUMK OJHOW U3
TPaHCHAIIMOHAIBHBIX 3JIEKTPOHHBIX KOMMEPUYECKHX IIaT(opM OOHApPYKHJI, YTO
ONMCaHUsA TOBAapoB, InepeselneHHble MM, uUMEOT HU3KMH  IIOKa3areib
KIMKaOelbHOCTH Ha SMOHCKOM pbIHKe. lIpoaHann3upoBaB IOJIB30BaTEIbCKUE
OT3BIBBI, OH BBISIBWJ KyJbTYpHbIE Ta0y (Hampumep, CHUMBOJIMKY I[BETOB U
NPEANOYTEHUs] B YMCIAX), BPYYHYIO ONTUMH3UPOBAJ IIEPEBOJ, YTO IOBBICHIIO
KOHBepcHio Ha 35 %. M3MepeHue KO3BOMIOIMM HAAENSET MEPEBOMYMKA CIIOKHOM
UACHTUYHOCTBIO «MEXKYIbTYPHOTO TEXHOJIOTHYECKOTO KOOPAMHATOPA», 4YbH
KJTfo4YeBble (DyHKIMHM BKIIIOYAIOT KOOPIMHAIMIO TEXHOJIOTHYECKHX IIPOIECCOB
MOCPEIHUYECTBO B KYJIbTYPHBIX KOH(IIMKTAX.

Ilymu pexoncmpyKyuu npogheccuoHanrbHol UOeHMUYHOCIMU NePesooUKd

IlepeBomunky HEOOXOAMMO BBIMTH 3a PaMKH TPAIULIHMOHHBIX S3BIKOBBIX
KOMIIETEHIIMH M CPOPMHUpPOBaTH CHUCTEMY LU(PPOBOMH TI'PaMOTHOCTH C JBOWHOU
HAIpaBIEHHOCThI0 Ha «TEXHOJOTMM + naHHBIE». C OXHOHW CTOPOHBI, TpedyeTcs
riryookoe ocBoeHne CAT-unctpymeHToB, ontuMusanuu cucteM NMT u cozpaHust
KOPITyCOB AJIS1 AOCTHKECHHUS ITyOOKON HHTETPAIlH TEXHOIOTHIECKUX HHCTPYMEHTOB
B nepeBoaueckuii npouecc. C 1pyroif CTOpoHbI, HEOOXOIUMO pa3BUBATh MBIIIJICHNUE,
OpPHEHTHPOBAaHHOE HA JaHHBIC: AHAJIM3MPOBATh HWH(POPMAIMIO MPOEKTOB dYepes3
cucteMbl ynpasieHus nepeBogamMu (TMS), BBISBIAT YacTO IMOBTOPSIOLIMECS
OIMOKM TepeBojla M INPOBOIUTH O00paTHylO0 onrtumusanuio wMozaened MU,
npeoOpasysiCh M3  «IIOJIb30BaTeNsl  TEXHOJOTHI» B  «IPOEKTHPOBIINKA
TEXHOJIOTHYECKHX IpolueccoBy». Hampumep, mepeBoquuk B (uHaHCOBOW cdepe
MOXET HCHoNb30BaTh Python s BBIIBICHHS OTKIOHEHMH B II€PEBOJE
IOPUINYECKUX TEPMHUHOB, CO3[aTh CHEIHAIM3MPOBAHHYIO OTpacieBylo 0a3y
MePEeBOTIECKHUX MPABMUI U TEM CaMBIM NOBBICHTH 3(P(PEKTUBHOCTH B3aMMOICHCTBHSA
YeJloBeKa U MallUHEIL.

Ortudeckass IKCHEpPTH3a INPEACTABISAET COOOH KIFOUEBYI0 KOMIIETCHIIHIO,
OTIIMYAIOIIYIO IEPEBOTIHNKA OT MAIIUHEL, X TPeOyeT IByCTOPOHHETO Pa3BUTHS Uepes
npodeccroHanpHBIE CTAHAAPTHI U 00pa30BaTEIbHYI0 NOATOTOBKY. Ha oTrpacneBom
YpOBHE HEOOXOAUMO pa3padoTaTh «ITHYECKHE IPUHLIMIBI TEpPEeBOJa B JIIOXY

329



UU(PPOBBIX TEXHOJNOTUI M HMCKYCCTBEHHOTO WHTEIUICKTa», YETKO OMPECIAIOIINS
OKOHYATENbHYI0  OTBETCTBEHHOCTh  IEpeBOMYMKAa 3a  BeBogbl WU
periaMeHTHPYIOLIHE 3alUTY KOHOUICHIINATEHOCTH U HOPMATHBHYIO 00paboOTKy B
qyBCTBUTENBHBIX 00MAacTIX (MeOulliHa, ropucnpyneHius). Ha oOpazoBatensHOM
YPOBHE CJIEAYET BHEAPUTh MOJYINb «TEXHOJIOTMYECKOH ITHKHUY» B MEPEBOTUCCKUC
NpOTpaMMBbI, Pa3BUBas KPUTHYECKOE MBIILICHHE 4epe3 OOydueHHWe Ha peabHbIX
Kelcax.

[lepeBoAuNKY  HEOOXOAMMO  TPAHCPOPMHUPOBATHCS U3  «I3BIKOBOTO
npeoOpazoBaTeNs» B «KOHCTPYKTOPA KYJIBTYPHBIX CMBICIIOBY, YCHUIIUB CIOCOOHOCTH
K TI1yOOKO# MEXKYJIbTYpHOH JEKOTUPOBKE M coriacoBaHuio. C OJHOW CTOPOHHBI,
TpeOyeTcsl CHCTEeMHOE U3Y4YCHHE «TEOPHU KYIbTYPHBIX CXEM» [UIi TOYHOTO
pacnio3HaBaHus Meradop W @UNO3MH B HUCXOAHOW KyJbType (Hampumep,
¢dunocockoro copepikaHusl KUTAMCKONH HIMOMBI «BBIPE3aTh OTMETKY Ha JIOJKE,
9TOOBI HANTH Meu» NPU MEPEBOIC HA PYCCKUIl), IPUMEHSA CTPATETHIO «OCTPAHEHUS
nepeBojia ¢ KyJIbTYPHBIMH KOMMEHTapHAMU» A mepenauu cMmbicia. C npyroit
CTOPOHBI, HEOOXOJMMO HCIONB30BaTh TEOPHIO «TPETHEro TMPOCTPAHCTBA» IS
CO3JaHNd MEXaHU3MOB MEXKKYJIBTYPHOI'O COTJIACOBaHWA, KOOPAMHUPYA A3BIKOBBIC U
BU3yaJIbHbIE CHMBOJIBI B MHOTOMO/IAIBHBIX KOHTEKCTAX, TAKUX KaK JIOKATU3ALHS UTP
U KUHOMEPEBOJ, YTOObI 00ECHEYHTh SKBHBAICHTHYIO MeEpeiavy KyJIbTYPHBIX
00pa3oB.

Bo3zeiicTBrue 3M0XM YEJIOBEKO-MANIMHHOTO IMEPEBOJa HA TPATUIIUOHHYIO
UICHTUYHOCTh  MEPEBOAYMKA  OOYCJIOBICHO  MPEXAE  BCErO  MAaCCOBBIM
HUCII0JIb30BAHUEM TeXHOHOFHﬁ, KOTOpbIC, TIOBbIIIAA JOBEPpUE K MAIIMHHOMY
NePEeBO/Iy, 3HAYMTEIBHO CHMYKAIOT 3aBHCHMOCTH OT YENIOBEYECKOTO IEpeBoja,
paauKaJdbHO YCKOpsAd TCHACHUOWUIO K TCEXHOJOIM3alluh W HUHCTPYMCHTAJIMU3AIUN
MepeBOIYMKA KaK «UeI0OBEYECKOro pecypeay [5, c. 60].

DTU dYeThlpe acmekTa B3auMOJOMOJHSIOT JApyr Jpyra. Bwmecte oHH

CIOCOOCTBYIOT TpaHchopMaIuu WIEHTHYHOCTH MePEeBOTINKA oT
«KBATA(UIMPOBAHHOTO MCTIOHUTEILD K «CTPATETHIECKOMY KOOPIUHATOPY.
BoiBoabl
Hacrosmee HCCJIETOBAHUE PAacKpBIBaeT, 4qTo PEKOHCTPYKLHUS

npodeccroHabHOI HAEHTHYHOCTH TIEPEBOUHKA B AMIOXY IM(PPOBBIX TEXHOJIOTHI 1
MCKYCCTBEHHOTO MHTEJUIEKTa II0 CBOEW CYTH IpelcTaBiIsieT coboil mporecc
NIyOOKOTO B3aMMOBIIUSHUS TEXHOJIOTHYECKOTO TOTCHIHANA W TYMaHHTapHBIX
neHHocTed. C TeXHOJOTHYECKOH TOYKH 3pPEHHS, IEPEBOAUNKY HEOOXOINUMO BBINTH
3a paMKH TPaJUIMOHHBIX S3BIKOBBIX KOMIIETCHINH M c(HOPMHUPOBATH OCHOBAHHYIO
Ha IHA(POBOA IPaMOTHOCTH CIIOCOOHOCTH K «TEXHOJIOTMYECKOMY BOIUIOIICHHION,
CTaHOBSICHh MPOECKTHPOBIIMKOM ITEPEBOTUECKHX MPOIIECCOB M KBATH(PHUINPOBAHHBIM
OIEpaTOPOM TEXHOJOTMYECKUX MHCTPYMEHTOB. B rymMaHUTapHOM acnekre OT
mepeBoIYnKa TpeOyeTcss COXpaHEHHE KyJIbTYPHOW CyOBEKTHOCTH, HAIOJHEHHUE
pesynpratoB MM-nepeBoma 3TUYECKOM OJKCIEpTU30H M MEXKYIbTYPHBIM
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CMBICIIO00pa30BaHUEM, UTO MPEBPAIIACT €r0 B «XPAaHUTEIS» KyJIbTYPHOIO OOMEHa.
KoaBomonronHoe u3MepeHne (popMUpYEeT CUMOHMOTHYECKHE OTHOLICHUS MEXIY
MepeBOIYMKOM U TEXHOJIOTHSAMU: Yepe3 paszeneHue Tpyaa ¢ MU u MexkynbTypHOe
COTJIACOBAHUE JIOCTHIAETCS €IMHCTBO d(P(PEKTUBHOCTH U JOOABICHHOW CTOMMOCTH.
OTH TpU COCTaBJIAIOUINE B COBOKYIHOCTH (POPMHPYIOT CIIOXHYIO HWAEHTHUYHOCTh
«MEXKKYJIBTYpHOTO TEXHOJIOTHYECKOT0 KOOpPANHATOPAY, HO4ePKUBas
HEe3aMEHUMOCTh NepEeBOYNKA B LU(POBYIO 3MI0XY — a UMEHHO €ro yHHKaJIbHYIO
CHOCOOHOCTh K TIIyOOKOW KyJIBTYpPHOH 0OOpabOTKE W IEHHOCTHOH OICHKE,
HEJOCTYIHBIM MaIlllHAM.
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Toamucano B meuats 22.05.2025. ®opmar 60 x 84 1/16. Bymara odcernast.
Tupax 20 9x3. Yu.-u3m.a. 19,29. ITeu.n. 20,75. U3n. Ne 85. 3aka3 Ne P-04479
Llena noroBopHas

Orneuarano B TUnorpadun
HoBocrbupckoro rocy1apcTBeHHOr0 TEXHHYECKOTO YHUBEPCUTETA
630073, r. HoBocubupck, np. K. Mapkca, 20
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